Lead Examiner Report
1901

January 2019

BTEC Level 3 National in Children’s
Play, Learning and Development

Unit 1: Children’s Development
(31597H)




;BTEC L3 Lead Examiner Report 1901 (CPLD, Unit 1 Children’s Development)

Edexcel and BTEC Qualifications

Edexcel and BTEC qualifications come from Pearson, the world’s leading learning
company. We provide a wide range of qualifications including academic, vocational,
occupational and specific programmes for employers. For further information visit our
qualifications website at http://qualifications.pearson.com/en/home.html for our
BTEC qualifications.

Alternatively, you can get in touch with us using the details on our contact us page at
http://qualifications.pearson.com/en/contact-us.html

If you have any subject specific questions about this specification that require the help
of a subject specialist, you can speak directly to the subject team at Pearson. Their
contact details can be found on this link:
http://qualifications.pearson.com/en/support/support-for-you/teachers.html

You can also use our online Ask the Expert service at https://www.edexcelonline.com

You will need an Edexcel Online username and password to access this service.

Pearson: helping people progress, everywhere

Our aim is to help everyone progress in their lives through education. We believe in
every kind of learning, for all kinds of people, wherever they are in the world. We've
been involved in education for over 150 years, and by working across 70 countries, in
100 languages, we have built an international reputation for our commitment to high
standards and raising achievement through innovation in education. Find out more

about how we can help you and your learners at: www.pearson.com/uk

January 2019

Publications Code 31597_1901_ER

All the material in this publication is copyright
© Pearson Education Ltd 2019

@ Pearson


http://qualifications.pearson.com/en/home.html
http://qualifications.pearson.com/en/contact-us.html
http://qualifications.pearson.com/en/support/support-for-you/teachers.html
https://www.edexcelonline.com/
http://www.pearson.com/uk

;BTEC L3 Lead Examiner Report 1901 (CPLD, Unit 1 Children’s Development)

Grade Boundaries
What is a grade boundary?

A grade boundary is where we set the level of achievement required to obtain a certain
grade for the externally assessed unit. We set grade boundaries for each grade, at
Distinction, Merit and Pass.

Setting grade boundaries

When we set grade boundaries, we look at the performance of every learner who took
the external assessment. When we can see the full picture of performance, our experts
are then able to decide where best to place the grade boundaries - this means that
they decide what the lowest possible mark is for a particular grade.

When our experts set the grade boundaries, they make sure that learners receive
grades which reflect their ability. Awarding grade boundaries is conducted to ensure
learners achieve the grade they deserve to achieve, irrespective of variation in the
external assessment.

Variations in external assessments

Each external assessment we set asks different questions and may assess different
parts of the unit content outlined in the specification. It would be unfair to learners if
we set the same grade boundaries for each assessment, because then it would not take
accessibility into account.

Grade boundaries for this, and all other papers, are on the website via this link:

http://qualifications.pearson.com/en/support/support-topics/results-certification/grade-
boundaries.html

Unit 1 — Children’s Development
(31597)

Level 3

Grade Unclassified
N P M D

Boundary Mark 0 23 35 47 60
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Introduction

This was the second January series of the 2016 specification for Level 3 Children's
Play Learning and Development. This unitis mandatory for all sizes of qualification
within the CPLD suite.

This Lead Examiner report should be considered alongside the exam paper and
mark scheme, which can be found on the Pearson website.

The focus of the paper was on children's development, it covered a range of
theories of child development, together with selected factors which may affect
children's development.

The paper had 2 sections with 6 questions overall. Section A contained 4
questions, each worth 16 marks; each question was based upon a separate case
study. These questions were then separated into 4 sub-questions, which range
from multiple-choice, short answer and extended questions, with a mark range of
1 to 8 marks.

Section B contained 2 questions which required an extended response, where
learners had to analyse or evaluate; these questions were worth 12 and 14 marks.

Each of the extended response questions were marked using a 'levels based'
approach to assessment. The overall quality of the response was considered
rather than the specific number of points included. There was a focus on the
accurate use of vocational terminology and the application of knowledge to the
given situation within each response. Two of the questions on the paper were
multiple choice. The 4 mark questions required the learners to make two
responses, these needed to contain the theory and the application of that theory,
selected from the case study. The remainder of the questions were assessed using
a range of indicative content.
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Introduction to the Overall Performance of the Unit

The overall standard of learner responses was good, with a satisfying number of
learners achieving at least a pass grade. The paper was considered to be similar
to the January 1801 paper

In Section A the understanding of most of the theories was good at what is
considered to be the basic level, however Bruner and Bronfenbrenner proved to
be not as well understood by the learners. Learners are generally structuring the
extended questions (d), by describing the theory and then relating it to the
information contained in the case study. Learners were able to relate the theory
to the areas of development requested in the question.

Learners are losing marks on the 4-mark questions because they are not able to
write in the precise manner required. These questions require learners to state
an aspect of the relevant theory and then link it to the child in the case study.
This means learners must have a good grasp of the theory, as there is not the
space or time allocated to write in-depth and this is not required of the question.
Those learners who only achieve a borderline pass appear to find this the most
challenging aspect and many marks are lost because they do not have the
necessary skills or knowledge to do make the required links to theory.

In Section B, learners need to develop their skills to answer these extended
answer questions. Responses are often a series of statements without a structure
to them. However, there was generally a good awareness of the impact of a poor
diet on physical development in question 5. Most learners were able to show
some awareness of a least one benefit of early intervention when a child has
delayed development for question 6.

Some learners appeared to find expressing their knowledge and understanding a
challenge and they lost marks because their answers were not coherent, or the
answer lacked clarity.

It was pleasing to see many learners were well prepared for the exam and there is
obviously a lot of work going into teaching exam technique, to give the learners
the opportunity to achieve their best possible grade.
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Individual Questions

The following section considers each question of the paper, providing examples of
learner responses and a brief commentary on the rationale behind the marks
given.

SECTION A

Question 1(a) - 1 mark

This question was a multiple-choice question which required the learners to
identify which literacy skill the children were using when they were sounding out
words. The correct response was C: ‘Increasing their phonic awareness’

The vast majority of learners were able to select the correct response, although
some learners selected the incorrect response ‘understanding of grammar’.

Question 1(b) - 3 marks

This question required learners to list three fine motor skills, used in the case
study, to show that Honey was meeting her developmental norms. This question
was answered well and most learners were able to select the age appropriate
norms shown.

This response gained 3 marks

1..._...h.ﬁ_ldftnq......_uo.Lan ........ 000000 QO
z........o.ummn_o]__.________..{-o_w.\e,t:s_.____mol.........\o.nckq.es ......... Wit SOl lorcks.

The learner has used the information from the case study and clearly selected
three appropriate fine motor skills being used.

@ Pearson
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This response gained 2 marks

....... Hanen oudds toweers. and. ord Cjes
Lo Sivmald bﬂfm

2.9 @ holdun % _______________________ \Cla = U\%H’\(ﬂ
\nor DNL W\(}tor CJUJ

...... totw’n XAQES

Here the learner selected three fine motor skills, however, the third response was
not included in the case study, as Honey was listening to a story rather than
reading a book.

Question 1(c) - 4 marks

In this question, the learners had to describe two ways the early years
practitioners were using Skinner's theory during story time to promote behaviour.

Learners were usually able to select the examples of rewarding with praise and
stickers from the case study, linking it to positive reinforcement. Although some
just stated the examples without linking it to the theory, which would have
achieved limited marks.

Unfortunately, there were still instances where learners included negative
reinforcement or punishment as a way of promoting positive behaviour, which is
incorrect.
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This response gained 4 marks (full marks)
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In this response, the learner has correctly stated an aspect of the theory and then
linked it appropriately to an example from the case study. This is an exemplar
response.

This response gained 2 marks

1 Posdae.. renforcement. tduch 6. Wwhok Skwnnes. eliewed - fn.

exomple. ). s losuld ke . umm%umﬁ ______ Dj\ddlmnﬂ
Shony s, Moo dnddren. gk sackess. m

zNe%ahmmmnmxmmL&um&mm behmadm
mmummmwwmm&mwm
lisenung, Whﬂkﬂj ...... Poagn..siks... Next.bo.. Hongy.. an.:le.rmumgzs
Honey . \sdke ak e (iitu&h&d:tnba@\a

In response one the learner has achieved 2 marks for stating positive
reinforcement and adding two examples, although only one example would be
sufficient.

In response two the learner has mentioned negative reinforcement, with an
incorrect example and so no marks are awarded.

@ Pearson
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Question 1(d) - 8 marks

This was the first extended question and learners needed to discuss how
Bandura’s social learning theory could be used to improve Honey's behaviour.

The majority of learners were able to achieve some marks for giving a basic
description of Bandura's theory stating children learn from observing and copying
others. However, many learners confused Bandura's theory with Skinner’s theory
on reinforcement and so lost marks. Very few learners were able to achieve
marks in the level 3 mark band for this reason.

This response gained 7 marks (bottom of level 3 mark band)

Acceroang. 40 Bandura s theers,, SSuIES. o6t o8
TRl medelS . whe . Shushren) | SOpy. BRIRNIBNE. ATRL. .
Shawn, . TR Beba . dall. . experinmeot. . This.  ssns, . .
dunng. Slery o a0tk Aemongirate.  Srh0g, . propeciy...
: mmm , ANPRSNAOG her bW - o

_OSRNS. by reRMbemOfy. . Wheh ey howR | SReN.. anth,
repeating. . TR The  hey  pRISen. promprs. Honey
Yo ok ot R eHet. . Shiidren, . daspPeNing.. torTet
~and. MR YRR OChenS . impranng. . her ERION T

e proctrtiopers . @uld. QlSe use  Stunet s

_eelpyewte ond . ke abe do  do o andependerttiy
onee  the  Stepold. oS . Ren . TTOUSN. | QWm0
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This response showed a good understanding of Bandura'’s theory and they have
applied it well, using the relevant examples from the case study. They have
included a link to Bruner's theory, but this is not relevant to the question. To
achieve the full 8 marks, the learner could have developed the response a little
more by either making a link to the impact on social development or the
importance of Early Years Practitioners being aware they are role models and
always acting in a positive way.

10
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This response gained 4 marks (bottom of level 2 mark band)
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This response started well and includes some information about Bandura’s
theory, but the application of the theory is missing. The learner has discussed the
cause of the unwanted behaviour and then mentioned Skinner’s theory both
which are not relevant to the question.

11
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This response gained 2 marks (middle of level 1 mark band)
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The 2 marks awarded were for the last paragraph. The first part of the response
is about Skinner's theory and so is not relevant to this question.

12
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Question 2(a) - 1 mark

This question was multiple-choice, and the learners had to select the correct
action which related to Amira’'s development of self-concept. The majority of
learners selected the correct response of ‘wanting to be independent’. The most
common incorrect response selected, was ‘playing alone but near others.’

Question 2(b) - 3 marks

The command verb in this question was 'list' and the majority of learners were
able to list three skills which show Amira is meeting the expected norms for her
age. However, there were some common mistakes and these usually involved
learners not writing in sufficient detail. For example, the learners would put that
she has started to talk, which would be an earlier milestone rather than stating
she can say 15 words.

This response gained 3 marks

1 Sagqu%wom% R
3 TM%/(&PMLS&“RMML&MOL{%WQQ'

The learner has given a precise response which demonstrates they understand
the appropriate language development milestones.

13
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This response has gained 1 mark

1_5qgafg..f..me ..... do\

SR 0S Srated to tOR .
,Sre Can o Soy \Swords.

The learner has achieved a mark for response 3 but has not received any marks
for the other two responses. Response 1 does not contain enough detail, the
milestone is saying two-word utterances, or linking two words and just writing the
phrase the child says does not demonstrate the learner’'s knowledge.

Question 2(c) - 4 marks

This question required learners to describe two ways Chomsky's theory could be
used to understand Amira’s language development. Most learners were able to
achieve two marks by identifying aspects of Chomsky's theory, however they were
then not able to develop this response by providing an accurate linked
explanation or example. Very few learners achieved full marks.

14
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This response gained 4 marks
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This learner has written two linked responses in a concise manner to achieve full
marks. They have shown a good understanding by giving examples linked to the
case study, which illustrate the point they are making about the theory.

This response gained 2 marks
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This learner has achieved one mark for identifying there is a critical period to
acquire language and another mark for children have an innate ability to learn

15
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language. There are no further marks, as the learner has given examples which
relate to a language rich environment, without stating this.

Question 2(d) - 8 marks

This question requires a discussion of how the early years practitioner could use
Bowlby's attachment theory to understand Amira’s development as she starts
nursery.

Most learners were able to achieve marks in the level 2 mark band. The learners
were able to give a description of Bowlby’'s theory and some links were made to
the case study. Learners appeared to find the inclusion of foster carers in the
case study confusing and either ignored this aspect or did not realise the
significance of Amira making an attachment with them. Those learners who did
make the relevant links were able to access the level 3 mark band.

Many learners were able to write about the importance of Amira being allocated a

key person and how the transition to nursery might be managed effectively.
Some learners confused the theories of Bowlby and Ainsworth.

16



:BTEC L3 Lead Examiner Report 1901 (CPLD, Unit 1 Children’s Development)

This response gained 8 marks (top of level 3 mark band)
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This response achieved full marks as they were able to demonstrate a good
understanding of Bowlby's theory and used the case study effectively. They were
also able to bring in the importance of the key worker and an appropriate link is
made to Ainsworth, demonstrating the learner understood the different theories.

@ Pearson
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This response gained 7 marks (bottom of level 3 mark band)
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This learner has covered a wider range of the different aspects of Bowlby's theory,

but has not applied it in as much detail.
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This response gained 2 marks (middle of level 1 mark band)
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In this response the learner has started by giving an accurate statement regarding
Bowlby's theory. However, the rest of the response is confused and
contradictory.
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Q3(a) - 2 marks

This question required the learners to identify two activities that the setting are
providing to promote cognitive development through imaginative play. Most learners
were able to achieve full marks on this question.

This response gained 2 marks

Both responses are correct.

This response gained 1 mark

1 Pmmhn%qoacmreettheeosez.

¥ chilaienc

Response 1 is correct but response 2 is not. If the learner had mentioned there
were police outfits in the dressing up clothes, then they could have been awarded
for this.

Q3(b) - 2 marks

The learners had to identify two activities from the case study which promoted
Neal's gross motor skills.

20
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This response gained 2 marks

1P.\G%xrg_gﬂ_the...S\id.e ........................................... -

This is an example of how marks can be lost by not being precise in the
responses. The learner should have given a specific example, such as playing with
large building blocks. The learners could also have selected swimming lessons or
putting on dressing up clothes as correct responses.

Question 3(c) - 4 marks

This question required learners to describe two ways the early years practitioners
could use Bruner's modes of representation theory to understand Neal's cognitive
development. This question was poorly answered, with most learners only
achieving one mark. The learners did not appear to be able to select the correct
stage, based upon the information in the case study, particularly Neal's age.

Often responses stated the enactive stage, because Neal was doing physical
activities and symbolic stage because he had access to dressing up. Those
learners that did select iconic stage then linked it by saying he could learn through
painting images, which is an incorrect explanation of the iconic stage.

Learners were credited for mentioning scaffolding and how this could support
Neal's cognitive development.

21
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This response gained 4 marks
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This response is precise and the learner has correctly identified the stage and
applied it correctly. They have given an appropriate recommendation based upon
the information in the case study.

This response gained 1 mark
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No marks were awarded if the learners simply stated the three stages. This
learner has earned one mark for stating ‘Iconic is how children think through their
mental image.’
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Q3(d) - 8 marks

In this question learners had to discuss how the early years practitioners are
using an understanding of Bronfenbrenner's theory to promote Neal's social
development.

Learners continue to struggle with demonstrating knowledge and understanding
of Bronfenbrenner’s theory. Most learners were able to name some of the
systems and mention briefly what they related to. There is a lot of confusion
shown about the meso-system, which is the inter-relationship of micro-systems,
but a good number of learners seem to think it is the nursery/school
environment. There was several examples in the case study linking to different
systems within the theory which were there to support learners, but these were
not used effectively by the majority of learners. The micro-system is generally
understood, but the learners are less secure with the other systems.
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This response gained 8 marks (top of level 3 mark band)
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This is a good response with understanding shown across the range of
Bronfenbrenner's different systems. There are strong links made to all the

examples given in the case study and social development is referred to
throughout.
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This response gained 5 marks (middle level 2 mark band)
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This response shows a typical response where the microsystem and the
mesosystem have been discussed, but the other systems are missing.
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This response gained 3 marks (top level 1 mark band)
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In this response the learner has shown a basic understanding of some of the
aspects of Bronfenbrenner’s theory, but there is a lack of accuracy and most of
the information is too generic. Some attempt has been made to include detail
from the case study but this has not been developed.

Question 4(a) - 2 marks

Learners had to list two ways that Ezra's self-esteem was being promoted. This
question was answered extremely well, with the vast majority of learners
achieving full marks.

This response gained 2 marks

zTF\e,te(:;Che(hStenlr\snCO(eFullH‘cQEHQ ............................
The learner has identified two correct examples from the case study.

This response gained 1 mark

Response 1 is correct, however response 2 is not as it does not relate to
promoting self-esteem.

Question 4(b)- 2 marks

In this question learners had to list two mathematical skills which Ezra uses in the
case study. Most learners were able to do this successfully, although some
confused adding to 20, with counting to 20 and so did not achieve full marks.

@ Pearson
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This response gained 2 marks
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The learner has provided two accurate examples from the case study.

This response gained 0 marks

Although these responses relate to mathematics, this response is not specific
enough to achieve any marks.

Question 4(c) - 4 marks

Learners were required to describe two ways Piaget's universal stages theory
could be used to understand Ezra's mathematical skills. This question was not
answered as well as it has been in the past. The response should have included
detail regarding the stage that Ezra was currently in according to his age, which
was pre-operational. But the learners could also have noted that as Ezra was able
to discuss the amount of water in the jugs and to problem solve, he was moving
into the concrete operational stage. Some learners managed to pick up the link to
conservation but were not able to describe it accurately.

Some learners described schemas, but the question was not related to this aspect
of Piaget's theory, so they did not get any marks for this.
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This response gained 4 marks
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This was a good response which achieved full marks. The learner has shown an
understanding of conservation, as well as demonstrating a good knowledge of
Piaget's stages theory.

This response gained 1 mark
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This learner gained one mark for stating Ezra was in the pre-operational stage,
but the linked statement is not correct for this stage. Response 2 does not relate
to mathematical skills and so is not rewardable.

Question 4(d) - 8 marks

To answer this question the learners needed to discuss how the teacher could use
Vygotsky's theory to promote Ezra's physical development.

In general, learners showed a good understanding of the zones of development
and were able to describe the zone of actual development and the zone of
proximal development.

Some learners were able to make use of the case study to include examples of
how the teacher had already been using the theory. Unfortunately, many
learners only described the theory in general terms and did not apply this to the
case study and so this restricted the amount of marks awarded. Some learners
applied the theory to cognitive development, rather than physical development
and so did not achieve high marks.

Those learners who achieved in level 3 mark band tended to be those who could

describe the theory concisely and then develop this by adding examples from the
case study together with their own justified recommendations.
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This response gained 8 marks (top level 3 mark band)
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This response shows a detailed understanding of Vygotsky's theory. The
examples given are based on the case study, but are developed on from it,
demonstrating the learner can apply the theory to a given situation.
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This response gained 4 marks (bottom level 2 mark band)
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In this response the learner has briefly described Vygotsky's theory, but has not
related it to the case study or to physical development.
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This response gained 2 marks (middle of level 1 mark band)
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In this response knowledge of only one aspect of Vygotsky’'s zones theory is
shown and although an attempt to link it to physical development has been
made, this is tenuous so it remained in the level 1 mark band.
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SECTION B

Question 5 - 12 marks

Learners had to analyse the short-term effects of a poor diet on a five year old
child’s physical and cognitive development.

The majority of the marks for this question are at the bottom of the level 2 mark
band. Learners were generally able to discuss the impact of a poor diet on
physical development, although many mentioned growth as well. Learners often
mentioned putting on weight and then discussed how this would affect Petra’s
development, rather than focusing on the effects of a poor diet. Learners would
also focus on long term impacts, such as developing heart trouble or type 2
diabetes, when the question specifically asked for short term effects.

The impact on cognitive development was weaker and tended to relate to Petra
feeling tried or lacking concentration, but then not being developed to discuss
how this might impact on her achieving cognitive milestones or achieve at school.

There was some links to Maslow’s Hierarchy of Need, although this tended to be
at a basic level. Some learners made the link to Bandura and the mother being
the role model for Petra.

It was disappointing to see the lack of understanding regarding the impact of a

poor diet. Reference to sugar intake was minimal and there was little awareness
shown of the need for young children to have a balanced diet.
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This response gained 9 marks (bottom of level 3 mark band)
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This response shows a detailed understanding of the need for young children to
consume a balanced diet. They have shown an awareness of the need for a range
of vitamins and minerals. They then developed this to state the result of not
having these nutrients could have on Petra, then analysed the impact on Petra’s
short-term cognitive and physical development.
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This response gained 5 marks (bottom of level 2 mark band)
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This was a typical response seen from the majority of learners. It shows a basic
knowledge of the need for a balanced diet, but there is little analysis of the
impact. Itis superficial and does not develop the response to show an in-depth
understanding of the impact on the two areas of development. There is an

attempt to link to Maslow's Hierarchy of Need, but this has not been fully
explored.
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Question 6 - 14 marks

In this question learners had to evaluate the benefits of the early intervention
given to a four year old child, Drew, to support his delayed global development.

Most learners showed an understanding of delayed development, although not all
were aware of global development delay. It was pleasing to see when the
responses started with a definition of global developmental delay, as this
immediately showed the learners knowledge.

Those learners achieving the highest marks were able to evaluate a range of
benefits, linking to parent partnership, transition to school, referral to other
services/professionals and improvements to Drew’s areas of development. A
common mistake was learners stating Drew would catch up with his peers, which
would not happen with global delay.

Some learners focused on the intervention the setting could take to improve each
area of Drew’s development, without evaluating the benefits, which meant they

remained at the lower end of the marks.

Other learners described how different theories could be applied to the
intervention, but again without any evaluation of the benefits of doing this.

Very few learners were able to write coherent, accurate and logical arguments,
those who did were able to achieve the level 3 mark band.
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This response gained 11 marks (bottom of level 3 mark band)
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This response shows a in depth understanding of the benefits of providing
intervention to children who have a global developmental delay. There are good
links to different areas of development and examples are age and stage
appropriate. They have shown awareness of the importance of multi-discipline
working and provided suggestions as to how Drew could be supported. The
learner has written some evaluation however this could have been developed
further to achieve higher marks.
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This response gained 6 marks (bottom of level 2 mark band)
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In this response the learner has shown an understanding of the effects of early
intervention and there is some detail regarding the impact on his holistic
development. There is a certain awareness of how the setting can support Drew,
including referral to other professionals and the need for regular monitoring of
his progress. The learner has attempted an evaluation, but this is limited. There
is no link to parent partnership, which was mentioned in the case study and so
this response remained at the lower end of level 2 mark band.
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This response gained 6 marks (bottom of level 2 mark band)
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This response shows some understanding of global developmental delay but it
has not been fully developed. The learner has attempted to include theories, but

these are not always accurate and not linked to the case study. There is very little
evaluation and the comments tend to be superficial.
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This response gained 2 marks (middle of level 1 mark band)
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This response shows a very limited understanding of global developmental delay.
The comments are not always relevant to Drew's age and the statements are
vague.
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Ssummary

Based on their performance on this paper, learners should:

e take careful note of which aspect of development is being asked for in the
guestion, as sometimes it will be specific.

e be encouraged to practice writing in a concise way and avoid repetition within
their responses.

e be aware of the need to understand all the theories listed in the specification.
Centres may want to encourage learners to develop their understanding of
Bruner and Bronfenbrenner, as many learners are losing marks on these
questions.

e indicate at the bottom of the appropriate question in the booklet, if their
response continues onto an additional sheet. There should be sufficient space in
the booklet for responses to be written.

e always use appropriate terminology, as this demonstrates an understanding. Do
not use abbreviations, unless these have been written out once in full. For
example: Language Acquisition Device - LAD

e practice writing linked statements for the 4 marks question in Section A of the
paper. They should consist of a statement about the theory and then a linked
response, taken from information given to them about a child.

e Learners should revise the theories so they have a solid understanding of them,
they will then be able to write in sufficient detail and depth when interpreting and

applying the theories.

e Endeavour to have a logical progression to their responses to the extended
questions in Section B.
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