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Grade Boundaries

What is a grade boundary?
A grade boundary is where we set the level of achievement required to obtain a certain grade

for the externally assessed unit. We set grade boundaries for each grade at pass, merit and
distinction.

Setting grade boundaries

When we set grade boundaries, we look at the performance of every learner who took the
external assessment. When we can see the full picture of performance, our experts are then
able to decide where best to place the grade boundaries - this means that they decide what
the lowest possible mark is for a particular grade.

When our experts set the grade boundaries, they make sure that learners receive grades
which reflect their ability. Awarding grade boundaries is conducted to ensure learners achieve
the grade they deserve to achieve, irrespective of variation in the external assessment.

Variations in external assessments

Each external assessment we set asks different questions and may assess different parts of
the unit content outlined in the specification. It would be unfair to learners if we set the same
grade boundaries for each assessment, because then it would not take accessibility into
account.

Grade boundaries for all papers can be found on the website at:
https://qualifications.pearson.com/en/support/support-topics/results-certification/grade-

boundaries.html

Unit 4: Animal Welfare

Level 2

Grade Unclassified Pass Merit Distinction

Boundary Mark 0 16 25 34
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Introduction

The assessment followed the format identified in the sample assessment
materials and was split into three activities. Each activity required learners to
demonstrate knowledge and understanding of a range of specification topics
and apply this to the scenario presented in the stimulus material.

A ‘levels-based’ approach was taken when assessing the responses for each
activity, where the overall quality of the learner response was considered
rather than any specific number of facts stated from the indicative content..
More detail can be found below in the individual activity section of the report.

Introduction to the Overall Performance of the Unit

This report has been written to help you understand how learners have
performed overall in the task. For each activity there is a brief analysis of
learner responses. You will also find examples of learner responses to the
activities, along with features that led to the mark awarded. These should help
to provide additional guidance helping you to prepare your learners for future
examination series.

The style of the assessment is challenging for many learners as it requires
application of a breadth and depth of their own learning in response to the
stimulus material, from across the specification. This includes how animal
welfare standards are promoted and maintained, along with safe working
practices and compliance with relevant legislation when working with animals.
It was clear in this series that many centres have better prepared their learners
to focus their responses more appropriately than in previous series, though
not in all cases.

The stimulus material provided information on a fictional conext involving a
number of animals that the public are able to interact with. Learners were
required to draw on their own experience, knowledge and understanding,
applying this to recognising good practice and demonstrating their
understanding of the impacts of poor practices.

Learners should be encouraged to show that they understand the underlying
importance of the issue they have identified, in terms of meeting animal
welfare needs, safe working practices or legal responsibilies. Responses that
omit this demonstration of understanding will restrict the marks that can be
awarded, even if they include sensible suggestions for improvement. The
deeper understanding of why policies and procedures are in place to protect
the welfare of animals, and those who care for them, needs to be
demonstrated in responses that are to be awarded higher marks.



The better responses were approached logically, making it clear which part of
the stimulus material was being considered, giving an assessment of good or
poor practice, why it was important (in meeting welfare needs, maintaining
good human health and safety, or complying with legal requirements and
responsibilities as appropriate to the activity) and making sensible suggestions
for improvement / justifying why it was good practice. They drew out a range
of points from across the stimulus material that were relevant and focussed to
the activity.

Though there was an improvement, a number still lacked focus as regards the
requirements of each activity. Activity 1 responses should consider the
needs of animals, while Activity 2 responses should consider the health and
safety aspects of humans working and interacting with animals. Activity 3
must be based around the legal responsibilities applicable to the scenario and
should not simply list poor practices without linking to legal responsibilities.

Learners must be aware that notes or responses on the stimulus material may
not be seen by examiners when marks are awarded. Creditis given only to
responses in the designated answer space and on additional sheets which
clearly identify the activity they relate to.



Individual Questions

The following section considers each activity on the paper, providing examples
of common learner responses and a brief commentary of why the responses
gained the marks they did. This section should be considered with the live
external assessment and corresponding mark scheme.

Activity 1

There were some very good responses to this activity. In particular, higher
marks were awarded to learners who selected relevant information in the
stimulus material and adopted the following approach:

o identifying the extent to which the five animal needs were met by the
shelter layout, routines and tasks, including noting the significance of
incomplete information

e explaining why those routines or activities were important to animal
welfare

e suggesting practical and reasonable changes and improvvements

e explaining how these improvements would lead to higher standards of
animal welfare

The best learners gave well-structured responses, discussing a broad range of
relevant issues linked to each animal species.

Learners who identified a number of issues within the context but with only
some reasoning (that was occasionally tenuous or showed a lack of
understanding of the context) were limited to achieving 6-10 marks for their
answer. As in previous series, learners who did not address each of the five
animal welfare needs in their responses were unable to gain marks in bands 3
or 4.



Learner Response 1 (8 marks)
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Learner response 1 gained 8 marks, the middle of band 2. Obvious points
from the stimulus material were correctly identified, some with expansion but
limited reference to the five welfare needs, though some relevant connections
have been made to how routines and procedures meed welfare needs. There
are some sensible suggestions for improvement but there is a tendency to lose
focus and drift into content that would be suitable for activities 2 and 3.




Learner response 2 (18 marks)




:hu? ot nct Vo Yhaa,

| rmﬁ\%ﬂ’ﬁ%@ﬁﬁ s,,:‘i’?);n:l.a_' ,Um,
'Exﬁm;xl Addiore Bied 1006, Dew_nnaedd poran

Suitode  uowimeatreehonts Vs f.fwirﬂd\'n‘:-
1 concd . roXs weed 0 Vo adanasnt i
ﬁm!_r e hesuue Uﬂcﬁ%m 3 (0 A
| ’Aatsjq,'hmi"kwusu‘} Ve nach (9

m}_b.u,ma) rﬁ;w lr".-w.t.‘:.b Qe uh:\rj
: j wm

%ﬁmﬂlﬂﬁ .....

48 oty Hu* ______
-M% Mﬂﬂﬂ:ﬂ%ﬂrﬁu‘”’“”
ﬁ ¥, E.La_m: J!T:l W

: '.L:‘-\.L.!r“- c:.-lc.ﬁ Eﬁm .......
| cowek PEE .}a
;lﬁgff?m uﬁ A % T Qm.m
AR rr:é; T'-L-:rmﬂ P nodund

'* Wﬁ‘; ey "kmr,.mmf 5

= “iaa Sodbodele felad

% woukd  dod D a.ufl'd.-_
H\-\m Wig G Haa }m.d S0



["i‘mm].!l.r.ﬁ.h.&hcm no 3'_8«1 ..... or- deor.

. owd NEMWAN TP

S P atfci 539 COnnickd o Ve
ydcl*'f'ﬁmt_ IS noo e e Oumong) M},ﬂu

'h\ﬂ‘::g{uddw

.cxl':.n s SRTA ‘:hn i‘:ﬂ-]rtmiﬂtm
Inclasusts Sy s.a:u_ E.lr.:: et Encoys f“ntj _

oant  Mea coweed L S0 Z
b M tee, Yad g 4o m\m ................
Laghme PN Ve csinbanc s gunt secd ||

3 Ve Mﬁ masch. o LJ_'\rwm-f-r.l
ﬂ’ri%m—u.r A deadvo ek \noweodsr T

RS Spadi - T Poro  weds Mus
‘m%udnm4 oc. als o s de,
T'k.. ...... mu}f&m ’:m:-:lm.rd pmudm*h do

Hos. . u.x;..’i,e:: ......
‘-.F.‘w. v 2\oidcl o i
Oala ' pacnda . e Unold My
W c,s:m:l ..... ‘h.»,u,,,t ._..4...;.:& cMRICS.
wohadtd . Lakler gl 'u-l-lirm Barloos |

Jdors ok pllows Lhmd to loe  pokded
L..}—Iﬂﬂﬁ_.@.lnﬁmﬁu‘t\ ek 'El%ﬁla Ef\*w«b




Yo

Ejﬁm& @ I[.uu:ﬁ Prte Wwzs o voeds

...... 20 Has anilaads
........ E: A u.a.ﬁuil'-i-:a"wu.r_l

Ch”:a'

"m.

dﬁ.e:i ......

mnfﬁ \;.ﬁl@ sﬁmukl

’ m}
ﬁ‘r‘ﬁ Qn HCB F
o> L\JW Lot

1‘%:: --ﬂ;.

M ....... TSk E—:‘:}ﬂ.:u_.. ..............
9"“:"{;&"‘ . la-u.nl ol dia

g couddd Yoe o (Total for Activity 1 = 20 marks)
g@u&&aﬁﬁw vegpe U,
Learner response 2 demostrates a clear understanding of the needs of
different animal species, addressing all of the five welfare needs and giving
clear consideration of routines, tasks and procedures in this light. There are a

few minor weaknesses in reasoning, therefore it was not awarded the full 20
marks.




Activity 2

Learners achieving the highest number of marks in this activity addressed a
range of factors affecting workers and members of the public using evidence
from the scenario, clearly explaining why each issue could affect their health
and safety and providing well-developed reasoning for any improvements
they suggested. Responses were structured logically, providing coherent and
relevant arguments throughout. Reference to legislation was sometimes
present in these responses, e.g. COSHH and RIDDOR, but in terms of providing
context rather than focusing on the legal responsibilities.

A small number of learners concentrated solely on the health and safety of
animals present in the scenario, though this was much less prevalent than in
previous series. These learners were awarded for their understanding of these
aspects but did not gain marks above band 1.

Learner response 3 (5 marks)
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Learner response 3 identifies several places where health and safety practices
are lacking but does not make specific links to the scenario in many places,
making much of the content that is relevant to health and safety quite generic.
The response also contains material more suited to inclusion in activity 1 and
so lacks focus and suitable reasoning - these features limit the marks that can
be awarded to no higher than Band 1.



Learner response 4 (11 marks)
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Learner response 4 demonstrates a logical structure, raising issues that are
relevant. Most points identified have been expanded upon, with sensible
suggestions for improvement, though some expansions lack the detailed
reasoning that would be expected for higher marks within Band 3.



Activity 3

Learners often correctly referenced legislation around Health and Safety at
Work and Control of Substances Hazardous to Health (COSSH) regulations as
being applicable. All relevant references to legislation that were correctly
applied to the context were recognised when awarding marks to this activity,
including references to the Animal Welfare Act, Welfare of Farmed Animals and
Animal Welfare (Licensing of Activities Involving Animals) (England) Regulations
2018.

The highest achieving responses used both the legal checklist with learners
additionally applying their own depth of knowledge and understanding of
responsibilities under relevant legislation to the context. They recognised that
there were underlying links to several pieces of legislation and described why
the legal obligations were important to the health, safety and welfare of the
context.

A surprising number of learners stated that the Animal Boarding
Establishments Act (1963) applied to this setting, even though the stimulus
material contained no reference to the boarding of dogs or cats. This indicates
a lack of familiarity with the effect of legislation on the management of animal
welfare in different contexts and thus impacted on the number of marks that
learners were able to achieve. Additionally, some learners additionally
interpreted the checklist provided as being good practice followed at the
setting, rather than using it as a basic prompt for legal requirements that
should be complied with.

Additionally, there seemed to be a proportion of learners who listed poor
practices, giving responses almost more suited to Activity 1 than here.



Learner response 5 (5 marks)
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Learner response 4 shows awareness of legislation and the types of areas they apply
to, but has not expanded in any depth on how it applies to the scenario, for example -
‘to protect the wildlife’ does not demonstrate an understanding of the what the
legislation applies to or how the legal responsibilities could be met within the context
and so limited the marks that could be achieved to Band 1.



Learner response 6 (10 marks)
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Learner response 6 follows the structure of the checklist and addressees how each has
been met. Most of these points have improvements that could be made, which are
relatively sensible, though development of evaluation is lacking and references to
legislation are implicit, which does not allow it to be awarded marks in Band 3.

Summary

Based on their performance on this paper, learners should:

e Ensure they are providing a suitable response related to the
requirements of each activity

e Provide reasoning for the issues they identify and improvements
that they think would improve animal welfare, safe working
practices and meeting legal responsibilities in the appropriate
activity response.

e Ensure they refer to specific points from stimulus material

e Be aware that any checklist relating to legal requirements is an
indicator of legal responsibilities, rather than a summary of current
practice, within the scenario

e Reference legislation explicitly where possible - but ensuring that it
is which is relevant to the scenario, rather than trying to make
reference to all the legislation that they are aware of

e Give thought to the structure to their responses so that they can
demonstrate the depth of their understanding, e.g:

o ldentify and explain the issue/practice (good or poor), making
links to the stimulus material
o Give reasoning for improvements that could be made
e Tutors should ensure they use the course materials, including



assessments and examiner reports from previous series to familiarize
learners with the style of assessment. These can be accessed at
https://qualifications.pearson.com/en/qualifications/btec-
technicals/animal-care.html.
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