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Grade Boundaries
What is a grade boundary?

A grade boundary is where we set the level of achievement required to obtain a
certain grade for the externally assessed unit. We set grade boundaries for each
grade, at Distinction, Merit and Pass.

Setting grade boundaries

When we set grade boundaries, we look at the performance of every learner who took
the external assessment. When we can see the full picture of performance, our
experts are then able to decide where best to place the grade boundaries - this
means that they decide what the lowest possible mark is for a particular grade.

When our experts set the grade boundaries, they make sure that learners receive
grades which reflect their ability. Awarding grade boundaries is conducted to ensure
learners achieve the grade they deserve to achieve, irrespective of variation in the
external assessment.

Variations in external assessments

Each external assessment we set asks different questions and may assess different
parts of the unit content outlined in the specification. It would be unfair to learners if
we set the same grade boundaries for each assessment, because then it would not
take accessibility into account.

Grade boundaries for this, and all other papers, are on the website via this link:
http://qualifications.pearson.com/en/support/support-topics/results-
certification/grade-boundaries.html

Unit 1: 31490 - Human Lifespan Development

Level 3
N P M D

Grade Unclassified

17

Boundary Mark 0 31 45 >9
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Introduction

The 2019 January examination continued to utilise the simplified three question
format, with each section receiving equal weighting of 30 marks. The paper’s level is
again balanced to reflect the demands of a Level 3 examination with the 5 longer
format, 10 mark questions, providing the opportunity to stretch and challenge the
most able learners.

The overall rate of Pass, Merit and Distinction grades awarded for this paper were
very similar to those recorded for the previous paper.

The major guidance criteria for establishing the criteria for the awarding of grades for
this examination series were:

For a Level 3 Pass, learners were able to explore familiar applications of physical,
intellectual, emotional and social development across the human lifespan, factors
affecting human growth and development and the effects of ageing.

Learners related given situations to human development, theories/models and other
factors affecting human growth and development. They selected and organised
information using appropriate knowledge and concepts about theories/models in
relation to human development, factors affecting human growth and development
and the effects of ageing.

The responses for the learners deemed as meeting the Pass criteria were in line with
these requirements.

However, for a Level 3 Distinction, learners were able to articulate arguments and
views concisely and professionally to justify and evaluate physical, intellectual,
emotional and social development across the human lifespan, factors affecting
human growth and development and effects of ageing.

They were able to use detailed analysis and research to make recommendations
related to human development theories/models and factors affecting human growth
and development. They can draw on knowledge and understanding of
theories/models in relation to human development, factors affecting human growth
and development and effects of ageing.

Again, the responses for the learners deemed as meeting the Distinction criteria were
in line with these requirements.

@ Pearson



L3 Lead Examiner Report 1901 Unit 1 Health and Social Care

Those learners awarded a Level 3 Merit did not provide the depth, detail or accuracy
of the Distinction learners with regards to the required discussion, assessment or
evaluation of the questions posed.

Introduction to the Overall Performance of the Unit

All questions were attempted by a large majority of learners, indicating that learners
had covered the content of the course. The three question format- with equal
weighting for each question- again eased issues with regards to timing as the vast
majority of learners attempted all the questions in the paper.

However, for those learners who did not complete questions - possibly due to timing
issues- it is important to note that the question stem does not need to be repeated
and repetition of information present in the question stem will not gain any marks.
Moreover, doing so occupies time that learners who do not complete the paper may
utilise more to their advantage. Consequently, tutors may wish to discourage this
practise when the learners are revising using past exam papers.

There were several areas where learners may also be further guided to improve their
performance.

Some learners did not correctly interpret the questions and the information provided
in the question stem and subsequently produced inaccurate responses e.g. Learners
(Q1b) responded with ‘puberty’ which was identified as an actual physical
characteristic or going to school (without expansion) as an intellectual change.
Similarly, in question 3b, some learners did not link the impact of effective bonding
and attachment to adulthood.

In question 1c many learners focussed on the impacts of stress, which if accurately
linked to anxiety or low self-esteem were awarded marks, although if just presented
without accurate expansion learners were not awarded marks.

Some lack of attention regarding the requirements of the question was also evident in
question 1e. In question 1e some learners made generic comments regarding the
impact of peer pressure on self-esteem and appeared to show limited understanding
of the demand of the question.

Most learners had a reasonable attempt at question 1f, but weaker learners primarily

focussed on the negative, physical aspects of alcohol. Consequently, although
learners frequently produced some good answers, as they were often entirely one
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sided and focussed solely on the physical effects of alcohol consumption, they did not
move beyond the bottom/middle of mark band 2 e.g. 4/5 marks.

Learners should aim to produce a balanced answer with counter arguments to
achieve level 3 in the 10 mark questions which use the command verbs ‘to what
extent’ or ‘evaluate.’

These type of questions require learners to ‘Display a well-developed and logical
evaluation which clearly considers different aspects and competing points in detail,
leading to a conclusion that is fully supported.’

In question 2c weaker learners who provided generic, short answers e.g. Will keep
brain active, without context, were not awarded marks. Stronger learners effectively
utilised the stem and often linked answers directly to the importance of maintaining
intellectual activity to offset the effects of ageing and the importance of developing
computer skills for use in everyday life and the skills developed when mentoring
individuals.

Stronger learners dealt well with question 2e, mentioning relevant theories (e.g.
activity and disengagement theory) but often failed to expand on these with
appropriate references to the question. Some learners benefited from utilising a
structured ‘PIEs’ approach for this question. Whilst, many of the lower scoring
answers were solely focussed on the positive aspects of a hobby, the higher scoring
answers produced a more balanced answer focussing on the financial cost of hobbies
and the downside to hobbies in terms of time available for alternatives e.g. spending
time with family.

In question 3b some of the weaker learners appeared unfamiliar with the relevant
theories and also missed the focus of the question with regards to adulthood. Whilst
the initial part of the response needed to reference infancy/attachment etc the
expansion should have included some reference to the impact of in/secure
attachment in adulthood.

Weaker learners produced answers that solely reflected a generic understanding of
bonding e.g. developing friendships in later adulthood.

Question 3d may have led to a basic nature (genotype) vs nurture (phenotype)
qguestion and many stronger learners followed this route. The weakest learners did
not appear to spot this response from the question and produced generic answers
occasionally focused on lifestyle factors.

Many strong responses also undertook a full and accurate evaluation of
environmental factors including housing, geographical location and crime.
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Whilst, as expected at Level 3, the paper included a strong emphasis on the
theoretical background included in the specification, this was tackled reasonably well,
with most learners displaying some understanding of the relevant theories.

For some learners, it may be worthwhile revisiting the exam technique and the
requirement to produce a balanced answer in relation to the ‘To what extent’ and
‘evaluate’ question stems (see levelled mark scheme for 10 mark questions below). An
increased awareness of the command verb may aid the construction of an
appropriate response.

The 10 mark questions in this paper were marked using a levelled system that
allocated learners’ responses a level dependent on the accuracy and depth of the
answer. The responses were then placed at an appropriate mark within the level.
With regards to the ‘evaluate’/'to what extent’ questions the indicators for each level
are as follows:

Level 1 (0-3 marks):

e Demonstrates isolated elements of knowledge and understanding, there will
be major gaps or omissions

e Few of the points made will be relevant to the context in the question

e Limited evaluation which contains generic assertions leading to a conclusion
that is superficial or unsupported

Level 2 (4-6 marks):

e Demonstrates some accurate knowledge and understanding, with only minor
gaps or omissions

e Some of the points made will be relevant to the context in the question, but
the link will not always be clear

e Displays a partially developed evaluation which considers some different
competing points, although not always in detail, leading to a conclusion which
is partially supported

Level 3 (7-10 marks):
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e Demonstrates mostly accurate and thorough/detailed knowledge and
understanding

e Most of the points made will be relevant to the context in the question, and
there will be clear links

e Displays a well-developed and logical evaluation which clearly considers
different aspects and competing points in detail, leading to a conclusion that
is fully supported

Summary

0 Use the number of marks and space available as a general guide to the
depth of response required, although the length of the response is far
less important than the quality and accuracy of the response. Brevity
and accuracy are especially important in the responses to the ‘Identify’
questions where extended discussion/description is not required for full
marks. For example, if a question asks for an identification of' the
number of people who will be over the age of 75 (75+) in 2039,’ it is not
necessary to write ‘the number of people who will be over the age of 75
(75+) in 2039 is'.... A simple response of 74.3 million will suffice for full
marks.

0 Learners should carefully read each question and be precise in their
responses. If physical health is referred to in the question, do not
mention any other aspects of development e.g the impact of a physical
change on an individual's self-concept.

o The overall structure of the learner’s response should be based on the
command word in the question, e.g. Identify does not require any
expansion of a point (and some learners provided extensive information
that was not required for ‘identify’ questions) but explain will require an
expansion. To what extent, evaluate and assess are command verbs
that will generally require a balanced argument to gain the highest
marks, although a very strongly argued one sided answer with relevant
depth and detail may also enable a learner to access level 3.
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0 Repeating the stem of the question will not gain any marks. The
guestion scenario is there to enable you to demonstrate your ability to
apply your knowledge and understanding to the scenario.

0 Learners should aim to utilise appropriate theorists when required and
compare and contrast these theorists to expand the evaluation aspects
of the response. However, the theories must be linked directly to the
scenario under discussion. A detailed explanation of a theory e.g. A
page long description of the experiments used by Bandura, without
accurate application or links to the scenario or question will not gain
marks beyond Level 1.

The following examples (accompanied by a brief commentary) represent indicative
content of common areas of good practice, and also some examples of areas where
learners may wish to revisit their responses and/or examination technique

1a)
The answer below is correct for 1ai but, whilst identifying the appropriate information,

scores no marks for 1aii).

It is vital that the learner reads the question accurately.
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The example below scores full marks.

Answar ALL questiors. Write your in the 1]
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1b)
The answer below is typical of the stronger learners, concise and accurate.
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The answer below, whilst correctly identifying changes, is too generic for full marks

e.g. making friends (without accurate expansion) is not limited to the life stage of
adolescence.
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10)

Stronger answers, such as below, clearly linked all parts of their response to the
demands of the question.
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Weaker learners produced vague and sometimes confused answers (as below) which

failed to explicitly answer the questions and subsequently failed to score more than
two marks.

@ Pearson

12



L3 Lead Examiner Report 1901 Unit 1 Health and Social Care

L T —_ TR S fF Ll Fea 2l SWF PSS AR T S T 2 A S S Fl el IR

reeat e wesben
] Explain one negstive impact ard ene posiiye impao of his shodieas cn Canrear'’s
(L]
Miegative
Gre Tegdive. impock_ i ok b %m his_ shvess
_lewels fuhich _Mmeors his bc::&.lLly'Elj

' Thoclech it boroncees o herud:. !ﬁﬂt ol
Werease: This & W J:m,um__h:_m__
CPeel under o bE Tof  pressuve die
e:mm& _ o o

H“E can olsn ke O (osddve Jd].u:‘q oA
E‘ﬂ:ﬂ&--d:ﬁi ha E:IJISE'LCF:;:LL 1O ke hm:qu
ardl_an akbibfy o methede  bieele . ond

¥ he does el on He  ecurs icusy
_wpgyove s &H‘Este&m and. _selr persortfie

..... argd, gUthm_- ] E}wﬁ Wmﬁcﬂﬁh

1d)
Stronger learners correctly utilised two relevant examples with full, accurate
expansions.

Relracoa,. aged 75, has senoloed cigaretmes simce she was 146 years old She has recenthy
bBen diagnosed with breast cancer.
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Weaker learners (as below) generally did not provide accurate expansions for their
identifications - as required for a describe question - and subsequently failed to score
more than two marks.

Fehieoca. aged 76, has smoked cigarsttes since she was 146 wears ald. She has recenthy
bBeen oagnosesd with Dreast canoer )

(d] Describe tweo ways, ather than cancer, that an indrddual’s phys cal heabh may be

affecyad by smoking,
14
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Te)

In this question the length of the response bore little relation to the marks scored, as
many weaker learners frequently produced detailed definitions of peer pressure
without reference to the question.

However, the strongest learners (as below) produced concise and accurate responses,

which has the added bonus of effective time management.
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Weaker learners often produced lengthy but inaccurate responses that lacked

relevancy in parts (as below).
Connors fiends regqularky crink akcohol and freguensty binge drink.e @ OLES ol
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11)

This was the first of the longer format questions in the paper and was generally well
answered. Below is an excellent example of a one-sided response that makes it into
Level 3.
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1f) Some weaker learners (as below) showed some understanding of the question but
a failure to appropriately expand on the points raised leave the response in Level 1.
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2a)

It is important that the weaker learners maximise their marks in questions such as
these, as they may struggle with the longer format answers. The learner below fails to
utilise the appropriate terminology and/or misunderstands the question and
subsequently fails to score any marks.

Rebecca, aged 76, previously worked as a cleaner. Daniel, aged 78, worked as
a self-employed builder.

Rebecca and Daniel are now retired, but do not have any savings, so they rely on their
state pension for their income.

Most months they just manage to pay their bills.

2 (a) Identify two physical features of Daniel’s life stage.

2 AR e 4

(2)

Rebecca, aged 76, previously worked as a cleaner. Daniel, aged 78, worked as
a self-employed builder.

Rebecca and Daniel are now retired, but do not have any savings, so they rely on their
state pension for their income.

Meost months they just manage to pay their bills.

2 (a) ldentify two physical features of Daniel’s life stage.
. (2)

2 Deowviel. has.. o PersiLea

The response below makes a common mistake and scores 1 mark.

Rebecca, aged 76, previously worked as a cleaner. Daniel, aged 78, worked as
a self-employed builder.

Rebecca and Daniel are now retired, but do not have any savings, so they rely on their
state pension for their income.

Most months they just manage to pay their bills.

2 (a) Identify two physical features of Daniel’s life stage.
2)

B
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2b)
Stronger learners (as below) provided two accurate and relevant responses.
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Weaker learners frequently mentioned physical rather than psychological aspects of
well-being or demonstrated limited understanding of psychological well-being (as
below)

- -
Febecca urdertakes valurdary work n a shop ot the local haspital.

fa} Cutlne two benefits of sodal smteraction for the psychological weidbeing of

irdividials in laver aduithoaod
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20)

Stronger learners accurately utilised the information in the stem and drew
appropriate and relevant conclusions with regards to intellectual development (as

below).

il Exmplain e ways that Rebaeoca's new moie will impact on beer ntelisctual
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Weaker learners failed to engage with the question and produced generic answers (as

below).

ic) Empiain e ways that Bebecca’s mew' rode @il impact on her intellectual
i P,

y A w3 e o DTS cappeck
O Colntooms  wdetechh  ORRindiaad |

8 LAY K w00 QeORTote el B g
e Wil T Nee D pot dofoen ey, i'".
a0 ol o \onged  Himme .




L3 Lead Examiner Report 1901 Unit 1 Health and Social Care

2d)
Below is an excellent example of how brevity does not impact the opportunity to
access Level 3. A clear and balanced response is evident in this response.
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The response below is an example of a learner who has failed to accurately interpret
the question.
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2e)
The response below shows some understanding of the requirements of the question
but fails to develop the points raised to a level that would see the learner move

beyond Level 1.
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2e)

Below is a good example of a higher scoring response. The learner demonstrates
clear knowledge and understanding of relevant theories and applies these
appropriately.
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=
j':"'-,.u::"'j,. O Phaomount  ow ad ol fraeple wis
PTFR S W PR P ﬂ"ﬂ'l.‘l-?;-?m_:]-c Frana . Frieaol anel
: fm..,ﬁ, The . Solckion  ca. 0  raosdis Secersg
? Fhalt __arm __inclivictuad. tn. Asbre oolecty bhoool
5 | 2 ;:-r'l-n.p.-jen-" wa |t _'i'r.-r-ra.n..th..':j fiat  Thay oo
Frar oo J-n:.-":.l-r_:—_'u?-
,ﬁ:qﬂ_f?f j:lm,_? R Jb PR PR S Y8
| melivisbial TR Stcadice Y N W
; Pesads - {.f.; .n-:.u..-c‘;-ir_‘a? Fkia .qu"h Th __ooes
P ﬂd_mjftmmlk‘f! doriEned Sha gt v
;f: l;-*-::}r R o fo. . bose . i Antre oolewd
'3 bhaood b se TIPS -7 S T YT ——
_z Coatre Ifl\:-!‘-n'-ﬂ.. LT g bbb o S regn of
aj: fﬁ-—m 14"1“3'1.-:...:.: ild..m.—rur. ok i b 3:51...._.., :l.n.-hi..-u'l-:j
i 'L'--.n.rr-r_-j - ﬁ.lﬂijﬁﬂﬁ 'H‘- L TEN-SAPTI
:: TR FIW. 11 v hade s ok Jheo stk Lanre
Fo ),,;.-cjc,r ‘L tL"':}" — mﬂr_.ﬂtd i Kol L_.-.;:l.
i Teistwns testeo P R " S Py S
Bl e s
; . ETmalisiar, . . [ belitan . tial rfﬁ-c-‘.ﬁf;, %
:";: shat o ietivi ool eeds  .n ALader eelue bheoe!
::: becaccse i Lafars . oo rer ol fEEople oo ookt
E: fu&g Y APPSR W _.-rianj,nr - f._.::.j:}a.:.}_.-—‘f :
_Ain- " (Totalfor Question 2= 30 marks)
3a)

26



L3 Lead Examiner Report 1901 Unit 1 Health and Social Care

The response below is a typical example of a learner who fails to fully understand the
question.

"

3 ia) Explaintwe physical chamges during the mencpeuse that may impact Walentina,
141
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The learner below provides an exemplar response with two clear identifications
accompanied by appropriate and accurate expansions.

o / A
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3b)
The response below begins with a brief but accurate explanation of bonding and

moves on to link this to appropriate examples from adulthood and
subsequently scores full marks.

L Some children are verbally or physically aggres-sl-v'e to others. T ’ J

{b) Discuss the importance of effective bonding and attachment for sacial and
emotional wellbeing in adulthood.
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The response below is typical of weaker learners who demonstrate some
understanding of the theories but is not abke to express this knowledge with any
relevance or clarity.
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3c) Below is a response which engages with the question but fails to develop the
points raised in relation to the question and is subsequently placed at the bottom of
Level 2.

€] Evaiuate how social lsarning theary may explain the aggressive bebaviour of the
children Valentina s with.
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30)
A strong response from the higher end of the marks is demonstrated below, where
the learner draws appropriate links between the theories and the requirements of the

question.
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3d)
The response below demonstrates some limited understanding but fails to develop

this and fails to move beyond Level 1.

T0 OET Oreast canmoeT,
{d) To what extent do emvironmental factors influence individual health and

wellbeing?
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3d)
Below is an example of response from the top end of the marks, demonstrating
knowledge and understanding in a balanced answer.

.\.:\'
=
Walenting'i mother, Rebeccs, has besn diagnased with breast cancer, Ahaough

Walentina does ot wmoke cigereries, she is very wearmiad that she may be mone §ikely
Bo: igeet breast camCEr

idl To what exter da esndron merisl factors influence indvidual health and
vl lbeing !
L1

S NCOPEAON,  FOLAO0S  COA. \ACIR . CA
S IEMIANE . TR N AECA Nk DL

O L-L.L'.M mm .......... SACIA SAS BIOMD
PALoMS More  Lissel ey ¢
E%FEW U"l.EEI’Er CALBECLSE o CaN

AAOGIAMY  EANDVALASCA) RPOCHOT T IACAE
COA L NOWNE 'm MADAELCEAR 3§ OV R CAT o
AD M ok e S SO

WO e € AMRME On (00

Woalvlh  AS | gvwese cme  (Abuses
Ok COM & el PR AS, ...
7 it UEESSE  Sdo vetaie )

OMe C e A SO . ACME. Ch

OMSP BN 0 Bores
%no\xmn LN TROAS D EPeACA
O o bhod o WORPeAS D dTUNE.  \G\FE
%é, Qe . dhese VWOLSSES  C.owAn

L\ - EOOMES | ok Rolee
AR g, tWe STTERS
Gmme.s.uf MOCALl . CrC A Sttpeae.ed
Mot Sone  PeOPle (. Prectid B0S e o
4t VIAGRER | AAESS AT OO Qe

- IR

i

33



L3 Lead Examiner Report 1901 Unit 1 Health and Social Care

- . "
MU 0eAL oe sy l.muw \
oD NOa  SEw _Che DARAC _
AMO Y OF  SHeSS. Y. Liee
Jm.% oM. VeSS Vst 0 DR COVAL
JU...".E':. BLR% P & %Lprmﬂm
\ O S LA AL
_ SQN..L‘EE@'-._J

mma L.-U'L_ L,ALLL J:J‘i Y -
| IO oS RE WT COYL r::'.u;- u?f xEUZ"..I’.'-"'n...L
- A g BS 'Em;:::wm, CONCAEDA SLC
l AA OreQhEs SANCRD CoM Y0 reroch

A N0 rMOMEE Ao rm:g

%ﬂu.. SOE. ’&{}U-.. Sk Decn e
mw w tmu.. C,DI"LD{.Lﬂﬂn Lire
Mﬂ B MS. _Ane ﬁt;n" 2L
LY, M 'FTLEH‘L HHE.«KJ . Eﬁr .....
LR SR o 1 SR Y N T s T Pm& r
A0 Plce S - CRNTY - Euﬁcm.-; CALEd
: -‘t:"L-Cﬂf'-c_l.LLh'-ﬂ}ﬁ l
| CON S

34



L3 Lead Examiner Report 1901 Unit 1 Health and Social Care

Ofqual

,g‘ 7
N (ﬁ

Llywodraeth Cynulliad Cymru
Welsh Assembly Government

For more information on Pearson qualifications, please visit
http://qualifications.pearson.com/en/home.html V oy = = J

S———

Rewarding Learning

Pearson Education Limited. Registered company number 872828
with its registered office at Edinburgh Gate, Harlow, Essex CM20 2JE

35

@ Pearson



