1995 HIGHER SCHOOL CERTIFICATE EXAMINATION

VISUAL ARTS

Introduction

In 1995 8332 candidates presented for 2 Unit Visual Arts, with 3762 students presenting for 3
Unit (Additional) in either practical or written studies of the Visual Arts. iagority of the 3
Unit students submitted a second artwork.

The following report includexommentsabout thesubmitted artworks in both 2 Unit and 3
Unit and the two written examinations.

Students continue to submit a wide range of works encompaalsicagegoriedrom painting,
which attracts the majority of submissions, to the smaller areas of design and jewellery.

The most successful artworkare sophisticatedtatements of student understanding of the
visual arts. Theyeflect accomplished interpretations of artistic traditiopspcesses and
conventions along with personally innovative responses to materials, concepts and subjects, and
a knowledge ofthe visualarts. The successful artworks suggest a sustaitect| of
involvement inthe process of artmakingather than a first attempt or a one-off try-out of an

idea. Thesartworks appar resolved and complete. time most successful works students
demonstrate an understanding of the expregsiential of the selectastedia and a thorough
personal investigation of subject matter and ideas.

All submissions should bproduced in accordance withe Subject Rules anday be
itinerantly or corporately marked. This meanghat failure toconform tothe SubjecRules
will prejudice the submission. All students must anticiplagepackaging and transportation of
their artwork and ensuthat it conforms withthe prescribedlimensions of formand weight.
Particular attention should be given to the strength of the work.

Students are reminded that excessive frames and other presentational devicesddantage
the submission. Drawingsnd photographsire best presented in cardboard mounts and
without frames. Glass isot permitted in any submitted artwork becausgaiéntial danger.
Mannequins should not be included in wearable submissions.
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Studying Images and Objects

The more successful responseshia written examinatiomere sophisticatetesponses to the
qguestion. Excellenanswers addressedll parts of the question, utilising a complex and
individual understanding athe visualarts. The betterresponses wergvell written essays
supported by appropriatelgelectedexamples. In theseesponses studentdescribed,
explained, analysed and interprecimples andssues inthe visualarts using aange of art
concepts. Here students wexlle to evaluateisually and to support opinions based on a
knowledge of the visual arts.

Section A : Making Artworks
Ceramics

Therehasbeen agrowing trend awayfrom functional ceramics toward sculptural, hand-built
works, rangingfrom abstract, organitorms to culturallyderived subject matter. The skilful
exploration of ceramic materiafer their qualities of plasticity, colour, texture and wet/dry
surface treatments hascreased, with candidates displaying an empathy thghmaterials,
which included matt glazesl|ips, stains and oxidesSome candidates utilised theesults of
experiments wittglazerecipes. It is pleasing to note thewing use of underglazes in both
painterly and decoratively patterned works, rather than the undesissblefacrylic paint and
lacquer.

The Ceramics submissionsere dominated by a variety of sculptural and coilezhd- built
forms. Theseften reflected primitive andncient cultures omodernart movements irboth
their form and decoration.Such works wereharacterised by expressive surface treatments.
There weresome submissions of wheel-thrown workgth few pieces displaying the high
level of technicalskill traditionally associated with this technique. Slip-cagirks were
extremely rare and were generally poorly finished. Similarly, ddabit forms attracted few
submissions this year and often displayed technical faults in joining and construction.

The more successful ceramic works demonstraidehnced technical abilityyith candidates

clearly understanding clay as a medium. Works showetegration ofform and decoration

as well as a sensitive and astute handling of subject matter. Candidatesdthat they
understoodthe aesthetic qualities aneixpressivepotential of ceramic materialsuch as
plasticity, surface texture, colours and tones. They elected to submit works that were successful
individually or as a series of e#edforms. Theseworks were aculmination of media
experimentation and not thexperiments themselves. Soregplored theboundaries and
limitations of materials, taking risks with materials and forms to produce works that were well-
resolved in regard to both design and constructidhe more successful workgitegrated
construction, surface treatments and firing techniques and had a good weight to size ratio.
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Averagesubmissionswere reasonably well constructed but, neverthelefkected alower
level of engagement with ceramic processé&senerally decoration did n@omplement the
forms. There was a limited exploration of subject matter, andvidsoften clichéd. Simple
construction technigues weosed with an unsympathetieatment of surfacesome minor
cracking was evident. Thewerks also displayed limited knowledge of ceramic traditions in
terms of form and techniques, and weharacterised by unresolved areas withform, or
between the series of forms.

Lessthan averagsubmissionglisplayed poor construction and finishimgflecting a limited
ability to control the clay. Thiszas shown byineven contours, sharp edges and rameds.

Very simple,frequently poor, constructiortechniques wereised,often with badly finished
joins and major cracking. Surface treatments were frequently unsympathetims ofboth

the media and the subject matter. Some of these works were unfired.

Some of the larger works were over 34.5 kilograms in weight taecgfore, did notonform

to the SubjectRules, reflecting apoor weight tosize ratio thatwas indicative of crude
construction techniques. It is importdhat, when choosing works for submissiadhe most
well resolved, finished pieceshould be submitted for markingvhile processpieces or
experiments should be omitteshce they have beesurpassed imaesthetic quality and
resolution.

Collection of Works

In this category candidatssibmitted a wide range @forks in avariety of media. Thisyear
therewas atrendtowardsthe submission ofphotographic andnany mixed media works as
collections ofworks. A number othe submissionsontained a sculptural element andre
videos were submitted as parts of collections this year.

It is important for teachers and candidates to have a clear understanding of the Subject Rules as
they apply to this area, asany submissions erly did notconform tothe specifications as
indicated. This is particularly noticeable in regard to scalenamtber of submissionsThere

is a growing practice of submitting into this category collections consisting of works carried out

in only one media. Installatiorworks werealso included in this category, but these were
generally recategorised as sculptufgny work submitted as amstallationmust conform to

the Subject Rules in terms of size, weight and duration.

In collections of works subject matter and media strongly represth@students’ immediate
environment and/or interestsSome submissionappeared to have no relationship to any
obvious external sources, material in the local environment, or the aigsial These consisted
simply of disparate elements grouped together in a generally unsuccessful fashion.argathis
particularly, candidates arerged to submit onlytheir fully resolved works, as kck of
informed decision-making expos#ite weakerlements and this disadvantagkd collection

as a whole.
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In this category theravas arange ofsubmissionsand the better candidates revedteat they
understood the clear synthesis between their particular subject mateé #wedpracticaforms
that they employed in expressing their ideas.

The excellentand above averageubmissionswere presented as a unified set or series of
works. In each individual unit of the collection candidates demonstrated very skilful artmaking.
Each artwork could be viewed as a successful piece in itsrighinand,whenjoined together,

they formed aunified, coherentwork in awell resolved, sophisticatepiece. The excellent
candidates displayed raastery overall the forms with which they chose tavork and an
obvious love of artmaking. Thgyshedtheir media areas tthe limits and, as a result, these
works were mature and confident examples of art-making.

In the averagesubmissions,the candidates generally tried to lial the elements of the
collection but they did not quite succeed in achieving thise subject mattavas here treated
far more superficially, and often one parttbé submission waslearly weaker than the other
parts. The conceptual basis might have been strong but the practical exeastipoor, or the
practical work was good but the candidates had not &lelentocome to grips with whahey
were trying to express.

The less than average submissions woggacterised by at least one very weak unit and were
not linked together in regard to concept, or on any other level. wblies wererepresented
more literally and here candidates failed to presemtks of sufficient technical or aesthetic
quality to sustairtheir ideas. Such submissionappeared to be crude and patchy and to have
had little thought applied to either their planning or their execution.

Design

Submissions irthe category oDesign were extremelyaried in their approach amalitcome,
ranging from advertising campaigns for existing or hypothetical products, posters, illustrations,
comic books and fashion designs through to unusual products, toys, games and interior design.

The more successfudandidates demonstrated throubk sophistication of thegsubmissions
their depth of knowledge of design history, conventions and contemporary developments. Less
successful candidates showed little awareness of the world of design and the visual arts.

Many studentsstill submitted works whicltould only be described as colour and design
exercises.The more successfulandidates approached theiork as design problem solving,
in response to a desidgwief; in many caseshe brief was also submitted witthe work.
Sophisticated and well presented desggutions clearly showed awareness dfie design
process.
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Less successfudandidates presenteebrk whichdid not address a desigmief of any kind,

andshowedlittle evidence of austained engagement withe design process. Sonworks

were directly copiedfrom comics orother commerciadesigns whichtended to result in
clichéd, poorly drawn and naive submissions.

Drawing

Drawing continues to attractlarge number ofcandidates. Theneas anoticeable decline in
abstract or gesturaorks and an increase imore conservative or representatiordrawings.

An increasing number of large, scroll drawings were submitted, some with greater success than
others. Basketball stars and superheroes aga@used in a monotonouand unimaginative

way. Students showed general reluctance tstray fromvery defined and limiteduse of
materials, with some being unablenmve beyondhe box of coloured pencilghe 2B pencil

or the craypas set.

The more successfehndidatesubmittedconceptualsymbolic orabstracdrawings. Where

works wererepresentational thoseho had a skilful grasp othe techniques of drawing;
rendering, modelling, perspective or the use of unusual and interesting viewpoints produced the
stronger drawings. Often the more representational drawings were based on a well-considered
theme orconcept and in thesgudents attempted atmosphédight effects and the creation of

the illusion of volume and space.

Some candidates presented drawings in wteghwas anintegral part of thesubmission so
that there was a successful link between the imagethartdxt or theravas evidence ofmore
tenuous connections which, however, imbtlesworks with evocative or intriguing qualities.
In less successful workbe textwas either clumsily and inappropriatelintegrated with the
image or not integrated at all.

Many candidates presented figurative and porthatvings. Inthe more successful works in

this category students constructed their images from a variety of viewpoints and angles or used
the conventionatheme of family or friends but in such a way as to suggesinge of
interpretations, moods or ambiguities.

Where photographs or books were used as sauaterial the bettesubmissionswere
critically mediated imageseflected in afresh andvital manner. The less able candidates
providedlitle morethan direct copiethat showedlimited engagement with or understanding
of the subject matter. Theserks werealso restructured in an awkward way dhduse of
media was both unsophisticated and clumsy. Those who appropriated the \wthr&r crtists
and did so at a complex and intellectual level produtradings which presentdteseimages
and concepts in such a wéyat they changed thenpact and themeaning. Many othese
references were often subtle or humorous.
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Drawings using dargeformatthatwere submitted werearied in quality. Students need to
note thaextra size does not automatically mean extranarks. Larger scalshouldenhance
the choice of subject mattenedia and purpose. Series of drawings darge scaleshould
have obvious relationship and meaning.

In presenting a series of drawings it is best to submit only thwsks which show to
advantage thekills andabilities of the candidate.Less accomplished sections of a series
diminish the impact of the work.

The more successful drawings were characteriseitidogombination ofarious materials and
techniquesusedconfidently as well as careful consideration of skiefaces to be worked on.
This might have involved the choice of a better quality paper or the application of texicines
as gauze, tissue, impasto, gel medium or calcite grourttie snrfaces othe manipulation of
the images by layering.

Some drawingextended thegparameters othe acceptediefinitions of drawing. In such
artworksthere was evidence ofmore obviousexploration and experimentation prior to the
construction of thesubmitted work. These works also encompassed more challenging
concepts and were characterised by an element of risk-taking inthaotthoice of subject
matter and the choice and manipulation média. The presentation ofdrawings was
increasingly satisfactory with less use of glass and perspex and an incréesereferred use
of simple and appropriate mounts.

Film and Video

The more successfudandidates in this section displayed both an extraordinary competence in
handling the media and a high degree of understandittge@bmmunicativepotential offilm

and video. These candidatssowed awareness dhe importance of planninghrough
storyboards; consequentiyeir artworks werecharacterised bgtrongdirecting and carefully
considered camera angles and editinfuch candidates were alsable to convey subtle
statements through careful selection of contentheir films which wereinvariably enhanced

by their technical mastery.

A wide range of styles and genres were submitted here. Thelsded the actiorfilm,
animations, horror films, music videos, soap operas, documentaries, computer animations,
dramatic narratives and comedies. Successintidateshowed a superior understanding of

the qualities of their chosen category of film and video and algleetoconvey theirmessages
directly without too great a reliance upon post-production techniques.

The less successfudandidates failed tgraspthe general concept dhis category. Many of
their artworks, however, were characterised by poor edltlng and lighting, inapprepuatt
tracks and mediated images, vibrating camera work, passive directing and a failure to
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acknowledge sources, or ¢eedit other people dilm clips involved. Students areminded
that the audience is an essential elemerfiloh and Video and should be considered in all
instances.

All submissions fothis categorymust beable to beviewed, thereforeall such artworks,
whether Super 8, Super VHS or HI 8 should be transferred to ajhadity VHS tape. Slides
should be submitted on a standard carouselaincbmputer animation transferred to high
quality VHS tapenot submitted on disk

Candidates areemindedthat theFilm and Video, incommon with other categories for
Submitted Works, should beonsistent with social expectations. There is no advantage in
badly handled, deliberathock, horror orexplicitly sexual material being included in these
works. Studentsre reminded to produce artworks wélue and interest to any audience.
Further, students mustclear copyright matters when utilising video, film and sound
sources

Graphics

Graphics submissionsere varied, as in previous years, coveriogns asdiverse agelief

prints, intaglio and drypoint etchingphotopolymer, etching, collography,monoprinting,
serigraphy and computer graphics, using manipulated scanned or digitised imageswere

very few traditional screenprints. Many candidates made adventurous experiments with etching
plates, grounds and methods of printing.

In the more successful works candidates demonstrated an innovative apprtrethselected

form of printmaking, incombination with a definite concept, a sensitivity itmages and
surfaces, and a sound grasp of technical aspects. Strongexpt&sed personakesponses to
issues ofpolitics, personal identity, environmental change, and emotional qualities. Here
candidates werable to manipulate therocesses and materials sensitively to complement the
conceptsthat had inspired theirartmaking. Some students demonstratedoafident
proficiency in more than one graphianedium, submitting works which combined, for
example, etching, lithography and photography.

Experimentation with sensuous surface qualities, such as thoseaahidtie achievedith the
chine collé technique in either etching or repehting, or combinations oétching plates and
processeicluding soft and hardyrounds,aquatint, sugarlift anghotopolymercharacterised
many of the more sophisticated, complete and successful works.

Candidateausing plastic drypoint plates wemnore successful whetiney used avariety of
techniques such as scratching with sandpaper, applying paint or painting media to the plate, and
creating incisedmarks with a variety ofimplements. Less successftdndidates merely
outlined an image, often revealing technical inadequacies in drawing.
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Average works used less adventurous experimental approaches to the selected graphic
medium, and revealed inconsistencies in their technical grasp of the process. Such submissions
in etching and relief printing tended ¢onsist of one or twplates printed severdimes and

treated in differentvays, for example, hancbloured or collaged. Screenprints tendedetp

on paper cut and Riso photo stencils, rather than exploring a rapgssitble techniquesuch

as hand-drawn direct stencils, gum acacia/wax resists or torn/overlapping paper stencils.

Very few candidates explored the possibilities of colour reduction printibgss successful
works weretechnically poor, relying on appropriated imagery and a slight atetivated
concept. Manipulation of their chosen printmaking medium was minimal. Relief prints from a
single block, and plastic dry-point plates predominatddnd colouringwas approached as a
form of colouring-in with pencils, drawing skills were rudimentary.

While candidatesare not required tsubmit the printing block or platesome ofthe more
successful presented a re-worked block asntagral part of theirsubmission. This was
particularly successful in collography.

In Computer Graphics, many tfe more successful submissions demonstrated a strong and
expressive use digital image-making processekere studentsitilised the latest in colour

print technologies to achieve venyipressive results.These candidates also demonstrated a
high degree of competencetimre use of software, in many casesgploiting a wide range of
techniques to create compelling images which were witty or evocative responses to art and life.

Less successfudandidates relied on appropriatetages andhe capacities of thecomputer
programme, without interpretation and understanding, resulting in extremely superficial works.

It should benoted that anew category ofsubmitted artworks, Computé&eneratedmagery,
has been introduced from 1996.

Integrated Studies

The Integrated Study continues to attract quite diverse forms of submission, although
the interest in and popularity of this 3 Unit Option appears to be declining.

The range of submissions included very sophisticated written studies with supporting artworks,
and submissions whichwere totally integratedword/image concepts such aspeesentation
simulating a conceptual art piece or glossy journal.

Some submissionwere artworks accompanied by a script of 1,000 words. Less successful
works were conventional research studies projects with illustrations. A few of these showed
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no apparent art study all, often dealingwith purely personailssuesand topics unrelated to a
study in the visual arts.

As in previous years, wheherewas an emphasis on art-makinige study wasimplicit but
supported by a brief text. Where the emphasis wasritien text therevas some supporting
illustration. Poster and book-style presentations were popular. Presentations such as a small
item, card or object in an appropriately decorated box is still popular. Favourite themes remain
Pop Art, Surrealism and other Modernist styles and artists. Some contributions refleeted
blockbuster exhibitions.

There was a marked decline in the number of poor submissions for this option. Thilsey@ar
were fortunately, veryjew submissionghat took the form of recycled projectdrom other
subjects or revamped visual arts proagdissies orartworks withwords as arelement of the
composition, but unrelated to any associated study. This year allinstsidents seemed to be
well aware of the specifications and guidelines for this option.

Successful,excellentand above averageubmissionswere sophisticated combinations of
artworks and research amttluded hand-writtetiext and visual imagerghowing acarefully
constructed reciprocal relationship between word and image.

The intent of thestudy was madelear in thesupporting 1,000 worgbaper. Theexcellent
integratedstudies consisted of very originaésponsesthat contextualised thartwork in
contemporary debates, issues and ideas which weresaported withtext. The viewer was
encouraged to participate in tstudy, for example, by unpacking, handling, arranging and
touching parts of the works. These artworks were often witty or ironic in apphéngontent

of their study, or took risks by using unconventional topics as the basis of their study.

The averagsubmissions comprisealritten textand visual imagery whictvas often clumsy

and awkward and not cohesive. The candidates had researched and personally illustrated topics
and the written text was punctuated with illustrations. aiteaking in thesevorks tended to

be stronger andandidates relied othis area tocommunicate ideas and concepts. Often the
meaning and intent was not clear, convincing or authentic.

The less successful submissions were often unresolved attempts at artmaking and research with
ambiguous theoretical underpinnings. Their use of writ&hand visual imagewas clumsy

and often copied straigltitom other sources. Apresentation whictuses collagedimages

should consist of morthan directly cuttingrom magazines ophotocopyingart books and

pasting the result onto a sculptural or flat surface.

The Integrated Study offers students a unique opportunity to respond to Syllabus requirements
with written text and visual imagery. Candidatesraraindedthat allwritten aspects of these
submissions must obsertiee academiconventions ofcitation and reference. Reams of
information should not be copied straight from textbooks, catalogues andaotinees, and all
guotations should be properly cited and references provided.
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Painting

The submitted artworks in painting included works produced as a single painting or in a series.
Candidates continue tse a widaange of painting media including gouache, acrylics, water-
colours and oils, along wittmore innovative combinations of painting media. Again,
candidates experimented with widely different forms of applying the materials swashss,
impasto, glazing, staining, scumbling aselecteduse ofgel media. Painting continues to be

the preferred medium of a majority of candidates.

Paintings were produced in a wide range of sizes. Canda&exlvised taonsiderthe scale

of the work carefully. Big is definitely not always considered better The scale of the
painting must be appropriate to the expressive intentions of the work and must comply with the
Subject Rules.

The persistent themes in Painting wtre local @vironment, issueand imageslerivedfrom
experiences andommentary orthe many varied cultural perspectives abntemporanylife.
An increase in theaumber of worksthat utilised multicultural experiencesnd personal
interpretations that challenged tlimminant westerraesthetic, producedome wonderful
images and cross-cultural interpretations.

The use ofother artistsivorks as a source of imagetipspiration and approaclas strong.
Historical and contemporary referenceghe visualarts werecommon sources ipainting.

The exploitation of photographic references continued to be popular. Staderidvisedhat

direct, unmediated copies of photographs withmmrhment orironic intervention are not well
rewarded. Appropriation angsues ofthe Post-Modernare increasing, often imlever
combination with an historical knowledge of the visadk. Studentare advised to be aware

of their obligations under copyright legislation when producing painted works, especially those
involving the appropriation of indigenous images and visual codes.

In the submissions fothe 1995 examination aimcrease irmore painterly works wasnoted.

The paintingprocess isncreasingly the subject being exploradth the possibilities in these
experiments and investigations presenting diverse results. Candidates appear todveamore

of the use of the surface, as welltasedges andhe placement of subject matter as structural
elements in the painting. Similarly, the frame as an element in the composition is increasingly
being acknowledged, sometimes in the form of a decoratpdimted surface itself. Aecline
hasbeen noted inworks produced as abstract, hard-edge paintings alththeytechniques of

this approach are often included in more figurative or expressive works. An enjoyment of and
enthusiasm for painting is evident in many of the stronger submissions.

The more successful paintings demonstrated a sophisticated use of painting medialearwas
that these were not the first paintings that candidates had produced. Rather, thifne \weselt
of a sustained involvement with painting forms and content. The chosen subject
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matter made personal and individual statements about experiences, feelings andSxweats.
of theseworks incorporated thestudy of images and objects, with a hilglvel of inquiry
reflecting a sophisticated understandingadf history, for exampleareas of interessuch as
classicism. The more successful works demonstrated rastependent and matusense of
judgment and decision-making about the production of painted works.

The above average submissions were natoaseptuallystrong aghe excellent works.Here
candidates utilised experimenkgwever, asvell as exploration of the paintingiedia and a
range of ideas. The averagerks were lesgainterly in quality, oftenusing slight and
incompletewashesand thin applications of paint. Relying on cut-ofrtsm magazines and
other mixed media additionsvas of noadvantagefor weak concepts, poor research or
inexperience in working with paint.

The less successful works relied upon crude description, with inconsistent pasgzagjesnof

and rendering of thenages. These often appeared to be first attempts and were frequently
unfinished. Theyacked the subtlety and sophistication of theellentand above average
works.

Photography

Photography continues to embrawany newtechnologies as well ashowing challenging,
innovative and evocativeays ofinterpreting ideas angdrocesses ithe photographi¢orm.
The more successful artworKsilly engaged andghowedtheir understanding aofiow ideas
could be interpreted and developed imagery as well as irselecting appropriate and
challenging photographic forms to represent responses and resolve concepts.

Works were extremely varied, and ranged from the pictorialreacticwhich showed digh
level of competency withthe camera, thedarkroom and the traditional aesthetics of
photography to images in many other varied forms. These included:

computer-generated works;

re-photographed works combining and/or utilising collage, montage,
photocopying or computer manipulations, mixed media, image reconstructions
and image transfers;

works that incorporated text and narrative, and

works that utilised colour processes such as C41, transparency, Paalaud,
photocopy, toning and hand-colouring.

1995 Higher School Certificate
Examination Report Page 11
Visual Arts



1995 HIGHER SCHOOL CERTIFICATE EXAMINATION

The successful works comprised images wfity, clarity and resolvethat showed clear
understanding of the relationships and interaction between process, medium and subject. These
works presented unique interpretations of subject méttdrdrew upon an understanding of
different photographic styles and genres randmg fine art photographisources toslick

mass media imagery andhe evocativephotos of family albumsand historical records.
Combined with anexperienced understanding of the&ihosen processeshese excellent
submissions were synthesised works that expressed ideas in a sophisticated afa/erdutly
manner.

In averageesponsesandidates often relied on techniques and/or effectselty their work.

These works were characterised by an attempt to presatgaaphotographicallypevertheless

many works were not fully resolved or showed thatdduedidate had difficulty in representing

the subject matter to the full. Technicallgany oftheseworks were incosistent, lacking an
understanding of what is achievable in the darkroom. Subtleties such as dodging, burning in or
understanding paper contrast which wenadent in more successful works wereften
overlooked in works in this category.

In general, these works did not explore and realise the full potential of the photographic process,
with parts of manysubmissionsappearing repetitious or weak and lacking ureither
conceptually and technically. Often too many works appeared in a series, wittome
superfluous or poorly completed images often weakethiagrama and strength dtie whole

set.

The less successful works showdittle awareness of whatan be achievedvith the
photographic media. Theseorks @peared to havdttle or no concept of the need for
considering the composition of their photographic subjects. They were oftétivespaichéd,
or incomplete, indicatingoor technique thaseemed to béhe result of a limited engagement
with the photographic process. It was also obvibasmany candidates produced only a few
completed images and submitted all of these.

Students should baware of the SubjedRules regardinghe use of glass and plastics for
framing aswell as therecommended number of worksquired forsubmission. Negatives,
proofsand test printshould beretained. Theyshould be advised tevaluate carefully the
suitability of such things both as an addition of other elements atheé fxaming of the work.
The use ofsculptural materials or other media needs to be handled sensitivelyway that
enhances the photographic submissions. Inappropri&#atwrateframing devices orclumsy
embellishments generally detract from works and are unsympathétie ideas angrocesses
evident in thesubmission. Someandidatesvould also bebetterserved by makingnore
objective and tighter decisions in the final selection of works for submission.
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Sculpture

Therewas agreat variety oSubmissions whiclexplored a sophisticated range of materials,
construction techniques and concept8lany of these incorporated traditional ambn-
traditional sculpturamedia. These weneadily accepted intthis category and appeared as
representative works on the sculpture scale.

Submissionswvere included which could be categorisedrame traditional in both technique

and concept. This did not result in an abundanadiadféd works,but showed ageneral trend
towards moreconservativavorks. The pregnant womarRopper the satanitheme, and the
damaged environment were not as obvious this year.

Found objects continue to be incorporated into works, with some appropriation, though perhaps
less than in past years, and a slight increase in figurative works were evident. There were fewer
conceptual pieces, thaequired theirpossible meanings to bmterpreted. Students are
reminded that conceptual works are a valid and contemporary approach to the investigation and
production of sculptural works.

Generally, it appearthat students submitting works isculpture are experimentingith the
properties of theichosen materials and, consequerttigjr final work has a sense of polish,
quite successfully conveyingheir knowledge ofthe properties and potential of tiselected
materials.

An impressivelevel of skill was apparent in the excellent worksjth submissionsincluding
constructions by students who weldedrved,moulded and modelled materials. Wwas a
popular medium, creating single works, or being incorporated in works using several media. It
was pleasing to note the decline in plaster bandaggr chickenwire, a limited sculptural
material.

Subject matterwas often quite personal, showing strong engagement widleas, and
experimentation with a variety of ways of expresdimgchosen theme. Animal themes were
popular, rangingrom positive to negativeriews about human interaction witithe animal
world. There werefewer uninterpreted andlichéd coffins, Barbie Doll images, or
unmanipulated found objects, such as shop mannequins, furniture itplas aid junk

Ceramicforms were well representedcrossthe scale. Theseere usually figurative, and
included many portrait pieces.

The most successful submissions showedraterstanding of materials attte properties of
the selected media, an appropriate choice of material, and the capacityclobsba material to
present the subject matter or concept. These works, while often conservatikeirin
presentation, reflected lagh level of explorationand investigation before the studentide
his/her decision and produced the final work(s)/results.
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The most successful works wemsther layeredwith meaningsthat thoroughly engaged the
viewer, combined with a high level of skill, or waszhnicallysuperb reflectingmore refined
subject matter. Knowing the potential of the materials gsatlibuted to thesuccess othese
works.

In the averagevorks candidates tended to demonstriss sustainethvestigation of ideas,
media and process. Strengthdome parts wasullified by weakness in others. Many
students had developed skills in manipulatitgir materials, buteft the viewer totally
confused abouthe meaning(s) oftheir work, which were mostlyepresentational/figurative.
Someattempted to break boundaries, but, neverthethssfinal work remained unresolved.
Such students should paytention to the organisation aadrangement of a 3fbrm, aswell
as attending to media and subject matter.

The less than average submissions lacked a sense of balance between subject matter and media,
with neither indicating ahorough investigation othe part of thestudent. Thislack of

resolution wassometimesdisplayed when students chosappropriate materialéor their

form, or when their idea(s) tended towards cliché. Inconsistencies occurred bietweemd

surface, use of foundbjects thatwere slightly manipulated and theveas an inaility to
synthesise media, process and subject matter.

It is pleasing to not¢hat the size ofworks is followingthe Subject Rules guidelingsore
closely. A monumentaize is not always advantageous. Several exquisite, original, smaller
works attracted very high marks.

Wearables

Wearablesubmissionsexplored a wide range of media, coveringvaaiety of issues and
themes. The submissions showedifferent levels of technicahwareness and a range of
responses in terms of an understanding of the function of the wearable.

Forms of wearables ranged framditional styles of garment through to usetbé body as a
sitefor art. Submissions ranged from ensembles to several items of the one kind such as hats,
or one intricately made item.

Media exploration was varied and a range of innovative and sophisticated techvaguesed
to embellish surfacesyeateareas of interest and communic&suesand themes. Surface
decoration included painting, beading, screen printing, riso printing, embrditemtegration
of found andrecycled objects, dyeing, gutta batilabrics included papeleather, feathers,
cottons, muslin, silk, satinglastics and rubber.There was a greater exploration of the
possibilities of found and recycled objects such as plastics and metals and angrebtar of
expressiveainterlyand sewn techniques used.
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Therewas anincrease in th@umber of submissions whiaklied on the paintedurface for
decoration of the wearable. Whilst the successfibimissions &ated the paintesurface with

skill as well as exhibiting appropriate and informed choices in regard to the media used, the less
successful submissiortid not reflect investigation, experimentation wrderstanding of the
possibilities of the painted surface, while choice of paints and techniques were inappropriate for
the fabric surface.

Those submitting in thiareadrew on a widerange ofthemes andssues asubject matter.
Marriage continued to be a popular theme for wearables, agesggrenses tthe works of a
particular artist, the sea and the land, politics and royalty, the environment, the third runway, the
drought, and issues of gender and sexualitige influence of thdilm Priscilla was obvious,

as well as gay issues, with a number of wearables designed for events twehasli Gras

and related drag reviews.

Therewas areturn to nostalgia with aumber of beautifully constructegeriod costumes
which appeared to be replicas of tagr historicaldress styles. In many, howevehere
appeared to béttle or no conceptual development creative exploration othis historical
reference. There was little evidence of artmaking, rather more skill development in following a
pattern.

The successfulexcellentand above averagaibmissionsprovided unexpected interpretations

of themes and use of media, often utilising paradox and original ideas of what a wearable might
be. Exploration othe sculptural qualities of the wearable baxly adornment wasvident,

along with the highly skilled and successful integration of a variety of techniquesany of

these submissions traditional materialsvere taken and changed into unconventional new
meanings and uses. These submissions also approached the works agehethifarm and

a textural experience. In botomplex and subtle subject mattettsgre was evidence of a
strong interpretative qualitylssues, such dscal environment and politics, were tted with

humour and wit.

The average submissions made sowed,unoriginal interpretations, @hosen themes. Such
submissionsoften began with an interesting concept but did not fully exptorelrhere were

often inconsistencies in the exploration of media and construction of the wearable, although the
concept might have been strong, the choice of media might not have beweastrappropriate.
Attempts to synthesise the work or elements of the work were not always successful.

The less than averagesubmissionsdid not take into consideration the wearable lasdy
adornment, ofterreating itmore as a surface fapplying paint, collage or clichésequined
objects. These submissions were often more concerned with falshioartistic development
or statement and théorm of the wearable did notlways relate to any function or
concept/theme. These works lacked resolution and unity and reflected a lindedtanding
of design, media and techniques.
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Those submitting in this category should consitierfollowing advice as well as being aware
of the relevant Subject Rules:

Clear photographsare an advantage and provide visudbrmation for the
observer;

Mannequinsare not to besubmitted. (A number werstill in evidence this
year.)

Wearables are meant for body adornment, therefore consideration must be given
to the safety of theubmissionand thepracticalities ofwearing (and marking)
the work.

Textiles and Fibre

Submissions here represented a range of media and techniques including appliqué, tapestry and
embroidery, batik and gutta, weaving and printed fabric.

Appliqué

Appliqué continues to be a populorm in which arange of fabrics, but ndraditional
materials, wereselected and manipulated ¢oeate rich texturakurfaces,intricately detailed
areas and compositions and bold juxtapositions of colour, shape and p&enbinations of
hand painting and dyeing, machine- and hand-stitching and silk-screen printinfpgave
ideas and issues about the local environment and the wider world.

The successful submissions combined strong compositional devices with a sectitiident

and innovative treatment of a range of materials and techniques. sthmaessiongeflected

the successful integration of concept, selection of appropriate materials and an awareness of the
tactile qualities of themedium. The effectiveness of repetitiomas utilised at a sophisticated

level.

Less successful submissioralied on clichéd subjeaiatter such as birds, fish, séf,
butterflies andflowers. Hereobjects were not integrated intiee surface ofthe work and
appeared to be merely stuck on. Elements were often ill considered and unresolved. There was
little evidence, if any, knowledge of appliqué techniques nor of the possibilitreswosurfaces

can be transformed.
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Tapestry and Embroidery

Successful submissiongflected a sensitivity to the medium and iaformed selection of
materials. Strong desigmnovative presentation, confident decisions about subject matter,
pattern and colour contributed to tipewerful statements mad&bout such issues as the
drought and multicultural Australia.

The subject matter in average submissions, while technically sound, was clichéd.

Batik and Gutta

There was a noticeable decline in the numbesubimissions inthese media. raditional batik
works werecharacterised by expressibeush and line work, over-dyeingand crackling to
create areas of interest and patter.

Weaving

There were few responses this year. It is important to etisatr@oven submissionare well
constructed and finished, while presentation should be consid€redsubject matteiocused
on thedrought andife on the land. Thergvas someintegration offound objects with the
woven surface, but such practices need to be refined and further developed to be successful.

Printed Fabric

Therewas adecline inthis area. Silk screen-printing and lino-printing wéie preferred
techniques. Most works were less that successful. Little evidence of an understanding of fabric
design, or of registration of stencils, or handpainting and printing techniques was apparent.
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2/3 UNIT (COMMON)
STUDYING IMAGES AND OBJECTS

Part A
Art in Australia

Questionl

Analyse the work of TWO QRORE Australian artists whbave contributed to your understanding of the
local environment.
Refer to specific examples you have studied.

This questionattracted a larg@umber of responseand was generally wellanswered by
candidates who drew upon a body of knowledge based on their sttitlyFafcus Area, using

it to construct an informed analysis thfeir understanding rather than just a subjective and
descriptive response to selected artworks.

This question provided opportunities foandidates to explore the full range pbssible
interpretations of the concept of the loealvironment agndicated in theSyllabus. Students
were also required tdiscuss matters cadesthetic and/or conceptual conc#rat had arisen
from their study of the local environment througleir analysis othe work of selected artists.
The scope of this question, therefore, allowed candidates to exasoiment rangingfrom
different representations of the physiealvironment through tthe ideas and attitudes artists
have presented or questioned in thaark about the cultural values amdoresthat shape the
identity of the local Australian environment.

The majority, however, focused on the more concrete interpretation tmicdl@nvironment as

the physical, and most commonly, rural or outback landscaptheirresponseshey repeated
standard information about the Heidelberg school and other prominent landscape padhters

as Drysdale, Williams and Olsen. Sowcandidates extended their analysigdrel the artists'
representative modes and choice of subject to include an examination of the relationship of the
rural painting tradition withthe construction of @ense of an Australiaientity or spirit.

Others defined the local environment as being socially, historically and/or culturally constructed
and examinedssuesand ideassuch as domesticity, feminisnsocial and psychological
isolation, the influence of thenass media and alsahe influence of colonial contact on
indigenous culture.Surprisingly, though, givethe prominence of indigenouart forms and
contemporary art in the outline of the focus area, very few candidates referred to either of these
in their responses. Many referred to artists &odks that appeared to have bedrawnfrom

their study of one or more of this year's Recommended Areas of Study for this focus area.
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Excellentresponses wereharacterised by cleaxpression ofthe student's definition and
interpretation of the locanvironment andhe ways in whichtheir study of particularworks
had contributed to their understanding. These candidates ussladiwed that their
understanding of the local environment was on a more cornfglekthan asimple discussion
of its physical appearance amtworks. They revealed a breadth ohderstanding of historical
and contemporaryorks and their contexts, as well as the significesduesthat surround
them. In these responses candidates analysed their selected artists' works usiexpdatie
art language, andiscussingdetails of thework to illustratetheir accounts. This analysis was
strengthened by informed judgements, supported by an understanding wisualarts in
Australia and often expressed with a passionate and personal insight.

Above averageresponses answeretthe question in a mannethat revealed agood
understanding and knowledge of thelrosen examples and thisas expressed edy and
directly. Here students generally interpreteddgbestion on a morsubjective, yet superficial,
level and many did not explicitly indicate theirunderstanding othe envionment. Many
responses, whilst discussing artists' works, were nuwscriptive andliteral in their
interpretation of the wis, relying primarily oninternal evidencesuch assubject matter and
style. Works were identified as belonging to a particular style or periodtleubther external
information was introduced.

Below average candidates revealed little understanding of the question or of Art in Australia and
their knowledgewas superficial, making little reference to thejuestion. Responses were
generally poorly expressed, included very few relevant points, and slight reference to examples.

Question?
EITHER

€)) Australiansfrom Aboriginal, colonial, and post-colonial origins have gained identignd strength
from the land and artists’ representations of landscape.

Discuss this statement with reference to TWOMIPBRE historical and/or contemporary artists and
their works.

This question required studentsimterpret thebody of knowledgéuilt up from their
studies ofthe Recommended Areas of Study of Art in Austrakpecifically, the
representation othe landscape and its relationship to ideas of natiom@ntity for
historical and contemporary Australian artists.

The more successfutandidates extended theliscussion beyond an analysis of the
landscape paintings of two or more artists to include analysis and interpretation of

1995 Higher School Certificate
Examination Report Page 19
Visual Arts



OR
(b)

1995 HIGHER SCHOOL CERTIFICATE EXAMINATION

subject matter and its organisation and of the way in which identity haste=tad and
represented through artistic decisions.

Prepared answers were lifle benefit to the student if he/she could not apply the
information to answethe examinatiorguestion. A number of studentserlooked
concepts ostrengthand focused mainly onational identity in their responsesany

also gave only a chronological account of artists who recorded the Australian landscape.
Answers tothis question included verjittle use ofillustration and/ordiagrams, and

most examplegliven were not successful. Moreoverlaege number of responses
glossed over specific examples, some mentioning them only in passing.

The most successful responses attempted to ariseiguestion by defining identity in
terms ofthe physical, national, cultural or social, while their selected artists and
examples of their work reinforced the understanding of identity which was discussed in
both historical and contemporary contexts. Languagettandiscussion ofconcepts

was both sophisticated and confident in these answers.

The averagaesponsegeferred to artworks anéinked them to the question in a
superficial way, without providing supportivevidencethrough analysis or further
discussion. These responses alsalescribed the diversity of unique Australian
characteristics, supporting this by referring to artworks in which the artist was obviously
inspired by these particular characteristics. In doing this, only superficial references
were made to strength and identity.

The less successful responses tended to be merely narratirgdi@shdpon description,
narrow interpretation withittle or no supportingevidence. No links oindirect links
were made to the question, or to the Focus Area, Art in Australia.

Evaluate the significancand achievement oAustralian women artists. In your answer, refer to
works made prior to and since 1945.

This was a popular question focussingimdividual women artists, their interests and
their significance in the visual arts. A wide range of artiss selectedor discussion.
The excellent responses included sophisticated accounts of the praetiomenh artists
in the period prior to 1945, along with recent and contemporary examples.
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Question3

What have you learnt from the work of Australian artists and used in your artmaking?

This question was very open, providing students ighopportunity to discuss a widange
of artists and artworksssues, styleand themes.The focus onlearning meanthat students
needed to reflect on theinderstanding of particular artists aselectedartworks rgher than
just showing how subject matter, style and imagery had/has been borrowed or copied.

Knowledge in this question was focused on knowing what it is to radkey examining and
understandinghe work of another artist, then interpreting and applying this to one's own
artmaking experiences.

The selection of specifiexamples bythe artistsexamined provided students with ways of
revealing theiown analysis of an artist's work, #s examples chosen stood esdence of
such work,revealed by thevay in whichthe viewer interprets theork, wherebythe viewer
then becomes an artist.

The more successful answers comprised a discussisewairal artists and specific examples

from the perspective of the contributiomade tothe cultural and social context which they

worked. Artists and artworks were considered in terms of the major themes exprebséad in

work, the materials used, the methods and techniques particular to that artist as well as the ideas
and conceptshat persisted throughouhe body of work produced.The influence of other

artists on thosselectedor discussion was also considered. Quotatioms the artist were

utilised to indicate further the intentions, preoccupations and interests of the specific artist.

The more successful responsesluded discussions ofspecific examples, retad to the
candidate's own artmaking. slees of compositiortechniquemethodsand materials, subject
matter and ideas were explored. Thdszussions wereeflective, studentsindicating how
they had learned from their study and used such knowledge in their own artmaking.

Appropriate use of sketches was malliestrated, explained andemonstrated aarticular
understanding of issues such as composition, techniqmethpds, mediand the character of
the artwork as it related to the studeotien ideas andvork. Annotationsand diagrams were
helpful, especiallywhenthey wereused in an informative oexplanatoryway rather than by
merely labelling parts.

The better candidatedso made judgments supported dyidence about other artistgorks
and used this to support their own ideas on what they leawatfrom the work of Australian
artists. Reference to the influence of threenore artists, with am-depth discussion dheir
work in relation to what was learnt from each one, gave a clearer indication of the ctmatepts
individual students wished to express.
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Less successful responstesded to ignore part of thquestion and made onlfleeting
reference to the way(s) in which they developed their own work by looking at images or objects
produced by artists of whom they had little background knowledge.

The lessableresponsesended to sharthe following characteristics.The name ofindividual
artists, or images and objects were not included, indicttimigthe candidatdid notknow any
specific details of the visuarts. These students did resate what itvas they had learnt or
observed in other artists’ works and how they had used some of these ideas or coricejpts in
own artworks. Many othe poorer students discussed only artworks gade verylittle, if
any, balanced discussion about the artists studied.

In their commentsthey referred only to one awo artists, withlittle reference toworks,

context, or composition and use of media. Some interpustediiterally, and wrotehow they

cut and pastebits from various artworkeind combined them to makieeir artworks. Many

of theseresponses wer&o brief, naive andisedinappropriate examples,e, discussed
painters but named sculptors. Other less successful responses showed very little understanding
of the artworks and artists named, ortbé meaning, purpose and motivation of such artists.
Students often could not develop an answer that satisfied the question asked.

Art and Culture

Questiord

Discuss howparticular artworks or buildings in your local environment reflect influendesn outside
Australia.

Refer to TWO OR MORE examples you have studied.

The question allowed students to discuss in great detail any aspe@gsoin which artworks

or buildings have been influencém sourcesoutside Australia. Thepen nature of the
guestion allowed students to name two or more examples studied, sudbaas @be artist or
architect or one site. For example, they discussed buildings by Seidler and the influence

of the Bauhaus, or an analysis of the Japanese Gardens at Cowra, and the sculpturtesatwithin
garden and the relationship to traditional Japanese culture.

This was a question which requirstlidents to discuss mattersaaistheticand/or conceptual
concern within theirown local environment in relation tomages, objects and artworks
associated withhe Focus Area(sktudied A number of responsasdicated that candidates
had not undertaken atudy of artworks and/or buildings their localenvironment and were
unable to identify influenceom outside Australia. A number @andidatesaddressedheir
responses to one major example whereas the question stiguatedmoreexamples.
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The excellentresponsesitilised knowledge osome very specificexamples andeflected a
preparedness and depth of analysis of conceptssamibolism, that was markedlymore
factual and interpretative than otherspenses. Detailed discussions were based on the
candidates' familiarity with a building or artwork withiheir own local envionment. They
combined a broad overview with support and cross-referencingfloéncesfrom outside
Australia, and successfully placed the selected works in cultural contexts.

The average responses centred around the listing of influences in a response that often contained
reasonable argument backed by generalisation but with limited knowledge of the visual arts.

Below average responses seerdedvedfrom impromptu decisions bgandidates t@answer
this question. It was obvioubat such candidates had not studied amyamples fromtheir
local environment. These candidates gave only a superfidigtussion of artworksnd/or
buildings, and rarely mentioned specific examples. There was no evidence of analyigle and
awareness of the work in its historical or cultural context or reference to overseas cultures.

Contemporary commercial franchises such as McDonald's Pazwh Hut were cited as
examples of an Americanfluence, but theravaslittle consolidation of ideas or analysis of
these sites to support the arguments.

Questionb
EITHER

(@ Give an account of the ways in which art, artefaetsd sites celebrate religious beliefs. Your
answer, refer to works from different historical periods and regional contexts.

This question dealt with a recommendeda ofstudy fromthe Art and Culturefocus
area. Theyuestion structure held rgurprises for studentsnd was straightforward,
allowing them to set out what they had studied in this afidee majority of responses
demonstrated an adequate knowledgect#vant material and reflectsdundand well
organised preparation.

Art and Culture is the second of four focus areas. In it content is drawn from cultures in
the regional settings of: Africa, Oceania, Asia, Europe, and the Americas. The common
theme ofthe question required knowledge tife ways in whichpeople in a variety of
cultures, periods and regions haedebrated religiothroughtheir artmakingpractices

over time. In structure, spirit and content, Question 5(g)pisal of the culturafocus

area inasking students to study amelate arange of artforms from a number of
cultures connected by tlm®mmon theme, ithis instance, religious celebration (See:
Syllabus Years 11-12 Visual Arts, 1987: 21).
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It should benoted thatAustralia is not included in this culturgtouping as Australian

art and culture has, for many years, been an independent focus area. Those who choose
Australian artists or examples desgheir lack ofappropriateness aelevance to the
question, simply orthe groundsthat they haveprepared thenare atrisk of a less
successful result. Australian artists, however, who civom, or have links with, the

regions indicative of thefocus area, areboth relevant and appropriate. It will be
advantageous to read the relevant section of the Syl{dB83: 21)together with the
recommended areas when undertaking the task of planning, programirsgudying

this material.

When Recommended Ardapics arepublishedthe words included are intended to
prompt students' awarenesstbé range of possibilitiegor investigation,thus, art,
artefacts, and sites were interpreted to include buildings and complexes such as:

prehistoric Stonehenge,

the Giza-Karnak sites in Egypt,

the Buddhist Yiin-Kang Caves of Shansi Province in China,

the Sanchi and Ajanta complexes in India,

medieval European cathedrals such as Chartres or Rheims, or

modern examples such as Le Corbusier's Ronch&mngpel or Matisse’s

interior of the Chapel of the Rosary in Venice.

The idea of theartworks waswell understood andncluded individual objects, and
works such as sculpturestainedglass, oraltar-piecessymbolising religiousideas,
beliefs or values.

The concept of an artefastas lesswell understood. Its inclusion i®levant to the
celebratory aspect of the question and invited candidates to irntbloske objects which
might nothave beemmadeintentionally with an artistipurpose but werétegral to
religious rituals or practices, thus ecclesiastical robes embroideretiblittal symbols
andemblems crucifixes, Islamictiles emblazoned witttalligraphic script of Koranic
verses, Egyptian mortuary vessels and coffins akrdiscussed aartefacts. In this
question students were also required to consider a range of periods/auiliregions.
Those who wrote exgsively about, for example, Gothicathedrals, demonstrated
insufficient engagement witkhe question. The words of the recommendedarea
provide criteria for discrimination amongst responsasd thus should belosely
attended to when planning and studying this material.

Candidates were asked, in the questiogjue an accountf. This invites a speculative,
story-telling approach, whichombines description witlother narrative strategies to
evoke or represent the material studied. The essence of the question dedtrgtive
rather than evaluative or comparative.
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In excellentresponsesandidatesshowedtheir understanding ofhe significance of
giving an account of religious celebration as illustratecttyorks. In such responses
candidates discussed Gothic cathedrals, datedstheconstructionform and function
of the cathedral as part of the ligsnd beliefs of the comumity of the town or
countryside in which it is situated; faw connected theslements ofthe medieval
cathedral to the rise of the practice of pilgrimage.

Generally, there werevo ways oftackling thequestion. Students surveyed a wide
range of cultures, periods and regiotigjs producing &rief but connected review of
many examples. The alternative and equally popular interpretaéisrtoselecttwo or

three cultures/periods representativetwd or three regions and examine igreater

depth thedevelopment of religiouart andexpression within those regions. large
number of candidates successfully mastered the demands of both methods of approach.

Responses emphasising sitasd architecturenvere perceptive, generally including
thorough and appropriate discussion of the properties, construction and meanings of the
examples chosen.The most successful responses ussaphisticated language to
enhance the descriptiveequirements ofthe question and demonstrated smund
knowledge ofartistic concepts. Most of theseresponsesorrectly placed selected
examples in historical contexts. Popular examples from Prehistory such as:

Stonehenge,

the Venus of Willendorf,

Greece, with reference to the Parthenon,

Egypt, which was a popular and well understood culture,

medieval Europe, with an emphasis on the Gothic period, and the Renaissance.

The religions and cultures of India were also discussed, with neéerences to Sanchi
and Ajanta, and Shiva as Lord of the Dance. Other widely used examples included:
the Cretan or Minoan cultures and religious rituals,
Aztec, Maya and Inca,
Australian Aboriginal practices, and
Salvador Dali’s later paintings which explored therftesn writings of StJohn
of the Cross.

Excellent results werachieved by candidateshose responses demonstrateide

reading and includetess stereotypicalexamples for discussion. As indicatdioese
candidates were also careful to address all the aspects of the question and to confine their
discussion tomaterial which exemplifieccelebration A small numbercontrasted
aggressive and pacifist cultural styles, thus the Pre-Columbian cultuttesAshericas
contrasted witlBuddhism, or Islamicultures as compared to Christian styles. This
was a novel and largely successful strategy.
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Average responses dealt with soméh&#fdemands othe question but generallfailed

to connect the art with ideas of cultural belifihe less successful and pom@sponses
read as being preparexhswers with inventoried examples detail whch, whilst
accurate,were largely irrelevant tdhe question. Some answers seemedhéave
benefitedmore from Studies oReligion or AncientHistory and hadittle content
derivedfrom the VisualArts. The error commonly shared by poorer responses was
incomplete discussion of only one region or period.

It was noted that, in the examination, thei@s a diminution othe use of diagrams or
sketches by candidates in answeringquestion. Those who focused architectural
and environmental examples were milikely to annotate theiargument with a sketch
or plan, e.g. the elements thie Stupa asymbols ofthe cosmos, glan of a cathedral
with notations indicatingparts and functions.Some diagramand sketches were so
elementary as to be counterproductive, e.g. a vestigial stick figuremmssataillustrate
a Gothic crucifix or Dali’s painting of Christ. Studentdo choose tautilise this
strategy should studyhe examples carefully before thecommencement of the
examinations to ensure that they can use visual material appropriately. Sslnberds
consider how a&ketch enhances tlodarity of theirargument andlecide that, ifsuch
devices do not do so, they are best avoided.

Discuss how classicism has enduiatt evolved as a tradition in the visualts. Refer to examples
from both historical and contemporary contexts.

This question, with classicism as its theme, was popularoaitdidates and, as it was
one of therecommendedreas ofstudy, many othe responses wereell-researched.
The more successfehndidates definedassicism in terms afs antiquegenesis with
reference to the religions, philosophical and cultural consexgportingtheir rationale
for classicism wittcritical analyses of appropriatertworks fromGreece andRome.
These students often explorda evaluation otlassicism byreference to its antithesis
in the baroque, mannerist or expressionist allllded to the revival of classical
tendencies as a response to the need to restore calm after cultural turmoil.

In the more successful responses classicism ¥t closely linked tesuchconcepts

as power withclassical manifestationgpr example, inthe reigns of LouisXIV,
Napoleon and during the Nazi era. Some candidates referred to cultures, or times when
intellectual, rationaland logical thinking have been culturally valued as in the
Renaissance, or by neo-classical artists suébéaanneMondrian, Picasso and Frank
Stella.
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The more successful candidates traced the evolution of classitgsthe post-modern
world and discussethe appropriate restructure of concepts, ideas iarajesfrom
ancient classical archetypes in twworks of contemporary artistsThese students
showed knowledgeand understanding ahe conceptuabases of classicism as it
evolved in different cultures and communicated these by agipgppriate examples of
artwork, andanguage which were expressiveflective andanalytical. Anumber of
these students werable to support their analyses by referring tearious critical
writings.

The less successful candidates found the breadth of knowledge required by this question
difficult and failed to accountor the evolution ofclassicism. Their responsesvere
characterised by limited definitions of ancietiassicism and made only passing
reference to thénks betweenlater manifestations of classicism atige culturesthat
embracedt. Such responsascorporated a superficial knowledge of classicism in a
contemporary context, armdany candidates could only brintpeir discussioninto the

early 20th century. Herstudents oftenused a slightchronological overview of
classicism which consisted of a description of artworks from selected times and cultures
beginning with Ancient Greec#)e Renaissanc&9th Century Classicism arehding

with an artist of the early Modern period.

Question

Explain howthe study of artistsand artworks from ONE ofthe following regionshas influenced your
artmaking.

Europe

Asia

the Americas

Africa

Oceania.

This question required candidates to show an understanding of the work of specififrantists
one region within thért and Culture Focus Areaand integratehis with an understanding of
the processesnvestigated to create the candidatmsh artwork. The broad nature of this
guestion allowed candidates to write knowledgeably and confidently aboubiheicreative
processes and to explain not only the cultural contewthich specific artistsvorked, but also
their concepts and practices and how this influenced selected examples of their work.

Europe, Asia, the Americas, Africa and Oceania are identified as the five rdgabosmprise

the Art and Culture focus area. Australia is listed neither as a region in thisafeansr as a

part of Oceania and, therefore, candidates electing to refer to examples of Australian artists and
artworks were in error and disadvantaged.
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Many candidates successfullyated thestudy of images andbjects to theiown artmaking.
The depth ofanalyticaland conceptuatliscussionvaried butwas impressive irthe above
average anéxcellentranges. Europe was a very populkagion for discussion.Pop artists
featured as being the next most popular.

The frequencywith which Munch,Dali andVan Goghoccurred in discussion asfluencing
artists occurred in uncertain essays that were couched in generalised terms that indicated that the
student had not come to terms with the intensely personal nature of the artmaking process.

The best responses reflected a deep knowledge eriital awareness ahe work of arange

of artists, theirprocesses and influencesglating their understanding tahe cultural and
historical contexts in whickthe artistworked. Wellbalanced accounts of artists aartivorks
were integrated with an analysis of the candidate's own artmaking processes. Obwialls, as
as more subtle, philosophies that inspired artists as wéleasandidates/ere discussed with
understanding and sophistication. Thesare sophisticatecanswersoften analysed aumber

of examples by an artist in order to give a mdetiledview of the aims of such amrtist and

his stylistic influences on others.

In the above averagesponsesandidates placed artists aadworks in arhistorical context.

They discussed aariety of artists anartworks and analysesach. There wereraumber of

well researched and understandiegponseshat dealtwith artists, their historical context and

the candidates own artmaking. Sketches were often included aneffeetee in illustrating

the candidate's own work, and in analysing speeimples othe works ofthe artists being
discussed. Art concepts were used, incorporating a good analysis and understanding of the
candidates' own artmaking processes, as well as their use of materials and influences.

In the averageesponseshe description of artistsvorks wasadequate, whilsthe critical
evaluation ofhow such artisthiad influenced theiown artmaking was onlguperficial. The

linking to their own artmaking tended to be tenuous, for example, discussing i@l than
structural or conceptudinks. Here candidates tended to list qualities ansvorks in a
categorical yet unco-ordinated way. There was limited discussion of artists and artworks in an
historical context and their relationship to the candidate's own artmaking.

The below averageesponses made meference to an historical context or any analysis of
problemsandissuesbut discussethe candidate'swn work, makingoccasional reference to
specific artists and theiwvork but withoutshowing any understanding ahe elementsthat
influenced theirartmaking. Therewasllittle use of analysis areference to the relationship of
artists and theiartworks tothe candidate'swn work. Discussion wagot supported by
formal or conceptual criticism, while the use of sketches showed no relationship to descriptions
of artists and the candidate's own artmaking.
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ART AND MEDIA

Question7

Explain howTWO OR MORE artisthave made artworks that use signs, symbols, imagesmaterials to
communicate individual and/or social meanings.

Refer to specific examples from your environment.

The responses to this question, which provided students twélopportunity to refer to
artworks from their own world, were usually brief. Important buildiligs churches, theatres

and public places could be expected to provide a variegxamples from which tselect.

Public sculpturesmuralsand thecomplex multipleworlds ofthe massmedia could also be
considered as examples of art in the student's own environment. Photography, video clips and
fashion icondike Mambo and HotTuna arevery much apart of many students' world and

could be included in the Art and Media Focus Area.

Question 7 was a question whiokquired students to communicabeir understanding of
artists and artworks itheir own environment. Most werable todiscussthe materials and
images used; sigrandsymbols, howevemeeded to be identified ardiscussed taer than

simply stated.

The better responses tackled all aspects of the question, referringmarther in which artists
communicate personal and social meaningubing artworksrelevant to theirenvironment.
Students described theorks of two artists and theiuse of signs, symbols, images and
materials. Some supported otherwise poorly express#shs with verygood annotated
sketches. A few candidates presented their answers in a comic strip format, most of these were
of a high standard.

In poorer responsesandidates often avoided tlggiestion and described artworksganeral
terms and with little analysis. It was surprisinghtde thatartists’ use of materialwas often
neglected in many of these responses.

The majority of artists referred to were paintefsw, if any, graphic artists, photographers,
sculptors or architects were discussed. It was noticéladtienost responses were frosingle
candidates from a centre rather than several from the one centre.
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Question8
EITHER

€)) Give an account of the influence of thieund object and the ready-made in historical and
contemporary visual arts practice.

Refer to specific examples you have studied.

You may use sketches in your answer.

This question offered candidates a structureassist them in formulatingheir
responses. The better candidates recognised this and analvepaats ofthe question.
They defined key words, based their arguments on these definitioriseEnaereable
to investigate the question on a number of levels.

Most candidates responded to this question with a chronological adommnbDada to
Post-Modernism and used their examples as a vehicle for the larger questbatas
art?. Some candidatessuggestedthat found objects have always existedsing
primitive examples as a basis for this discussion.

The excellent responses showed that the students had assimilated facts and concepts and
were able tocombine these into an originatgument. They alsoshowed a sound
understanding otfhe background material lsed to thedevelopment of ready-mades

and found objects. This informatievas used t@argue a point rather thaimply to

illustrate and explain their historical knowledge of the visual arts.

The betterresponses discussétk philosophy behind ready-mades and fouwlgects

and used a wideariety of examples which chly supportedtheir perception of the
influence of such objects in changing the direction of modern art agairsackground

of changing boundaries of whatt could be. Inmost essays studenisentioned
Marcel Duchamp and Dada, with the better ones referring to a variety of Dada artists, as
well as differentiating and evaluating the differences between their works, practices and
ideologies.

A very high level of art-based language was used and candidates showanalytical
and critical skills in validating a point rather than in merely describitgorks. Some
of the more perceptive candidates arguddr Post-Modernist appropriation and
reconstruction as being derivedm ready-madeand foundobjects of the early 20th
Century. Careful candidates also included Australian artists in furtheringatigeiment
in a contemporary context.
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The averageesponses showed a sound knowledgmfafential artmovements in an
historical context and their use of the ready-made anébtived object, but itwas more
obvious that this information had not been well assimilated into Itihead knowledge

of art and its nature. Thereas little attempt afcritical analysis and here candidates
concentrated on descriptions of individaatworks. They werestill able toshow that

they understood the influence that the ready-made and the found object had in conveying
meaning, but in anuch simpler way. The most commonly discussealtists were
Duchamp, Schwitters, Picassod variousPop artistsput these candidates failed to
explain fully their influence on, or implications for, later contemporary art.

In poor responses students foundiificult to link the question to their prepared
information. They were unable to place works into an historical context and there were
factual inaccuracies.Examples were discussediperficially interms of their visual
appearance only. Personal amdlevant opinion dominated thesssays, in which no
mention at all was made of any contemporary examples; the writingnstgleot good

and essays were devoid of any real analysis.

Changing technologies, including mechanicand electronic advances, have forced artists to
reassess their processes and products.

Evaluate this statement by referring to specific artists, processes, and artworks.

Studentsarealways urged to reatthe question fully; in this questiosome candidates
did not address all sections equally, in spite of the wording of the question.

The better candidates’esponsesrevealed asound understanding dhe concepts
presented in thquestion. They offered theaown concise definitions of technology,
presented arguments agdve practicalexamples to suppotheir position. These
candidates appeared to havsti@ngtechnologicabackground and werable todraw,
not only on their knowledge aontemporary artists working in thield, but also on
their personal experience in terms of computers, the Internet, film and video. It was this
interrelationship of direct and indirect experientdest characterised thesesponses.
Suchcandidates alsaddresseall sections ofthe question ancevaluated thevays in
which technologyhasinfluenced current art practice. Specific artists and theirks
were discussetllly (although therewas little visual representation of th&orks), in
strong art-based language that cleattpwed a complex understandingtloé concepts
presented.
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Average responses weharacterised by a rather superficial knowledge of what
constitutechanging technology Candidatesliscussedechnologysimply as achange

in the more historical sense andtherefore did not mentiorthe works of any
contemporary artists. Historical examplssch aghe invention of the camera and its
impact on image-making arttle effect of television on subject matterere popular
examples and this information was not presented in ateamplified the candidate's
evaluation as required by the question. In these responsed| pents ofthe question

were considered, with candidates relying on description rather than any interpretation of
the works. The languagesed was simpland didlittle to help reveal the depth of the
candidate's understanding and knowledge of this area.

The less successful scripts presentdaréted understanding of whatvas required in
answering this questionThe technology that candidatehose to discuskere was
inappropriate. Such responses were shallowlied heavily on description and very
oftenused examples witlittle or no relationship to technology or amglated artistic
processes, and provided onlynaive interpretation of this questiorsome candidates
actually misinterpreted the keyvords in the question, nor didthey refer to any
contemporary examplesThe languageised was very simpland these students were
unable to give any evaluation of the artists they had chosen on any level.

Questiod

How has the study of artists’ responses to the problems of artmaking influenced your use of ayabess,
and materials?

Refer to THREE artists and examples of their work.

You may use sketches in your answer.

This was a question whiclequired students teelate how their study of artists andheir
artworks had influenced their own use of symbols, images and materials.

In generaltermsthe question wasvell answered, with manygandidates revealing in their
answers a personal choice of artists and a deeper understanttiegvofld of the visual arts

through their own experiences in artmaking. A number of artists were discussed suggesting, in
many cases, the genuineness of the relationship between the candidate's choice of examples and
her/his own artmaking. Those working in newer technologies such as animatiain lansh
illustration, or with science-fiction-derived imagery, were ofsbite tospeak in suitabléerms

of these less well known examples.

The best responses sought to ansiverquestion fully, recognisinghat there ar@roblems to
be solved in artmaking and linking thewn confrontation with such problems with those of
artists they had studied.
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In theseresponseshe examples chosen were appropriagvealing agood understanding of

the visual arts and a good command of art concepts and langliagbest responses were by

no meangreparedesponsesnd often gave very personal insights not only into their own
artmaking but also their reaction to the wider world of art. Problems associated with artmaking
materials and (techniques) were adequately discussed here.

In averageesponsesandidates revealedtorough knowledge ahe works of three artists.
They discussedhese interms oftheir influenceupontheir own works,rather than analysing
the full implications of thequestion. While many suatandidatesdiscussed symbols and
images very fully, materials were sometimes overlooked.

The less successful responses were thomgcentrating on theiown artmaking in avery
descriptive manner, outlining the process only. These revealed a lessditargh knowledge
of the works candidates chose as examples, with a slityhttion to the visuaimages,while
their relation to their subject matteeeming to bé¢he full extent of theiknowledge. A few
candidates did not include three artists.

ART AND DESIGN

Answers in this focus area were disappointing, written, in many cases, obviousndgates

who had not studied withiit. Students aradvised to answer questiofiem within a focus

area in which they have specifically studied the work of historical and contemporary artists and
designers. In order to show an understandintpetiesign procesthe discussion okpecific
examples is essential.

The stronger responses obviously carfrem candidateswho had developed a deep
understanding of design through exploring a link betwasstudyingand art-making In

many cases the discussion was based lemeh of understanding arisinffom their submitted
Artwork Major in design. The better candidates successfully showed their understanding of the
historical, social and pitical contexts of thedesignedworks they elected taliscuss intheir
essays.

Questionl0

Contemporary Australian design is influenced by process®s$ subject-matterfrom Asa, Europe, and
America.

Explore this statement by referring to TWO OR MORE designed images and objects in your local environment.

This question was answeréetter than the other three tinis Focus Area. Ilappeared to
provide a good framework for the stronger candidates, in vith&hcould both organigieir
ideas, and demonstrate their knowledge.
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The better responses showed a Haylel of awareness ahe influences on Australiagiesign

of overseas processes and subject-map@rtjcularly from Americaand Europe. Harry
Seidler's work, inparticular theRose Seidlerhouse, were popular examples. the better
responses connections between specified examples of design experietioeddnydidate, and
his/her knowledge of design concepts were made.thdseresponses students discussed
contemporary Australian design, althougbhme did discuss desigrtheory and history
emanating from Asia or Europe or America.

Many responses ithe good andaverage rangeealt with the Bauhaus and its impact on
modernist and contemporary desighowing a thorough understandiagd knowledge of
specificexamples othe graphics,architecture and the furnitugesigns of Le Corbusier and
Marcel Breuer.

The poorer responses were merely descriptive, providing little analysis or interpretation. These
answers tended to be very general and avoided answering the question fully.

Common problemsrose because candidates oftaisunderstoodhe term contemporary
many obviously thought this term wasterchangeable witl20th century Discussions of
design were limited to Asia, Europe and America, excepitamost generalsense. The local
environment was discussed its narrowest sense, makimggue references tocal shops,
cinemas and offices, and demonstrating only a limited understanding of desigisses and
conventions.

Questionl1
EITHER

@ Compare and contrast the characteristics and significance of TWO design movements.
In your answer, refer t©&NE movemenfrom the nineteenth centurgand ONE fromthe twentieth
century.

This question was, on the whole, quite well answered. The better responses were based
on thorough research and an understanding of various design movements, as well as the
ability to make comparisons and connections between movements. They also showed a
sophisticated awareness of the significance of theseements tdwentieth century art

and design. Specific anctklevant examples wereselected to illustrate a general
comparison of the two movements. These better responses clearly addressed all aspects
of the question. Popular topics for discussion vilkedArts and Craftasnovement and

the Bauhaus.
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In the averageesponsesandidates selected an appropriate nineteenth century and
twentieth century desigmovementand showedadequateknowledge of both. Some
difficulty, however, occurred ifocating thesemovements in &ultural and historical
context.

The poorer candidateslealt only very superficially withthe characteristics of the
nominated design movement.he concept of significanagas not well understood in
many cases, nor was the format of the question which specdiagare and contrast
Some very poor responses were nreellections offragments of design knowledge,
making little or no reference to the question asked.

Unfortunatelysome students werdisadvantaged by only half-answeritige question
and referring only to twawentieth centurymovements. Many ppeared to be
unfamiliar with the term movementor relied on thgowers oftheir own invention as
with thePost-Moderatesind theAnythingGoes MovementsSome combinedspects
of Questions 10 and 11, this did not advantage their response.

OR

(b)  Look at Plates 1, 2, and 3.

Evaluate the contribution made by artistéd designers working in the areas pfintmaking,
graphics, and poster design to the visual arts in Australia.

You may consider these plates and/or any other examples you have studied.

The question was, in general, not well answered. Candidates approached it as a question
making little or no reference to the plateproviding in theirresponsessuperficial
descriptions, but demonstratititfle or no knowledge ofthe recommendecdarea of

study, which requirecandidates to evaluate the contributiorade by artists and
designers working in the areas of printmaking, graphics and poster desiignvisual

arts in Australia.

The weaker responses could neither place the three plates in their historical context, nor
locatethem within a desigiconvention or genre.Many candidates experienced great
difficulty in interpreting Plate Micky Allan Untitledand, moreparticularly, Plate 3,
Redback Graphix - What Now, Mr Maleelieving it to be an advertisemefior Coca

Cola. Other examples could have been discussed.

In the averageesponses students demonstrated some knowledbe reicommended
area of study, discussing examples of worksjgcificdesigners or printmaker#)eir
knowledge of the historical, technological and aesthetic developments @drthisvas,
however, extremely limited. They relied on descriptions of the selected examples
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rather than interpretation or analysi§Vhere analysis waattempted, it tended to be
descriptive and unsophisticated discussion of colour, shapes, symbols and typography.

The betterresponsesrevealed a depth oknowledge and understanding of the
recommended area of study. Here candidates were far more selective in their discussion
of the platesprovided and, in many casethey chose toconcentrate on their own
appropriate and well selected design examples - a strategy which helped them to answer
the question effectively.

Students should baware thatwherethe question does natirectthem specifically to
discuss the plates, they should be referred to only in support of answers or to extend and
illustrate their interpretation of the question.

Questionl?2

In what ways have particular designed imagesl objects produced within any culture influenced your own
artmaking?

Refer to specific examples you have studied.

This question wagenerally not wellanswered. Manyandidatesshowed only a minimal
understanding of design and its relationship to the study of visual arts. Many interpreted this to
be a generic type questiatiscussingthe influence on theiartwork of artists such as Tom
Roberts, Peter-Paul Rubens, SalvaDali or Brett Whiteley. Many such responsesere
extremely vague and general, and were based on only limited knowledge of the selected artists.
In the average responses candidates discussed tiveerspecifiartworks, or showedome
knowledge of art concepts, placitite selecteavorks into a context, and indicatingpmelink

to their own artmaking. Whemandidates attemptesbme discussion of design issues it was
often very superficial. Popular examples of designers/artists referred to wekdoRdgassa
(Mambo), Ken Done, BretiVhiteley and traditional andontemporary Aboriginal artists -
albeit discussed in a general and descriptive manner.

In the betteresponsesppropriate, well choseexamples were fully described addcussed,
and placed in their historical ocontemporary contexts. Thesesponsesrevealed a
sophisticated understanding thie visualarts andthe design process andcluded interesting
and knowledgeable discussions of designers as diverséivaesine Westwood, Mambo
Graphics, Hilippe Starck and, historically, the Bauhaus.

On the whole, howevethe responses to this questicgvealed that théocusarea ofArt and
Design is not well understood.

1995 Higher School Certificate
Examination Report Page 36
Visual Arts



1995 HIGHER SCHOOL CERTIFICATE EXAMINATION

Part B
Questionl3

Look at Plates 4 - 11.

Critically analyse how TWO OR MORE dhese plates reflect the cultural context in which thegre
produced.

You could consider:

. belief
. identity
. power.

This question required candidates to anatygeally aspects of the cultural context o or
more ofthe unseen works. The discussioncould be further supported by consideration of
belief, identity and power.

The excellent responses included a critical discussion of cultural contexts in the visual arts, often
connectingworks with othersthat were similar in style, subject matter, and approach to
materials. Other responses discussed the cultural context, frequentlyhesaitgtion included

with the work. Few candidates referred to other artists or examples that they had stiuelyed -

did not have the time. From most of thessays it was obvioubat thevisual impact of the

plate, the cultural context and the suggested issues provided ample material to discuss at length.

Excellentresponses wereonfidently written, placing selecteekamples intheir cultural and
historical contexts. Here candidateemmented onstylistic characteristics and generally
discussedbexternal criteria. Thenost popular plates weréhe Lamentationand the Birth of

Buddha. These werealiscussed imeference to belief. Thbest responseseferred to belief,

identity and power and clearly addressed the focus of the question. They displayed a researched
knowledge ofthe visualarts, expressed in sophisticated language. Treg®nsegave a
complete and coherent account of the work.

In critically discussingthe works, candidates describetthem in clear and evocativeterms,
analysed each one as an aesthetic object or artefact, and intetusetiidcussion in terms of
cultural contexts. A wide knowledge of the visual arts was clearly evident. Muttgdmings,
layers of meaning and speculation about meanings were included.

Excellent responses also used other examples from the same or similar cultures to demonstrate
their knowledge othe visualarts. Questions were also askasbuthow the artwork might
represent the culturgyhat it wasthat the culturevas demonstratingnd to whatextent the

artwork fulfilled this desire. Where a direct interpretation of the artwork was not known, in
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excellent responses candidates would give opinion supporteslidgnce inherent to theork
or culture.

The betterresponses workeavell on several levels of visual interpretation. Candidates
described each plate, making direct observations, notingtlel, the balance, the relationship
between the internglarts. These candidates successfalyracted thepurpose ofthe art

objects they were viewing and made the necessary links between the culture of the artist and the
importance of the image or design. The significance of the artworkleaty shown torelate

to the viewers of such artwork in the context of the specified culture.

The average responses simply offered a narrative interpretation. The story of the people seen in
the plates became the focus of most essays. Some studentxjuipped withthe necessary
background to expregke activities of the characters some ofthe plates. If thegesponses
included a basic appreciation of pictures (compositional structure, perspsegtivieolism of

colour) then the essay fulfilled the requirements of the question. Ofteteth@fcomparisons

and contrasts between the images was raised, such as birth and death spgnasdreal and
abstract.

Average candidates demonstratecclear understanding ofthe question; theiresponses,
however,tended only to describe and analyse chosen works, omittingnterpretation of
them. A confident level of visual language (often in formal terms) was used to achieve this.

The average candidasdouldhave interpreted thevorks and rdated them totheir associated
cultural context. These candidates either analysedrth@rk orthe culture but did naieally
unify these parts ahe question. Manyinterpretations of theuestion concernebelief and
focused on this single issue islation to thetwo religious examples. These candidates
attempted interpretation bmbade minimalreference to cultural context. They concentrated
more on the analysis of the subject matter which they discussed as a narratwacamtrated
on either pictorial or culturanalysis rather thaaddressingall components othe question.
These candidatedrew upon some knowledge thie visualarts which theyexpressed with a
degree of competence.

Less successful responses were merely descriptive, making little analysis of possible meanings.
Here somecandidatesliscussed religioubelief butmadelittle reference to platesSome of
theseessays, which wergenerally veryshort, presented unsubstantiated opinion, and made
little use of art vocabulary.

Theseresponsedcluded superficial, visual descriptions of wihhé students wanted to say.
Most were brief and relied on clichéd thoughts about religion, technology, etc.

Many candidates devotechost ofthe space tdesserdetails in the platesvhich assumed
profound importance - like sad or happy expressions on faces. Unable to movicamvilye
story in the work, they lacked the power to desctiteamage,the beliefs of people imarious
cultures and the importance of identifying with hero and leader in historic times.
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Questionl4
Look at Plates 4-11

Compare the different attitudes to the visual adpresented INMTHREE ofthese works. in youanswer,
include reference to subject-matter, meaning, and purpose.

This was a popular questi@amd thestandard wagenerallygood. Mostcandidates chose a
broad range ofartworks in order tohighlight the different attitudes to the visualts.
Candidates appeared tespondwell to the structured nature of tlopiestion as it offered a
potential plan or approach for the essay. 3t@pe ofthe question was broad enoughdater

for a widerange of student abilitie$pr here students were required to referthee plates,
comparingattitudes to the visuadrts represented therein, and to consider subject matter,
meaning and purpose for each.

Students were able to address the focus of the qudstiona number ofnterpretations given

to attitudes- an artist's point of view, a viewer’s attitude or opinion, the cultural context of time
and place. The elements of the question were generally handled well arslpgoeed with
evidence from the selected artworks in varying degrees.

Excellent/above average responses were characterised by the use of a wide reference to external
sources in which students demonstrateel ability to relate arstyles totheir historical and

cultural contexts. Thewereable to defineand supportheir opinionswhere necessary, and
frequently included relevant quotations. Thessponsesnalysed the concept of attitudes,
selected artworks that best fitted each concept in terrsabpéct matter, meaning apdrpose

and successfully compared these approachesinnibvative responseshe studentshowed

his/her awareness of his/her position as viewer or spectator, rehdirgtwork as atext
illustrating the beliefs and values of another culture.

The average responses concentrated on a structural analysis of the artworks, a description of the
subject matter and gawssupported but possible interpretations, with students struggling to
answer all parts of the question. They tended to interpret perceived symbols in a rather fanciful
manner and gave broad generalisations. Below average responses did nottlaeldpesstion

and relied heavily onlescriptions of what wassible in theartworks but givinglittte or no

analysis. Theyhowed dimited understanding odirt conceptspossessed nart vocabulary

and references to other artworks or artists were rare.
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Questionl5
Look at Plates 4-11.
Select TWO OR MORE of these plates and analyse the possible meanings for contemporary audiences.

You could consider:
different interpretations
effects of time
cultural influences.

This question asked students to expthAmmeaning of a number of artworks. A broasge

of responses were given. Some candidaégsget thequestion in a generalisedanner, made
minimal reference to the visual arts, and concentrated ontiieosubject matter of thenages

as a basis for meaning. The notion of how a contemparaigncemight seethe meaning of

an historical artwork and how meaning is changed by time or cultural context was discussed by
only a small group of candidates in what was otherwise a very popular question.

This questionreflected the Syhbus requirements ithat it required students texplain the
nature of images andabjects bothcritically and with empathy, to react to therwith

imagination and interpret their possibfeeanings Thequestion addressed thdgectly, as it
did the Syllabus statementiz "there aremany valid ways of examiningthe relationship
between art forms, artists and cultures past and present".

It was pleasing to see students referring to a wadge of plates and taking advantage of the
citations withthe use ofdates and the artist's country of origin or the cultural context and
meaning ofthe plateadding to thediscussion. The length and range @ésponsesppeared
unchanged, despite the redudsde of the examination, although themere notablyless
visual/verbal responses to the question. Students drew on a wide range of Ezenehce,

with someinnovative and original interpretations being presented with varying degrees of
success.

Only in excellentresponseglid candidatesanswerall parts ofthe question, analysing the
artworkscritically in a sophisticatedvay, usingclear statements and opinions supported by
evidence in thartwork or drawn from a knowledge tife visualarts. They also referred to
examples of other art movements or relevant theories to help conveyndaiing and used a
sophisticated art vocabulary to describewv art media as well ashe work's content create
meaning. Frequently theseandidates alsgpossessed a broageneral knowledge about
religious, cultural or social movements which helped them to attmbedaingto the question.
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The average responses tended to include only part of the above, but frequently gave original or
innovative meanings which were well supported. They tended to answer only some sections of
the question in a more sudgtive, but frequently generalised type asfswer. The average
candidate tended to give interpretations of the image that were relevant and interesting, but were
unsupported by references to other contexts and ofied réher basidormal description of

the images, ignoring their other visual art qualities.

Poorer responseended to be very brief anglied on descriptioronly, with much of the
information coming fronthe captions to the plates. Candidates didsopporttheir opinion
by referring to the plates or to any wider area of visual arts knowledge.

3 UNIT (ADDITIONAL)
Part A : Artin Australia
Questionl

Australian painting and sculpture have been dominated by continuity of traditions thtdrerevolutions of
change.

Evaluate this statemerdnd give reasondor your view. Refer to particular paintersand sculptors and
examples of their work.

This question provided opportunities for students to show different depths of knowledge about
Australian painting and Australian sculpturesing particular aspects oéach inorder to
respond tahe question. The quotation enabled candidates to develdpaework fortheir
response, and thiwas then expanded with reference to their knowledge about Australian
painting and Australian sculpture. Some candidates chose to agree, others to disagree with the
statement. Concepts of continuity, tradition, revolution and change supported the discussion.

The question reflects the nature of the content of thmi8 course andhe type of engagement

that is advantageous for a 3 Unit candidate studying images and objects. It asks the candidate to
demonstrate knowledgiat has been acquired through sophisticated amfdrmed choices,
innovative methods of enquiry and personal and authoritative interpretations.

The excellent responses revealed that the candidates had formed and were able to substantiate an
argument based dhe study ofparticular painters ansculptors and examples tifeir work.

Artists and examples dheir work, the nature andhistory of their practice, thg@rocesses of
producing their works, were discussed. These responses dealt with the whole
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guestion; they were packed with judgment, critical evaluations and analyses of issues.

In the above average responses candidates used refdeamiation and appropriatelselected
examples. Candidates in this grouping used knowledge phdidular painters aneixamples
of their work to build most oftheir responseplacingless emphasis on examplagenfrom
the field of sculpture.

In averagaesponsesandidateanswered somaspects of thguestion but made onlglight
reference to particulasculptors andheir work. Judgmentgritical evaluationand analyses
included in theseesponses wereaeither deepnor well informed. Appropriatelyselected
examples of artists and their work were included in the responses and, althoughbithsedis
verification nor as a basis for judgmeuntjtical evaluationord analysis, such examples were
described neither as a reference to the question nor as a basis on vihiddh ttte candidate's
views.

There werefew below average rgponses. Most ofhese were brief, containingeneral
comments and, although relevant examples were included in these responses, they were merely
described without any interpretation or judgment.

Question?
Look at Plates 1, 2, and 3.

Examine honONE OR MORE ofhese,and works by other Australian artists, are a response to the urban
environment.

This was a popular 3 Unit questi@md thestandard of response wabove average. It
provided candidates with mumber ofstarting pointsfrom which toexamine a variety of
responses to the urban environment. Using comgbelxexpressive language, traéigcussed
multiculturalism,alienation and culturalisplacement, thirdunway issues, ugly suburbia and
environmental concerns. Studentsated this photographic image tthe works of David
Moore, Max Dupain, Anna Zahalka, Albert Tucker and Arthur BofRlishingwas discussed
in terms ofthe speed otity life, alienation of the individualglaustrophobia and anonymity,
with reference tesomesatirical aspects of thaty rush. Students lated this work to other
paintings by Grace Cossington-Smith, John Brack, Jeffrey Smart, and includedeseraece
to Futurism and the Modernist agenda. Plate ®as discussed in terms afultural
displacement, loss ofdentity, cultural heritage, Aboriginality, cultural duality, spiritual
isolation. Works alluded to were by Trevor Nickolls, Fiona Foley, Tracey MoffatGamdon
Bennett.

In these responses candidates chose one artwork for thorough discussion and referred to similar
works bythe sameartist or theworks of other artistavho have also explored aspects of the
same theme.
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The less successful responses consisted of rambling descriptialhshoéeimages withlittle

or no interpretation of these or other works. Here some candidates used whdatavieghéen
preparedessays for Question 2(a) diie 2 Unit paper. The rural images used were
inappropriate and did not relate to the question despite efforts to makdtiiteaseresponses
were, therefore, rendered irrelevant and incoher8unichcandidates treated the three plates as
unseen artworks and, ignoritige terms ofthe question, offered unsupported opinicaisout
their possible meanings in terms of superficial description.

Question3

Within a decade, 1947-57, American art had lifted itf®ifn aprovincial version of modernity into aart of
global status and significance.

With reference to this statement, discuss the impact of American ideas in Australian art after World War 11.

The betterresponses understodte historical significance of the chan@i®m American
associated provincial to internatiomabdernity and identifiegbivotal artists andnonuments.
Here studentsited relevantAustralian artists to illustrate the influences/Aoherican ideas or
Australian art post World War Il.

Questiond

Australian architecture is the offspring of an old, remote continent and a newly arrived European culture.

Evaluate this statement, referring to a range of examples.

Four candidates attempted this question, which allowed students to discuss a range of examples
which they hadeither personally experienced or had studemn secondary sources. It
allowed them to discussarticular significant achievements in architecture relatingjr
knowledge of Europeanulture in an Australian context. The bettesponsesiebated the
statement and used relevant Australian examples.
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Part B : Art and Culture

Questionb

Women artists have represented themselves through their artwork in reflective, interesting, and subtle ways.

Discuss this statement with reference to the work of TWO OR MORE European or American women artists you
have studied.

In this question candidates were requiredréspond tothe quotationwhich deals with a
traditional perception of the attitudes women towardsart, depicting their art as being
reflective, interesting and subtle.

The better candidatessponded bychallenging this viewpoint, referring to artisidio have
been able to uncover the patriarchal and traditional attitudesreens' artmakingnd gender
stereotyping. These responses clearly supported the challenge in the intropassaiyes and
identified artistswhose work alscchallenged the perception @fomen insociety. Most
examples referred to were North American, post-Modernist, feminist artists have
represented themselves through sustained use of contempdrargctice. Thenost popular
examples were Jenny Holzer, Cindy Sherman, Barbara Kruger, Miriam Shaplidudy
Chicago, with reference to historicekamples ofartistic practice byGeorgia O’Keefe, Kath
Koltwitz and Artemesia Genteleschi .

The more sophisticateddiscussions othe quotation tended tackle it from a post-modern
perspective and, in these, candidates identified theories whiclugedyas a way axplaining
the specific choice of imagery, text and media of these women a@istaecandidates quoted
the artists to justify their stance and they carefully integrated these into their respsinsgs,
appropriate language and showing a clear understanding of art concepts.

The average candidates agreed with most parts of the quotation and wexlglealsoecognise

the fact thamost womenartists were not subtle in challenging society's perception of gender
issues. The notion alubtlehas been used creatively in interpreting this in relation to aspects of
specific artists' works.

In the poorer responsesandidates chose Australian artists, althodigé question clearly
indicated that amAmerican and European focugas necessary.They also concentrated on
biography, while description oforks took precedence ovarritical analysis ofthe issues
addressed by such works. A feandidates appeared to ignore thesstion completely and
presented a prepared essay which did not relate to the issues raised in the question.
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Questionb

Explain some ofhe significant beliefandideas that are explored in the visual arts of a culture hawe
studied.

Refer to a range of examples in your answer.
This question attracted a large number of responses which varied considerably in quality.

In the betteresponsesandidates defined kagrmslike culture beliefsandideasand were
selective in explaininghose whichare regarded as significant within the specific culture. In
these responses, consistent links were maintained between ideas, belsgteerdexamples
which were interpreted and not merely described in order to portthg culture being
discussed.

Average responses showttit information had beetearned but candidates had difficulty in
applying such knowledge tthe question. In somenstances informatiorwas obviously
prepared, in otherderms were not interpreted butassigned commonand general
understandings. Essays tended to describe particular artworks, slitigiagvareness of the
larger issues of Art and Culture within the question.

Less than average responses made little reference to the question but presergathbéfes
of artists either as biographies or through descriptions of exambils. or no reference was
made to the significant beliefs and ideas that are explored in the visual arts of a specific culture.

Many students were too narrowly focusedtbeir knowledge othe Recommended Areas of
Study from 2Unit and were noable to apply or extend theimderstandings tthe question
they had selected.

A number of students had difficulty in explaining their understandinipestferm culture The
Visual Arts Syllabus clearlyndicates that, in studying a cultur@,comprehensive range of
images and art formshould be examined with consideratibeing given to the “cultural
context inwhich the artforms and images werereated’. Students witbuch a background
were able todemonstrateheir understanding dhe beliefs and ideas of a specific culture and
referred to a range of examples.
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Question7
Look at Plates 4, 5, 6, and 7.

How do TWO OR MORE of these contemporary artists examine issues of post-modernism and appropriation?
Few candidates answered this question.

The betterresponsesdealt with the question fully, showing a thorough knowledge and
understanding of post-modernism. Heandidates alsmade good use odppropriate art
language and concepts and plaBesst-Modernism in ahistorical art contextsometimes in
relation toPop Artand Dada and often in a post-colonial social context, akiam Davila's
work. They often drew upon their knowledge of otResst-Modern works in support tieir
discussion and alssaw the selectedartworks, by Cindy Sherman, Ham$aacke andleff
Koons, as cues to exposad reveal thessuesand practices oPost-Modern artists which
provided the basis for wider discussion.

In the average anhkbss successful responseandidates interpreted the plates as being the
framing factor of thequestion and, consequently, such responses adesaiptive rather than
interpretive. They often failed to substantiate opiniongamnrsiderthe wider issues of post-
modernism in a social context.

Question

Images of alienation and fear have permeated modern art.

Explore this statement with reference to particular artists and their works.

The majority of candidatesvho answeredhe question showed a strong understanding of the
visual arts. The question was very open-eralad allowed a wide range of interpretations of
artworks and artists to bexcluded in thediscussion. Somecandidates chose very
contemporary examples such the 1995 Perspectawhile others surveyedhe century of
modernism. Some answerslied upon a morehistorical understanding as laasis for
discussion.

In general this questiowas well answered. The best responsemcluded discussions of
selected appropriate examples taken from a diverse range of artwork and Bkteststhough
some were moreestricted in content, they weseiccessful becauskey showed arexcellent
understanding and analysis of a few works by a couple of artists and relatedhkigjtestion
asked. The betteresponses were alsdle to analyse the differeabncepts of alienation and
fear through a wider knowledge of the problems and issues felt by modern artists.
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Some candidatesused only Australian examples whidimited their resposes. (Prepared
answers for the 2 Unit Recommended Areas of Study were also insufficient and lintiteid in
relevance tothis question andhe issues inthe Art and Culture Focus Area.) The less
successful responségaltwith art and artists biographicallghowing little understanding of
the concepts of fear and alienation in the context ofntibelern world. A more literal
understanding of these concepts often led to the use of fewer examples and a fiiefdowfer
reference.

The few poor responses resulted from students' trying to fit their limited or shallow knowledge
of the visual arts to the question but failing to make that link.

The concepts of thenodern world,including industrialisationwar, cultural dislocation,
materialism and phobias were all referred to and treated as being reflected in works of alienation
and fear. Theise of Popart, as an exampl&yas inspiring,while the scope ofthe question
allowed for both personal and wider issues to be explored.

Part C : Art and Media
Questiomd

Look at Plates 8, 9, 10, 11, 12, and 13.

Examine hownaterialsand symbols have been used in artworks méatecivic or public use in TWO OR
MORE of these plates.

You may refer to other examples in your answer.
Few candidates attempted this question.

The most successful responses drew upon a background knowledde ofisual arts,
especially in relation to Australiandigenous culture, antthe significance obringing diverse
elements together (particularly in Plates 8 8nd In theseresponsesnaterials were also seen

to be symbolic and candidates referred to a wider range of works, relying not solely relying on
the plates represented to reinfotbés idea. Thisvas done in a manndat supported the
opinions raised in the investigation of the intent of the question.

The better candidates' use of language to reveahderstanding ofhe nature ofymbols and
materials and their potential meanings was strong. The use of appropriate quotations was also a
feature of these responses which, in additshrgwed a wider knowledge afchitects’, artists'

and designers' intentions and the actual purpose of the buildings discussed.
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Average responses, although baseda@me knowledge ahaterials andymbols,were very
descriptive but gave little consideration to the notionswa or public use which was théocus
of the question.

Questionl0

Photography, film, and video have engaged the attention and energy of artists in the twentieth century.

Discuss this statement by referring to the work of TWO OR MORE artists.

The betterresponses focused dime statemenfior discussion and, in suppogave a detailed
and sophisticated account of a range esmples fromeach of thenominated media.
Artmaking practices in these media wedescussed in &istorical context as a reflection of
technological change. Theays in whichindividual artists utilised technologyuch as film,
video and photography in their artmaking were discussed. ddeidates examined not only
the ways in which such medafected theoutcome ofthe works, buglsothe ways in which
they were communicated their audiences. Thoughtful connections weiade between the
electronic and prininedia andhe visualarts, andhe role of photographyilm and video as
means of making performance art permanent, and as part of the more hybrid artfararsy of
contemporary artists.

Average responses wedescriptive references to photographers &im-makers andtheir
works. They did nothowever, exploravhy andhow these contemporary media areaght
engage the attention and energy of artists.

In the less successful responstbere was little evidence tosuggestthat the candidates had
accurately interpreted the question. A prepared answer was used, with little regard being paid to
critical issues raised by the question.

Questionl1

What is the social function of art in an age of mass media?
Give reasons for your views.

Refer to specific examples in your answer.

The most successful responses defined art and its social functions by referring to various artists
and 20th century Art Movements. Some candidates began by looking at Pdpe Anfluence

of Dada andhe elitism ofHigh Art. Others presented arguments basegast-modernism

and took a more philosophical stance, looking at parody, appropriation and
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changing arforms that are theesult of newtechnologies. Candidates successfakplained
how these social functions have changed and have dféssted by thelevelopment ofmass
media. They alssupportedtheir views with logically presentecairgumentsthat were well
selected and discussed examples of artigisks with appropriate quotatiorfsom artists and
art critics.

In the average responses candidates gave superficial definitions of the visual arts,so@leng
attempts to support their opinion&ome focused othe various social functions drt in the
20th century, such deminismand concerns fothe envionment. They describaslorks of
art, attempting to interprehem andrelate them to mass media. Mostly, howevérese
responses concentrated on the artists who actually used mass niadiaasform and made
very little reference to the social functions of art.

The less successful responses relied on discussing a few artists with descrigheirsvoirk
and the media used. Reasoned discussion was not a feature of these responses.

Questionl2

Give an account of how artists or designers have combined traditaonthhew materials, sign, symbols, and
visual codes in their work.

The question, on the whole was well answered, with responses being focused onisatsts'
traditional and new media as well as signs, symbols and visual codes.

The most successfutandidates defined thedements othe question and, in relation to these,
discussedelevant artists and theivork. Their responses wereell expressed and, in them,
students showed @nfident understanding @frt concepts. Awumber of artists, approaches,
styles and contexts were used, randiram prehistoric topost-modern. The main artists
discussed were frorthe 20th Century, e.g. Joseph Beuys, RolStacey, Julie Rrapindy
Warhol, Jasper John§;revor Nickolls, andGordon Bennett. Some responsesicluded
guotations to help illustrate a point and demonstrate the candidate's knowledge of art concepts.

The above average responses tended to be descriptive and avoided engaging in explanations of
how artists or designetsave combinedtraditional andnew materials, signssymbols and

visual codes in their work. These candidates listed, and supported with an example, artists who
had employed traditional and new materials, but did not develop opiniahscossion of the

signs, symbols and visual codes used by them.
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Part D : Art and Design
Questionl3

Design is largely a modernist construct and begins to be influential in the nineteenth and twentieth centuries.

Evaluate this statement with reference to a range of examples in your answer.
A small number of responses were received, none of which were poor or below average.

The question required an historical response to the criteria of the Focus Area of Art and Design.
It allowed the student to investigate historically antcally some orall of the design areas

within the Focus Area of Art and Design. Candidates incorporated historical and contemporary
studies of design concepts and images ranging from early 19th century desigments and
designers through to Australian contemporary design. Design theories were analysed, with
appropriate examples of desigracticesuch aghe RedHouseand William Morris designed
interiors. Themajority of candidatesritically evaluated thestatement in theuestion, whilst
acknowledging its validity.

In the above average and averaggponsesandidates connected historical desigovements
and the statement in thlgestion. Architecturaéxamples predominated. Soroandidates
attempted to explore differences between modernist and post-modernist design.

In the averageesponsesandidatesused alimited number of examplesnd appeared to
possess little knowledge of design and design movements. These students often misinterpreted
the statement, in particular interpreting the teonstructas meaningonstruction

Questionl4

Analyse the impact of computer-generated imagery on the development of visual communication in the last
decade.
Refer to specific examples in your answer.

There was only one response to this question.
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Questionl5

Give an account of the roles of innovatiand tradition in contemporary design i@NE OR MORE of the
following areas:

. graphic design

. product design

. wearable design

. interior/exterior design.

Refer to a range of examples in your answer.

The question required analysis of aspects of innovation and tradition in historical and
contemporary design movemeraad consequent relationship of those influences to current
designers.

Due to the range of design areas covered by the question, students were able to vafetyo a
of movements, personalities and product examples that were both innovative and traditional.

uestionl6
Look at Plates 14, 15, and 16.

These buildings were selected for design awards over the last five years.

Discuss the architectural qualitiethat may havecontributed to the selectioand success of ANY dhese
buildings.

The scope ofthe question allowed students dwaw onall their architecturaknowledge, both
historical and contemporary, in referring ttte question. The examples given provided a
starting point whiclenabledthem to discuss methods of constructieispyal appearance and
aesthetics, materials and function, as well as the way in which humanamekedavironmental
factors were considered by the designers/architects.

The best responsesited relevantexamples which encompassed a broatge of historical,
modernist and contemporary areas and styles. These responses were concise and coherent, and
noteworthy for alogical sequencing of information and ideas, and tfair analysis of the
architectural qualities which contributed to the success of the buildings as outstanding examples
of architectural design.
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