L3 Lead Examiner
Report 1906

June 2019

L3 Qualification in Sport

Unit 1: Anatomy and Physiology
(31524H)




L3 Lead Examiner Report 1906 (Unit 1 — 31524H)

Edexcel and BTEC Qualifications

Edexcel and BTEC qualifications come from Pearson, the world’s leading learning
company. We provide a wide range of qualifications including academic, vocational,
occupational and specific programmes for employers. For further information visit our
qualifications website at http://qualifications.pearson.com/en/home.html for our BTEC
qualifications.

Alternatively, you can get in touch with us using the details on our contact us page at
http://qualifications.pearson.com/en/contact-us.html

If you have any subject specific questions about this specification that require the help
of a subject specialist, you can speak directly to the subject team at Pearson. Their
contact details can be found on this link:
http://qualifications.pearson.com/en/support/support-for-you/teachers.htmi

You can also use our online Ask the Expert service at https://www.edexcelonline.com

You will need an Edexcel Online username and password to access this service.

Pearson: helping people progress, everywhere

Our aim is to help everyone progress in their lives through education. We believe in
every kind of learning, for all kinds of people, wherever they are in the world. We've
been involved in education for over 150 years, and by working across 70 countries, in
100 languages, we have built an international reputation for our commitment to high
standards and raising achievement through innovation in education. Find out more
about how we can help you and your learners at: www.pearson.com/uk

June 2019
Publications Code 31524H_1906_ER
All the material in this publication is copyright

2
@ Pearson @ PeaI'SOIl


http://qualifications.pearson.com/en/home.html
http://qualifications.pearson.com/en/home.html
http://qualifications.pearson.com/en/contact-us.html
http://qualifications.pearson.com/en/contact-us.html
http://qualifications.pearson.com/en/contact-us.html
http://qualifications.pearson.com/en/contact-us.html
http://qualifications.pearson.com/en/support/support-for-you/teachers.html
http://qualifications.pearson.com/en/support/support-for-you/teachers.html
http://qualifications.pearson.com/en/support/support-for-you/teachers.html
http://qualifications.pearson.com/en/support/support-for-you/teachers.html
http://qualifications.pearson.com/en/support/support-for-you/teachers.html
http://qualifications.pearson.com/en/support/support-for-you/teachers.html
https://www.edexcelonline.com/
https://www.edexcelonline.com/
https://www.edexcelonline.com/
http://www.pearson.com/uk
http://www.pearson.com/uk

L3 Lead Examiner Report 1906 (Unit 1 — 31524H)

© Pearson Education Ltd 2019

Grade Boundaries
What is a grade boundary?

A grade boundary is where we set the level of achievement required to obtain a certain
grade for the externally assessed unit. We set grade boundaries for each grade, at
Distinction, Merit and Pass.

Setting grade boundaries

When we set grade boundaries, we look at the performance of every learner who took
the external assessment. When we can see the full picture of performance, our experts
are then able to decide where best to place the grade boundaries - this means that they
decide what the lowest possible mark is for a particular grade.

When our experts set the grade boundaries, they make sure that learners receive
grades which reflect their ability. Awarding grade boundaries is conducted to ensure
learners achieve the grade they deserve to achieve, irrespective of variation in the
external assessment.

Variations in external assessments

Each external assessment we set asks different questions and may assess different
parts of the unit content outlined in the specification. It would be unfair to learners if
we set the same grade boundaries for each assessment, because then it would not take
accessibility into account.

Grade boundaries for this, and all other papers, are on the website via this link:

http://qualifications.pearson.com/en/support/support-topics/results-
certification/gradeboundaries.html
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Introduction

This was the fifth series of the new specification, and the fourth time that this unit
has been assessed under the new rubrics. Centres and candidates should be
congratulated on their preparation for this assessment format. Overall,
candidates performed in line with the January series and it was obvious that they
prepared for many of the specification topics covered in this assessment, to
which they need congratulating for.

The question paper followed the format identified in the sample assessment
materials. The paper was split into six sections. Each section was based on a sport
or exercise scenario and required candidates to demonstrate knowledge and
understanding of a range of specification topics and apply this knowledge to the
specific question scenario. Each section is weighted in accordance to the
specification design.

As in January the extended response questions were marked using a ‘levels based’
approach to assessment where the overall quality of the response was
considered rather than the specific number of facts stated from the indicative
content, although this obviously had a bearing on the quality of the response. The
remainder of the questions on the paper were assessed using a traditional
points-based approach, where a mark was given for each appropriate point. More
detail can be found below in the individual question section of the report.

Introduction to the Overall Performance of the Unit

This report has been written to help you understand how candidates have performed
overall in the exam. For each question there is a brief analysis of candidate
responses. You will also find examples of candidate responses to the questions that
have been well answered. These should help to provide additional guidance. We hope
this will help you to prepare your candidates for future examination series.

Candidate performance varied throughout the paper. Whilst the extended
response questions still provided the greatest challenge, most candidates gained
some marks for these questions. The style of the assessment is challenging due
to the depth and breadth of knowledge required to fully address the demands of
the paper. The extended writing questions account for just over 30% of the paper,
each question demanding depth of knowledge, but across the paper this also
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requires breadth as each of these questions examines different areas of the
specification.

The assessment is also challenging due to the need to apply knowledge not only
in the extended answer questions but also the ‘points-based’ questions.

It was clear that some candidates did not make full use of the stimulus material
provided in the question, but this continues to get better series by series. To reiterate
with explain command verb questions there is an expectation that knowledge and
understanding tested is applied to the situation in context and expansion marks are
awarded accordingly.

As always the emphasis in this paper is on candidate’s application of their knowledge
to a variety of practical sports related situations. The higher marks, particularly in
levelled response questions (Sections C-F), will always focus on the ability to
demonstrate application rather than the ability to recall theory. It will be important
for candidates to have the opportunity to practice this in their preparation for the
assessment. Candidates that were able to access higher marks for these questions
were able to apply their knowledge and understanding to the stimulus and provide
realistic and appropriate responses.

As this is a vocational sports related subject, the external assessment seeks to put the
candidates in applied sporting related situations and asks them to respond to these:
this method of questioning will continue in the future. It is therefore essential that
centre’s stress to candidates the need to read the stimulus information carefully
before they answer questions, and be prepared to use this information within their
responses, this also applies when graphical or statistical data is supplied.

Where candidates are unable to apply the stimulus in their answer it will significantly
restrict the number of marks candidates can receive. Generic responses will only gain
limited credit.

Where the stimulus material uses a particular sport, it is not necessary for candidates
to have an in-depth knowledge of this type of sport in order to answer the questions
well, however, an awareness of the basic requirements of sports are expected which
will have been covered in core curriculum PE lessons throughout KS3 and KS4.

@ Pearson
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Individual Questions

The following section considers each question on the paper, providing examples
of popular candidate responses and a brief commentary of why the responses
gained the marks they did. This section should be considered with the live
external assessment and corresponding mark scheme.

Q1

The majority of candidates performed as anticipated on this question, with many
identifying the clavicle, sternum and ribs as correct answers. Itis important that
technical terminology is used and phonetic spelling was credited. Common
errors were clavicle being labelled as the scapula

This response gained 3 marks

- - -

Figure 1 shews the by of thie uppes By
1 identity the bore. labelied A-C

[Metal foe Quastion 1 = 3 marks)

This response gained 2 marks
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Q2 (a) and Q2 (b)

Candidates were required to identify a fibrous joint and characteristics of that
type of joint. On the whole candidates struggled to answer both of these
guestions effectively. Common errors made were giving an example of a synovial
joints and providing their function rather than characteristics, for each joint type
it is important for centres to relate this to both characteristics and functions.

This response gained 1Tmark
Joints are classified by how much movement they allow.
One category of classification is a fibrous joint.

2 (a) Give an example of a fibrous joint.

(1)

______________ A e n- s "' porred U R 28 LS 1

This response gained 1 mark for answer 1 characteristic, but answer 2 is a
function.

{;.]. State two characteristics of a fibrous joint.
(2)
1 ﬂx@j Gfe Q Qif:d Jinr DO ﬂ"m, donk mave
2 O S0P
(Total for Question 2 = 3 marks)
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Q3 (a)

Candidates were required to explain why weight bearing activity will help reduce

the likelihood of osteoporosis. Many identified by increasing the strength of the
bones, amongst other correct answers.

This response gained 4 mark.

Alice i a 1.2-yem-old sthiete. She participates in 2 varsety of events that inrsobae nunFing
and jurnping.

3 la] Explain why regular particpation in weeaght Eaaring SCTivities will keip reduce The
liurlihcod of oremecporeri
L]
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Q3 (b)

The majority of candidates gained a mark for this question by correctly identifying

that resistance training can stunt growth. Common errors that were made by
candidates was to bring in the muscular system, it is important for centre’s to

stress to candidates that each section will only receive credit for answers related
to that system, rather than other systems. The only exception to this rule is the
final synoptic question. Other errors were not being specific enough and saying

the body is still developing, rather than the bones are still developing.

This response gained 3 marks.

Alice wanted to start resistance (weight) training, but has been told by her doctor
that she is too young to do so.

(b) Explain why resistance (weight) training is not recommended for children.

_Clulorens panes. one stk du&lopm

SN frouung - tan dam |
(57N S éz&we. H(\D.

:ﬂaﬂgw mmLct be.

wmmg .

(3)

| rowttm
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Q4

The majority of candidates performed as anticipated on this question, with many
identifying the pectorals, trapezius and latissimus dorsi as correct answers. Itis
important that full technical terminology is used, candidates who wrote pecs/lats
did not receive the mark, as always phonetic spelling was credited. It is important
for centres to only teach the muscles on the specification and use the names
provided rather than shortened versions. Other common errors were the
latissimus dorsi being labelled as the obliques.

This response gained 3 marks

Figune I thows the munches in the upper body.
& ity this mokches labesilad K-C

A ﬁ";lfh:rrﬂ-l ALY

B TF&F-EL'-'-.-:-

¢ _kodenwrme o 1

11
@ Pearson



L3 Lead Examiner Report 1906 (Unit 1 — 31524H)

Q5

The majority of candidates gained the at least one of the three marks available for
this question, with many achieving the mark for identification of they are a fast
twitch fibre. Common errors made were that the functions/where these fibres
would be used rather than characteristics of the fibre, as well as getting these
fibre types confused with Type I.

This response gained 3 marks

5 State three characteristics of type lIx muscle fibres.

farce.. . Coe. o C\..2 O NUSCR... PCBa............

z"f;f—g:\\xmm ........ Rroh...O0L.... SRS OENNAG .

:he_‘a ...... ch. .ok L o —

3‘['&)/%‘:;1394';\*\e.qlglcue.g ....... O PE AN B

PAUSENE. SRR . T,
(Total for Question 5 = 3 marks)

Q6

The majority of candidates found this question challenging, often giving functions
rather than characteristics. Additional common errors were mixing up smooth
muscle with skeletal muscle.

This response gained 2 marks

6 State two characteristics of smooth muscle.

12
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Q7 (a)

The majority of candidates gained the mark for stating that increased muscle
glycogen enables more energy to be available.

Common errors were repeating the stem of the question, and not applying it
directly to the benefits of the race. Using the statement ‘run for longer’ will not
generate any marks, because it is a set distance, the statement ‘running at a
higher intensity for longer in the race’ would be awarded the application mark.

This response gained 2 marks

Julie is a marathon runner.

Julie has trained for many years so her body has adapted to increase the storage of
muscle glycogen.

7 (a) Explain why an increased storage of muscle glycogen benefits Julie during a race.
(2)

13
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Q7 (b)

Question 7b was an extension to the previous question, but asking why muscle
temperature increases. Common errors, were ‘the result of increased

temperature; ‘makes it more pliable and therefore reducing chances of injury’
rather than why temperature increases.

This response gained 3 marks

Julie is on a training run. One response to the run is that the temperature of her
muscles increases.

(b) Explain what causes muscle temperature to increase during exercise.
(3)
White Qg ore. blood o bronpurted to Bt werky

pugtes: This  onrds  up vesukling  Gn mof@. feApifshion  o(nring,
One oy the by pro dweks 15 heat, 0 anth  nore Yofiakion
otning ban M0 hegk wil Yoo prodiged  This is by

 Wleney N BXeyube. oo
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Q8

This question proved to be a good differentiator, evident through the spread of
marks. It was clear that those candidates who understood the process scored
highly with succient answers. Some ccandidates found this question difficult to
access all available marks; many achieved two marks for correct identification of
the diaphragm relaxes and air rushes out. The candidates could articulate the
mechanisms but lacked detail and clarity desired by the mark scheme linked to
pressure and thoracic cavity size. It is important for centres to teach the mechanisms
of breathing in four sections (muscles, impact of thoracic cavity, pressure and air flow)

This response gained 4 marks

8 Describe the mechanism of breathing for expiration at rest.
Whon 0+ cesr_and.upe wish ko Expice vpuc. Exlere. inexmsal.
M%Mﬁhhﬁ&\%%“ﬂ%brﬁmm%wh S 85 XS TR
Ang%mops?mnmmmgmaA\m
hs..1r d;a, L'nMNnL ..... C-WQ‘PPL?MQ%&I«Q\WU“‘{\’%M ,,,,,,,,,,,,,,,

@Fanm omaphwhumvghrkmuﬁ

g&ﬁuﬁinl’lﬂ\whbswmxp mm\'\'%‘ﬂ.'ﬂ-ﬂtf@gﬂ\-wf-‘w&a
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Q9 (a) & Q9 (b)

The following were recall questions looking at lung volumes and the impact that
altitude has on an individual's breathing rate the first question required candidates to
state the meaning of the term vital capacity. Common errors were no reference to

maximum, and consequently very few accessed the mark. The vast majority of
candidates accessed the mark for 9b.

This response gained 1 marks

9 (a) State the meaning of the term 'vital capacity’

This response gained 1 mark

(b) State the effect that altitude has on a person’s breathing rate.

(1)

16
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Q10 (a)

Candidates were required to explain the effect an increased tidal volume would
have on performance. The majority of candidates correctly identified that that it
would mean more oxygen being breathed in and then could apply this to the effect
on performance. Less candidates stated that it would also result in more carbon
dioxide being exhaled from the body and the implications on performance in the
cross-country. Common errors encompassed a lack of application to the question
and answers provided were very general, such as run for longer.

This response gained 4 marks.

Shelly is a cross country runner. During a training run her tidal volume increases.

10 (a) Explain the effects an increased tidal volume would have on Shelly's cross country
performance.

(4)
AN NreCsed Lol VOWMe  mecns  drax
Shewy il be  cble CO wowe ia more O
When  brecxdsory,  chis meons  ENOKE She Wil nave
G larger . Bupply 2 Oxygen Gvaldble Whicn Con
be Otiwered ko e (orking enusce.  ond
Used O energy. [ cuae IMprove he Gllity ko remoace
leckare é{..'fdfekj; Yo m__Hhe IMuscls  God rénionny  Ofa
Corben Oiide  whch chouws Skevsy o mMonsese a
g _iacensis for o Iu'ﬁﬂf period. of e dwing
hec run. 00d QUG pPrevents ner muscie bram Katigue
fﬂ@u’ chon. Jivel. Se  Jhe can Kegp reoming b g

h‘_?‘ inkensity [ fn’yﬁ’-
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Q10 (b)

This was the first extended response question of the paper and focused on the
how breathing rate is controlled. Responses for the question required focus on
the effects neural and chemical control and the indicative content was written
accordingly to encompass this knowledge and application.

Like all of the extended response questions, the quality of candidates’ responses
varied. Some candidates were clearly very knowledgeable about increased neural
and chemical control of breathing. Other candidates were unable to address the
guestion fully due to confusion between the cardiovascular system and
respiratory system.

Level 1 responses tended to focus on one area or provided a list with no
development of the points within the indicative content. At level 3 candidates’
responses provided accurate knowledge of neural and chemical control, used
technical terminology with clear development of the point.

Overall this was a challenging question and it was obvious from a number of
responses that this knowledge was lacking, although a clear specification point.

A number discussed the impacts on the cardiovascular system, when it was in the
respiratory section.

18
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This response was placed at Level 3 and given 5 marks. The answer clearly
assesses a number of points from the indicative content, focusing on effects on
neural and chemical control of breathing, with appropriate development in
reference to the question.

o Ty i,

- Ag ey !hkh
During the training session, Shelly’s breathing rate increases. = thﬂhﬂzj .;trm.-

=t Spn gaigaal
(6) Analyse how Shelly's increased breathing rate is controlled. ™ F0.uug .,::_.'j‘;“r
-y Gy (6)

wie fo
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VY e inumle.  Oe, bedhing (e, o nck-LE PH S Iow
brenteing (oo V¥ ia Llude b RJP do i ciede, He PH
1o O Jomig of Cep pigast in He bleeed  Skiee

Moeral' verlid by EM2  aver W oneAtd 10 P baly  piit f
SsredS odut @M JOVEY them Ber Send o4 S by B ngpMilc
e\l naken Lo detil o i Uede B bodu g ki€ b
mpm}bﬁu fH a B blad Stieem oot kMes  Coo
PIBent by intulip  MYe- DU od Dledvp Mg, Coy

Ancie, o o hbn cod m Meste o bieutl.

QS Sy 1¢ GPkhing ces = CRrcbic ndWel® | g7 kel
jor VN ve TaUwd el pat is jorse tabs of
Gy Pesint g4 wiwirh Vhith bef begs gitn df by fe
.V“"‘".f-"l}_ WS €S n beety pscie STewel 1R He goveddS
emch YerSEt 10 great-ng detpy god MNL e of Ha allayS

19

@ Pearson



L3 Lead Examiner Report 1906 (Unit 1 — 31524H)

My P e mese ySen  Afbscs cd  &f WGuecge,
M, aMel cd bl ~dde @AY

Q11

This was a recall question for identifying component parts of the cardiovascular
system from their descriptions. Generally candidates under-performed on this
question with the vast majority accessing at least one mark for the aorta. Common
errors were stating bicuspid/tricuspid valve, instead of the semi-lunar valve.

This response gained 4 marks.

11 MName the structures A=D described in Table 1.

i The boedy’s main artery, originating from the
P &' 4« & T ot conticle and o e oo

A blood vessel tha ives de-oxygenated
- VENACOVA | blood fromthe buijm::mr;:ty into the
right atrium.

'\ - Blood vessel that supplies oxygenated
o Pulmoagvewn | Blood vesselthat supplies

0. Semi -lunad valy Prevents backflow of blood into the
.......................................................... S | peet®
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Q12

This was a new concept and examined for the first time, on the whole candidates
performed well on this question, with a number accessing both available marks.
Common errors were mixing up a heart attack, with the heart stopping due to an
irregular beat.

This response gained 2 marks.

12 Describe sudden arrhythmic death syndrome (SADS).

A C L T Mﬂleb W oflta Uk

L Syne ik Gan (wd  fo e het Sop fumply Hood

and Spp Vi and A die,

(Total for Question 12 = 2 marks)

Q13 (a)

This question again acted as a good differentiator, generally candidates achieved
one mark for the concept of recovering from playing, which is the first point on
the mark scheme. Generally candidates did not access the second point on the
mark scheme that it enables him to play again

This response was awarded 2 marks.

Imran is a rugby player. He has been playing for several years and his body has
undertaken cardiovascular adaptations. One of these adaptations is a decreased heart
rate recovery time.

13 (a) Explain how a decreased heart rate recovery time benefits Imran’s rugby
performance.

(2)

@ Pearson
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Q13 (bi) and Q13 (bii)

The following were recall questions looking at cardiac output and the impact that
performance has on it; first question required candidates to state that it increases, to
which the vast majority did. The second question required candidates to identify the
two components that needed to be changed to have an impact on cardiac output.
Common errors were increased breathing rate.

This response was awarded 1 mark.
Imran is playing in a rugby match.
In the match, Imran’s cardiac output changes from rest.

(b) (i) State what happens to Imran’s cardiac output during a rugby game.
(1)

e L

This response was awarded 2 marks.

(ii) State the two cardiovascular responses of the body that cause this change in
cardiac output.

Vo Troed et Al
2. AT W SVO’?’ \ .

(2)
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Q13 (c)

This was the second extended response question of the paper and focused on
the redistribution of blood and the impact on rugby performance and indicative
content was written according to encompass this knowledge and application.

Like all of the extended response questions, the quality of candidate responses
varied. Some candidates were clearly very knowledgeable about the
redistribution of blood and the impact on rugby performance, but some
candidates struggled to express this in the context of the cardiovascular system.

Level 1 responses used the information in the graph to identify that blood
increased/decreased to the different areas, without much expansion towards the
impact of this especially on performance and technical terminology was used
sporadically. At level 3 candidates charted the effect of the redistribution of blood
and the impact on performance, used technical terminology and discussed the impact
of the on this on rugby.

23
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This response was placed at Level 3 and given 6 marks. The answer clearly
assesses a number of points from the indicative content, focusing on the effects
of the redistribution of blood, with effective use of technical terminology,
appropriate development in reference to the question was evident, all three areas
of the graph were analysed, with clear links to performance evident in the context
of the question.

Figure 3 shows Imran's distribution of biood flow at rest and during the rugby game.
o0

a0

70

60 =

S0 =

40

BT DL TR T

30 -

20

) Skin Mon-essential organs Muscles
jrin e.g. gut

Body part

B siood distribution % atrest [l Blood distribution % during rugby game
Figure 3
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(c) Analyse, using Figure 3, the changes in distribution of Imran’s blood flow to his

skin; non-essential argans and when playing rugby.
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The next section of the paper looked at the energy systems, as anticipated
candidates found this section more difficult than other sections and this was reflected
within their responses, although this was somewhat improved from the January
series.

Q14

This question proved to be a good differentiator, evident through the spread of
marks. It was clear that those candidates who understood the process of the
electron transport chain scored highly with succient answers. Some candidates
found this question difficult to access any of available marks, due to lack of
knowledge and understanding. Like all process questions, labelled diagrams are
accepted.

This response gained 4 marks

14 Describe the process of the electron transport chain.
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Q15

Very much like the previous question proved to be a good differentiator, evident
through the spread of marks. It was clear that those candidates who understood
the process of the aerobic glycolysis scored highly with succient answers. Some
candidates found this question difficult to access any of available marks, due to
lack of knowledge and understanding. Like all process questions, labelled
diagrams are accepted. Common errors were answering a question on anaerobic
glycolysis and therefore lactic acid is produced. Nevertheless, positive marking is
in place and candidates accessed marks for 2ATP produced and glycogen turned
into pyruvate.

This response gained 3 marks

15 Describe the process of aerobic glycolysis.
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Q16

The final question of this section required the candidates to assess the contributions
of the energy systems for a tennis player.

Like all of the extended response questions, the quality of candidate responses
varied. Some candidates were clearly very knowledgeable about the different
energy systems in relation to intensity and duration as well and relating this to
performance in tennis. Other candidates were unable to address the question
fully and as with the entire section candidates were writing everything they knew
about the energy system/s in general rather than answering the specific question.

Level 1 responses came from those candidates who identified it was a high intensity,
therefore ATP-PC system was used more. Common mistakes were explaining aerobic

@ Pearson
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glycolysis, Krebs cycle and electron transport chain, with is irrelevant in the context of
the question. Level 3 responses those who assessed the energy systems and
articulated them using technical terminology how these contributions are seen within
a game of tennis.

This response was placed at Level 2 and given 4 marks. The answer assesses
the contribution of the three energy systems, but this is not sustained throughout
in relation to intensity, time and example from when it is used in the game.

Andre Is an elite tennis player.
Figure 4 shows the contribution of the energy systems during a tennis match.

ATP-PC _70
Lactate 20
Aerobic 10

Figure 4
16 Assess the contribution of the energy systems during Andre’s tennis match.
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Q17

The final question in the paper is a synoptic analysis. | urge centres to read the
guidance under AO5 (page 20) of the specification to see the combinations between
body systems. This question will always be a maximum of two systems. Candidates
should look to synthesise their writing and make connections between the systems
where possible demonstrating the inter-relationship.

Like all of the extended response questions, the quality of candidate responses
varied. Some candidates were clearly very knowledgeable about how the
respiratory and cardiovascular systems adaptations work together. Some
candidates were unable to address the question fully.

Low level responses demonstrated some knowledge and understanding of the
indicative content and often lacked balance or coverage. Common errors were
bringing in muscular responses or responses of rest and thus irrelevant in the context
of this question.

High level responses displayed synoptic coverage from both areas as well as making
link to how these systems work collectively. High-level responses displayed coverage
from both areas as well as clearly relating this to hockey performance, rather than
using general terms, ‘play at a higher intensity for longer, reduce fatigue'.

Level 1 responses tended to focus on isolated elements that make general
assertions and did not reference the movement. Level 4 responses provided
accurate knowledge of both the respiratory and cardiovascular systems
adaptations and the impact this has on fitness for hockey performance. Like any
levels of response based question, it is not 1 point equals 1 mark, the indicative
content is extensive for candidates to demonstrate a breadth of knowledge and
generate credit.
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This response below was placed at Level 4 and given 7 marks. The answer
clearly analyses the adaptations and how the systems work together. Each system
is visited and application to performance and interrelationships are developed

throughout.
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: | Callum is a hockey player He tested his fitness at the start and at the end of his three-

month training programme. The tests showed significant improvements to Callum's
: | cardiovascular and respiratory systems.

| 17 Analyse how the adaptations to Callum’s cardiovascular and respiratory systems will
] affect his fitness for playing hockey.
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Summary

Based on their performance on this paper, candidates should:

Use appropriate technical language throughout their responses,

Tailor their response based on the command word in the question, e.g. for
an explain question there will always be marks available for expansion
points and relevance to the scenario.

Be clear about terminology used in the specification as these words will be
repeated in the exam paper, e.g. short-term responses (immediate, due to
the exercise/sport), adaptations (long term).

Only address the correct body system within this section, e.g.in Section A
‘The Skeletal System’ credit will only be awarded for responses from the
specification of the skeletal system. No marks will be available for reference
to any other body system.

| urge Centre's to read the guidance under AO5 (page 20) of the specification to
see the combinations between body systems.

Use the question scenario to demonstrate their ability to apply their
knowledge and not write general impacts, but relate this to performance.
Check their paper carefully for any missed questions and attempt
everything.

Please click here for the specification and SAMS.
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