1995 HIGHER SCHOOL CERTIFICATE EXAMINATION

STUDIES OF RELIGION

In 1995 4577 candidates attempted the 1 Unit examination @Pdeandidates attempted the
2 Unit examination in Studies of Religion, which continues to be otieedfastesgrowing of
the subjects presented at the Higher School Certificate Examination.

General comments

The 1995 Higher SchooCertificate Studies of Religion examination papesras verywell
received both for the quality of tlgpestions andhe way in whichthey reflected th@ims of
the Syllabus.

As is now standard procedureach examinationanswer was double-marked. The
performance of the candidatess, inthe majority of cases, extremely pleasing andicated
that both the 1Unit andthe 2Unit coursesare being takerseriously bythe majority of the
candidates,who are copingwith the demands ofthe course and preparing themselves
effectively for the examination.

It is stressed that:

(1) The mark value of each part of the structugadstions should be used asiraticator
of the amount of time andpace to be allocatddr the answer toeach part of the
guestion.

(2) Students should write on sections of the Syllahasthey have actuallstudied; those
who write outside the areas that they have studied seldom achieve high marks.

(3) Prepared answeeseobvious andare seldom awarded high marks. Althouttere
was some evidence ahswers in search of a questitins was not a major problem.

4) The instructions on the front page of the examination paper and at the begineach of
section of the paper should be read carefully. This year large numbers of
1 Unit candidatesinswered both questions in Section Il - Foundation Stueies)
though only ONE wasrequired,some ofthese studentthen ran out of time in
answering their Cross-Religion question in Section .
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(5) Candidates should read all parts of a question before begtheingnswersbecause,
in most of the questions, all parts are related to, and depend on, each other.

(6) Candidates will be penalised if they describe only one variant of a religious tradition in
the Cross-Religion Section of the Syllabus.

SECTION | : FOUNDATION STUDIES

The question in this Section is COMPULSORY (2 Unit Course and 1 Unit Course)

Question1

This question was compulsory. ificluded a linedrawing and quotation andealt with the
period 1788 to 1900 in Australia’s religious history.

At the first raising-of-the-flag ceremony at Sydney Cove in 1788, the official instructions to Gd®keillipr
included the following statement:

"Enforce an appropriate observance of religion and good order among the inhabitants of the
new settlement".

The drawing was included to prevehe confusionthatoccurred in a previous yeahen the
words "Europearsettlement of Australia” were interpreted bgme students to mean the
period of European migration after World War II.

Above average responses

Theseresponsegyenerally answeredcorrectly and succinctly parts 1(apme two of the
Christian denominationgo which the soldiers and convicts belonged), and 1(b) which asked
students tadentify whatwas meant byappropriate observance of religiomnd good order
among the inhabitants

(b) In this part thesstudents notethe mandatory weekhattendance at Anglican church
services, whatevethe religiousbackground ofthe inhabitantsmight have been in
Britain or Ireland, as a key aspect of the meaning ofnbwels appropriate observance
of religionquoted in the stimulus material.

() Here above average responses were able to give some focuetatibieshipbetween
observance of religiomndgood orderas required by thguestion, and offered both
analysis and insight. They offeredyaodrange of exampleBom different religious
groups in support aheir answers, whicltontained accurate historical details relating
to the period stated in the question (1788 - 1900).
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Average responses

In these candidates identified only one Christian denomina@mng wrongly identifiedews
as belonging to a Christian denomination. Otheosild identify only Catholics and
Prodestancésic).

(b) Average responses to this part offered only a general and basic attempt to describe what
was meant by both terms.

(c) Such responses to thpart referred to one historical period only, genertily period
around 1788.They described, witsomeaccuracy, elements of Australigest-1788
history, but withlittle or no discussion othe relationshipbetween theobservance of
religion and good order In some averageresponsescandidatesused religious
terminology inaccurately for example,the Church ofEngland service of Morning
Prayer (alsaalled Matins), the principalform of worship whichall the English and
Irish Catholic convicts were forced to attend each Sunday, was often inaccoatiesly
Mass

Poor responses

€) Many oftheseresponses mentioned non-Christratigions or confusedeligion with
ethnicity.

(b) This part often contained no accurate information, for example, long descriptions about
the original Aboriginal inhabitants of Australia rather than shi&liers and convicts
mentioned in the question.

(c) Brevity and lack of depth were characteristic of responses to thisarie mayhave
focussed on themes outsithe limits of the question, for example, Australia's post-
World War Il immigration. Alternatively, in theseresponsescandidatesmade
sweeping statements abaweligion in Australia, unsubstantiated by historical facts.
Poor responses usually failed to understand the link between part (c) and #elisvo
parts of the question.

General comments

In 1995the candidature appeared possess a good workinghowledge ofthe Syllabus
Outcomes relating to the influence of religion on Australian society. Students were able, on the
whole, tocomprehendhe primary influence of Christianity aftet788 on Australiarsociety
(Studies ofReligion Syllabus,page20) butanalysisandcritical commentof those facts was
demonstrated only in the responses of the best candidates.

Some candidates' answers to question 1(b), while wellsamgttimesevensuperbly, written,

were far too long in relation to the 2 marks available, and also when compdhedi¢agth of

the answers to part (c), which was worth 6 marks. Moreover, some candidates tended to focus
their responses oone part, rather than on thole ofthe period referred to in the question
(1788 - 1900).
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SECTION Il : FOUNDATION STUDIES
Question2 (2 Unit Course only)

This question began witthe following boxed quotation whichvas to be used as stimulus
material:

For manyyears, the spirituality of Aborigineeas notbeen understood by other members of socety,
therefore, has not been recognised as being the essence of life and living for the Aboriginal peoples

Candidates were then asked:

in (a) Describe the areas of misunderstanding regarding Aboriginal spirituality
in the first fifty years of the colony of NSW, and

in (b) Discuss how some of the recent attempts to overcome these differences
reflect new understandings of Aboriginal spirituality.

Above average responses

These answers provided an excellent analysis of Aboriginal spirituality, especially in relation to
concepts relating to the Dreaming, the pivotal role of the land in Aboriginal spirituality, and the
importance of kinship. Misunderstandings which resultedthim European belief that
Aboriginal peoples apparently had no religion came about bettsisedgenous Australians

had no temples or churches, no priests or liturgy, apparentiyurgical worship, noconcept

of prayer to a god or gods, no sacred writings, and no outward manifetatigadsobr idols

in human or animal form as accepted in the Christian religion practised by the settlers.

Responses tpart (b) often mentionedhe statementvith respectand acceptancecomes
toleranceand included some or all of the following examples:

. acknowledgment ofhe unique relationshifhat Aboriginal people have witthe land,
hence the importance of Land Rights and the Native Title legislation;

. a knowledge of the diversity that exists between Aboriginal groups;

. the fact thatAboriginal ceremonies have been incorporated into significatibnal
and/or religious events such as the Smoke Ceremony hibéoservice of beatification
of Blessed Mary McKillop by Pope John Paul Il;

. the inclusion of Aboriginal material ineremonies fothe opening of the Australian
Council of Churches Conference and the official opening service of the Nehipnad
of the Anglican Church of Australia in St Paul's Cathedral, Melbourne;
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. official church pronouncements which provide new understandings;

. the return of sacred sites to Aboriginal people, for example, Uluru and impoutzait
sites;

. a new appreciation of Aboriginabesigns and artworks whichave beerused to
decorate Christian churches and placesvofship, or inthe decoration of liturgical
robes;

. the ordination of Aboriginapriests and ministers anithe consecration of thérst

Aboriginal bishop, George Arthur;

. of the need to restore Aboriginal families previously broken ugheyorcedremoval
of children;

. the availability of Abstudy grants and scholarships;

. the importance of the Council for Aboriginal Reconciliation (part ofDkeartment of

the Prime Minister and Cabinet in the Commonwealth Parliament);
. the 1988 National Day of Prayer and Reconciliation;

. the provision of tleological trainingfor Aboriginal peoples anthe establishment of
Batchelor College, Nunga Imya Theological College;

. a growing awareness that theological and missionary activity of the type common in the
nineteenth century is no longer appropriate (if it ever was) for Aboriginal Australians;

. the fact thastudy and discussion of Aboriginapirituality is now included insome
Australian school syllabuses.

Average answers

@ In this category, candidates provided a basic description of Aboriginal spirituality as
well as a brief description of the areasmisunderstanding othat spirituality, or an
incomplete account of both.

(b) In answering this part these candidates included only some recent attempts to overcome
differences or provide new understandings.

Below average answers

Candidates in this category wesble todiscuss only a fewnrelated facts on Aboriginal
spirituality and included facts that were either inaccurate or irrelevant. Their answers to part (b)
were vague and often they were unable to provide a single relevant example of recent attempts
to overcome these differences.

1995 Higher School Certificate
Examination Report Page 5
Studies of Religion



1995 HIGHER SCHOOL CERTIFICATE EXAMINATION

Question 3 (2 Unit), Question 2 (1 Unit) : ReligiousHarmony

This question was based on the boxed quotation:
People who share a religious view of the world recognise that they have much in common.

Part (a) required WO examples of howeligious harmony isbeing achieved and part (b)
asked candidates ttiscuss howthese examples aforking together reflectcommonaspects
of religious views of the world.

Above average responses

@ Candidates in this category providew specific examples and werable to explain
them accurately, givingcontemporary examplethat related toAustralia. These
candidatesshowed howreligious traditions or religious denominations within the
Christian traditiorwork together inharmony(althoughsome suggesteithat tolerance
rather tharharmonywould have been more appropriate in the wording of the question).

(b) Herethe discussion othe same examples was sustaireetl broadened to include a
more philosophical view of the world shared by religions and religious denominations.
The very best answerdescribed thetrong linksbetween thexamples and universal
principles.

Average responses

@ Here averageesponsegitherdiscussed only one example, and such discussion was
well developed, or provided generalised points citing, for example, Ecumenicalism, but
without providing specific examples; otherwise they described socialcaltaral
examples (such akework of Lifeline, the SalvatiorArmy or StVincent de Paul in
helping the needy, whatever their religious beliefs may be) rather than specific religious
examples.

(b) Responses to this part were descriptive, with little mention or link to the world view.
Below average responses

Answers inthis category were often brief arfdiled to recognise the specific relationship
between parts (a) and (b) of the question.

(€)) Here candidatessedirrelevantexamplesthat were either poorly identified or which
simply discussed at randonorld peace and harmony

(b) In answering thigpart candidateshowedthat theyobviously had noconcept of
common world views among religious traditions.
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Question4 (2 Unit), Question3 (1 Unit) : Two Issues

This question required students to discuss the religious responses to any TWO of the fabgwey
which have been important in the development of Australian society:

The conscription debate of World War |
Divorce/family law

Government aid for religious schools
Growth of the labour movement
HIV/AIDS

Nuclear weapons

Poverty and unemployment

Refugees

Sabbath observance

The Vietham War moratorium

Above average responses

In these responses candidates showed that they obviously possessed a sound knowledge of the
TWO issues chosen. Asell as giving precise details, theaaswers clearlyoutlined the

religious responsé each, often referring to a range of examples from different variants of the
religious tradition or differenperiods of history. Some students walso able to relate the
importance of thassue tothe development of Australian society by placing it in a wider
context anddiscussingit. The most commonly chosetopics wereGovernment aid for

religious schoolsandthe conscription debate diVorld War | Many studentgave detailed

historical accounts of the events or of the particular issues, but in spite of histatecatsuch

answers, those whiailed to providediscussion of religiousesponses tthe issuesreceived

only average marks.

Average responses

These tended to contain a general descriptiohVdD specificissuesand includedsome facts
relating tothem. Many responses weteuched in very generaerms and failed to give
specific examples ofreligious responses Some oftheseanswerscontainedfew historical
facts or were obviously based on little knowledge about the chosen issue.

Below average responses

Most students chose TWO issuest knew verylittle aboutthem andmany basedheir
responses on agthicalviewpoint rather than on onelaged to thereligious development of
Australian society. Others in this category were able to write about only one of the issues listed
in the question.

1995 Higher School Certificate
Examination Report Page 7
Studies of Religion



1995 HIGHER SCHOOL CERTIFICATE EXAMINATION
SECTION Il : CROSS-RELIGION STUDIES
In this section of the paper, 2 Unit candidates were requiredléatTWO questionswhile 1
Unit candidates selected only ogeestion. The instructions athe beginning othis section
should have been carefully observed, viz:

Note: In Section Il the term religious tradition refers only to Buddhism, Christianity,
Hinduism, Islam or Judaism.

Teachers and students are reminded that they must include variants withanshesrsrather

than merelyconcentrating on one variantpr example, Catholicism or Anglicanism, in
describing Christianity, or Orthodox or Reformed in describing Judaism.

Because these questions have different numbering sections on the 2 Unit and the 1 Unit papers,
they will be referred to by their name in the Syllabus.

Rites of Passage: Question5 (2 Unit), Question4 (1 Unit)

This question had, as stimulus material a photograph tgpieal Australian citizenship (or
naturalisation) ceremony held under gum trees at a school.

@ Here candidates were asked to explain why this ceremony masodpassage and to
show in what ways it differed from any other daily activity such as dressiegtiog a
meal.

(b) This part required candidates to defiuby somerites of passagare described as
religious and to describe theeligious) teachings and practicégt give meaning to
ONE rite of passage from ONE religious tradition.

(c) This question began with the statemard religious rite of passage, the words spoken
and the symbolic actions performhbdip to identify thestatus ofthe individual before,
during, and after the completion tife rite Students are required ¢hooseONE rite
of passage common to TWO religious traditions to explain the statement.

Above average responses

€) In these responses candidates were able to explain clearly the effeité aff passage
such aghe citizenshipceremony orthe life of the individual. Giving morethan one
reason, they showed how such rites differed from everyday rituals.

(b) In this part candidates could clearly define a religiitesof passage, and focussed on
the teachings and practicdsat give meaning toONE specific rite of passagdrom
ONE religious tradition. The best students linked this rite with the formal
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doctrines. They emphasised theaningof the rite rather than describing the ritual.

In this part they werable toorganise theiinformation anddiscussthe links between
the words, the symbolic actions and the status of the individual before, durimdtemd
the rite ofpassage.They possessegrecise knowledge dhe actionsdiscussed how
similar actions differ in théwo traditions and quoted or referred to therds actually
used in the rites. Their answers were well organised and eoumdasis wagiven to
the two traditions chosen anahost important ogll, variants within the tradition were
acknowledged.

Average responses

@)

(b)

(©)

In this part average candidasrsowedthat theyhad a basic understanding ofite of
passage and could describe citizenshipceremony in terms of such understanding.
They could also indicate how everyday activities differ from rites of passage.

Responses to thisart includedsome generalstatements about whatade arite of
passage religious. Here rites of passage were descrisedhidetail without much
reference to thguestion asked. Althougbomecandidatesnade some pointabout
certain beliefs and practices, they were unable to link them to the chosen rite of passage.

For thispart somecandidates tended to writlown all they knew about a ritefrom
TWO religious traditions and did not organise theisponses to answéte question
actually asked onthe examination paper.Some gave a better description of one
tradition's rite, andbthers tended tequate the rite of a particular variamithin a
tradition with thewhole ofthe tradition and failed to acknowledge the rangevofds
spoken and symbolic actioms the tradition. Many had difficulty in linking their
descriptions tdhe status ofthe individual beforeduring andafter the rite ofpassage.
Some students, howevedijd not allow themselves sufficient time smswer this
section of the question.

Below average responses

(@)

(b)

In these responseandidates did nathow that they reallyjunderstoodhe nature of a
rite of passage.They sometimes used parts ofdafinition they hadmemorised but
could neither apply it to the citizenshigpremony noidentify it in relation to everyday
rituals.

These candidates also tended to give a confused definition of a refiggoolpassage
in this section. They describdk rite ofpassage in soméetail but their description
was often confusedgontained inaccuracies, or aspects of the ritesiafe than one
religious tradition.
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(c) Here therewas atendencysimply to describesome aspects of theite of passage.
Often in theseresponsesandidates were unable thscuss examples from TWO
religious traditions or incorporated exampfesm morethantwo traditions androm
secular practice in their confused responses.

Religion and Ethics : Question 6 (2 Unit), Question5 (1 Unit)

Part (a) of this question asked studentstate what isneant bythe termsethics and moral
behaviour while part(b) asked them to choo$&NE ethicalissuethey had studieétfom the
following list:

Violence, war and peace

Attitude to the environment
Sexual behaviour

Marriage and divorce

Bioethical questions

Works ethics

Business and professional ethics

In part (c)students were asked to choose a diffeigsue fromthe list and tocomparetheir
own view with those ofWO religious traditions they had studied. They then hadite
reasons for their personal ideas.

Above average responses

(@ Here candidates successfully explained the meaning divthéermsethicsandmoral
behaviour

(b) In this part they were required to describe a specifivethey had studied. They
successfully identified similarities and differences ahdwed an understanding of the
ethical contest underlying the issue.

(c) In this part they were able to state their own views, supporting them with reasons based
on theirown beliefs, or theirown experiences, in relation to the teachings of two
specific traditions. The final determinant for the above aversaydx wasthe ability to
discuss variants within the traditions that had been studied.

Average responses

@ Here candidates could correctly defthe giventerms, usuallygiving only textbook
definitions. They couldliscussthe issuesaccording to the teachings tfo specific
traditions, but were not always sure of their similarities or differences.

(c) In this part candidates gave theiwwn views with few, if any, reasonsSometimes
students used one variant only here, or failed to answer the question.
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Below average responses

@ In this part below average candidates usually had difficultgsponding tahe three
different parts othe question, or answered onpart of thequestion. Althouglsome
responses were quite long students shotlatitheyhad little knowledge ofthe issues
and teachings of the traditiomaentioned, and oftemised sweeping andhcorrect
statements. They were nstire which topicditted into which issue, for example,
sexual behaviouwvas sometimesgcluded inresponses oBiothethical questionsind
sometimes in those oMarriage and Divorce A variantwas often used when
speaking forthe whole tradition, and religious traditions other than Christianity were
assumed not to have variants in the teachings and practices of that religious tradition.

SacredWritings _and Stories : Question 7 (2 Unit), Question 6 (1 Unit)

@ Part (a) of this question concerned the origins of one sacred writing from each of TWO
traditions. Students were asked to identify the sacred writing as well as the language in
which it wasoriginally written (NB none ofthe sacredwritings and storiesn this
coursewere written in English; a vergrge number ofthe candidateseemed tdhink
that the Christian Scriptures were originally written in Latin by monks in monasteries).

(b) In this partstudents were asked to show why a knowledgeacfed writings and
stories is essential for an understanding of the TWO specific religious traditions.

(c) This part asketiow the acceptance dhese sacred writings affedise behaviour of
believers in theTWO particular religious traditions. Students were requiredive
examples in support of their answers.

It is stressed that all the relevant sections of the Syllabus should be taught.
Above average responses

These addressed all parts of the question, were related directly to specviibasgtitles were
accurately spelled, and described both traditions thoroughly.

(c) Here therewas a widerange of specificexamples which werall relevant to the
guestion. Although the quality dfie best answers in thisectionseemed to baigher
than insomeother quesitongherewas alsoconsiderable variety in the length of the
answers.
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Average responses

€) These were based on knowledge tio¢ topic areabut did not quitesatisfy the
requirements ofhe question. The information given tended to be non-specific and
often one traditiorwas tratedlessthan adequately.Few examples were used, and
evensome of thosalid not alwaysrelate to thequestion asked.Some answers
included a generaliscussion of a themaften rote learnt. These weamswers in
search of a question which, unfortunately finese studentswas not on the
examination paper. Many students appeared to be confusediverggrestion did not
directly ask about a particultreme

Below average responses
These included only general statements, a confusion of facts and inaccurate statements showing

that verylittle time or effort had been put in&iudy of thistopic by somecandidates. Other
answers either provided no relevant examples or only partially answered the question.

Ways of Holiness : Question 8 (2 Unit), Question 7 (1 Unit)

(@ This part required a description thie differentunderstandings of holiness in TWO
religious traditions.

(b) Here candidates were asked to indicate to what extent modern day living is changing the
ways in which people seek holiness, using examples from TWO religious traditions.

(c) This part required a discussion TWHREE cultural or religious influences omays of
holiness in ONE religious tradition studied.

Above average responses

Theseshowed a good understanding ofaaiety of ways through which holiness is sought
within the religious traditions. Themgas a akarly drawn connection between the different
understandings of holiness and, in these resportsgglidatesdiscussedthe impact of
secularisation and the cross-pollination of ideas and religious traditions matthern world,
and the ways in which people have tried to achieve holiness.

Average responses

Students had a clear understanding of different ways in which people seek holiness and made a
good attempt at connecting traditions with changes, cultural influenceshenéffects of
moderntechnology. Thepoorest of theseesponsestended to dealwith the historical
development of a specific religious tradition rather than lness itself, anadtoncentrated

on only one variant, usually Roman Catholicism.
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Below average responses
These were only basic attempts at answeltegjuestion. Brief mentiowas made of TWO

traditions, but, in such responseandidates either concentratedly on one variant otheir
responses contained major inaccuracies.

Teachersand Interpreters : Question9 (2 Unit), Question 8 (1 Unit)

This question waattempted by only amall number otandidates and at leasto of these
failed to show that they had actually studied this Cross-Religion Study.

(@ This part asked candidates to desctil®major changes whichave taken place in
ONE religious tradition they had studied.

(b) Here a discussion ahe influence of an individual oschool of thought on the
development of this religious tradition in a time gfowth, division or crisis was
required.

(c) This part required an explanationtbé existence and cause of diversity within TWO
religious traditions, either in their early foundation period or the contemporary period.

Above average responses

(@ In this partstudents wrote cély about thehistory ofthe religious tradition they had
chosen.

(b) Here they werable to identify an individual oschool of thought in answering this
part. Answers which used the life and work of J@atvin in answering this question
were particularly well written. These responses provided a number of difsenemties
rather than rote learning of material in text books.

Average responses

These were obviousliesswell written andmany reflected confusion abouthe difference
between an individual and a school of thought.

(b) In this part only one individual (or school of thought) should have been referred to, not
three.

(c) Average responses here were also rather short.
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Below average responses
Students describefbunders(for example, Jesusjather thanteachersand interpreters or

showed, by their gross inaccuracies and obvious inability to undetsiaqgdestion that they
had not studied this topic.

Women and Religion : Question 10 (2 Unit), Question 9 (1 Unit)

This question also began with a boxed statement to be used as stimulus material.

Women have been described as being the camsdghe nurturers in bringing ughildren,
and the upholders of religion within the family. Despite thisewery religioustradition,
women face discrimination.

@ Here students were asked whettiey agreed withthe quotation and to provide
examples from TWO religious traditions to support their answer.

(b) Candidates were required in this question to comihaeole andstatus of women in
the TWO religious traditions they had studied.

(c) In this part students were asked to choose ONE religious tradition they had studied and
to explain, withexamples, how women fromvithin this tradition have challenged or
maintained the tradition by their interpretation of its teachings and practices.

Above average responses

Theseresponses demonstrated studealdity to apply knowledgeaccurately and t@show

their awareness of variety within and between traditions, e.g. reform and orthodbxyaism

as well as theRoman Catholic andNon-conformist traditions within Christianity. The
examples of discrimination given were specifidawm religioustradition and clearlyndicated

the ways in which this conflicted with the emphasis givethéaoles of women asarers and
nurturers.

Candidates also displayed an awareness of the distinctly different requirements of parts (a), (b)
and (c) and theiresponsesontainedlittte or no repetition ofmaterial. Most appropriate
examples were chosen to illustréteir responses tthe questions and thisvas particularly

evident in part (c). Their arguments were supported by reference to specificvgaitngd or

works attributed to womenTheseanswers madenieresting reading and those studying this
section of the Syllabus are to be congratulated on the diligeitbewhich many of them
prepared for the examination.
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Average responses

In theseresponses students showed some knowldugeit was, however,often poorly
integrated or superficialSome seemed unsurewhat to do withthe knowledge they had.
There was a tendency to write long auinetimesrrelevant biographies of religionsomen
rather than to apply this information to the kegrds inthe question, such a®le andstatus
challengeand maintain andteachingsand practices Occasionally a bettetesponse was
spoiled by failure to answer, or tead a question carefullfor example the use of onlyone
example where morthan onewasrequired. Often #ack of knowledge of a wholdradition
was apparent, with candidates concentrating on one variant only.

Below average responses

Many candidatesmisread the question or confusedeligion with culture Insufficient
knowledge led to some fairly alarming statements, such as stating that Jewish women pray in a
mosque. Many responses were also va&rjective or judgmental and containethny
rambling generalisations atittle or no relevant information. Sometimescandidates gave a

few biographical details which were discussed in a confused and incompetent manner.

This was a good question which discriminated betwbkemguality ofresponses verwell and

provided a good spread of maritserewere, however, aappallingnumber of scripts which

referred to such things as Jewish churches, Jewish Bibles and Jewish Masses. Many students
still seem to be concentrating on a variant of a tradition rather than on the whole tradition.

Final Remarks

All candidates should attempt questions on sections of the course that they have
actually studied.

Candidates shouldread the whole of each question on the examination papd&efore
beginning to write, and should plan their answers.
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