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Grade Boundaries

What is a grade boundary?

A grade boundary is where we set the level of achievement required to obtain a certain
grade for the externally assessed unit. We set grade boundaries for each grade,
Distinction, Merit and Pass.

Setting grade boundaries

When we set grade boundaries, we look at the performance of every learner who took
the external assessment. When we can see the full picture of performance, our experts
are then able to decide where best to place the grade boundaries - this means that they
decide what the lowest possible mark should be for a particular grade.

When our experts set the grade boundaries, they make sure that learners receive grades
which reflect their ability. Awarding grade boundaries is conducted to ensure learners
achieve the grade they deserve to achieve, irrespective of variation in the external
assessment.

Variations in external assessments

Each external assessment we set asks different questions and may assess different parts
of the unit content outlined in the specification. It would be unfair to learners if we set
the same grade boundaries for each test, because then it would not take into account
that a test might be slightly easier or more difficult than any other.

Grade boundaries for this, and all other papers, are on the website via this link:
http://www.edexcel.com/iwantto/Pages/grade-boundaries.aspx

. g Level 3
Grade Unclassified p M D
Boundary Mark 0 34 47 60
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Introduction

This was the second series of the new 2016 specification for Level 3 Children's Play
Learning and Development. This mandatory unit was assessed via written external
assessment. The specification for this unit differs from the similar unit in 2014
specification, in that it focuses on a smaller number of theories but the overall
content is similar.

This Lead Examiner report should be considered alongside the exam paper and
mark scheme, which can be found on the Pearson website.

The question paper followed the format identified in the additional sample
assessment materials published on the Pearson website. The focus of the paper
was on children's development, it covered a range of theories of child development,
together with factors which may affect children's development.

The paper had 2 sections with 6 questions overall. Section A contained 4 questions,
each worth 16 marks; each question was based upon a separate case study. These
guestions were then separated into 4 sub-questions, which range from multiple-
choice, short answer and extended questions with a mark range of 1 to 8 marks.
Section B contained 2 questions which required an extended response, where
learners had to analyse or evaluate; these questions were worth 12 and 14 marks.

Each of the extended response questions were marked using a 'levels based'
approach to assessment. The overall quality of the response was considered rather
than the specific number of points included. There was a focus on the accurate use
of vocational terminology and the application of knowledge to the given situation
within each response. Two of the questions on the paper were multiple choice. The
4 mark questions required the learners to make two responses, these needed to
contain the theory and the application of that theory, selected from the case study.
The remainder of the questions were assessed using a range of indicative content.



Introduction to the Overall Performance of the
Unit

The overall standard of learner responses was good, with the number of learners
achieving at least a pass grade being pleasing. The paper was considered to be of a
higher difficulty than the June 2017 one and so the grade boundaries were altered
accordingly.

Once again the majority of the theories appeared to be understood at a basic level
and could be described by most learners, however the application of the theories is
limited and this is where learners lost marks. In Section B learners were able to
apply their understanding of the benefit of non-verbal communication and the
impact of moving to a new school part-way through an academic year. Learners
showed an understanding of how factors can impact on children. Many of the
answers were repetitive and so marks were lost. Only a few learners were able to
analyse and evaluate and this meant few were able to access the level 3 mark band,
however many received marks within the level 2 mark band and so were able to
increase their overall mark.

The individual case studies continue to support the learners well and make the
paper accessible. Learners need to ensure that they use the case studies effectively
and identify all the relevant information they contain, so they can apply it to each of
the questions it relates to. This is particularly the case in the (c) questions, where
learners have to apply the theories in a precise manner. It would assist learners to
practice application of knowledge specifically to age related questions, as some
responses tended to be generic and did not address the age and stage of development
of the child/ren concerned.

It was pleasing to see that the vast majority of learners attempted all the questions.
There was hardly any where Section B questions had been left, which shows that
learners are using exam technique more effectively that in the previous paper.
Centres should continue to encourage learners to plan their time during the
examination.

Centres are strongly encouraged to ensure that all aspects of the unit content is
covered through delivery of the unit, to ensure that their learners have the
knowledge to access the entire paper.



Individual Questions

The following section considers each question of the paper, providing examples of
learner responses and a brief commentary on the rationale behind the marks given.

SECTION A

Question 1(a) - 1 mark

This question was a multiple choice question and the correct answer was B: 'He
begins to take turns using resources' In the case study it was stated that Zach
played alongside the other children, so he was not playing co-operatively so answer
C was incorrect.

Question 1(b) - 3 marks

This question required learners to list three fine motor skills used in the case study
that would promote fine motor skills. The average mark was 2, however some
learners lost marks because they just stated the activity, such as weighing or
counting, without any further detail linking it to the fine motor skill. This meant the
question had not been answered and so marks could not be awarded.

This response gained 3 marks

(b) List three fine motor skills that are used by Afsana and Zach in the case study.
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The learner has used the information from the case study and clearly stated the
action that links to the fine motor skill being used.



This response gained 3 marks

(b) List three fine motor skills that are used by Afsana and Zach in the case study.
(3)
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Here the learner achieved the maximum 3 marks from the first two answers.
Weighing the vegetables is a cognitive skill and has not been linked to fine motor
skills. The 3 answers getting credit were: placing the carrots into a bag; modelled
salt-dough; painted.

Question 1(c) - 4 marks

This question asked learners to describe two ways Bandura's social learning theory
could be used to understand Zach's play in the role-play shop. In general the
learners were able to gain 2 marks for describing the observation and imitation that
took place. Some learners were confused about the role model aspect of the
theory and they lost marks because they stated that Zach was modelling behavior,
rather than the adult being the role model.

This response gained 4 marks
(c) Describe two ways Bandura'’s social learning theory can be used to understand

Zach's play in the shop.
(4)
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In these answers the learner has shown an understanding of Bandura's theory by
mentioning the child observing and imitating behavior. They have not only used
the explicit examples in the case study, but also linked to real-life experiences the
child may have had.

This response gained 2 marks

(c) Describe two ways Bandura’s social learning theory can be used to understand

Zach's play in the shop.
(4)
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Two marks were awarded for the first answer in this response, however no marks
were given for modelling behavior, as this was not described. The second answer
was a repeat of the first and so no marks were awarded.



Question 1(d) - 8 marks

This was the first extended question and learners needed to discuss how Bruner's
modes of cognitive representation could be used to understand the children's
numeracy development. This was the least well answered of the (d) questions in
Section A. The learners were able to state the modes of representation, however
when they applied it to the case study they confused the different modes. There
were very few learners who were able to correctly identify that the children were in
the iconic stage and apply this information accurately. Some learners were able to
pick up marks by including how scaffolding could be used by the practitioners to
develop the children's numeracy skills, but if the modes were not included these
answers remained in level 1 mark band.

The response on the following page gained 6 marks (top of level 2 mark band).

The response shows a good understanding of the different modes and there are
links to the case study. There are appropriate examples of how the iconic mode is
being supported through the use of role play. The learner has included information
about enactive and symbolic stage as well. The learner has included detail about
scaffolding the learning. This did not go into the top band, as the learner had not
fully developed the information about the iconic stage and how the children could
learn through this.
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(d) Discuss how Bruner's modes of cognifive representation can be used to help

practitioners understand Afsana and Zach’s numeracy in the role play shop.
(8)
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(Total for Question 1 = 16 marks)
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This response gained 2 marks (middle of level 1 mark band)
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(d) Discuss how Bruner’s modes of cognitive representation can be used to help
practitioners understand Afsana and Zach’s numeracy in the role play shop.
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This response includes a brief description of the modes of representation. The
learner then goes on to attempt to apply this information to the case study.
However this is vague and does not contain enough detail the achieve level 2
marks, so the answer remained in level 1 mark band.
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Question 2(a) - 1 mark

This question was multiple choice and the vast majority of learners selected the
correct norm of fine motor development however, there were a surprising number
of learners who selected a gross motor answer instead.

Question 2(b) - 3 marks

The command verb in this question was 'list' and the vast majority of learners were
able to list three activities from the case study that promote cognitive development.

This response gained 3 marks

(b) List three activities from the case study that promote Magda's cognitive
development.
(3)
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The learner has written concisely to achieve full marks.

This response has gained 2 marks

(b) List three activities from the case study that promote Magda'’s cognitive

development.
(3)
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The incorrect answer is to jump of the colored square with two feet together'. This
is linked to gross motor skills, rather than cognitive development. If the learner had
added to this and put that it would help the child to learn their colours then the link
to cognitive would have been made and a mark could have been awarded.

12



Question 2(c) - 4 marks

This question required learners to describe two ways Bronfenbrenner's theory
could be used to understand Magda's social development. The responses to this
showed most learners did not have a secure understanding of Bronfenbrenner's
theory to be able to select two key facts and apply them accurately to information
from the case study. There was a general lack of understanding that the meso-
system relates to two micro-systems working together.

This response gained 4 marks
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This learner has written two linked responses in a concise manner to achieve full
marks. They have shown a good understanding and selected relevant information
from the case study to support the statements they have made.
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This response gained 0 marks
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This learner has described how Magda's social development has been promoted,
but not stated any of the aspects of Bronfenbrenner's theory. This means that
there was no rewardable material in this answer.
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Question 2(d) - 8 marks

This question requires a discussion of how the early year’s practitioner could use
Vygotsky's zones of development theory to support Magda's cognitive
development. Generally this question was answered well. Learners showed a good
understanding of the zones of development, with the vast majority being able to
describe the zones of actual and proximal development. It was pleasing to see that
many learners were able to apply this information to the case study. Those
learners who achieved higher marks went on to discuss in more detail how the
scaffolding of learning would take place.

This response gained 7 marks (bottom of level 3 mark band)
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This response above contains clear description of the zones of development. They
have discuss the different elements of the theory which clearly shows their
understanding. They have supported their work by including relevant examples
from the case study and extending these to include further actions that the early
year's practitioner could undertake. To achieve top marks the learner could had
included information about observing and assessing Magda to establish which
aspects of cognitive development she needed help with.

This response gained 3 marks (top of level 1 mark band)
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In the response above the learner refers to the zones of development as a 'gap of
learning' which demonstrates a limited understanding of the theory. The answer is
repetitive but does include some information about the role of the adult in
supporting the child's progress.

Q3(a) - 2 marks

Learners needed to identify two methods of non-verbal communication being used
by Floella in the case study. The vast majority of learners were able to do this
however, a significant included that Floella was crying, which is verbal
communication.

This response gained 2 marks

This response uses the case study to good effect. The learner has included that
Floella cries and makes a sound which are both incorrect answers however, as she
has included four examples of non-verbal communication she has been awarded
full marks.

(a) Identify two ways Floella is using non-verbal communication in the case study.

(2)
NN W Ot eowe ] Floella Cries, SCress e
Y. exel. anct. MACKS. OV 08/ VNS e

wmake S o Jounal -

Q3(b) - 2 marks

This question asked learners to identify two ways the childminder was promoting
Floella's cognitive development in the case study. This question was answered very
well, with the vast majority of learners achieving two marks.

Marks were lost by some learners because they stated activities Floella was doing,
rather than the childminder.

This response gained 1 mark

(b) Identify two ways the childminder is promoting Floella’s cognitive development,
in the case study.
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This is an example where the first answer is correct, but the rest of the response
relates to Floella instead of the childminder.

Question 3(c) - 4 marks

In this question learners had to describe two ways that Piaget's universal stages of
development could be used to understand Floella's cognitive development.

Most learners were able to select the correct stage of development as sensori-
motor and apply this to the case study. Some learners then went on to correctly
describe and apply object permanence. Some learners incorrectly described
Piaget's schema theory instead, which gained no marks.

This response gained 4 marks
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Both answers in this response gained 2 marks. The learner has described the
correct stage that Floella is in and given an appropriate example. In the second
answer she has applied the theory of object permanence well.
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This response gained 2 marks

(c) Describe two ways Piaget's universal stages of development can be used by the
childminder to understand Floella’s cognitive development.

(4)
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The marks were gained in the first answer which describes object permanence. The
learner has tried to develop this in the second answer but the answer is not clear
and so no further marks were awarded.

Q3(d) - 8 marks

This question required learners to discuss Ainsworth's theory of attachment and
apply it to Floella's behaviour.

Most learners were able to describe Ainsworth's theory and classification of
attachment types, but were then not able to apply the information given in the case
study which showed that Floella was securely attached. This meant that a
significant number if responses stayed within the level 1 mark band.

Unfortunately many learners confused this with Bowlby's theory of attachment and
did not include the 'strange situation' aspect of the theory but only discussed
attachment theory in general.

It is important that learners are able to differentiate between the different theories
on attachment, as different approaches may then be applied by early year’s
practitioners.
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This response gained 6 marks (top level 2 mark band)
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This is a good answer, where the learner has described the different types of
attachment within Ainsworth's theory. They have correctly identified that Floella is
securely attached and begins to discuss this aspect. If they had continued to

develop this answer then they might have been able to move into level 3 mark
band.
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This response gained 2 marks (middle level 1 mark band)
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This learner has described attachment theory in general. They have included brief
relevant information about there being a strong attachment between the mother
and Floella. They have also attempted to include information about using a comfort
object but they have not applied this to the information given in the case study that
Floella took a blanket to the childminder's.
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Question 4(a) - 2 marks

Learners had to identify two gross motor skills used by Liam in the case study. The
majority of learners were able to identify gross motor skills, however they did not
always pick the ones that were the physical development norms for a four year old,
as required by the question. Some learners selected those which would have been
achieved at an earlier age.

This response gained 2 marks
The learner has identified three different correct responses in this answer.

(a) Identify two gross motor skills used by Liam in the case study that show he has
reached the development norms for a four-year-old.

1.He. . Cod. A

(2)
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This response gained 0 marks

This is an example of a learner selecting incorrect gross motor skills for a four year
old developmental norms.

(a) Identify two gross motor skills used by Liam in the case study that show he has
reached the development norms for a four-year-old.

(2)
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Question 4(b)- 2 marks

In this question learners had to identify two examples to show that Rosanna and
Liam had reached the language development norms for four year old. The vast
majority of learners achieved full marks on this question. A few learners lost one
mark for writing that 'Rosanna talks to herself whilst she plays', which would be an
earlier developmental norm. 'Rosanna makes up stories' would have been the
correct response.

This response gained 2 marks

(b) Identify two examples from the case study that show that Rosanna and Liam have

reached the language development norms for a four year old.
(2)
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The learner has selected appropriate examples taken from the case study.

Question 4(c) - 4 marks

Learners were required to describe two ways that Chomsky's theory might be used
by the teacher to promote the children's language development. Many learners
lost marks on this question because they gave details of how to promote language
development without making links to Chomsky's theory. Some learners were
confused about the Language Acquisition Device, but it was pleasing that far fewer
learners just wrote the initials LAD, which will not gain marks.
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This response gained 4 marks

(¢) Describe two ways that Chomsky’s theory of language might be used by the
teacher to promote Rosanna and Liam's language development.

(4)
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This was a good response which achieved full marks. Two marks were awarded for
'we are all born with a language acquisition device....... have an innate sense of
language' which was across both answers. Two marks were awarded for ' critical
period to learn language is 0-3 years. Therefore the teacher could promote their
language development by talking to them whilst they play..
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This response gained 2 marks

This learner gained one mark for stating that babies are born with the ability to
learn language and a further mark for stating that it happened in a critical period. If
the learner had included that a language rich environment was needed then the

latter part of the answer would have been credited but it is too general and not
linked to the theory.

(c) Describe two ways that Chomsky’s theory of language might be used by the
teacher to promote Rosanna and Liam's language development.

(4)
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Question 4(d) - 8 marks

Learners were able to answer this question and gain marks. Most learners were
able to discuss positive reinforcement and provide examples from the case study
and some learners developed this on further to achieve in the level 3 mark band.
There was a considerable amount written about negative reinforcement which did
not receive any marks, as this would not have improved Rosanna's behavior, as the
qguestion required. There were a small number of learners who discussed the use
of punishments, this is inappropriate and a concern that learners link this to
working with a four year old child. It is important that learners read the question
carefully and apply the appropriate aspects of the theory.

This response gained 7 marks (bottom level 3 mark band)
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This learner has shown a good understanding of Skinner's theory of positive
reinforcement. They have used the information they have been given well, clearly
applying the theory by selecting appropriate examples from the case study. They
have developed their response by linking to parent partnership and the benefits of
using a consistent approach between home and school.

This response gained 4 marks (bottom level 2 mark band)
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In this response the learner has described positive reinforcement and made some
links to how this could improve Rosanna's behavior. The points made are directly
linked to Rosanna, but are not fully developed so remain within level 2 mark band.

The learner has wasted time by writing about punishment, as this has not received
any marks.
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SECTION B

Question 5 - 12 marks

This question required the learners to analyse how the use of non-verbal
communication could encourage the children at the pre-school to interact with each
other; within the case study the learners were given examples of non-verbal
communication to support them.

The response to this question was generally limited to the first two level mark
bands, the majority of learners did not show detailed analytical skills. Where
learners did well they analyzed the impact of non-verbal communication and were
able to link it to relevant theorists. Bandura was, at times, appropriately linked with
adults acting as role models to encourage the use of non-verbal communication;
Skinner and positive reinforcement was another theory that was sometimes
included.

Some learners were able to describe the types of non-verbal communication listed
in the context, showing they had a knowledge of these but they did not go on to
develop their answers to link to the impact on children's interaction or social
development which limited the marks awarded.

It was satisfying to see that learners were able to show an understanding of how
non-verbal communication might support children with additional needs or with
English as an additional language

This response gained 5 marks bottom of level 2 mark band)

This learner has described the types of non-verbal communication and they have
developed this further to show a limited understanding of how they could impact
on interaction. They have attempted some analysis and the examples are age and
stage appropriate. They have included details of how it might support children with
different additional needs and this shows they have considered the wider context
of how it might impact on children's social development. They have not made any
links to theory.
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This response gained 6 marks (middle of level 2 mark band)

This response contains more detail than the other two examples above. The
learner has demonstrated a good understanding of non-verbal communication and
how it impacts on social, emotional and cognitive development. They have also
included the impact on play, which was often missing from answers. The role of the
adult has been included and they have given clear examples which support the
statements they have made. There is an attempt to link to attachment theory, but
this is superficial. There is some analysis but it is not detailed and so the marks
were limited to level 2.
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Question 6 - 14 marks

It was pleasing to see that the majority of learners attempted this question, which
shows that exam technique and time management is being used. The question
asks them to evaluate the impact on Mai's cognitive, social and emotional
development of her joining a new school/class part way through the academic year.
Most learners were able to achieve marks in the level 2 mark band, although there
were a few who were able to extend their answers to achieve level 3 mark band.

Learners were able to discuss the impact on social and emotional development
well, cognitive development was not generally covered in as much detail.

Most learners were able to focus on the negative aspects of the transition, fewer
learners mentioned the positive aspects. Higher marks were achieved in those
responses which linked the impact on Mai's emotional development with how this
might affect her cognitive performance in class, linking to a lack of concentration.
Some learners were then able to link this to Maslow's Hierarchy of Need and
discuss how feeling insecure would impact on her fulfilling her potential.

The responses that gained the highest marks were those that were coherent, logical
and included links to relevant theory. Some learners made very effective use of the
brief plans they had written at the start of their response question.

32



This response gained 4 marks (middle level 1 mark band)

This learner has included information about the negative impact of the transition
on Mai's social and emotional development, they have not included cognitive
development. There is a limited understanding of the effects of transition and the
examples given are general. There is a good point made about missing previous
friends, which could have been developed further. There is no evaluation within
the answer as none of the potential positive aspects of transition have been
considered.
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This response gained 9 marks (middle level 2 mark band)

This was a good response that shows evidence of evaluative skills. The learner has
been able to give a balanced discussion, showing a good understanding of the
impact of this transition. There are strong links made between transition and the
effect on Mai's development, this has been considered in a holistic way as the
learner has been able to show how each area of development would impact on
another.

The positive aspects are carefully considered and are age appropriate. There has
been no attempt to include theories and a conclusion has not been drawn, which
means that the response has remained in the level 2 mark band.
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Summary

Based on their performance on this paper, learners should:

e only use additional sheets of paper when necessary. Learners should be
encouraged to write succinctly to ensure they allow enough time to answer
all questions.

e ensure that they are aware of the developmental norms and select
appropriate aspects from the case studies

e understand that for 4 mark questions in Section A they need to provide two
linked responses that contain a statement about the theory and then apply
it by making a link to the case study to demonstrate their understanding.

e consider the command verb when answering the question. This will
indicate the length of answer required and how it should be written eg. The
command verb 'evaluate' will need to include both sides of an argument,
whereas identify should be one phrase or sentence.

e ensure that they are aware of the different theories that may address a
similar topic e.g. knowing the differences in the attachment theories of
Bowlby and Ainsworth

e avoid repetition of the question at the start of their responses and be
mindful that they do not repeat themselves unnecessarily their answer.
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