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Grade Boundaries
What is a grade boundary?

A grade boundary is where we set the level of achievement required to obtain a certain
grade for the externally assessed unit. We set grade boundaries for each grade, at
Distinction, Merit and Pass.

Setting grade boundaries

When we set grade boundaries, we look at the performance of every learner who took
the external assessment. When we can see the full picture of performance, our experts
are then able to decide where best to place the grade boundaries - this means that
they decide what the lowest possible mark is for a particular grade.

When our experts set the grade boundaries, they make sure that learners receive
grades which reflect their ability. Awarding grade boundaries is conducted to ensure
learners achieve the grade they deserve to achieve, irrespective of variation in the
external assessment.

Variations in external assessments

Each external assessment we set asks different questions and may assess different
parts of the unit content outlined in the specification. It would be unfair to learners if
we set the same grade boundaries for each assessment, because then it would not take
accessibility into account.

Grade boundaries for this, and all other papers, are on the website via this link:

http://qualifications.pearson.com/en/support/support-topics/results-certification/grade-
boundaries.html

Unit 1: Human Lifespan Development (31490H)

Level 3
Grade Unclassified

Boundary Mark 0 16 30 44 59
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Introduction

The 2020 January examination in Unit 1 continued to utilise the simplified three
question format, with each section once again receiving equal weighting of 30 marks.
The paper’s level was again balanced to reflect the demands of a Level 3 examination
with 5 longer format, 10 mark questions, providing the opportunity to stretch and
challenge the most able candidates.

The overall rate of Pass, Merit and Distinction grades awarded for this paper were
roughly in line with those recorded for the previous papers.

The major guidance criteria for establishing the criteria for the awarding of grades for
this examination series were:

For a Level 3 Pass, candidates were able to explore familiar applications of physical,
intellectual, emotional and social development across the human lifespan, factors
affecting human growth and development and the effects of ageing.

Candidates related given situations to human development, theories/models and
other factors affecting human growth and development. They selected and organised
information using appropriate knowledge and concepts about theories/models in
relation to human development, factors affecting human growth and development
and the effects of ageing.

The responses for the candidates deemed as meeting the Pass criteria were in line
with these requirements.

However, for a Level 3 Distinction, candidates were able to articulate arguments and
views concisely and professionally to justify and evaluate physical, intellectual,
emotional and social development across the human lifespan, factors affecting
human growth and development and effects of ageing.

They were able to use detailed analysis and research to make recommendations
related to human development theories/models and factors affecting human growth
and development. They drew upon knowledge and understanding of theories/models
in relation to human development, factors affecting human growth and development
and effects of ageing.

Again, the responses for the candidates deemed as meeting the Distinction criteria
were in line with these requirements.
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Those candidates awarded a Level 3 Merit did not provide the depth, detail or
accuracy of the Distinction candidates with regards to the required discussion,
assessment or evaluation of the questions posed.

Introduction to the Overall Performance of the Unit

The three question format- with equal weighting of 30 marks for each question- was
in line with previous papers.

Timing and examination technique appeared to be less of an issue in this series - all
questions were attempted by a large majority of candidates- indicating that
candidates had covered the content of the course, are becoming more familiar with
the structure of the examination and are developing an appropriate examination
technique in response to the demands of the examination.

However, for those candidates who did not complete questions - possibly due to
timing issues- it is important to note that the question stem does not need to be
repeated and repetition of information present in the question stem will not gain
marks.

Furthermore, in the questions that require a numeric response e.g. Question 13, a
simple response of 28.8/1 for the two answers would suffice for full marks. Moreover,
including unnecessary information consumes time that candidates who do not
complete the paper may utilise more to their advantage. Consequently, tutors may
wish to discourage this practice when the candidates are revising using past exam
papers.
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There were several areas where candidates may also be further guided to
improve their performance.

Examples of a range of answers follow this section.

1a) This was a well answered question. Mistakes were generally made when learners
failed to read the question e.g. Some learners provided answers that referenced
percentages rather than years.

It is also vital that learners read the question as occasionally learners produced
significant calculations aimed at producing an answer that was not asked for.

1b) Marks were only awarded for stages identified in the correct order.

Therefore, it was vital for learners to develop their answer from early childhood e.g.
Adolescence, Early adulthood; Middle adulthood; Later adulthood would score full
marks. Whereas, later childhood; Adolescence; Middle adulthood; Later adulthood
would score 2 marks for the final two identifications that were in the correct order.

1c) Learners did well in this question. However, some learners scored just 2 marks as,
although growth and development were correctly identified, they were not expanded
to the extent that would justify the awarding of 4 marks at Level 3.

1d) Learners were obviously familiar with these concepts. Consequently, this was a
well answered question with many learners correctly providing accurate descriptions
of gross and fine motor skills and consequently scoring full marks.

1e) This was a generally well answered question by the learners who recognised the
focus of the question was on Piaget's explanation of schemas.

However, some learners appeared to be confused regarding what schemas actually
are and the functioning and development of schemas. Subsequently, they frequently
presented answers that focussed entirely on Piaget's more general theories regarding
cognitive development.

@ Pearson
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Without accurately referencing the role of schemas within these answers (which were
frequently accurate descriptions of Piaget's theories of cognitive development) they
scored 0 marks.

1f) Some learners did not appear to be familiar with the appropriate theories
regarding attachment and produced answers focussing on the process of socialisation
within social development.

Many learners correctly identified and explained some aspects of the bonding and
attachment process but failed to utilise the theories appropriately in relation to the
impact of this process on emotional and social development. Subsequently, many of
these learners failed to move beyond Level 1 in the mark band.

2a) A generally well answered question. Issues arose when learners identified
predictable life events e.g. Attending university/having children, that were not specific
to later adulthood.

2b) Most learners appeared familiar with the concept of perimenopause. However,
weaker learners frequently produced inaccurate/vague responses without expansions
that were explicitly linked to perimenopause e.g. ‘sweating’ without an appropriate
expansion did not score any marks.

2c¢) Generally another well answered question. Some answers veered away from the
physical impact and focussed on non-physical issues such as depression/self-concept.
This again highlighted the importance of reading the question.

2d) The strongest learners focussed on activity/disengagement theories and
presented structured answers that often related these theories to PIES with regards
to social and physical activity.

Some learners provided generic answers regarding later adulthood e.g. lack of
mobility, without links to social and physical activity and did move beyond MB'1

2e) Many learners produced very good, detailed, but one-sided answers, which
focussed solely on the negative aspects of stress and were generally placed in MB2.

Stronger answers also explored the positive aspects of stress e.g. Motivation
increases, and subsequently moved on to MB3.

@ Pearson
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3a) Well answered question by many learners, Some answers failed to score full
marks due to absent links or inappropriate or inaccurate expansions e.g. Will get
wrinkles without an accurate link to loss of skin elasticity.

3b)

Generally quite well answered, although many learners failed to score full marks due

to lack of examples. Whilst two detailed and fully expanded points may suffice for full

marks, the majority of learners who did actually score full marks provided 3 expanded
examples. There were a fewer mentions of the positive impacts on self-concept in the
responses seen.

3¢c)

Quite a poorly answered question with many learners confusing the stress-diathesis
model with Holmes-Rahe or producing generic responses regarding stress. Stronger
learners showed a thorough understanding of the stress-diathesis model and made
clear links to the nature/nurture argument.

3d)

Learners were familiar with the concepts, with some learners, quite correctly,
answering the question in relation to Bowlby/Ainsworth'’s theories of bonding and
attachment or Bandura’s Social Learning Theory. Timing issues were becoming
apparent for some learners at this stage of the exam.
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Whilst, as expected at Level 3, the paper included a strong emphasis on the
theoretical background included in the specification, this was tackled reasonably well,
with most candidates displaying some understanding of the relevant theories.

For some candidates, it may be worthwhile revisiting their exam technique and the
requirement to produce a balanced answer in relation to the To what extent’ and
‘evaluate’ question stems (see levelled mark scheme for 10 mark questions below). An
increased awareness of the command verb may aid the construction of an
appropriate response.

The 10 mark questions in this paper were marked using a levelled system that
allocated candidates’ responses a level dependent on the accuracy and depth of the
answer. The responses were then placed at an appropriate mark within the level.

With regards to the ‘evaluate’/'to what extent’ questions the indicators for each level
are as follows:

Mark scheme
(award up to
10 marks)
refer to the
guidance on
the cover of
this document

for how to

apply levels-
based mark
schemes*.

Level Mark Descriptor
0 No rewardable material
1-3 e Demonstrates isolated knowledge
1 and understanding of relevant

information; there may be major
gaps or omissions
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e Provides little evidence of
application and links between
relevant information. Evaluation
likely to consist of basic description
of information

e Conclusions may be presented but
are likely to be generic assertions
rather than supported by evidence

e Meaning may be conveyed butin a
non-specialist way

e Response lacks clarity and fails to
provide an adequate answer to the
question.

e Demonstrates accurate knowledge
5 4-6 and understanding of relevant
information with a few omissions

e Evidence of application
demonstrating some linkages and
interrelationships between factors
leading to a
judgement/judgements being
made

e Evaluation is presented leading to
conclusions but some may be
lacking support

e Demonstrates the use of logical
reasoning, clarity, and appropriate
specialist technical language.

3 7-10

e Demonstrates accurate knowledge
and understanding of relevant

10
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information with a few minor
omissions

e Evidence of application
demonstrating linkages and
interrelationships between factors
leading to a supported
judgement/judgements being
made

e Displays a balanced evaluation,
demonstrating an awareness of
competing arguments, leading to
conclusions

e Demonstrates the use of logical
reasoning, clarity and appropriate
specialist technical language

11
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The following examples (accompanied by a brief commentary) represent indicative
content regarding common areas of good practice, and also some examples of areas
where candidates may wish to revisit their responses and/or examination technique

1a- The only acceptable answers were as below.

i) 28.8
i) 1

Or any appropriate alternatives e.g. ii) One year

Responses such as 28.8% were not awarded a mark as they were inaccurate as the
graphs were not based on percentages.

1b - The learners were only awarded marks for stages that were presented in the
correct order e.g. 2 marks for the example below.

Sarah and Timothy are the parents of Joshua, who is three years old.

Sarah is pregnant and she and Timothy are looking forward to the birth of their
second child.

Joshua is currently in the stage of early childhood.

(b) Identify, in the correct order, the four life stages that follow early childhood.
(4)

o IddA - childhood -
2 Odolesen@
3 IadAL . ddan Lt rood

4 Loker Qd‘."&_thﬁnr{

R S A K MR R I R RN I I K HHN I H I I RIS RN I TN TR PRFD
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1¢)

Both descriptions must be accurately expanded for full marks.

The accurate expansion of second point means that this respons scores 3 marks
overall. The point regarding growth scores 1 mark as it is not expanded to an extent
that would justify 2 marks.

(c) Describe the concepts of growth and development.
(4)

Growth

LLSBrouthn i as quannadl anod con ot meosuieay.ond
,,,,,,, AN xampic_ of AhaS s gt o wiqite.

Development

1d) Once again, both explanations must be accurately expanded for full marks.

The example below scores 4 marks and the ‘difference’ is implicit in the description of
the differences between find and gross motor skills.

13
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Joshua can hop on one foot.

(d) Explain the difference between gross and fine motor skills in early childhood.
(4)

(LS OGHON CUNIE_CONTIOL 4he mavemen of he 1060, |
1eqL, b oy and (et AN CXQMDIE 6F O 0r05E ot
SOl A IcnG a ball or Ahiow Q pall. Howevel, fne
metor Sk 1§ tht CONMOL Cf e muICIES 10 40e hondls.,

o examele, Wonng 6 aowing. e AFCnCE bewetn
ARCIN G HhQE G085 MO SLINS Qe easier (0 08VeIp. |

_OFQL_yOUNGET AQE bPCOWSE W 15 0 VOSEMAX( )0k the |-
body -

3 marks were awarded for the example below as gross motor skills were not
accurately expanded to the extent that would justify 2 marks.

14
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Joshua can hop on one foot.

(d) Explain the difference between gross and fine motor skills in early childhood.

ﬁnx Holor' \34 Iis U_SlJallu Gomg t{WbO a[fz/ ﬂrof_s MoLf
r}z\l.‘:

&'o( Q‘M’W}ﬂ A’\d-L l"\QA/{ L.l mhr!m 179N {@ ﬁ%ﬁ
o okt boad d/l/y\a\ ® W, qbi e 7 ML
%,\ WAl Cl\_p_ hJ‘\.Q U_p,r Ma( a,{}afiuiaid

jm’p % S'be E«agr

6 gl B\ oy o ﬁalaﬂnm a ﬁoen 1 [Lw'
M{'l LMP{ k UEAM /Z\Q ﬂ'MU %F‘ ér” Mere
ilﬂr'if-n(fﬁ- [ oa I
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1e) Stronger learners focussed their answers directly on Piaget's explanations of
schemas with an accurate explanation of the stages outlined by Piaget.

The example below is an answer that scores towards the top end of the mark band.

There is some repetition of points in this response.

ana numoers.

(e) Discuss how Piaget's model may explain children’s development of schemas.

(6)
ACCQ( g X0 \ofj ex. Schemas . owe. . QoCk ks of
ofacmokie wbm o and. Yeows. Socnedamng.
Mh\chPLks ......... O Sthemn .t wu&bema

Soke of eqmmxm ,,,,,,, Jpexwhen Xne n.Ld
QQUIES.. Aev . namnatian. thad . disco@rs . the
Onervo... ’c\\oﬁ W uogﬁm_ owe 0 Stoke of
. News m&mo.\:\m AS.0€C omdaim'

(I \dm.. .,,,,,.....%o ,,,,,,,,,,,, 03 basm@ ................................
et MQEX\MSWMS,M ........ OS. DS
\edkexs. . 0C . DA0ECS.. NS SChepnad m': X\
necane .. disms;mi ............... ok W Brea chomae to
moda, m@\mns ’dne dmmmm...o,g ..........

because LK B\’\O'MS ............. Nows o Chdd.. q oes&m
G StokR of  equliocwm YO a SR of

d\seqm&mrmm et a SAnemaL. 1S d\smot-aok
\)u, Qe 08 ornadion

B A e e R e I e P T U P PP PP
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The example below is stronger answer, although learners should be deterred from
including bullet points as these are not required and consume time.

N S B B B B S D e MM N B S S A S G A DA SIS

Joshua is developing a broad range of experiences and understands basic letters
and numbers. o T e.

(e) Discuss how Piaget's model may explain children’s development of schemas.
(6)

Lo NSO " o U VW o SR W =0 - 0T <) T DT ) R o« C N <

A

R - Vet ol ol sV W L@ L W W SR G = = <l S Y S o = O S S

..... C o e O Ao Sl U AN s = ANE. O dd\S  SOvarets,

CYOC A Cave  TON  SOSS NI RCWALC L
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1f) Example below make some correct references to theories without the expansions
necessary to move it beyond the bottom end of MB2

. v
Jnshus's parerits work hong bBourd, When Joshiea is mat at nursery, a childmindar looks 3*
after him until his parerts come home. ;
IF} Discuss haw early attachment may impact on emotional and social develaprent, "

R R e s e o |
ol okodireesed b Mow ok o gorang %,um . E
balitasmeh | sk A crak . EeaS Ok udoudd, e e Qe ;
Haarn Lo Cracte  Puied | bllos bOoevSaus wieian Mo ord j
ekl po Thoats ladeh _ benpodck  Heiir  Sesdos o depenheginsant, ‘.:
Hooun Wae  chealeh R dhefuoils o prolia A
Plon  Bodeah | GAC_ _gioes ey g Sckeason,
e :-;
Mo, Buinmwedde  ducaiopid on  Sxpedlenund codiod 3

Ly ':I.HM.EI_E. 40 oot Vet drpeaonaand o sleeaaed
Mool wodh | cifreraed capes - 0F adbieluonndand .,

R

thonhidainn , s Aurgumsiu. ealidua oot  Chilohien . Creadd
Okl G Chretiand, Ak Mg onoue Coubtniui . (B tha clood
ducdanck | bhodsn e | Soend,  OOChahedend wbahe B
e

Eegas bbb Bl wWEins Teds s Wivod RunSossedas oo oo
e R T LT - e —
T I T T T —
e L e \efh Mg Toeees  haad ubaen Qg
bt - Mg, tder cad. (edsS W SAO)  dushedsigd

. AR
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. L]
ISR FUSE WU E T o VNI O, ST 2 TS S T A g T N T o S

Henoe s {1‘}- ...... m -.amd_tj } kmeana e, mlacsarteh KNaonho

A S RN N A N AR

Agased oy cukk ot A | Shewe Lo o Sedl Slede ko doucd ey
She A 0 O ok pae e adade . ko ocaach . 0o CaaionKe ...

W S B

anis b, oashead . oadBo.  Ceownas oy el @ared  ddag Qacksha
ey vod oo, . adsa k.ﬁ.b P Joavng.  odeha. . fo.. . chRAs AL

oAl Ao R S S e WS

e R e e
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Again a lengthy but somewhat confused answer that, despite the length of the
response, also does not progress beyond MB2

Jorsh ush s peareriEs veecerks. kg Fossrs, W Soshaia B nog e ey @ oy ik resincie oosos
after him wetl his parenes come heorm e b | Gy S
| S g - A B s,

1 Criscures howe e=arly aftsc et sreay imEack an lerrl-ul:il:lrlni-:lrl-dw:hl e L e
LT

(R N SR P,

g T R e W o e ¥ A ¥ e R e WOV CaC T :
il T ol W NN, — T N v = N R S 5 el Vo W ) o W = o, |
e OICATa T S O O T

Lo N N *L‘vxe,:.j B T = o N WO N e g . =W
WS S A ST e e . NeSre e, e N
RO NS P N o N T 7 — R N T e — I W R
S A cat —Reneg s e W N

VTS yOoaremedc S DS el Oncaa SEOcoer
(e VN S, 2 T 3 v Wi et BN Yaoase
L R ) 1Y '::.'S-Iﬂ:..'-"‘-_-._ S A T D Ec.-n.-fkﬂ:j

e = NN T Pt LN o = o Y N
Shnucuina e AW Caks . e lDe Cnt. e

L N W e, s, o =t - TRl iy Sl . ¥ T Vo v o P . i, W W - T Yo, P
U T = ol P N N S 5, Nk T M W o e i o =l 0, 50,
CAKE N o e e;& TyvdnS. S P Desecs
[ = L, e {;c.‘.::,{;‘_,,ﬁ R T~ T | = i,
TS i-l::«"-.;,' %E&MM [l e~ gl LW VN ¥ =PV
596-1-‘-‘1-_:[ s oy B ots S ST
CAN FTAC A D@ Led e e o
OO, th—o CAAD S DO S O
Cow e Y = cl L T T W e T e Y, o
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R LR LIS S
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2a) The answers presented had to be directly related to later adulthood e.g. Serious
illness; Retirement; Increased risk of physical/sensory impairments e.g. Cardiovascular
disease/Loss of hearing; Death of partner/spouse

2b)

Again responses must have a correct identification with an appropriate and accurate
expansion.

Mood swings - which may happen at other stages of your life- were awarded if they
were linked to a reduction in oestrogen levels

4 marks for the response below as it has 2 appropriate identifications with accurate
expansions.

It is common to enter the perimenopause in Sarah’s current life stage.

(b) Describe two ways the perimenopause may affect Sarah.

(4)

2 BEncCtine [V O = /2 S = = s Ta oS slatala T e I R —
A C AT C_maw\c\m\sac:rv\{.ar—sam ....... lOChe

O AR R
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2C:

Answers were frequently very brief, but justified full marks as they were accurate.

4 marks were awarded for the response below.

2 marks were awarded for the example below as there is some repetition.

Sarah has Huntingtorn's disease and is worried her children may also develop
this disease.
(c) Describe the physical impact of two other conditions that may be inherited.
{4)
1o sc,\'\ LS NSNS N\QSQW\QV e, DA SEQS S AR S O
A R oo o0 L RATROY d~0~§ ,,,,,,,,,,
IS N == N
TN gooNS . OLease ecfecrs 5:51au.r' Sms\t—s
S e T o N UL E S, . F— Qh% sSi.C Q.L
RYRCGSE | S &ck\u\‘m foo L!:ﬁ\,% ?e,n ohS of .
OO

Sarah has Huntington’s disease and is worried her children may also develop
this disease.

{c) Describe the physical impact of two other conditions that may be inherited.
(4)

B RARARLANAAARAANAS MAL AL ALESAL AT LARS AR MAAARAS AT T
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2d)

As this question has the command verb ‘to what extent,’ it is expected that the
response will be balanced if it is to be awarded MB3, although very strong one-sided
responses may also make MB3.

MB1 is awarded to the example below as, although some points made are accurate,
they are not relevant to the demands of the question

Sarah’s mum is increasingly unable to look after herself and may need to move into
sheltered housing.

{d) To what{extent Hoes later adulthood lead to a decrease in social and
physical activity?
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Example below is more detailed and is awarded MB2.

Sarah's mum is increasingly unable to look after herself and may need to move into
sheltered housing.

(d) Te what extent does later adulthood lead to a decrease in social and
physical activity?
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Example below accurately utilises theories with appropriate examples and is awarded

MB3
. w
. +
mem:IE-rﬂslwh unable to look after herself and may need to mowe Into :-:
5
idl Towhat extent does later adulthood lead 1o & decrease in social and 3
physical acthvitg? o
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2e) A balanced but limited response that just makes it into MB2

lel To wwharn extent can siness be positive for heahh and wellizaing?
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This example is one sided but concise and accurate and therefore moves into MB2

=

Sarah has been promoted at work, she is struggling to manage her professional
responsibilities whilst caring for her mother and her newbom baby,

(e} To what extent can stress be positive for health and wellbeing?
(1o

ot ‘rurmiﬁ»{e,mm _____ [ e i et T T S L X = e
ey, e m—_uw._:} O, e PO e ronne  yrmoalvciesal
Ood. geclucored 40 ok as She EnooosS. She S He

Hne o thox ane IS Stlesmsed . oA e POSOse

[ hov cs Soe sesy bcg_nl::t:ﬁft.ﬂt_ﬂﬂ.ﬂ_;}]ﬁ%uuf‘jo
She ot Beeo o EOn. OF @y NG .. e oS Te

No rewardable material is evident below
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I ™y
Sarah has been promoted at work, she is struggling to manage her professional
L respansibilities whilst caring for her mother and her newbaorn baby.

! (e} To what extent can stress be positive for health and wellbeing?
{10}
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A stronger, balanced answer that makes it to the top end of MB2
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3a)

Many answers failed to score scored full marks due to absent or inappropriate
expansions.

2 marks for the example below-as the second description is given without due
context.

~eview.html

Sarah’s 79-year-old mum, Anita, is now living in sheltered accommodation. Sarah has
noticed a decline in Anita’s ability to remember things.

3 (a) Describe the effects of two physical changes that may occur in later adulthood.

(4)
s = A - e ool eI AN A S
oS =oe e PN — = o

The answer below scores zero.
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Sarah’s 79-year-old mum, Anita, is now living in sheltered accommodation. Sarah has
noticed a decline in Anita’s ability to remember things.

3 (a) Describe the effects of twe physical changes that may occur in later adulthood.

(@)
1 0ONE. \:jm{q;ioukk cl—»u\t)e_ couly be ‘e
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Aoll misled o~ Pl e e

/‘f—w.fr locccne

3b) 4 marks for below as only two expanded examples refer to self concept - the
point regarding stress is accurate but not related to self concept.
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II._ WWWWWW (=8 -ll
b} CHzouss how moving inte sheltered accommodation may affect Anita’s
welf-cancept.
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Marks were awarded for the references to self-concept, again. generic references e.g.
‘sadness’ etc were not awarded marks.
-
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30)

In the example below there is repetition of the same point without the construction of
a valid argument. Consequently, this response is awarded MB1.
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The example below is stronger and makes it into MB2.

AL 'lllrlr Ll R AL L L I LR LI L S LT

(c) Evaluate how the stress-diathesis model may be used to explain the importance
of inherited characteristics for health and wellbeing.
(10)
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3d)

A clear, but basic answer that is awarded MB1

Sarah and Timothy have been struggling in their relationship and have decided to
seek a divorce.
Joshua, who is now 11 years old, is living with his father. Joshua is struggling to
concentrate on his work at school.
(d) To what extent can family dysfunction influence individual health and wellbeing? oy
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A short, but more balanced answer that progresses into MB2

core/review.html

Joshua, who is now 11 years old, is living with his father. Joshua is struggling to
concentrate on his work at school.

(d) To what extent can family dysfunction influence individual health and wellbeing?
(10)
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Good example of an answer that is one sided to the extent that it doesn’'t manage to
progress from MB2.

SZarah and Tirmothy have been strugaling in their relatiorship and have decided to
sk a divorce.

Jeshua, whe i nowe 11 years old, is living with his father. Joshua is strugaling o
concentrate on his vwork at schaol

Iy To what extent can family dysfunction infleence irdividual bealth and wellbeing?
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summary

Use the number of marks and space available as a general guide to the
depth of response required, although the length of the response is far
less important than the quality and accuracy of the response.

Candidates should carefully read each question and be precise in their
responses. If physical health is referred to in the question, do not
mention any other aspects of development e.g the impact of genetic
disposition on an individual's self-concept is irrelevant if the question
asks for the physical impact.

Brevity and accuracy are especially important in the responses to the
‘Identify’ questions where an extended discussion/description is not
required for full marks. For example, if a question asks for an
identification of ‘the average age of mothers at the birth of their first
child’, a simple response of 28.8 will suffice for full marks. The learner
does not need to write ‘the average age of mothers at the birth of their
first child is...

The overall structure of the candidate’s response should be based on
the command word in the question, e.g. Identify does not require any
expansion of a point (and some candidates provided extensive
information that was not required for ‘identify’ questions, especially
question 2a regarding predictable life events in later adulthood) but the
command verb ‘explain’ will require an expansion.

To what extent, evaluate and assess are command verbs that will
generally require a balanced argument to gain the highest marks,
although a very strongly argued one sided answer with relevant depth
and detail may also enable a learner to access level 3.

Repeating the stem of the question, or knowledge presented in the
stem, will not gain any marks. The question scenario is there to enable
you to demonstrate your ability to apply your knowledge and
understanding.
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o Candidates should aim to utilise appropriate theorists when required
and compare and contrast these theorists to expand the evaluation
aspects of their responses. However, the theories must be linked
directly to the scenario under discussion. A detailed explanation of a
theory e.g. A page long description of the experiments used by Piaget,
without accurate application or links to the demands of the question -
as in question 1e, with regards to schemas- will not score any marks.
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