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Grade Boundaries 

 

What is a grade boundary? 

A grade boundary is where we set the level of achievement required to obtain a 

certain grade for the externally assessed unit. We set grade boundaries for each 

grade (Distinction, Merit and Pass). The grade awarded for each unit contributes 

proportionately to the overall qualification grade and each unit should always be 

viewed in the context of its impact on the whole qualification. 

 

Setting grade boundaries  

When we set grade boundaries, we look at the performance of every learner who 

took the assessment. When we can see the full picture of performance, our 

experts are then able to decide where best to place the grade boundaries – this 

means that they decide what the lowest possible mark should be for a particular 

grade.  

 

When our experts set the grade boundaries, they make sure that learners receive 

grades which reflect their ability. Awarding grade boundaries is conducted to 

ensure learners achieve the grade they deserve to achieve, irrespective of variation 

in the external assessment. 

 

Variations in external assessments  

Each test we set asks different questions and may assess different parts of the unit 

content outlined in the specification. It would be unfair to learners if we set the 

same grade boundaries for each test, because then it would not take into account 

that a test might be slightly easier or more difficult than any other. 

 

Grade boundaries for this, and all other papers, are on the website via this link: 

qualifications.pearson.com/gradeboundaries  

 

Unit 2: Development of Children’s Communication, Literacy & Numeracy 

skills (31598) 

 

Grade Unclassified Pass Merit Distinction 

Boundary 

Mark 

0 28 37 50 
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Introduction to the Overall Performance of the 

Unit 

This is the third in the series of external assessment for Unit 2: Development of 

Children’s Communication, Literacy and Numeracy Skills with regards to the new 

specification.  The method of assessment is in the form of three activities which 

learners are to complete as an externally set task during a supervised assessment 

window set by Pearson.  The task is assessed under a time set by Pearson. 

 

The task paper followed the format identified in the sample assessment material.  

There was a pre-released answer book where learners could use a 2 hour 

preparatory period during which they could make four sides of A4 notes to use in 

the supervised assessment. 

 

The paper was divided into 3 activities.  Activity 1 had a maximum mark of 20.  

Activity 2 had a maximum mark of 20. Activity 3 had a maximum mark of 28.  The 

overall paper had a maximum mark 68. 

 

The Activities were marked using a level based mark scheme. 

 

Introduction to the Overall Performance of the 

Unit 

 
Examiners were generally pleased with the work which learners produced 
for this third series and commended centres for their hard work in preparing 

their learners.  
 

The responses produced was to a good standard, however very often 
learners produced too much writing in which there were only a few relevant 
points.  Centres need to encouarge learners to make succinct points in 

response to the tasks or otherwise learners tend to penalise themselves by 
running out of time.  On the same point, a few centres were providing their 

learners with additional sheets of plain paper which were not authorised.  If 
additional  sheets are needed these must be the authorised additional 
sheets which are provided by awarding bodies and they must be fully 

completed.  On occasions some centres mistakenly submitted the learner 
notes  with the examination paper which led to further confusion. 

 
 
Centres should make use of the case study, this is designed to give learners 

a good idea of what they should research to complete the three tasks.  They 
should also encourage the learners to address the information which is 

required for each task; as an example, there is no reference to children with 
additional language needs required for Activity one, this information should 
be used in Activity 2.  



 

 

Individual Questions  

 

The following section considers each question of the paper, providing examples of 

learner responses and a brief commentary on the rationale behind the marks 

given. 

 

ACTIVITY 1 
 
All questions relate to the task brief which provides the information for 

learners to  apply when responding to the activity.   This section is based 
upon an Ofsted Report which the early years setting has received.  Learners 

are asked to produce a report in response to the Ofsted report.  They are 
required to: 
 

Ensure staff reflect on ways that children learn numeracy and use this 
information in their practice 

Ensure that the programme for mathematics is developed by enabling 
children to use resources to build upon their number and counting skills and 

helo them learn and undertsand about shape,space and measure 
Ensure that planning is impoved to include a range of adult led activities to 
enshance children’s progress in numeracy, taking into account the stages of 

developmentof  the children. 
  

In general learners were able to recommend several ways that could be put 
in place for children to learn about mathematical concepts with many 
referring to the EYFS requirements and stating the correct age range. 

Learners would benefit from including and developing further references to 
theory when relating to ways staff can reflect on ways children learn 

numeracy, this would ensure that the theory aspect of the activity was 
covered to some extent.  Learners are rewarded within the higher bands 
where the theory is linked to the activity. 

 
Many learners discussed both indoor and outdoor activities e.g. hopscotch 

and giant snakes and ladders painted on the playground.  Many learners 
referred to the budget which had been mentioned in the case study to be 
spent on resources however they did not fully manage to capitalise on this 

to develop a  number of resources which could be used to build upon 
knowledge in particular including shape, space and measure.  Centres 

should note that unless  learners cover all aspects of the activity, in this 
case numeracy, space , shape and measure  learners cannot be credited 
within the top band for this activity.  

 
For the third part of this activity learners did not always relate that it was 

the planning of the adult led activities which was to be improved and they 
were not required to porduce a range of adult led activities to address the 
task. 

  



 

The following following response was awarded a total of 12 marks 
composed of 6 marks for recommendations (Band 3)  and 6 marks for 

Justification of recommendations (Band 3) as the learner has addressed all 
three aspects of the question and supported the responses with justification 

and theory.   The learner has included all aspects of the second part of the 
activity and has done this very well.  However the first and third parts are 
less developed.  The learner has however woven applicable theory into her 

work and this has been amply rewared by the examiner. 

 
 

 



 

 



 

 



 

 
 

 
 
 

 
 

  



 

Activity 2  
 
Activity two was an individual case study concerning a three and a half year 
old child who does not speak English.  Learners were asked to produce a set 

of actions to support Satya including the provision of specialist staff and 
resources. 

 
The more able learners were able to make reference to the fact that the 
family did not spea Englsih at home and this may cause communication 

problems with them, learners referred back to the case study and suggested 
the use of the key worker to communicate with the parents.  Many learners 

provided reasonable actions for the EYP to  take to support Satya , however 
others made recommendations which were not reelvant such as background 

noise and special needs which were clearly not relevant.  The following 
example has lapses with reference to the actions which can be put in place 
for Satya however the chosen theories are highly applicable, although the 

learner could have expnaded upon Chomsky’s theory with reference to 
multilingualism for further credit.  The work was awarded a total of 10 

marks, 4 for recommendations and 6 for justifications. 
 



 

 
 



 

 
 



 

 
 

 



 

 
  
 

 
 

 
 

 
 
 

 
 

 
 
 



 

 
Examiners were once again a little concerned that some learners did not 

mention the importance of a key worker or observations  
Further links to the role of observations, key workers and realistic 

boundaries can be found in    
 
Role of Observation Links with,  

Unit 9 Observation, assessment and planning,  
A1 The impotance of observtation and assessment,  

A2 Planning for children’s development  
B1 Observation recording methods  
B2 Carry out and record observations of children  

B3 Make accurate assessmnets of children .  
 

Also links with,  
Unit 5 Keeping children safe  A2, C2  
Unit 6 Children’s physical development care and health needs  A2  

Unit 7 Children’s personal social and emotional development  A1, C1  
Unit 8 Working with parents and others in early years  C1  

 
The Key Person Role is identifed in,  

Unit 7 Children’s Personal Social and Emotional Development 
A2 The Key Person approach. 
 

Also links with, 
Unit 5 Keeping children safe  C1  

Unit 6 Children’s physical development care and health needs  A2  
Unit 8 Working with parents and others in early years  A2, B1   
Unit 9 Observation, assessment and planning, A2, C3 

 

  



 

Activity 3  
 

For activity three learners are required to plan two activities which are 
appropriate for four year olds.  Centres should note that there are a large 

number of marks to be accessed for Activity 3.  The choice of activities 
should be related to hand writing and be age related.  Provisions for left 

handed children should also be included within the two activities.  There 
was no need to refer to children with additional language  needs as this was 
not stated within the task.  

 
Examiners have demonstrated extreme concern that learners are losing a 

large amount of marks for not responding to all aspects of the activity as 
they have not provided a plan.  Likewise some activities were not suited to 
handwriting additionally  on a good number of occasions it appears that 

learners have devised an activity but have attempted to apply it to 
handwriting later rather than devised the activity around handwriting, such 

examples include playing in sand.  
 
Activities involving cooking will no longer be credited as they are deemed a 

health and safety risk and are unlikely to relate appropriately to the tasks 
within the activity. 

 
Application of theory also tends to be weak with learners making reference 
to either Skinner or Vygotsky very often without any application.  

 
The following example was awarded 15 marks out of a total of 28.  The 

activities are appropriate with all aspects covered in relation  to the 
requirements of the task however the theory lacks development for higher 
credit.  The learner has made good use of planning for which they have 

been rewarded. 



 

 
 
 
 



 

 



 

 
 



 

 
 
 
 

 
 

 
 
 

 
 

 
 
 

 
 

 
 
 

 



 

Further links for developmental milestones and working with four 
year olds can be found in the following units,  

Unit 1 Childrens development 
B1 Physical development  

C1 Theortical Approaches  
D1 The self, others and place in the world 
 

Plus links with 
Unit 9 Observation, assessment and planning A1, B3  

 
Links with  
Unit 14 Montessori Approached in early Years A2, B1  

Unit 19 Digital Technologies In early years Practice  A1, B1, C1   
  

 
The range of theories referred to can be varied however they must be 
relevant  

The activity requires learners to plan the activities using the information 
provided, learners would benefit from having knowledge of planning 

activities either whilst gained on placement or from the work completed in 
other units. Templates for the plan are not required but can be used if this 

would assist learners to produce appropriate responses. 
 
   

Further Support for planning activities can be found in:  
 

Unit 11 The Early Years Foundation Stage 
B1 Learning and Development Requirements  
B2 Assessment Requirements  

D1 Support Children’s Learning and Development Towards the Early 
Learning Goals  

 
Also links with  
Unit 3 Play and Learning B3  

Unit 6 Children’s Physical Development Care and Health Needs B1  
Unit 9  Observation, Assessment and Planning  A2, C1, C2, C3  

Unit 12 Children’s Development Outdoors A2, B1, B2, C1, C2   
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