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Grade Boundaries 

What is a grade boundary?  

A grade boundary is where we set the level of achievement required to obtain a certain 

grade for the externally assessed unit. We set grade boundaries for each grade, at 

Distinction, Merit and Pass.  

 

Setting grade boundaries  

When we set grade boundaries, we look at the performance of every learner who took 

the external assessment. When we can see the full picture of performance, our experts 

are then able to decide where best to place the grade boundaries – this means that 

they decide what the lowest possible mark is for a particular grade.  

When our experts set the grade boundaries, they make sure that learners receive 

grades which reflect their ability. Awarding grade boundaries is conducted to ensure 

learners achieve the grade they deserve to achieve, irrespective of variation in the 

external assessment.  

 

Variations in external assessments  

Each external assessment we set asks different questions and may assess different 

parts of the unit content outlined in the specification. It would be unfair to learners if 

we set the same grade boundaries for each assessment, because then it would not take 

accessibility into account. 

Grade boundaries for this, and all other papers, are on the website via this link: 

http://qualifications.pearson.com/en/support/support-topics/results-certification/grade-

boundaries.html 

 

31588H – Unit 6/12 Principles of Management 

Grade Unclassified 
Level 3 

N P M D 

 

Boundary Mark 

 

0 

 

18 34 50 67 
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Introduction  
  
Unit 31588H Principles of Management is a Mandatory unit in the Diploma and 

Extended Diploma in Business and the Extended Diploma in Enterprise and 
Entrepreneurship.  This was the fifth opportunity for learners to take the 

external assessment set task for this unit.  The assessment is based on a case 
study that is issued in the Part A pre-release one week before the supervised 

assessment. Part B contains two activities set on the case study and is issued 
at the start of the supervised assessment. The pre-release period gives 

learners time to identify and understand the management issues that face the 
company. It gives learners the opportunity to familiarise themselves with the 

issues, the organisation, and the relevant sector.  The Part A pre-release case 

study involved a small concert and entertainment venue, Lilidays, with 
organisational information relating to attendance and capacity of their venues. 

The case study also included benchmarking information from a similar business  
(Clearway Theatre) relating to organisational change and the impact on 

employee and customer satisfaction.  There are two activities in Part B. Activity 
1 required learners to prepare a report on management and leadership 

functions at Lilydays Centre.  It also required learners to make 
recommendations about appropriate actions required to improve the current 

functions of management and leadership. Activity 2, a presentation, required 
learners to focus on the how the introduction of different types of employment 

contract would impact on Lilydays goals and also to recommend improvements 
which would help Lilydays to maintainemployee engagement with business 

culture after new employment contracts had been introduced.  The assessment 
of the unit is based on 4 assessment focuses which are applied twice, once to 

the written report (Activity 1) and once to the presentation (Activity 2). Each 

activity is marked out of 44 marks, giving a total of 88 marks for the set task. 
The assessment focuses are:  

 Information/ data analysis and interpretation – 12 marks 
 Key principles of management – 12 marks 

 Suggested alternative management approaches – 12 marks 
 Structure and presentation – 8 marks 

Learners completed the assessment using a computer. Scripts were submitted 
as hard copies or electronically on a USB memory stick.  

 
A small number of centres submitted work without including signed 

authentication sheets and/or mark summary sheets. This causes a delay in 
marking while these documents are requested from centres.  

 
Centres are advised to review the Administrative Support Guide for this unit 

which is available on the BTEC subject pages prior to submitting work to 

ensure that all administrative requirements are met. 
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Introduction to the Overall Performance of the Unit  
 
 

Learners took different approaches to the assessment. The majority of learners 

answered the two activities and produced a written report on management and 
leadership functions and a presentation on employment contracts and 

employee engagement with business culture. However, some learners took an 
incorrect approach; having completed Activity 1 they then produced an 

analysis of the impact of different types of employment contract and 
proceeded to make recommendations on types of employment contract rather 

than employee engagement with business culture. This meant that some of the 
higher marks for Activity 2 were not available to these learners.  Many learners 

completed Activity 1 using a word processing package such as Word and 
completed Activity 2 using presentation software, such as PowerPoint. A small 

number of learners produced a presentation using word processing software 
whilst others, having produced slides in presentation software, word processed 

their speaker’s notes. Most learners had made an attempt to answer both 
activities.  Some learners blended parts of Activity 1 with Activity 2 and vice 

versa which made it difficult for them to achieve higher mark bands.  A major 

issue across both activities was that learners failed to apply their knowledge to 
the organisation and sector in the case study. Many learners spent a lot of 

time copying out the case study into their answers but then not exploring it in 
relation to Activities 1 and 2. Some learners re-iterated case study information 

and data, and commented on the issues they found without analysing the 
information in relation to the topics in the activities. 

 
 

Activity 1  
 
For Activity 1, responses that reached the higher mark bands focussed on the 

issues of leadership and management styles and skills and  the impact these 
had on motivation and performance relative to achievement of stated goals, 

using relevant information from the case study to support and justify 
arguments made. These responses also included relevant recommendations 

relating to improvements in the key issues with support from the case study 
data and relating to goals.   

 
Many responses focussed on changing leadership styles and staff motivation, 

which were relevant to this case study. Most candidates limited their ability to 
access higher mark bands due to a lack of justification relating to business 

goals and a lack of balance in their conclusions.  

 
Responses in lower mark bands re-iterated case study data and facts with little 

attempt to take an analytical approach and often with little reference to key 
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management principles (Please refer to specification). Some learners believed 
that the benchmarking research was carried out by Lilydays, when in fact it 

was from a similar business Clearway Theatre.  
 

 

Activity 2  
 

As in past series, many learners seem to spend too much time on Activity 1 
and rush through Activity 2. As a result, many learners were not able to move 

into the higher mark bands, for Activity 2. Since marks are evenly split 
between Activity 1 and Activity 2, learners should aim to split their time more 

evenly between the two activities.   
The tendency overall was for learners to present lots of slides and notes on the 

different types of employment contract with the advantages and disadvantages 
of each type. Most learners then provided a notes page for each slide which 

was often generic and largely theoretical.  
The recommended changes were then provided, but a large number of learners 

made recommendations on the type of contract rather than on how to achieve 
employee engagement with business culture. This limited learners ability to 

reach the higher marks.  

 
Overall there appeared to be quite strong knowledge and understanding of the 

theory of employment contracts in Activity 2 work. Responses overall showed 
understanding of the impact on individuals and on Lilydays of changes in 

contracts but failed to show an understanding of employee engagement with 
business culture. This led to poor performance in terms of the AF6 criterion.  

 
 

Activity 1   
 

Assessment Focus 1: Information/ data analysis and 
interpretation  
 
The quality of the answers in this assessment focus varied in depth and 

relevance. Most learners made references to the case study and used this to 
support their analytical approach. Higher achieving learners included sustained 

references to the case study which were also fully relevant to the context.  
Some learners copied large amounts of the case study but did not use this to 

analyse the key issues for management. References to the case study, though 
often sustained, were not analysed, and this limited the number of marks 

achieved. 

 
The example below is part of a response from the middle of mark band two. 

The learner used information from the case study which meant that the 
response was not generic but was unable to access the higher mark bands 
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because they made basic conclusions taken rather than demonstrating  a 
detailed analytical approach which is required to progress to mark band three. 

 

 
 

The tables of evidence on the total average capacity of each hall (Figure 1 and 
Figure 2) were often not analysed or applied to Lilydays and although many 

learners had drawn conclusions on the impact of changing employment 

contracts (Figure 2, 3 and 4) these were often wrongly attributed to Lilydays 
rather than Clearway Theatre. Learners who achieved marks in the lower mark 

bands tended to restate Figures 1- 4 in words without expanding on or relating 
these figures to Lilydays situation.  

 
The example below is part of a response from the middle of mark band two. 

The learner has analysed the figures in Figure 1  by calculating changes and 
making comparisons between the two venues however there is little analysis of 

the issues or implications for the business / balanced conclusions.  
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Learners in most cases managed to identify some key issues from the case 
study and this was generally covered well.  Those learners accessing higher 

mark bands used the case study well and used the benchmarking in context 
with Lilidays Centre and linked these to the overall business goals.  Analysis in 

a lot of cases was weak in this AF, lacking detail and balanced conclusion.  
Some learners carried out additional research and included this in their 

reports, e.g. some looked at the overall entertainment market, compared 
Lilidays to Vue Cinemas, but this research could not be counted in the final 

marks as it was not in context with the case study. 
 

Many learners did not give clear links to the case study which were relevant 
and in context and in some cases, references were fleeting and not in any 

great depth.  As a result of lack of linkage, learners were not able to give 

detailed analysis or balanced conclusions.  Where higher mark bands were 
accessed learners used the case study well and references were sustained and 

frequent throughout the report. This helped learners to analyse the situation at 
Lilydays by using the information they had been given which ultimately led 

them to give balanced and relevant conclusions to their report. The majority of 
learners understood the issues faced by Lilydays and the need for the 

organisation to change.  They also managed to highlight the main points such 
as Catherine had a paternalistic leadership style and was transactional rather 

than transformational and that Catherine needed to become a more strategic 
leader with a more democratic style which could support delegation. Most 

earners also identified issues with excess capacity and motivation linking this 
to high costs and low profit. There were some instances where learners used 

benchmarking material from other sources. It is not a requirement for learners 
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to carry out any additional research for this unit and therefore, research of this 
nature is not awarded marks. At lower levels, the work included generic 

comments which in some cases were not related to Lilydays. 
 

 

Assessment Focus 2: Key principles of management  
 

There were a range of potential management principles that could be 
addressed for management and leadership functions in context for Activity 1. 

Learners who did not address the focus of the question did not achieve marks 
higher than mark band 1. The more applied responses were able to identify the 

key principles of management, in context and linked in to the business goals, 
achieving marks in mark bands three and four. Weaker responses lacked 

further development in this area.  The majority of learners developed their 
responses by identifying management and leadership issues, linking this to 

achievement of goals and recommending appropriate solutions in context.  
Most learners indicated that the business was not achieving it’s profit goal 

because of a lack of strategic management capacity and were able to make 
appropriate suggestions to address this. Some learners discussed the possible 

impact of restructuring the management and leadership functions and linked 

this to the achievement of Lilydays other stated goals with reasonable 
accuracy.   

 
The example below gained marks t the bottom of mark band two. The work 

contained relevant themes associated with management principles e.g. 
‘paternalism’, ‘business culture’, ‘customer satisfaction’ and although there is a 

clear attempt to link these to the stated business goals development is very 
limited. 

 

 
 

There were some learners who discussed motivational theories and leadership 
styles, with a few incorrectly identifying Catherine’s leadership style as 

autocratic.  
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The majority of learners correctly identified that Catherine was a highly 
transactional leader and gave some good examples which supported this 

theory, using the case study.  Many learners gave very detailed information 
concerning different types of leadership styles, but much of this was 

theoretical and not in context with the case study or the business goals.  Some 
learners mentioned theorists, e.g. Maslow, Herzberg, Taylor etc. and where 

there was a clear understanding as to how these theories related to Lilidays 
and how they could help to improve the situation this was done well.  

However, in some cases, these theorists were sprinkled around the report with 
no clear understanding of the underlying issue, therefore, limiting the mark 

band that learners could achieve.  Where learners provided relevant, clear 
management principles which were clearly linked to the context of the case 

study and the overall business goals the organization was trying to achieve, 

these learners achieved the higher mark bands. 
 

The range of key management principles tended to include motivation/ 
motivators, management styles, transactional vs transitional leadership and 

some benchmarking. 
 

Some learners included work on External factors which was not rewardable as 
this is not part of the requirements for this unit. 

 
 

Assessment Focus 3: Suggested alternative 
management approaches 
 

Responses that were awarded higher marks focused on three or four 

alternative approaches to management that were in context and related these 
to the business goals of the organisation. Some learners listed more 

alternative approaches, then struggled to apply them all in context, which 
limited the number of marks awarded. Some of these approaches were 

generic, not applied to the context of Lilydays, and some were unrealistic, such 
as attracting a wider target audience by hiring other venues or paying staff 

higher salaries. These were considered to be ‘unrealistic in the context of the 
scenario’ and so marks were limited to mark bands one and two (see mark 

grid).   Some learners used the results of the management meeting as their 
recommendations, e.g. Alex and Catherine moving positions, creating a flexible 

work force and Catherine changing her job title which had already been 
decided and were not new recommendations.  Where higher marks were 

awarded, recommendations were fully justified and in the context of the case 
study and business goals.  Examples included, speaking and networking more 

closely with stakeholders, adding more interesting and diverse shows to the 

programme and training for staff, particularly those in new positions.   



 

11                

Version 1 

L3 Lead Examiner Report 1906 

 

The recommendations given by learners were varied and linked mainly to the 
key management principles learners wrote about in AF2, being generally 

realistic and appropriately linked to the case study.   

 

The example below shows a generic recommendation which is not always in 
context and lacks direct links with the business goals This example achieved 

marks at the bottom of mark band 2. 
 

 
 

Overall, learners clearly understood the context and applied their arguments 
within this context and were able to move into the higher mark bands for this 

assessment focus. Learners who took a more generic approach were limited in 

their ability to gain marks. Whilst developing the principles raised, they did not 
really consider the context, which therefore lacked relevance and balance. This 

led to generic or unrealistic recommendations. 
 

 

Assessment Focus 4: Structure and presentation  
 

Overall, the structures of the reports were generally good.  Most had a natural 
flow, paragraphs and in some cases, headings separated key areas and most 

had a conclusion. Marks were lost on this assessment focus mainly for lack of 
relevant management principles and/or concepts and lack of management 

terminology. Many learners started the set task with introductions giving a 
clear statement of the purpose of the report and in many cases referring to the 

case study to set the scene.  
 

Example introduction layout: 
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Example conclusion layout: 
 

 
 

 
There were instances where learners incorporated their recommendations 

within their conclusions which helped to pull all the issues raised in the report 
together. A number of learners spent time on producing front covers and 

contents pages for their reports.  These did not add to the structure of the 
reports so therefore did not gain any additional marks. Overall, the structure 

and presentation of learner’s reports were of a good standard with main points 
covered throughout their writing.  Structure in the majority of reports was 

good with a small number of reports containing major communication errors. 
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Activity 2   
 
Assessment Focus 5: Information/data analysis and interpre
tation   
 
Coverage of and reference to the case study within the presentation was 

inconsistent across most learners.  Where references were made, they were 
relevant, but lacked analysis and in many cases were generic.  The majority of 

learners identified different types of contract that Lilidays were currently using, 
but in some cases misunderstood that zero-hour contracts had not yet been 

introduced.   

 
Some learners used the benchmarking data given within the case study, but 

this was not done consistently well. In some cases, there was confusion that 
the data belonged to Lilidays when in fact it was Clearway Theatre’s data and 

should only be used to compare rather than explain what is happening now. 
Most learners produced speaker notes within their presentation, but the 

amount of analysis was limited and there was a sense that insufficient time 
had been allocated to Activity 2 overall. 

 
The example below shows a piece of work that achieved the top of mark band 

two since it is relevant to the context and is using an analytical approach to 
come to balanced conclusions e.g. ‘have no zero hours contracts’. However the 

work lacks sufficient detail as it focuses mainly on zero hours contracts 
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Assessment Focus 6: Key principles of management 
 
The majority of learners gave a reasonable account of different types of 

employment contract and their uses but very often the evidence given was 
generic, very theoretical and not relevant to the case study, particularly in 

relation to the business goals.   
 

Where higher marks were awarded, learners correctly identified the impact on 
motivation, retention, business performance and absenteeism. Many learners 

approached the task by outlining the advantages and disadvantages of 
different contracts but failed to acknowledge the negative impact of zero hours 

contracts on employee commitment and motivation. Many learners provide 

speaker notes but these were often very limited and did little to expand on 
bullet points provided in the slides.  
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Example shows very brief speaker notes which did little to improve on the 

information provided on the slide.  
 

 
 

Learners should ensure that they read all aspects of the Set Task questions 
carefully as the assumption that AF7 recommendations were based solely on 

the AF5 and 6 analysis meant that learners did not correctly respond to this 
activity and were unable to achieve higher mark bands. 

 
 

Assessment Focus 7: Suggested alternative management 
approaches  
 
 

The majority of learners included some form of suggestion or recommendation, 
however, because the theme was not always understood, these were 

sometimes unrealistic and generic. Many learners misunderstood the question 
in terms of business culture and employee engagement and the impact on the 

organisations business goals and spoke only about employment contracts. 
Therefore, this limited the mark band that could be awarded.   

 
Where higher mark bands were awarded, recommendations were in relation to 

employee engagement with business culture after the introduction of the new 
employment contracts. Learners who had addressed this activity correctly also 

tended to make appropriate and relevant suggestions which were relevant to 
the case study with balanced justifications although these were often not 

linked to goals. 

 
Justifications for the recommendations could be improved by most learners.   
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Stronger work focused on fewer alternative approaches to employee 
engagement and business culture and analysed benefits and drawbacks to 

make a balanced conclusion and access the higher mark bands.  
 

The example below shows an example of management principles relating to 
business culture and employee engagement: 

 

  
 

 

Assessment Focus 8: Structure and presentation  
 

 
Presentations generally used a similar format which  followed the first task set 

out in the question paper but largely ignored the second. The presentations in 
general had a logical structure with few communication and spelling errors. 

The majority of learners followed a similar format with an introduction, issues, 
recommendations, and a conclusion.  Management terminology was 

appropriate in the majority of responses. Presentations varied in length, but 
most had a start, middle and end, and showed a logical structure.  This 

approach enabled learners to access marks in mark bands 2 and 3. There were 
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few communication errors in the majority of presentations. On some occasions 
work was submitted without speaker notes; this limited the mark band which 

could be awarded due to the lack of development of the concepts discussed in 
the presentation. Learners should make sure to include speaker notes with 

their presentations and centres must ensure when printing hard copies of work 
to print the speaker notes as well as the slides. 
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