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General Comments on Exam

This is the third series that the CPLD qualification at level 3 has been assessed externally
and once again this has provided the opportunity to report back to centres on the
performance of their learners in relation to the individual questions

It is pleasing to report that many centres have taken on board the comments in the Lead
Examiner Reports from the previous two series and have also made use of other
available material such as the sample distinction grade paper as well as the available
training materials.

On the whole, learners who sat the paper responded well to the case study and were
able to successfully extract relevant information to address the questions, although as in
previous series, this was seen to be more successful where there was no requirement for
theories to be addressed.

Some centres are to be highly commended for full coverage of the specification which
enabled their learners to access all aspects of the paper, it has to be stressed yet again
that this coverage is vital if learners are able to fully access all the questions on the
paper.

Centres may wish to note the following observations which relate to each item and which
should be used as guidance in future series.



Part One
All questions relate to the case study and therefore all responses should be applied to it.

Question 1

Learners were asked to identify two areas of gross motor development from the case
study for two marks, the overwhelming number of responses were correct, hence it
appears that learners are clearly able to differentiate between gross and fine motor skills.

One mark example:

You will need to refer to the case study. 1 Qo1

1 Identify two examples of Jay’s gross motor development.

2 Ty, 00 (BE 000 K0 CpU O 000 ooy

(Total for Question 1 = 2 marks) 1

Two mark example:

You will need to refer to the case study. 2 Q01

1 Identify two examples of Jay's gross motor development,

2. Jay.Con. el odenl

(Total for Question 1 = 2 marks) 2




Question 2a

Some learners had difficulty in providing a definition of a milestone, which is an
extremely important factor in relation to child development. As the question required a
definition, those responses which contained examples could not be credited, whilst
alternatively learners were credited with one mark for mentioning age related and a
further mark for developmental norms.

One mark example:

2 (a) Define what is meant by the term 'milestones’
@ ]17Qo2a

-Ceoe and ocneuemens. c0ac. are. Oroa SIEIN SN ...

Two mark example:

2 (a) Define what is meant by the term ‘milestones.
(2) 2 Qo2e

Milestones . are. Hey. stages . i which childres

[earn G'.fOﬂﬁlhhm(ﬂqug-eeaéﬁfﬁxdﬁﬁgéﬁ
KR age ot 2.

Question 2b

The overwhelming majority of learners were able to accurately extract two factors from
the case study which related to language milestones.

One mark example:

(b} Identify two language milestones that Jay is meeting.
@ 1 QO02b

2..€00. rccﬁruﬁﬂmzmo an..pager. rEade:jﬁi‘lz, Mbdasedy....



Two mark example:

(b) Identify two language milestones that Jay is meeting.
(2) 2 Qo2b

1. He.. con.. dollow. . insbuckonsS. which deonsbates
el madersboadiag. of. BAGRAGE ...
2 l-{f_(ecqgmiesﬂmnmo{rbodﬁpcuggmm

o PROPIE 4R UG S e

(Total for Question 2 = 4 marks) 4

Question 3a

As with the previous response, it is pleasing to note that most learners are aware of
areas of development and can apply their knowledge to specific age groups.

One mark example:

3 (a) ldentify two examples of Jay’s cognitive development,
(2)] Qo3a

85 body  Oen

2. He. oocsn e eHeegs. . Gty s Poinks. e Cotmck

Two mark example:
3 (a) Identify twe examples of Jay’s cognitive development,

(212 Qo3a
1. He  con sock basic Shapes oo

1. He  understonds. . the. coaceet . at. roce. Chaq gne’.



Question 3b

The question was designed to test learner understanding of cognitive development and
apply it to the case study. Many learners did not take into consideration the age of the
subject and as a consequence composed responses which were related to 'school' and
not nursery and as a consequence they lost marks due to incorrect application.

One mark example:

(b) Describe how Jay’s asthma may affect his cognitive development,
2] qo3b

j&.;ﬂé &thmd ma‘tj Q(:F‘eck Jo,gj; Cogmhw;
.chaelapmank.. béfw Sometinteds. e Moy
Fingl ik nherd ko ﬁf\ﬁaﬁe and CGﬂ...C(ZJJ,,fr’.\.

Two mark example:

(b} Describe how Jay's asthma may affect his cognitive development. ‘
(212 qQo3b

~Joy’s ostmo. may. cavsepim. 4o e il MeaNINg ve'll...
_IVISS_QuE on. DUSeRY L co,us\ng . fo. oSS oot on. rmntj
CARSSONS. andl SKIS. ine. paodid. Ao, wniie.. WRing.at. nursef% s

_HNaM oS IS cng-ntwe dwatermm%h be. Shghtlg Yot
compdred o other oniidren

[ Tatal far Nuactinn 2 =4 m-r

Question 4a

The overwhelming number of learners provided appropriate responses which related to
emotional development and as a consequence were awarded two marks. This is further
confirmation that learners have good awareness of age related factors which relate to
areas of development.

One mark example:

4 (a) Identify two examples that show Jay’s emotional development is meeting the
norm.

2}]1 Qo4a

And hi mum Jrhb 1S rm}’];{__[_m(_

’9




One mark example:

4 (a) ldentify two examples that show Jay's emotional development is meeting the
norm.

(22 Qo4a

+ He stk doen ok Live bewng seperadedt jrom Ata
TOEWLY. He Ll gt woed 0 (ix Over tuus Gna.age ...

Question 4b

The responses to this question were variable, where learners were aware of the content
of the research and the types of attachment they were successfully able to apply it to the
case study to score two marks. A good number of learners named the research but did
not identify examples of secure and resistant attachment to provide an appropriate
response as to Jay's reaction and as a consequence gained no marks.

One mark example:

(b) Describe Jay's reaction to being in the toddler room using Mary Ainsworth's
research into the security of attachment.
@1 qoa
-anather.. memeer.. <. Do Hany. Brawerth. hod 3.
Atoges cf ablochment and. the che. . oy fous .
Ander 13 Anxielus/Ausident as he may Hhuk Hat

peeple. he Lorms o lond wodd, leues, e he mgnt
%kw WL@ mm - fm-ll"n.uﬂnnn_atih.fm

Two mark example:

(b) Describe Jay's reaction to being in the toddler room using Mary Ainsworth’s
research into the security of attachment.

(22 Qoab
%Tﬁw;mﬁawé@mmm/
ﬁéwm/éééfymmﬁ/ﬁmwwm
heia. ak. sutiecy. and Be. bocomd.. oo Sedbloc. chhou
Mtans. Foo k. M. niakiil Aas... bean.. Le. %’deffm

W e.}..f (Total for Question 4 = 4 markjr}




Question 5

Most learners had some knowledge of Bandura's theory and could identify theoretical
points with many referring to the Bobo doll experiment, whilst others could provide
appropriate examples from the case study as to how behaviour is learnt. However very
few made clear links between the subject's behaviour and how practitioners could apply
it and as a consequence could not access Level 3 on the mark scheme.

Centres are encouraged to use vocational contexts to enable learners to develop their
knowledge as to how theoretical knowledge can be applied to develop behaviour.

Four mark example:

5 Discuss how practitioners would use Bandura's theory to understand Jay's learned 4 Q03
behaviour and how this behaviour could be developed.

Bonduras  thoary . wiad R Jocak .
(arnun Hu,crj ...... onch. ha beliewed Chat
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Seven mark example:

5 Discuss how practitioners would use Bandura's theory to understand Jay's learned 7 Qos
behaviour and how this behaviour could be developed.
Seactibioners _woukd . use  Sanduas. Lheory. te unoerebond...
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Question 6

It is extremely pleasing to note that many centres have introduced Kohlberg's theory to
their learners and as a consequence they were able to demonstrate some good
understanding of the theory and apply it to the given scenario.

Learners were amply rewarded for this, conversely examiners also noted a fair number of
responses where very little if any knowledge of the theory had been demonstrated and as
a consequence valuable marks were lost.

Centres are once again reminded that all theories which appear within the unit
specification should be covered to ensure that learners have the knowledge to provide
appropriate responses to questions.

Four mark example:

6 Discuss how practitioners would use Kohlberg's theory of moral development to 4 qos
understand Amler’s behaviour towards the teacher and the other children at
her school.

koblberg Suwamested 3 Mitereak Stagey o+ meml oewilaamnd,

These arce . fre-conuebional, conveational oadh Post .
_Coauentonal. . Ambec (3. 6 yeacs. ald oneh (s 1 €&
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Seven mark example:

6 Discuss how practitioners would use Kohlberg's theory of moral development to 7 QU6
understand Amber's behaviour towards the teacher and the other children at
her school.
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Question 7

The majority of learners demonstrated understanding of self esteem and could cite
relevant examples from the case study. Many were also aware of the two theories,
however many could not differentiate between them enough to access marks above level
1. Where the question is related to two theories, equal coverage of each should be
provided to access the full range of marks.

Centres can assist learners in accessing the full range of marks by ensuring that they
have good knowledge and understanding of all theories included within the specification.

Five mark example:
7 Discuss, using examples from the case study, how practitioners would apply Harter

and Cooley's theories of self-esteem to Amber,

(101 5 Qo7
L RerEer . lecleash. . QUL SeLC
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10 mark example:

7 Discuss, using examples from the case study, how practitioners would apply Harter
and Cooley's theories of self-esteem to Amber.
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Part Two
Question 8a
Very few accessed marks as whilst they attempted to define culture, by reference to

different ethnic groupings and religion, there was lack of reference to children's
development and how it is influenced by surroundings, as stated within the specifications.

One mark example:

8 (a) Define whatis meant by the term ‘cultural environment!

(2] Qosa

Cultoral . OWIEOANM  tays  H90 QoA pIML o Witk n Cwid
Lhves ot damined celtugs,  wita 'Hw# VNN MAT /Jf'v"- e 4

RN B

Question 8b

Most learners were able to demonstrate knowledge of Chomsky's theory of language very
well, with many able to provide relevant factors to access the full four marks.

Two mark example:

(b) Qutline Chomsky's theory of language.

(a2 Qosb

Chonsky: Sash. we  leara.  loaguage.  Huougl @Skt
Chomshsy  Sarh R ore  kora Qith @a  (haoéR
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Four mark example:

(b) Outline Chomsky's theory of language.
44 qosb

Mas e ith e (wake gty to laorm.
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Question 8c

This question was not done well, the question required one way in which practitioners
could support Chomsky's theory of language. Many responses were abstract and lacked
reference to practical examples such as share books and sing rhymes.

One mark example:

(c) Explain one way in which practitioners would use Chomsky's theory of language
to support children learning a new language.

21 qose
e Tt SO GO ... O _Owidren. . acbuioes
o 3o Br ero moe  Corcle. . SR e

Four mark example:

lc) Explain one way in which practitioners would use Chomsky's theory of language
to SUFPOI"I children learning a new language.

(22 Qosc
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Question 9

This is the first twelve mark question on the paper. Learners tended to provide responses
which related to three or more areas of development, however these were not always
thought through well. Almost all responses fell within Levels 1 and 2 on the mark
scheme.

To access Level 3, learners must include both positive and negative aspects. A good
example in relation to this particular question would be that the subject is bilingual,
however such responses were not noted by examiners.

Centres should note that learners could be asked to apply their knowledge to a given
situation in relation to specific areas of development and to also discuss the role of the
practitioner as relevant to that situation.

Six mark example:

9 Ivano is eight years old and has just moved to the United Kingdom with his family.
Ivano and his family only speak Italian.

Discuss how lvano's inability to speak English could impact on his overall
development at school.

(12) § Q09
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Question 10

Evidence indicates that learners are gaining good knowledge of the theory of Vygotsky
with the weaker learners making reference to the zone of proximal development and
adult involvement and stronger learners providing examples of how Vygotsky can be
successfully applied to the relevant age group to promote learning.

Four mark example:

10 Discuss how using Vygotsky's theory of cognitive development would help i 4 leo
practitioners improve a child’s cognitive ability.
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Seven mark example:

10 Discuss how using Vygotsky's theory of cognitive development would help
practitioners improve a child’s cognitive ability.
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Question 11

The quality of responses to this question were variable, learners who applied their
knowledge specifically to culture were in general able to provide well rounded and applied
responses which enabled them to access some good marks. However others tended to
attempt to fit in responses which would be more appropriate to questions related to
poverty and as such tended to dwell on malnutrition and diet. As a consequence they
could not access many marks.

Some learners also mentioned aspects, which although culturally related, did not apply to
the relevant age group; such an example is religious fasting and as such could not be
fully credited. Learners need to be aware of the age range covered by this qualification.
Responses were mainly negative with few positive aspects being noted, this prevented
learners accessing level 3 within the mark scheme.

Six mark example:

11 Evaluate how cultural factors could affect a child's overall development. 6
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12 mark example:
11 Evaluate how cultural factors could affect a child's overall development.
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