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Edexcel and BTEC qualifications 

   

Edexcel and BTEC qualifications come from Pearson, the world’s leading learning 

company. We provide a wide range of qualifications including academic, vocational, 

occupational and specific programmes for employers. For further information visit our 

qualifications website at http://qualifications.pearson.com/en/home.html for our 

BTEC qualifications. 

  

Alternatively, you can get in touch with us using the details on our contact us page at 

http://qualifications.pearson.com/en/contact-us.html 

 

 

If you have any subject specific questions about this specification that require the help of a 

subject specialist, you can speak directly to the subject team at Pearson. Their contact details 

can be found on this link:  http://qualifications.pearson.com/en/support/support-for-

you/teachers.html  

 

 

You can also use our online Ask the Expert service at https://www.edexcelonline.com  

You will need an Edexcel Online username and password to access this service. 
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built an international reputation for our commitment to high standards and raising 

achievement through innovation in education. Find out more about how we can help you and 
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Grade Boundaries 

 

What is a grade boundary? 

A grade boundary is where we set the level of achievement required to obtain a certain 

grade for the externally assessed unit. We set grade boundaries for each grade 

(Distinction, Merit, Pass and Near Pass). The grade gained for each unit contributes 

proportionately to the overall qualification grade and each unit should always be viewed 

in the context of its impact on the whole qualification. 

 

Setting grade boundaries  

When we set grade boundaries, we look at the performance of every learner who took 

the assessment. When we can see the full picture of performance, our experts are then 

able to decide where best to place the grade boundaries – this means that they decide 

what the lowest possible mark should be for a particular grade.  

 

When our experts set the grade boundaries, they make sure that learners receive grades 

which reflect their ability. Awarding grade boundaries is conducted to ensure learners 

achieve the grade they deserve to achieve, irrespective of variation in the external 

assessment. 

 

Variations in external assessments  

Each test we set asks different questions and may assess different parts of the unit 

content outlined in the specification. It would be unfair to learners if we set the same 

grade boundaries for each test, because then it would not take into account that a test 

might be slightly easier or more difficult than any other. 

 

Grade boundaries for this, and all other papers, are on the website via this link: 

qualifications.pearson.com/gradeboundaries 

 
Unit 3: Applied Sport and Exercise Psychology 

 

Grade Unclassified Near Pass Pass Merit Distinction 

Boundary 

Mark 
- 

 

10 21 34 47 
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Introduction  
 

This was the second series of the new specification, and therefore, the second time 

that this unit has been externally assessed via a task rather than centre based 

internal assessment. As a result, centres had additional resources, such as a retired 

test and an accompanying Lead Examiner’s report to help prepare their learners for 

this second series. 

 

The question paper followed the same format as the first series and the sample 

assessment material with a case study split into two parts, one part which is seen and 

one part which is unseen.  There are three activities based on the case study each of 

which is marked using a levels based approach, where the overall quality of the 

response is considered rather than identifying individual marking points. While the 

case study was different the three activities remained the same.  

 

This case study of Harvey, a rugby player, was based around arousal and aggression 

with reference to perfectionism as well. In Part A Harvey shows traits of perfectionism 

in how he prepares for matches and he illustrates levels of arousal that are 

appropriate to achieving optimal performance. He also shows aspects of assertive 

behaviour in in his ‘hard but fair tackling’ which is playing with high intensity within 

the rules of the game but without intention to cause harm. The potential for Harvey’s 

aggression is set up in the final paragraph as the importance of the event, the local 

rivalry and Harvey’s previous bad tempered behaviour all offer potential for 

aggressive behaviour. 

 

Part B is characterised by an increase in Harvey’s arousal levels and a subsequent 

decline in his performance. These increases in arousal levels lead to Harvey 

committing an act of hostile aggression ‘a dangerous tackle to deliberately injure an 

opponent and his resulting sending off. 

 

 

 

 

 

Introduction to the Overall Performance of 

the Unit 
 

As this was the second time that learners had undertaken this type of assessment it 

was expected that learners would perform equally well, if not better, than the first 

time. However, this was not the case despite the case study being equally accessible, 

the questions remaining the same and the mark scheme being identical.  

 

In particular performance around the pass boundary being much weaker with 

significantly fewer learners achieving a pass mark than for the first series. 

Performance at the top end was improved with slightly more learners achieving a 
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distinction grade. Most learners accessed marks in the lower grade band between 

18-29.  

 

Learners found that marks were most accessible in Activity 1 where they could 

accurately identify factors and describe their impact in the case study.  Activity 2 

where learners had to explain relevant theories that account for the Harvey’s 

experiences, then explain and show how it accounts for Harvey’s experiences proved 

to be a more difficult task that was more demanding on the learners’ skills. Activity 3 

where learners had to recommend and justify psychological interventions specific to 

Harvey was not done as well as the first series with learners often relying on generic 

interventions rather than interventions that specifically met Harvey’s needs. 

 

 

Individual Questions 

 
Activity 1 

In this activity learners had to describe how psychological factors were impacting on 

Eva, the athlete in the case study. To do this activity well, learners had to read the two 

parts of the case thoroughly and draw out the relevant information and then produce 

an extended answer.   

This involved three stages which made up the three traits of the levels based mark 

scheme. Firstly, they had to identify specific psychological factors that were impacting 

on Harvey; secondly, with reference the content of the case study show the 

impact/effect each factor was having in each section and thirdly describe the impact 

of each factor on performance as being positive or negative.  

Good responses made significant and continual references back to the case and 

showed the examiner that they were clear about how each factor was impacting on 

Harvey. In this case study the psychological factors that had most relevance to the 

case study were as follows: 

 

Perfectionism 

Arousal levels 

Stress and anxiety related to increased arousal levels 

Assertive behaviour (Part A) 

Aggressive behaviour (Part B) 
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In Part A perfectionism, arousal levels and assertive behaviour have a positive impact 

on Harvey and his performance while in Part B high arousal levels and hostile 

aggression have a negative impact. 

Learners often referred to motivation (intrinsic and extrinsic) and self-confidence 

While they were deemed creditworthy they were seen as being a generic factor rather 

than a specific one meaning their answer met the criteria for Band 1 but not beyond. 

While some parts of the case study could be deemed to illustrate motivation, there 

was no content that could be specifically interpreted as intrinsic or extrinsic 

motivation. Learners would benefit from spending time reading and rereading the 

case to accurately identify which factors are most important and relevant in this case 

study rather than trying to fit their knowledge to case studies. 

Learners should aim to cover 3-4 factors across both parts of the case study to ensure 

they have enough breadth to their answer. 

A minority of learners referred to fixed and growth mindsets, group dynamics and 

leadership and these were not given credit. A common mistake made by learners was 

to identify Harvey’s assertive behaviour in Part A as being instrumental aggression. 

This is not a correct interpretation because assertive behaviour is playing within the 

rules with high intensity and emotion (energetic, upbeat, hard but fair) rather than 

instrumental aggression which has the aim of harming or injuring another living 

being but with a non-aggressive such as to improve chances of success.  

 

Learner’s responses were marked by gaining a mark in one of three grade bands: 

Grade band 1: 1-5 marks 

Grade band 2: 6-10 marks 

Grade band 3: 11-15 marks 
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This response was placed in Band 3: and gained 12 marks out of 15 
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This answer is done well with an introduction that identifies the factors that the 

learner regards as being the most important. Then the learner describes each factor 

and makes reference to where it is impacting in the case study and its effect on 

Harvey’s performance. 

This mark sits in the lower end of Band 3 as there is not enough reference to whether 

each factor is having a positive or negative impact and also there is some less relevant 

content on motivation. 

There is clear explanation of whether each factor is having a positive or negative 

effect and how the effect changes from positive to negative as the case study 

develops.  

In this answer the learner has written about six factors in total, assertive behaviour, 

relational aggression, hostile aggression, arousal, perfectionism and motivation. 

They have shown breadth of knowledge and but only depth on their coverage of 

arousal. If they had had more depth on one or two other factors that would have 

pushed their mark up as well.  
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This response was placed in Band 1: and gained 6 marks out of 15 
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This learner has identified six factors, three of which are relevant to the case study.  

Arousal, hostile aggression and anxiety are all relevant factors and their choice of 

these is backed up with content from the case to illustrate each one. There no 

attempt to indicate whether each factor has a positive or negative impact on 

performance. 

The learner has identified intrinsic motivation but they cannot find any relevant 

evidence from the case study to back this up without reading something into the 

content that is not there. This is also the case for growth mindset as the examples 

they use are irrelevant and fail to back up their point. Self-efficacy is also not credit 

worthy for the same reason and the learner uses the phrase ‘this suggests’ which 

shows there is no evidence in the case study. 
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Activity 2 

In this activity learners had to explain psychological theories that account for Harvey’s 

experiences in both parts of the case study. To do this activity well learners had to do 

three things: i) identify correct theories that are linked to the factors described in 

Activity 1; ii) explain the key principles of each theory and iii) contextualise the theory 

to show how it accounts for Harvey’s experiences in parts A and B of the case study. 

Good responses showed detailed coverage of at least two theories and less detailed 

coverage of one other theory with clear and coherent links to the case study and how 

it could explain Harvey’s experiences. There was often analysis of the extent to which 

the theory could account for Harvey’s experiences or reference to another theory 

that would explain it better. In this case study the theories with most relevance were 

as follows: 

Drive theory, Inverted U hypothesis, and Catastrophe theory to show arousal-

performance relationship 

Frustration-aggression or adapted frustration theory 

Instinct theory of aggression 

Multidimensional anxiety theory to explain the link between cognitive anxiety and 

performance 

Need achievement theory, Achievement goal theory and self-determination theory 

were poor choices of theory as there is no explicit evidence in the case study to 

support their relevance. Thus, they were deemed to not be creditworthy. 

It is vitally important that the most relevant, specific factors are identified for Activity 

1 as if the less appropriate factors are selected then theories that relate to them are 

likely to be incorrect along with the interventions selected for Activity 3. Learners 

must identify the specific factors relevant in the case study rather than bending the 

case study content to match the factors they know about as these generic factors 

gain little credit. Incorrect identification of factors also means that learners spend a 

lot of time and energy writing about irrelevant content that doesn’t gain credit at the 

expense of writing about factors that will gain credit. 

Learner responses were marked by gaining a mark in one of three grade bands: 

Grade band 1: 1-5 marks 

Grade band 2: 6-10 marks 

Grade band 3: 11-15 marks 

To achieve a Band 3 response learners should cover two to three theories. Band 3 

could be achieved by either covering two theories fully with accurate and in-depth 

coverage or provide more breadth by covering three theories less fully. The most 

important trait with each band was the trait covering how theories are applied to 

analyse the case study. 
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This response was placed in Band 3: and gained 11 marks out of 15 
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This response sits in the lower end of Band 3. The learner has chosen three relevant 

theories, in frustration-aggression, catastrophe and multidimensional anxiety 

theories. Frustration-aggression theory is explained well with reference to the case 

study and a discussion of different types of aggressive behaviour from both parts of 

the case study. Catastrophe theory is well explained with the use of a diagram but 

the application to Harvey could have clearer and more detailed. Multidimensional 

anxiety theory is done less well but there is a good explanation of theory but limited 

application to the case study. 
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This response was placed in Band 1: and gained 5 marks out of 15 
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In this answer the learner identifies two theories that have relevance to the case 

study and there is an attempt to explain and apply each one to Harvey’s 

experiences. The work on catastrophe theory explains its key principle but the 

application to Harvey is poor and lacks focus. Then the learner starts discussing its 

value and makes an irrelevant reference to drive theory.  

The work in the second paragraph is not credit worthy as it doesn’t cover a theory. 

The coverage of frustration-aggression theory is very basic with poor application to 

the case study. 
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Activity 3 

In Activity 3 learners had to focus on Part B of the case study as this is the section 

where Harvey experiences problems such as changes in his arousal levels due to the 

impact of playing a semi-final against local rivals and then starting to make mistakes. 

He suffers an increase in arousal levels accompanied by increases in cognitive and 

somatic anxiety. Because of these factors his performance changes as he makes big 

mistakes (inaccurate passing, kicking the ball too far) that could be interpreted as 

‘choking’. His mistakes also lead to him showing hostile aggression. Learners need to 

recommend psychological interventions to help Harvey control his arousal levels and 

aggressive behaviour. 

The interventions that were most relevant to the case study were as follows: 

Arousal control techniques  

 progressive muscular relaxation 

 imagery/mind to muscle relaxation 

 breathing control  

 self-talk  

 mental rehearsal/imagery 

In this activity learners need to do three things: i) identify 3-4 correct interventions 

specific to Harvey’s needs; ii) clearly justify why this intervention is needed with 

reference to the experiences of Harvey in the case study; iii) explain the principles 

behind each psychological intervention by giving sufficient detail for the intervention 

to be replicated; iv) describe/explain how the intervention can be implemented 

before and during competition ie, when would it be practiced and when would it be 

used. 

Due to the high weighting of this activity within the paper, it accounts for 50% of the 

marks, it was expected that learners would cover three to four interventions and 

provide detailed information on at least three interventions.  

Goal setting and performance profiling were poor choices of intervention as Harvey 

does not have a problem with motivation or general performance. Goal setting was 

only credit worthy if the goals directly related to action to control Harvey’s arousal 

levels or aggressive behaviour. 

This activity was completed poorly as many learner responses were generic in nature 

in that they selected techniques without specific references to Harvey’s needs. They 

did not use the case study content to justify their choice of intervention or accurately 

explain how each intervention could be implemented. Learners often said, ‘in my 

opinion’ or ‘I would suggest’ without any thought of what would be most appropriate 

or justifying their answer in relation to the case study content.  

As in Activity 2 learners waste a lot of time on less relevant interventions, such as goal 

setting and performance profiling, at the expense of interventions that will 

specifically address his needs as shown in the case study. The justification of 
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techniques is very important in this activity so learners must show why they have 

selected these interventions based on the content of the case study. 

Learner responses were marked by gaining a mark in one of five grade bands: 

Grade band 1: 1-6 marks 

Grade band 2: 7-12 marks 

Grade band 3: 13-18 marks 

Grade band 4: 19-24 marks 

Grade band 5: 25-30 marks 
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This response was placed in Band 5: and gained 25 marks out of 30 
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This example falls into the bottom end of Band 5. The learner has selected 4 relevant 

interventions and been able to make links to appropriate factors and show why they 

would be valuable to Harvey. PMR and breathing control are done more fully than 

imagery and self-talk with explanations on how to learn and practice them and when to 

use each one in relation to performance. Imagery and self-talk have briefer explanations 

and while there is some application to Harvey’s performance it is not fully clear when he 

could use it.   

All the content is relevant and in particular the selection of interventions was clearly 

justified by the learner. 

Fuller explanations of imagery and self-talk would have led to the learner receiving a 

higher Band 5 mark. 
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This response was placed in Band 2: and gained 8 marks out of 30 
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This learner has recommended six interventions for Harvey but three of them having 

little relevance. Goal setting and performance have no specific relevance in this case 

study and the learner is unable to justify their inclusion for Harvey.  All the content 

on these two factors is generic and not credit worthy, likewise the content on verbal 

persuasion. 

The learner identifies three relevant interventions and attempts to link each one a 

factor and justify why it would be beneficial for Harvey. However, there is no coverage 

of the principles of each intervention, what each one is and how they could be 

practiced. There is some reference to when they could be used but the coverage of 

each intervention lacks depth.  
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Summary 

 Read the case study several times, highlight the key content and identify 

which psychological factors are being covered 

 It is most important that you spend time to accurately identify which factors 

are being covered in the case study as if you select incorrect or less relevant 

factors it is likely that you will select less appropriate theories to explain the 

case study and psychological interventions to help the sports person 

 Each case study is designed to specifically cover 3-4 factors across the unit 

specification and it is vital that you have knowledge of the full content of the 

unit to enable you to interpret the case study correctly 

 When answering questions refer to the content of the case study as much as 

possible and make sure that the content you refer to is actually in the case 

study 

 Draw information from both parts of the case study when asked to in the 

question, such as for Activities 1 and 2 and just from Part B for Activity 3 

 Be selective about which theories and interventions you cover and make sure 

they are the most relevant for the answer.  

 If you cannot fully justify the inclusion of a factor, theory or intervention by 

using the content of the case study then don’t use as it prevents you from 

covering relevant material which will gain credit 

 Use the marking grid for each activity to guide you and ensure you cover all 

the content needed for each activity 

 Please click here for the specification and SAMS  

 

 
 

 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

https://qualifications.pearson.com/en/qualifications/btec-nationals/sport-2016.coursematerials.html#filterQuery=Pearson-UK:Category%2FSpecification-and-sample-assessments
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