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Grade Boundaries

What is a grade boundary?

A grade boundary is where we set the level of achievement required to obtain a certain
grade for the externally assessed unit. We set grade boundaries for each grade,
Distinction, Merit, Pass and Near Pass.

Setting grade boundaries

When we set grade boundaries, we look at the performance of every learner who took
the external assessment. When we can see the full picture of performance, our experts
are then able to decide where best to place the grade boundaries - this means that they
decide what the lowest possible mark should be for a particular grade.

When our experts set the grade boundaries, they make sure that learners receive grades
which reflect their ability. Awarding grade boundaries is conducted to ensure learners
achieve the grade they deserve to achieve, irrespective of variation in the external
assessment.

Variations in external assessments

Each external assessment we set asks different questions and may assess different parts
of the unit content outlined in the specification. It would be unfair to learners if we set
the same grade boundaries for each test, because then it would not take into account
that a test might be slightly easier or more difficult than any other.

Grade boundaries for this, and all other papers, are on the website via this link:
http://www.edexcel.com/iwantto/Pages/grade-boundaries.aspx

Unit 1 - Children's Development (31597)

Level 3

Grade Unclassified N p M D

Boundary Mark 0 25 38 51 65
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Introduction

This was the first series of the new 2016 specification for Level 3 Children's Play
Learning and Development. This mandatory unit was assessed via written external
assessment. The specification for this unit differs from the similar unit in 2014
specification, in that it focuses on a smaller number of theories However, the overall
content is similar.

This Lead Examiner report should be considered alongside the exam paper and
mark scheme, which can be found on the Pearson website.

The question paper followed the format identified in the additional sample
assessment materials published on the Pearson website. The focus of the paper
was on children's development, it covered a range of theories of child development,
together with factors which may affect children's development. The total marks for
the paper is 90.

The paper had 2 sections with 6 questions overall.

Section A contained 4 questions, each worth 16 marks, the total marks for section A
is 64 marks. Each question was based upon a separate case study. These questions
were then separated into 4 sub-questions, which range from multiple-choice, short
answer and extended questions with a mark range of 1 to 8 marks.

Section B contained 2 questions which required an extended response, where
learners had to analyse or evaluate; these questions were worth 12 and 14 marks.
The total marks for section B is 26.

Each of the extended response questions were marked using a 'levels based'
approach to assessment. The overall quality of the response was considered rather
than the specific number of points included. There was a focus on the accurate use
of vocational terminology and the application of knowledge to the given situation
within each response. Two of the questions on the paper were multiple choice. The
4 mark questions required the learners to give two responses, these needed to
contain the theory and the application of the theory selected from the case study.

The remainder of the questions were assessed using a range of indicative content.



Introduction to the Overall Performance of the
Unit

The overall standard of learner responses was good. Theories appeared to be
understood at a basic level and could be described by the majority of learners.
However, the application of the theories were not so evident and this is where
some learners lost potential marks.

Section B provided the learners with the opportunity to pick up marks as they were
able to apply their understanding of the importance of rest/sleep and
rules/boundaries to children's development. Only a few learners were able to write
the required analysis and evaluation and this meant that hardly any were able to
access the highest level mark band.

Some learners repeated the question in the answer, this wasted time and space
and did not gain any marks. The space allocated on the paper indicates how much
should be written and this does not include the question.

The individual case studies have supported the learners well and have made the
paper more accessible. That said, learners need to ensure that they identify all the
relevant information in the case study and apply it to each of the questions that it
relates to. This is particularly the case in the (c) questions, where learners have to
apply knowledge in a precise manner and in the (d) questions, which are overleaf
from the case studies. It would assist learners to practice the application of
knowledge specific to age-related questions, as some responses tended to be generic
and did not address the age of the subject when areas of development were applied.

There were a significant number of responses where learners had used additional
sheets to write answers. Some learners then focused too much on one or two
questions and did not allocate their time according to the marks available. These
longer answers also tended to be repetitive, rather than providing new information
to gain marks.

Centres are strongly encouraged to ensure that all aspects of the unit content is
covered through delivery of the unit, so that their learners have the knowledge to
access the entire paper.



Individual Questions

The following section considers each question of the paper, providing examples of
learner responses and a brief commentary on the rationale behind the marks given.

Section A

Question 1(a) - 1 mark

This question was a multiple choice question. Most learners answered this question
correctly, however some learners missed the fact that the question was asking
which statement did not relate to cognitive skills.

1 {a) Which statement does not relate to cognitive skills?
The process of change in intellectual abilities

The process of developing coordination

The development of thought processes
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The development of problem solving

Question 1(b) - 3 marks

This question required learners to list three activities that would promote gross
motor skills. It was answered well by the learners, who were able to correctly list 3
examples of activities. The majority of answers included those examples that were
given in the case study, as in the first example below. However, this was not
required in this particular question and any age appropriate activity gained marks.

This response gained 3 marks

s onng A dalis eram.

The learner has used the information from the case study to give precise answers.



This response gained 3 marks

Here the learner achieved the maximum 3 marks. However, they wasted time
writing an explanation when the command verb only indicated that they should list
3 activities to promote gross motor skills.

Question 1(c) - 4 marks

This question asked learners to describe two ways that Skinner's theory was being
used to promote development. In general, the learners were able to answer this
guestion well. Most were able to describe Skinner's theory of reinforcement,
however, some learners did struggle to apply this to the case study. This would
have limited their marks, as marks are given for the development of the theory.
One incorrect answer that was given regularly was that praise was given to
encourage Elena to continue trying. The correct answer should have been that
Elena would repeat the action/behaviour to receive positive reinforcement again; it
is not linked with encouragement.



This response gained 2 marks
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In the first answer the learner has made one point (positive reinforcement) and
then developed it (by praising Elena). However, the second answer has no
rewardable material, as it is not linked to Skinner's theory.

Question 1(d) - 8 marks

This was the first extended question and learners needed to discuss how Vygotsky's
theory could be used by the practitioner to promote the child's cognitive
development in outside play. This was answered well by learners; they appeared to
have a good understanding of the zones of development and links to scaffolding and
were able to describe the theory clearly. However, most learners did not gain the
higher marks in level 3 mark band, as they did not apply this accurately to the case
study. For example, they omitted the application completely or linked the theory to
physical development activities rather than the cognitive.

This response gained 7 marks (bottom of level 3 mark band)
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This response shows a good understanding of the theory and there are strong links
to the case study. There are appropriate examples of how the practitioner could
support Elena's cognitive development linked to how these would be scaffolded by
the adult. This did not receive full marks as the description of Vygotsky's theory

could have been extended further eg. to include observation of Elena or a clearer
description of the Zone of Proximal Development



This response gained 4 marks (bottom of level 2 mark band)
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This response includes a brief description of the zones of development, however
these are a little muddled. There is reference to 'More Knowledgeable Other' and

the learner has given an appropriate example linked to the case study of cognitive

development. However, at the end of the response the learner then discusses

Piaget's theory, which is not relevant and received no marks. Itisimportantin the
extended answers in Section A that the learners focus their answers on the theorist

being asked about, unless the link enhances their answer and demonstrates a
thorough understanding of the theory.
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Question 2(a) - 1 mark

This question was multiple choice and the vast majority of learners selected the
correct answer regarding the way that growth could be monitored.

2 (a) Identify one action that will monitor Poppy’s growth,

Checking her weight
Observing her play
Listening to her babble
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Watching her roll over

Question 2(b) - 3 marks

The command verb in this question was 'list' and the vast majority of learners were
able to list three actions that would boost self-esteem. In most cases the case study
was used to good effect and learners gained full marks.

This response gained 3 marks
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The learner has used 3 of the 4 possible answers given in the case study.
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This response has gained 2 marks

The incorrect answer is 'allowing him to look after Poppy', as this would not in itself
boost his self-esteem. Itis the thanks and smiles afterwards that the learner
needed to select from the case study.

Question 2(c) - 4 marks

This question required learners to describe two ways Chomsky's theory on
language development could assist in understanding Poppy's language
development. This question was answered moderately well. There were some
frequent errors. Learners were not given marks if they used the abbreviation LAD
without explaining this was the Language Acquisition Device. Some answers
referred to language development and Poppy babbling at 6 months, rather than to
Chomsky's theory.

This response gained 4 marks
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This learner has made good use of the case study and has demonstrated a good
understanding and application of the theory
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This response gained 2 marks
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This learner has repeated the information in both answers and so can only be
credited once.

Question 2(d) - 8 marks

This question requires a discussion of how Bowlby's attachment theory could be
applied to support a 7 month old child starting nursery. This question was
answered well. Many learners were able to describe Bowlby's basic theory, but
there were some who could not apply it to the case study. It was pleasing to see
that many learners made the link to forming an attachment to a key person within

the setting. There was some confusion with Ainsworth's theory on attachment and
the 'strange situation' but this was limited.
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This response gained 7 marks (bottom of level 3 mark band)
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This response contains detailed description of Bowlby's theory and the response of
the child to being left at nursery. The learner has given clear examples of how the
nursery could support the child when she starts at the nursery. The learner has
mentioned involving the mother, although this aspect could have been developed
further.
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This response gained 3 marks (top of level 1 mark band)
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This learner has mentioned allocating a key person but has not explained the
reasons why this would be done. Also the learner has mentioned bringing the
mother to the nursery, but there is a very limited discussion of why this would be
useful. There is no description of Bowlby's theory and this has meant that the
response has stayed within the level 1 mark band.
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Q3(a) - 2 marks

The question asked learners to identify two gross motor skills being used in the
case study. The vast majority of the learners gained full marks on this question.

This response gained 2 marks

1. Bozek uses the Saw to cuk a piece of
Wooa.
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It is a clear and precise answer which gained full marks.

Q3(b) - 2 marks

This question asked learners to identify two ways that Casper was promoting social
development. Overall this question was answered very well.

There were a number of learners who included asking Bazek questions as a
response. However, this would not have promoted social development and was
sign posted in the case study as extending vocabulary which should have alerted
learners that this was linked to language development.

This response gained 2 marks
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This response gained 1 mark
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Question 3(c) - 4 marks

In this question learners had to apply Bandura's theory to how Bazek's social
development was being promoted.

Some learners lost marks when they applied the theory to the case study because
they stated that Bazek learnt through Casper, rather than Bazek having learnt
through observing the skills demonstrated.

The majority of learners included details about observation and role models. In this

question the information in the case study was used to better effect.

This response gained 4 marks
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2 marks were achieved for the linked response, “Bazek observes Casper cutting the
wood...... he copies Casper's actions.”

2 mark were achieved for Caspar is a good role model ....... Bazek is likely to copy
someone's actions, especially if they are praised for it." This answer was split over
the two answers, examiners mark positively and will give marks where
understanding is shown.
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This response gained 2 marks
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The marks were gained in the first answer: 'Bazek is watching Caspar doing
something he will want to copy.' The second answer is a repetition of the first, so
no further marks could be achieved.

Q3(d) - 8 marks

This question required learners to discuss how Piaget's schema theory could be
used to support Bazek's cognitive development.

This question achieved the lowest marks out of all the extended questions in
Section A. It was disappointing to see that often this question was not attempted or
the learners wrote about Piaget's universal stages theory, rather than schema.
These 2 theories are listed separately on the unit specification and so it was
expected that learners would be able to discriminate between them.

Many learners could not demonstrate enough understanding and knowledge of the
theory to be able to apply it. Very often there was little beyond a list of the stages
of schema development. This would mean that only marks in Level 1 band could be
applied.
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This response gained 8 marks (top level 3 mark band)
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This is an excellent answer. The learner linked the relevant aspect of Piaget's
theory to the case study throughout their answer. They have made
recommendations as to how the setting could use this knowledge and have given
examples throughout. This was a well written, precise answer, demonstrating
application of knowledge.
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This response gained 4 marks (bottom level 2 mark band)
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This learner has accurately described the different stages of schema, but the
answer is repetitive and has not been applied to the case study, although the
learner has attempted this by including the name of the child.

21



Question 4(a) and 4(b) - 2 marks each

Both questions had the command verb 'identify. In Q4(a) learners had to identify
two ways the teacher was promoting literacy and in Q4(b) two ways that Amir was
using communication skills. In general, both these questions were answered well,
with most learners gaining full marks. However, some learners confused
communication with literacy in Q4(a) and lost marks because of this. An example of
this is shown below.

This response gained 1 mark
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Question 4(c) - 4 marks

Learners were required to describe two aspects of Bruner's mode of representation
theory and apply it to Amir's cognitive development. It was disappointing that this
question was not answered as well as expected, as this theory was included in
exam papers for the previous specification. Some learners wrote about the
different modes, however a large number quoted the Enactive mode, which was not
applicable as the child in the case study is 5 years old. There were clear examples
in the case study that could have been applied, but very few learners made use of
this. eg lconic mode - drawing pictures about the visit / symbolic mode - writing
sentences about the visit.

This response gained 4 marks
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This was a very good response which demonstrates how theory can be applied.
The learner has provided a succinct, precise answer.
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This response gained 1 mark
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This learner gained one mark for stating symbolic mode. However, they appeared
to have confused symbolic play with Bruner's symbolic mode of representation,
which was a recurrent error. The second answer relates to the incorrect mode and
is also linked to physical development instead of cognitive.
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Question 4(d) - 8 marks

It was pleasing to see that most learners could describe at least some of the
systems of Bronfenbrenner's Ecological Theory accurately, although the answers
did tend to focus on the Micro and Meso systems. Often the learners did not make
use of the information given in the case study to show their understanding of the
theory. Examples such as the father coming to the school and Amir going to judo
club with his grandfather should have provided adequate information to support
their application of the theory.

This response gained 7 marks (bottom level 3 mark band)
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This learner has applied the case study to different systems involved in
Bronfenbrenner's theory, giving examples for each one. It did not receive full
marks, as the learner could have included more information such as the Dad's visit
to the school or different types of home/school interaction.
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This response gained 4 marks (bottom level 2 mark band)
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In this example, the learner has described the different systems within
Bronfenbrenner's theory well. However, they have not applied to Amir using the
information from the case study. This means that it cannot be given higher marks
than bottom of the level 2 marks band.
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SECTION B

Question 5 - 12 marks

This question was set in the context of a day nursery and stated that nurseries
provide areas for children to rest and sleep. It then stated a fact regarding
Maslow's Hierarchy theory and asked learners to analyse the impact on rest and
sleep on children's development.

Responses to this question gained high marks with many learners able to describe
the impact on children's development if they did not receive sufficient rest and
sleep. Some learners were able to consider both sides and discussed the positive
effects of sleep. Maslow's hierarchy appeared to be understood and the best
answers were those that embedded Maslow within the effects on children's
development. There were limited numbers of learners who were able to analyse
the effects on development, but a few learners were able to make links to other
theorists. Chomsky was included appropriately, as was Vygotsky. Most learners
were able to achieve marks in high level 1 or level 2 mark band. There were a few
who achieved level 3 mark band.

Some learners did not apply this question to nursery- aged children, but discussed
effects on school age children or they discussed effects in general, which limited the
marks gained.
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This response gained 4 marks (top of level 1 mark band)
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In this answer the learner has written basic descriptions of the impact of a lack of
sleep on each area of a child's development. They have not included any reference
to Maslow's Hierarchy and the answer is very generic and could apply to any age.
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This response gained 7 marks (top of level 2 mark band)
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This answer shows an improvement on the previous one, as there are statements
which show an understanding of the effect on children. eg. 'The child may snatch
toys off their friends and just generally not want to take turns or play.' The learner
has attempted to include relevant examples. There is no reference to Maslow's
Hierarchy or any links to an appropriate theory.

This response gained 11 marks (middle of level 3 mark band)
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This response gained high marks. The learner has discussed Maslow's hierarchy
and has covered the impact of a lack of sleep on a young child's areas of
development. They have included babies, as well as children. Theory has been
implied and if they had linked directly then this would have achieved full marks.
They have included a conclusion which puts the positive side of children having
sufficient sleep.



Question 6 - 14 marks

Most learners attempted this question which asked them to evaluate the impact of
rules and boundaries that demonstrates an improvement in time management and
exam technique.

Learners were able to discuss the impact of rules and boundaries on different areas
of children's development. Many answers focused on each of the different areas of
development. Examiners were pleased to see that the majority of learners were
able to bring in the impact on children's safety. The responses which gained the
highest marks were logical, coherent and included links to relevant theories.

Some learners believed the rules and boundaries in question were those which
related to staff, rather than those which related to children.

Other learners wrote about behaviour, particularly linked to Skinner's theory of
reinforcement. This is relevant, however, some learners did not include any other
aspects and so limited their chance for higher marks.

This response gained 12 marks (middle level 3 mark band)
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This was a very good response which shows that quality of work is more important
than the amount written. This learner has covered a range of relevant points,
including appropriate examples to demonstrate their understanding. They have

also include theories in a logical, coherent way. If they had included evaluation this
may have achieved full marks.
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This response gained 10 marks (top level 2 mark band)
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This learner has evaluated some aspects of the impact of rules and boundaries on
children. They have attempted to include theories but these have not been
sufficiently developed to move the answer into the level 3 mark band.
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This response gained 6 marks (bottom level 2 mark band)
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This learner has written some statements on the effects of having rules on different
areas of children's development. They have not extended the answers beyond a
basic description, but they have tried to include relevant examples to show their
understanding.
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Summary

Based on their performance on this paper, learners should:

e read the question thoroughly to check which theory / area of development
is involved and be aware theorists may have more than one theory included
in the specification and they could be asked about these separately.

e not use abbreviations without stating them in full first. eg. LAD = Language
Acquisition Device.

e only use additional sheets of paper when necessary. Learners should be
encouraged to write succinctly to ensure they allow enough time to answer
all questions.

e keep referring back to the relevant case study for all questions in Section A
and use the appropriate details to demonstrate their understanding.

e understand that for 4 mark questions in Section A they need to make two
statements about the theory and then develop these to link to the case
study.

e consider the command verb when answering the question. This will
indicate the length of answer required and how it should be written eg. the
command verb 'evaluate' will need to include both sides of an argument

e avoid repetition of the question at the start of their responses and be
mindful that they do not repeat themselves unnecessarily in their answer.

Please click here for the specification and SAMS
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