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Grade Boundaries

What is a grade boundary?

A grade boundary is where we set the level of achievement required to obtain a certain
grade for the externally assessed unit. We set grade boundaries for each grade,
Distinction, Merit and Pass.

Setting grade boundaries

When we set grade boundaries, we look at the performance of every learner who took
the external assessment. When we can see the full picture of performance, our experts
are then able to decide where best to place the grade boundaries - this means that they
decide what the lowest possible mark should be for a particular grade.

When our experts set the grade boundaries, they make sure that learners receive grades
which reflect their ability. Awarding grade boundaries is conducted to ensure learners
achieve the grade they deserve to achieve, irrespective of variation in the external
assessment.

Variations in external assessments

Each external assessment we set asks different questions and may assess different parts
of the unit content outlined in the specification. It would be unfair to learners if we set
the same grade boundaries for each test, because then it would not take into account
that a test might be slightly easier or more difficult than any other.

Grade boundaries for this, and all other papers, are on the website via this link:
http://www.edexcel.com/iwantto/Pages/grade-boundaries.aspx

Unit 1 — Children’s Development
(31597)

. g Level 3
Grade Unclassified p M D
Boundary Mark 0 35 48 61
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Introduction

This was the second summer series of the 2016 specification for Level 3 Children's
Play Learning and Development. This unit is mandatory for all sizes of qualification
within the CPLD suite.

This Lead Examiner report should be considered alongside the exam paper and
mark scheme, which can be found on the Pearson website.

The focus of the paper was on children's development, it covered a range of theories
of child development, together with selected factors which may affect children's
development.

The paper had 2 sections with 6 questions overall. Section A contained 4 questions,
each worth 16 marks; each question was based upon a separate case study. These
guestions were then separated into 4 sub-questions, which range from multiple-
choice, short answer and extended questions, with a mark range of 1 to 8 marks.
Section B contained 2 questions which required an extended response, where
learners had to analyse or evaluate; these questions were worth 12 and 14 marks.

Each of the extended response questions were marked using a 'levels based'
approach to assessment. The overall quality of the response was considered rather
than the specific number of points included. There was a focus on the accurate use
of vocational terminology and the application of knowledge to the given situation
within each response. Two of the questions on the paper were multiple choice. The
4 mark questions required the learners to make two responses, these needed to
contain the theory and the application of that theory, selected from the case study.
The remainder of the questions were assessed using a range of indicative content.



Introduction to the Overall Performance of the
Unit

The overall standard of learner responses was good, with the number of learners
achieving a pass.

The overall standard of learner responses was good, with a satisfying number of
learners achieving at least a pass grade. The paper was considered to be of a
similar difficulty to the June 1706 paper and so grade boundaries were similar.

In Section A the understanding of the theories in this paper was good at the basic
level and learners were often able to describe the main concepts within each one,
however it appears the application of these theories to the information given in the
case studies is still proving to be an issue. Learners found particular difficulty with
applying those theories where an age range is involved, such as Bruner and Piaget.
These two theorists continue to be ones where learners are not accessing the full
marks available.

Learners are losing marks on the 4 mark questions because of this lack of
application. Some learners are remaining in level 1 mark bands on the 8 mark
guestions as there is no evidence of using the case study to show they can make
the link between understanding theories and putting into practice. Learners need
to ensure that they use the case studies effectively and identify all the relevant
information they contain, so they can apply it to each of the questions it relates to.
This is particularly the case in the (c) questions, where learners have to apply the
theories in a precise manner.

In Section B, there was good knowledge of the impact of asthma and frequent chest
infections on a child's development. However, the analysis tended to be repetitive
and only a minority of learners went on to discuss how the impact could be
lessened by the early year's practitioners. The final question was based upon the
Nature/ Nurture debate, if the learners understood a basic definition of this they
were usually able to discuss the importance of understanding it to practice. Some
learners focused on the different theories linked to nature and nurture and did not
develop how this would impact on practice within an early years setting. There
were few learners who were able to demonstrate evaluative skills and achieve
marks within the level 3 mark band.

Centres appear to be preparing their learners well for this style of paper, now it is
established. There were only a few blank responses to questions and learners
appear to be managing their time effectively.



Individual Questions

The following section considers each question of the paper, providing examples of
learner responses and a brief commentary on the rationale behind the marks given.

SECTION A

Question 1(a) - 1 mark

This question was a multiple choice question which required the learners to select
the correct definition for development. The correct answer was B: 'the acquisition of
skills proceeding through a set order." Although the vast majority of learners were
able to answer this, there was still a number who selected an incorrect response.

Question 1(b) - 3 marks

This question required learners to list three gross motor skills, used in the case
study, to show that Prisha was meeting her developmental norms. This question
was answered well and most learners were able to select the age appropriate
norms shown.

This response gained 3 marks
(3)
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The learner has used the information from the case study and clearly selected three
appropriate gross motor skills being used.




This response gained 1 mark
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Here the learner selected three gross motor skills, however, the first and third
responses would have been achieved at an earlier age and so did not show that
Prisha was meeting her developmental norms.

Question 1(c) - 4 marks

This question asked learners to describe two ways early year's practitioners could
use Chomsky's theory to promote Prisha's language development. Some learners
lost marks for writing how to promote language development without linking it to
Chomsky's theory, but it was pleasing to see this was fewer than in previous papers.
Most learners were able to mention the Language Acquisition Device, but there was
less detail about the critical period to learn language. There were very few
responses gaining full marks, with most gaining 3 marks.
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In these answers the learner has shown an understanding of two aspects of
Chomsky's theory, but the application element was repetitive and so could only be
awarded 1 mark.



This response gained 0 marks
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There is no mention of Chomsky's theory and so no marks could be awarded.

Question 1(d) - 8 marks

This was the first extended question and learners needed to discuss how
practitioners could use Bowlby's theory of attachment to understand Prisha's
behaviour when she arrived at nursery.

The majority of learners were able to achieve marks within the level 2 mark band,
which indicates they were able to give some description of Bowlby's theory and
make links to the case study, although these would not be fully explored. It was
good to see the role of the key person was being discussed and how it linked to
Bowlby's theory in many of the answers.

This response gained 8 marks (top of level 3 mark band)
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This response shows a good understanding of Bowlby's theory of attachment,
discussing the impact of having a secure attachment and separation anxiety. There
are strong links to the case study and points are written in detail and directly linked
to Prisha.

This response gained 5 marks (middle of level 2 mark band)
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This response has some description of Bowlby's theory and the learner has
correctly described the strong attachment between Prisha and her mother. They
then go on to mention separation anxiety, but not the impact on Prisha's behaviour.
This response is good but not as detailed as the previous one. Links are made to
the case study, but they are not as well developed or detailed.

This response gained 2 marks (middle of level 1 mark band)

10
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In this response the learner has made brief mention of Bowlby's theory but there is
only a superficial link to the case study.

Question 2(a) - 1 mark

This question was multiple choice and the learners had to select the aspect of
Maslow's hierarchy which would support basic physical needs. The majority of
learners selected the correct answer of 'exercise’, although approximately 10% of
learners chose an incorrect answer.

11



Question 2(b) - 3 marks

The command verb in this question was 'list' and the vast majority of learners were
able to list three ways from the case study which showed Gareth meeting social
development norms. However, the response 'sitting at the table with other children’
was incorrect, but it was given by some learners.

This response gained 3 marks
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The learner has achieved one mark in response 2 and two marks in response 3.

This response has gained 2 marks
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Sitting at table with older children is incorrect, as this does not meet a social
development norm. However the response 'Gareth is starting to copy the older
boys' would be appropriate at this age, as is 'he can share resources.’

Question 2(c) - 4 marks

This question required learners to describe two ways Bandura's social learning
theory could help practitioners to understand Gareth's behaviour. Most learners
were able to gain at least two marks from this question, with marks being gained
for showing understanding of the theory, by stating how Gareth observed other
children and copied their behaviour. Role models were not so frequently
mentioned. The two examples given in the case study were often written in the
responses but not linked to the theory very effectively.

12



This response gained 4 marks
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This learner has written two linked responses in a concise manner to achieve full
marks. They have shown a good understanding by selecting relevant information
from the case study and linking to the theory.

This response gained 1 mark
\)
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This learner has achieved one mark by stating children imitate the behaviour of
others. However, the rest of the answer is repetitive and although the learner has
tried to apply the theory to the case study, this is not successful.
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Question 2(d) - 8 marks

This question requires a discussion of how the early year’s practitioner could use
Vygotsky's zones of development theory to support Gareth's cognitive
development. In general, learners showed a good understanding of the zones of
development and were able to describe the zone of actual development and the
zone of proximal development.

The application to the case study was where some learners lost marks, although the
majority were able to achieve level 2 mark band. Some learners were able to make
good use of their understanding of how hearing impairment might affect cognitive
development and linked this to the scaffolding aspect of Vygotsky's theory. The
'More Knowledgeable Other' was mentioned by some learners but they did not
often link it to the information given in the case study that Gareth sits at the literacy
table with older children.

Those learners who achieved in level 3 mark band tended to be those who could
describe scaffolding and discuss how this enables practitioners to support children
with their cognitive development.

This response gained 7 marks (bottom of level 3 mark band)

14
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This response contains clear description of the zones of development and they
have made the link to scaffolding. There are relevant examples given to support
the statements they are making, which link well with the information given in the

case study. If the learner had included a definition of the different zones or

included details about 'More Knowledgeable Other', then this response would have
achieved full marks.

This response gained 3 marks (top of level 1 mark band)
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In this response the learner has described the zone of proximal development, but
the rest of the answer is generic to promoting cognitive development and is not
linked to the case study. Therefore, there is no application of the theory which is
needed to demonstrate understanding; this would be required for the answer to
move into the higher level mark bands.

Q3(a) - 2 marks

This question required the learners to identify two opportunities outside of school,
mentioned in the case study, which would develop Konrad's social skills. The vast
majority of learners were able to do this successfully and achieve full marks.

This response gained 2 marks
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Both answers are correct and the learner could have selected extended family
celebrations or attending after school clubs, which would have also have been
correct.

16



Q3(b) - 2 marks

This question asked learners to identify two examples from the case study which
show how Konrad is meeting his cognitive development norms. This question was
answered well. Some marks were lost as learners described how Konrad spoke
English and German at home, but this is linked to language development rather
than cognitive development.

This response gained 2 marks

This answer gained full marks.

This response gained 1 mark

This is an example of how a mark was lost by the learner because they included the
speaking two languages.

Question 3(c) - 4 marks

In this question learners had to describe two ways the teacher could use Skinner's
theory to support Konrad's development of phonics. As neither positive
reinforcement nor operant conditioning were mentioned in the question, these
were credited if the learner included them in their answer. This question requires
learners to make two statements regarding the theory and then link these
statements to the case study or to how phonics could be developed. There was
ample opportunity to collect marks on this question as reward/praise/non-verbal
positive reinforcement were among the answers the learners could have given.
Most learners were able to achieve at least 2 marks on this question.

17



This response gained 4 marks
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This answer is precise and in both answers the learner has mentioned an aspect of
Skinner's theory and applied it to how the teacher could support Konrad's learning
of phonics.

This response gained 2 marks
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The marks in this response were gained in the first answer which describes
rewarding/praising a child for getting something right. Although negative
reinforcement is part of Skinner's theory, it would not support a child's learning and
so is not rewardable with any marks.
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Q3(d) - 8 marks

Learners needed to discuss how Bronfenbrenner's theory could be used to
understand Konrad's social development.

This question was not answered as well as in past papers. Most learners were able
to show a basic understanding of the theory by stating the different systems
together with an outline of each, however without relevant application this would
remain in level 1 mark band. Some learners were able to extract some relevant
aspects from the case study to illustrate the micro-system, but learners do not
appear to be as secure in their understanding of the meso-system and other
systems. Those learners who were able to correctly apply the meso-system went
on to score higher marks in this question.

Some learners appeared to be confused because Konrad speaks two languages at
home and they wrote about the impact of this on his social development however
unless this was linked to Bronfenbrenner's theory it would not have gained marks.

This response gained 7 marks (bottom level 3 mark band)
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This is a good answer with understanding shown across the range of
Bronfenbrenner's different systems. There are strong links made to the case study.
If the learner had explained the meso-system in more detail, this response would
then have achieved full marks.

This response gained 4 marks (bottom level 2 mark band)
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In this response the learner has shown some understanding of Bronfenbrenner's
theory. Some links have been made to the case study, but these have not been
developed or discussed in detail. They have not included any of the different
aspects of Konrads life, such as the activities he participates in outside of school.
The response is generic and could be applied to any child of school age, therefore

this remains at the bottom of level 2 mark band.
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Question 4(a) - 2 marks

Learners had to identify two activities, mentioned in the case study, which
promoted fine motor skills. This question was well answered and in most cases the
full two marks were achieved.

This response gained 2 marks

The learner has identified two correct responses in this answer.

This response gained 1 mark
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This is an example of a learner choosing an example of an activity to promote
cognitive development, rather than physical fine motor skill.

Question 4(b) - 2 marks

In this question learners had to identify two activities which the early years setting
in the case study were using to promote literacy and most learners were able to do
this successfully. A few learners linked to cognitive development instead of literacy
and wrote 'naming the colours of the beads', which was incorrect.

This response gained 2 marks




The learner gained both marks in the first response. The second response is
incorrect.

Question 4(c) - 4 marks

Learners were required to describe two ways Piaget's theory could be used to
promote numeracy skills. The question did not specify which theory was to be
discussed and so answers given about schemas and stages of learning were both
credited. Despite this, numerous learners did not achieve any marks on this
question.

Some learners were able to name the correct stage, which was pre-operational,
and some then went on to make a link to promoting numeracy. Learners who
selected the incorrect stage were not able to gain any marks. A smaller number of
learners described schema but very few of these could go on to apply this to
numeracy. Conservation of mass/volume was sometimes mentioned, but in
general this was poorly described and not linked to the case study.

This response gained 4 marks
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This was a good response which achieved full marks. The learner has shown a
good understanding of schema, linking to learning through experiences. The
second response is detailed and makes links to practice and the case study.
Examples given do include reference to learning colours, as well as numbers.
Colour relates to cognitive development rather than numeracy, however there is
still sufficient information to warrant full marks if the incorrect work is ignored.
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This response gained 1 mark
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This learner gained one mark for stating children learn through experiences. If they
had linked this to numeracy rather than fine and gross motor skills they could have
increased their mark.

Question 4(d) - 8 marks

A discussion of how Bruner's modes of cognitive representation could be used to
promote Nadia's cognitive development was needed to answer this question.
Learners could often describe the three modes with examples given for each.
Relatively few learners selected the correct mode for Nadia's age, this was the
iconic stage. Without selecting the correct mode, the response stayed in the
bottom half of the marks. Information was given in the case study which should
have enabled the learners to access the level 3 mark band, if applied correctly.
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This response gained 7 marks (bottom level 3 mark band)
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This response includes a good discussion of Bruner's theory. The learner has

identified the correct stage for Nadia and the examples given are age appropriate.
Detailed links are made to the case study. If further links had been made to show

how Nadia is progressing towards the symbolic mode or how scaffolding could

support Nadia then this answer would have achieved full marks.
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This response gained 4 marks (bottom level 2 mark band)
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In this response the learner has described the three modes of cognitive
representation, with some relevant examples, however they have not made the link
to the stage Nadia is at. At the end of the answer they have included information
about scaffolding, which has moved the mark up to the bottom of level 2 mark

band.
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This response gained 2 marks (middle of level 1 mark band)
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The learner has identified the three modes, however they have only described one
accurately. There are no links made to the ages for each stage.
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SECTION B

Question 5 - 12 marks

Learners had to analyse how asthma and frequent chest infections may affect four
year old Hulin's physical, cognitive and social development and progress in school.

The majority of the marks for this question fall within level 2 mark band, which is an
improvement on how this question performed in the last paper. Learners were
generally able to comment on the effect on his development, although most lacked
an in-depth analysis. The impact on social and cognitive development tended to be
answered more fully than the impact on his physical development. Many learners
stated his fine motor skills would be affected, which is incorrect. The detail on how
physical development would be affected tended to be generalised statements,
rather than specific aspects. Learners who achieved well would include information
such as limited stamina, lack of skills such as throwing a ball or riding a bike.

There were very few links to theorists, but some included aspects such missed
opportunities for scaffolding (Vygotsky) or learning through observing and imitating
others (Bandura).

It was disappointing to see how few learners discussed how the practitioners could
support Hulin with his illness to reduce the impact on his development.

This response gained 9 marks (bottom of level 3 mark band)
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This answer shows a detailed understanding of the effects of asthma and chest
infections and strong links have been made to cognitive and social development.
They have made links to how it would affect Hulin's progress in school, with the
links to the EYFS. Mention has been made of scaffolding, which shows
understanding by indirectly linking to theories. They have also included relevant
age/stage of development milestones: learning to share and take turns, and
transitions: moving to year 1.

This response gained 5 marks (bottom of level 2 mark band)



A the.age of 4 years, a chud shouwd be ople &
un . pedal o tagde anddmb_ﬂﬂ Huhnhui
osenma ad . Brrguent Chm&: aneeckhons he gl
Suuggle win fus “hrmthmg_ummm-n& PN
Anong ugi phgsital aumites UK. runarlg. praolse
of s, 059AM0. s .. TS, WLl eFect.. liu......p.hk.ys.mn.{ ................ —
clevelopment . ond. s pragicess Lo sdneel. oS he. .
WentE pe abe o _cde as_ nmuck Qs e ot

Jreatning:. lo..lessans. e wdi .. Wheszing and
coughng . which muL PORAN . ok e pusses ... :
ok on . cgrtmr\ ..... _Dmﬂ&mmgmmﬂm@m ........ .
aﬁl?#mgupatt Srcid.\mignn_m cogove
bemaytegd as. e will nees be... a5 dear . onungs.
Q8 One oM L OO ©

31



Asg. Huln. has. ostnma. end. NQLME;Q_IQM?_,M ..........
mw N._SCNOS)_ it _yun e r.l-m.:&nﬂ mmd

ﬁf&'ﬂ: ...... naw.. hmd he. _attﬂ_ hen ht...n.s ..... l:tu::LﬂB ‘P‘”’T

W pht)ﬂm ....... oLvines. Sudh. as pedaling on o
i:ncaﬂl_& _________ Tris el efeck s . physical. development.
et a pcsﬁcm:, el ntao.bm IO 5 o 's B T S
Pefouse., nk. bbb .Srh-'-.L bt tﬂtxusmj- Aol onek.as mudh.

e s - I e e e e e s e e e i e _

When . Hu'uh has_o_chest nfectian mmﬂ_hm‘f;_h:. ....... i

thg ...... as. .mucn ak. namne { ik &Jml_\gthur‘ e dees
AU - RPN IS, e o i s s i i
.Ia._mmmmf Hulmh IJ.,L nealtn. has ..... otk v mnmr& ...... _

s:mam.n%cﬁm S0l .dﬁhem..gmﬂ.ﬂ.t e e

This learner has made links between the impact of asthma and the different areas
of development. They have included information on relevant milestones of
development linked to physical development and have included that he might use
aninhaler. However, the information on the effect on cognitive development is
very limited and although social development has been explored, it has not been
analysed in detail. This means the answer remains in the level 2 mark band.
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This response gained 2 marks (middle of level 1 mark band)
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This response shows a limited understanding of the impact of asthma and

examples are not age /stage appropriate. The majority of the answer is superficial
and not developed. There is limited analysis of the impact of ill health on a child.
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Question 6 - 14 marks

In this question the learners had to evaluate how knowledge of nature and nurture
can help early year's practitioners to understand a child's overall development.

Most learners started with a definition of nature and nurture, which was an
appropriate thing to do, however if they did not understand the basic concept then
the marks they could gain were very limited. Some learners thought nature was to
do with the environment and nurture was how you cared for a child (nurtured
them).

Learners were able to select relevant theorists for each side of the argument, which
some then went on to compare. However, not all of these theories were linked to
development or how the early year’'s practitioner could use this knowledge to
influence their practice.

The learners who gained the highest marks were those who focused on how
knowing the different aspects of nature and nurture could help practitioners to
support children in their development. For example, knowing some learning
disabilities were genetic and so the nature aspect, but the impact of the disability
could be reduced if appropriate support was given by the practitioner (nurture).

Very few learners were able to achieve level 3 mark band and this was due to a lack
of coherency and logic in the answers, together with limited evaluative skills being
shown. These responses to these questions may be improved in learners
completed a brief plan first.

34



This response gained 12 marks (middle of level 3 mark band)
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This response shows an in-depth understanding of the effects of nature and

nurture. They have shown evaluative skills by looking at the positive and negative

aspects of each. They have made strong links to the effects on development and

included the role of the early year’s practitioner throughout. Examples are relevant
to early years and there is an understanding shown of theories, which although not

mentioned explicitly, are referred to appropriately. The learner has not drawn a
conclusion, but there is a logic to how the arguments are presented.

This response gained 10 marks (top of level 2 mark band)
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This learner has demonstrated a good understanding of the nature/nurture debate.
The examples they have given are mostly relevant and are clearly linked to the
impact they have on development. The response discusses that nurture can take a
lot of different form and practitioners need to be aware of this and provide relevant
support. Links have been made to theories. There is no conclusion, the evaluation
is limited and the role of the adult is not fully explores, therefore this response
could not go into level 3 mark band.
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This response gained 4 marks (middle of level 1 mark band)
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This response shows a limited understanding of the nature/ nurture debate. Some
examples have been included but these are not fully described or extended. The
learner has attempted to make links to theories but this is at a basic level. Thereis
no discussion of how a knowledge of nature and nurture could be used by the
practitioner to support children or promote development.
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Summary

Based on their performance on this paper, learners should:

e Learners should take careful note of which aspect of development is being
asked for in the question, as sometimes it will be specific. For example: fine
motor skills (physical development) or numeracy (cognitive development).

e Only use additional sheets of paper when necessary. Learners should be
encouraged to write succinctly to ensure they allow enough time to answer
all questions.

e Ensure that they are aware of the developmental milestones to be able to
identify the relevant information from each of the case studies.

e Understand age-related theories such as Bruner and Piaget and write about
the one appropriate to the child in the attached case study.

e Understand that for 4 mark questions in Section A they need to provide two
linked responses that contain a statement about the theory and then apply
it by making a link to the case study to demonstrate their understanding.

e Consider the command verb when answering the question. This will
indicate the length of answer required and how it should be written eg the
command verb 'evaluate' will need to include both sides of an argument,
whereas identify should be one phrase or sentence.

e Learners should consider writing a brief plan for questions in Section B, to
enable answers to be coherent, logical and come to a conclusion.

e |If learners continue onto a blank page in the answer booklet, they need to
make a note of this at the bottom of the relevant question, so examiners

are aware the answer continues.

e Avoid repetition within their answers.
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