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Edexcel and BTEC qualifications come from Pearson, the world’s leading learning 

company. We provide a wide range of qualifications including academic, vocational, 

occupational and specific programmes for employers. For further information visit our 

qualifications website at http://qualifications.pearson.com/en/home.html for our 

BTEC qualifications. 

 

Alternatively, you can get in touch with us using the details on our contact us page at 

http://qualifications.pearson.com/en/contact-us.html 

 

If you have any subject specific questions about this specification that require the help 

of a subject specialist, you can speak directly to the subject team at Pearson. Their 

contact details can be found on this link:  
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You can also use our online Ask the Expert service at https://www.edexcelonline.com 

You will need an Edexcel Online username and password to access this service. 
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Grade Boundaries 

What is a grade boundary?  

A grade boundary is where we set the level of achievement required to obtain a certain 

grade for the externally assessed unit. We set grade boundaries for each grade, at 

Distinction, Merit and Pass.  

 

Setting grade boundaries  

When we set grade boundaries, we look at the performance of every learner who took 

the external assessment. When we can see the full picture of performance, our experts 

are then able to decide where best to place the grade boundaries – this means that 

they decide what the lowest possible mark is for a particular grade.  

When our experts set the grade boundaries, they make sure that learners receive 

grades which reflect their ability. Awarding grade boundaries is conducted to ensure 

learners achieve the grade they deserve to achieve, irrespective of variation in the 

external assessment.  

 

Variations in external assessments  

Each external assessment we set asks different questions and may assess different 

parts of the unit content outlined in the specification. It would be unfair to learners if 

we set the same grade boundaries for each assessment, because then it would not take 

accessibility into account. 

Grade boundaries for this, and all other papers, are on the website via this link: 

http://qualifications.pearson.com/en/support/support-topics/results-certification/grade-

boundaries.html 

 

Unit 7/Unit 6: Business Decision Making 

Grade Unclassified 
Level 3 

N P M D 

 

Boundary Mark 

 

0 

 

12 24 39 55 

  

http://qualifications.pearson.com/en/support/support-topics/results-certification/grade-boundaries.html
http://qualifications.pearson.com/en/support/support-topics/results-certification/grade-boundaries.html
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Introduction  
 

 LE Report is to be considered with the live external assessment and corresponding 

mark scheme 

 

 This was the fourth time learners sat this unit. Centres have had access to sample 

marked learner work, the 1801. 1806 and 1901 paper, mark scheme and lead 

examiner’s report when preparing learners. The assessment consists of an unseen 

case study with two activities. Activity 1 requires learners to study the data 

provided and then justify the selection of one of the two business opportunities 

identified. There is no requirement for learners to think up their own alternative 

options. For Activity 2, learners have to provide a summary of their choice of 

business and provide a rationale for the choice made. It is important that the 

choice made in Activity 1, the report, is carried forward into the presentation 

summary, Activity 2. 

 

 In this series, learners were given a scenario of a start-up business, selling ice cream. 

Data was provided on a business opportunity which involved buying either mobile 

equipment in the form of an ice cream van and associated equipment, or renting a 

pop-up space in a shopping centre and buying the required equipment.  Learners had 

to decide which of these two options should be followed and could make their 

selection based on whichever gave the greatest return or the lowest risk. Ice cream 

market trends were provided. Data was also provided on the start-up and running 

costs of each option and the forecast sales levels and average selling prices. Learners 

could therefore carry out some financial analysis such as gross and net profit, 

profitability ratios and return on capital employed. Learners could also carry out break-

even analysis by using the average selling prices and the fixed costs provided.  

 

 Having chosen which option to select, learners needed to justify their decision. When 

making decisions such as these, it is expected that learners will use financial analysis 

together with some of the business decision making tools identified in the unit 

specification. These include PESTLE analysis, SWOT analysis, Porter’s five forces model 

or the 5C model. Other decision-making tools/models could also be used. 

 

 

  



 

5                

Version 1 DCL2 

L3 Lead Examiner Report 1906 

 

Introduction to the Overall Performance of the Unit 
 

 

In this fourth sitting of the paper, the scenario, an ice cream business, was 

familiar to most learners. Many were able to use the data provided to make an 

informed choice as to which of the options should give the best return. A number 

of learners attempted this decision making and justification section based purely 

on the data provided without carting out any financial analysis. Not only did 

these learners lose marks for assessment focus 3, the financial analysis focus, 

but this also prevented them from achieving higher marks on assessment focus 

4 and 5, the key factors and the quality of decision making. Learners need to use 

the financial data provided to make some forecast of profits or financial return 

for the investment, and then use this analysis together with other key factors to 

fully justify the choice of business they think should be followed.  
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Activity 1: The report 

 

For this first activity, learners are required to use the information provided, and 

prepare a report to the owner of the business about the two options they are 

considering. 

The report must address both options and include an assessment of: 

 the key factors and risks 

 the implication for resources 

 appropriate financial forecasts 

 an interpretation of financial information using ratio analysis 

 use appropriate decision-making tools to support learner recommendations 

The report should be set within the context of the business and its stated goals, which 

were to open a successful start-up business that would survive and potentially expand 

in the near future. 
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Assessment Focus One: Information/data selection and interpretation.  

Most learners were able to take some reference to the case study information and 

select some appropriate evidence to support their decision. In a number of cases, 

there was a lack of relevance, or learners simply copied the case study information 

rather than use it to justify their choice of business expansion. This approach limited 

learners to marks at the bottom of band 2. 

In the example below, the learner has taken the information provided and restated it. 

The work does not go on to use this information to say why which option should be 

followed or how the information might help identify the best option to follow, and was 

awarded 4 marks. 
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In this second example, the learner has used the data provided to produce a SWOT 

analysis rather than copy the data provided. Under strengths, they have used the data 

on the decline in the number of ice cream vans and used this to justify this option due 

to the lack of competition in the market. In the Weaknesses section, they have 

identified that option one not only sells the ice cream at a lower price, but that saples 

volumes are also lower. They have gone on to state the figures, calculate the revenues 

and finish with the simple conclusion that revenues for option 1 will be lower. Taken 

with other data used within the report, this learner achieved high band 3/band 4.  
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In this third example, the learner uses the data provided as an introduction to the 

market. They state value of the market and start to use the data on aging 

population to suggest this is a potential draw back to entering the ice cream 

business. They also use the data on competition and trends to makes statements 

about the suitability or otherwise of the options. Taken with other data used in the 

report, the learner achieved a mark in band 3. 

 

Some learners did not fully understand the scenario and rather than make their 

own ice cream either in the mobile van or the pop-up shop, these learners 

discussed the problems of buying ice cream from branded sources and selling it 

to customers.  
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Assessment Focus Two: Implications for resources based on decisions made.  

Once again, some learners used sub headings in their work for Physical, Human 

and Financial resources. However, this assessment focus continues to be a 

problem for some learners.  

For financial resources, learners could have discussed the start-up costs of the two 

options and the difference between them. They could also have identified that 

both options would require additional finance above the £30,000 identified in the 

case study. More able learners went on to calculate the difference and state ways 

this could be raised i.e. through a loan or by taking on a partner. 

Very few learners discussed the human resources requirements. In both options, 

staffing was required. This was indicated by the inclusion of wages as an example 

of an expense in the running costs.  

The most obvious example of a physical resource was the mobile van and 

equipment in option one, and the equipment and shop space in option two. 

Identification of these resources gave learners the opportunity to discuss things 

such as finding cheaper equipment, discussing the pros and cons of the pop-up 

space location and the opportunity for the mobile business to relocate to a new 

location if business was slow.  

Time was another resource that could have been discussed. No information had 

been provided on the time taken to start either business, but learners could have 

considered that the renting and decoration of a pop-up space could have taken 

longer to achieve than buying an existing van and equipment. 
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The following is an example of a band 1 or 2 response. The learner has not fully 

understood the nature of the business and starts by discussing that more efficient 

equipment would reduce the need for labour. In this type of small business this is 

clearly not the case. The work goes on to identify and provide some comment on 

running costs and start-up costs, both financial resources.   
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Assessment Focus Three: Financial forecasting  

 

In this series, the financial analysis was a little better than seen in the previous 

series. Most learners were able to use the data provided to calculate the potential 

sales revenue for each option. Some learners did not use the data at all. Centres 

are reminded that without any financial analysis, learner’s final decisions cannot 

be considered properly justified and marks will not only be lower in this 

assessment focus but also lower in AF4 and AF5.  

Many learners went on to calculate the gross and net profit for each option and 

some then did ratio analysis to identify the gross profit margin, net profit margin 

and in some cases, the return on capital employed. In some cases, learners made 

a judgement to go with option 1 because it had the higher net profit margin, 

without looking at the actual value of net profit generated. A common error was 

where learners including the start-up costs in their income statement and then 

saying that the business would make a loss in its first year. 

A small number of learners accurately calculated the break-even sales for each 

option using the average selling price per item.  

Investment appraisal data was also provided in the scenario. Most learners 

ignored this or simply stated option two would pay back the investment quicker. 

Very few learners seemed to understand the concept of net present value. 

A few learners attempted to produce a cash flow forecast but some managed to 

use the annual sales as monthly sales.  

Having performed the calculations, a number of learners then used the financial 

analysis to build a justification for one option or the other. 

 

The following is an example of a band 1 response where the learner has used the 

data provided to calculate the cost of sales and expenses, but has failed to carry 

this through and calculate gross and net profit. 
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The next example scored top of band 3. The learner has correctly calculated gross 

and net profit, net profit margin for both options. They have correctly calculated 

the break-even point for option 1 and made a slight error when calculating the 

break-even of option 2. This should have been 117,647 units rather than the 117, 

600 quoted.  Rather than stopping here, the learner has gone on to analyse what 

the calculations mean for the business in terms of how bad weather might impact 

the break-even for option 1. Having calculated the break-even point, the learner 

could have calculated the margin of safety. They refer to this in the discussion but 

do not calculate it. It should be noted that band 4 can be achieved even is some 

ratios or financial calculations have not been carried out. 
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Assessment Focus Four: Key factors, risks and alternative approaches.  

Once again, this strand often had strong, well thought through key points. Learners 

rationalised the key factors and risks. The majority completed a SWOT analysis 

although some simply used the case study data to insert as bullet points into a SWOT 

table. This method of displaying data demonstrates selection of data but does not 

show the detailed level of analysis that is required to achieve the higher mark bands 

and this form of presentation should be discouraged.  

 

PESTLE analysis was the next most common decision-making tool used by learners. 

This particular case study was appropriate for a PESTLE analysis given the impact of 

governments on decision making around obesity and the sugar tax.  

  

Very few learners produced a Porters 5 Forces analysis or a 5 C analysis models. Some 

learners attempted to produce a marking mix for the two options. 

 

There were a number of key factors and risks that learners could have discussed. 

These include:  

 Start-up and running costs 

 Revenues 

 Profits 

 Investment returns 

 Threat from supermarket brands 

 Location issues 

 Trends in reduction in mobile vans 

 Issues around street trading licenses 

 Risk from competitors 

 Risk form high rents/running costs of option 2 

 Risk from continued reduction in mobile ice cream vans 

 Alternative approach to raising start-up finance 

 Lease/hire purchase as alternative to outright purchase of the van and equipment 
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The following is an example of a band 1 or 2 SWOT analysis that lacks detail. 
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Some learners discussed the market when producing a PEST or SWOT analysis, 

rather than doing an analysis of each option. This limited the value of the 

discussion.  
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In the next example, the learner has used some of their calculations together with 

some other factors from the scenario, to justify the final decision. In this case, the 

work is potentially high band two. To reach band three or higher, the work would 

need to be more detailed, include more of the data provided in the scenario, and 

use an additional decision-making tool such as PEST analysis.  
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Assessment Focus Five: Supported decision making.  

Some learners produced a report but failed to provide a final decision on which 

option to choose. Those learners who had failed to complete a financial analysis 

provided only a partial justification of which option was best. The best learners 

used all of their financial and other analysis to produce a convincing and coherent 

decision.  

The example below shows a top of band three response. It was considered 

convincing but not fully justified, requiring consideration of some other key 

factors/risks to achieve band 4. 
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The following learner conclusion scored within band 1. This was a simplistic 

justification of a decision without any financial analysis or key factors considered. 

 

 

Assessment Focus Six: Presentation and structure 

Reports were usually well presented with learners achieving band two or higher. 

Most of the work contained headings, subheadings and clear paragraphs. Some 

used formal report structures with paragraph numbering and an index sheet, 

although this was not required for top of band 4. Learners continue to lose marks 

for poor structure in the report and for the lack of relevant business principles and 

business management terminology. 
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Activity 2: The presentation 

For this second activity, learners have to use appropriate software, to prepare a 

presentation to the entrepreneur. The presentation should:  

• summarise the recommendations made in the report  

• give a rationale for the recommendations made  

 

The presentation must be accompanied by speaker’s notes or a script that will engage 

and convince the directors of the viability of the recommendations made.  

 

Assessment Focus Seven: Business proposal overview 

Most learners were able to refer to the data used in their report and their conclusion 

and identify some key points that outlined the business idea.  

Some learners failed to select the appropriate information from their report or gave a 

very brief outline. It is possible that these errors were due to the learners running short 

of time having spent too long producing the report in Activity 1. Learners that copy 

and pasted large sections of the report into the presentation speakers notes also failed 

to score highly as they did not demonstrate ability to select appropriate data.  

 

Assessment Focus Eight: Reference to costs/finance, key factors/risks  

 

Many learners attempted to justify their business proposal, but some presentations 

were not in the form of a business pitch. In addition to this, to achieve band 3, the 

work must demonstrate sustained use of the data and finances to help justify the 

choice being made. Learners are reminded this activity is a summary of what has 

been produced before. There is no requirement to provide additional 

recommendations. Furthermore, the decision made in Activity 1 must be carried 

through to this activity. The assessment focus marks are split between discussing key 

factors and risk, and discussing financial data/statements.  

 

Assessment Focus Nine: Presentation design and structure  

 

Most of the learners created slides with a coherent structure and some appropriate 

speaker notes. Many used bullet points and kept slides clear and easy to read, leading 

to a professional appearance.  

A few presentations failed to provide speaker notes, whilst others as stated earlier, 

simply copied large sections of the report and pasted these into the speaker notes 

section of the presentation.  

Not all learners added clear headings to slides.  

Some learners failed to provide any evidence for Activity 2.  
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To achieve high marks in this assessment focus, the presentation should be 

professional, free from errors, and be likely to engage the audience/investors. This is 

not likely to be the case if financial data has not been provided in the presentation.  

 

An example of a band 2 summary presentation is given below. Whilst on first view this 

appears to be a very good presentation, much of the content of the speaker’s notes 

has been copied and pasted from the Activity 1 report, therefore demonstrating a lack 

of selectivity. This is not a summary of the decision. 
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Summary 
 

 All the data required is provided in the task. Learners do not need further 

information and do not need to be familiar with a particular industry. 

 Leaners typically perform better when face with a choice involving a 

business to consumer enterprise. All learners should however understand 

the difference in B2B and B2C with respect to how products or services are 

sold and marketed.  B2B in a service market requires very different 

marketing to a B2C consumer product. Learners should not jump to the 

conclusion that B2B means selling other company’s products as in the case 

of wholesalers. 

 AF1 requires learners to select and interpret data that has been provided, 

not simply copy the task into the report.  

 AF2 requires learners to discuss financial, physical, human and time 

resources. Learners can comment on staffing issues, location issues, timing 

of individual options, of the startup costs required. 

 For AF 3, the financial forecasting, learners have to decide which options should 

be followed. Typically, data will be provided on such things as start-up and 

running costs of each option, or the forecast sales levels and average selling 

prices. Learners should be prepared to carry out financial analysis of each 

option, not just on any historical financial data provided on the business or 

industry. This analysis can be in the form of gross and net profit, profitability 

ratios or return on capital employed. Learners may also be able to carry out 

break-even analysis if the average selling prices and the fixed costs have been 

provided.  Unless financial analysis is undertaken, marks will be restricted for 

the key factors and risks (AF4) and marks for the decision (AF5). Investors would 

always expect some financial data to be provided in such circumstances. 

 For AF4 & AF5, learners have to identify key factors and risks, and come to an 

informed decision on which option to choose. When making decisions such as 

these, it is expected that learners will use financial analysis together with some 

of the business decision making tools identified in the unit specification. These 

include PESTLE analysis, SWOT analysis, Porter’s five forces model or the 5C 

model. Other decision-making tools/models from other units of the 

specification could also be used. At least two decision making tools should be 

used if learner work is to be considered comprehensive and convincing. 

 For Activity 2, learners have to provide a summary of their choice of 

business and provide a rationale for the choice made. It is important that 

the choice made in Activity 1, the report, is carried forward into the 

presentation summary, Activity 2. 

 18 marks are available for this activity. Learners regularly score around half 

marks in this section. Spending a little more time on Activity 2 could make a 
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difference. 

 Simply copying the majority of the Activity 1 report into the speaker’s notes 

for Activity 2 does not demonstrate selection. Learners should only use data 

relevant to the task 

 For AF7, the business proposal, many learners do not provide a detailed 

overview of the market and choices available. 

 Marks for AF8 will be limited if no financial data is used to prepare the ‘pitch’ for 

investors. Finance and other key factors should be used here to justify the 

decision made. 

 For higher marks on AF9, the presentation, the slides need to look professional 

and be accompanied by appropriate speaker’s notes. 
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