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Grade Boundaries 

What is a grade boundary?  
A grade boundary is where we set the level of achievement required to obtain a certain 
grade for the externally assessed unit. We set grade boundaries for each grade, at 
Distinction, Merit and Pass.  

 

Setting grade boundaries  
When we set grade boundaries, we look at the performance of every learner who took 
the external assessment. When we can see the full picture of performance, our experts 
are then able to decide where best to place the grade boundaries – this means that 
they decide what the lowest possible mark is for a particular grade.  

When our experts set the grade boundaries, they make sure that learners receive 
grades which reflect their ability. Awarding grade boundaries is conducted to ensure 
learners achieve the grade they deserve to achieve, irrespective of variation in the 
external assessment.  

 

Variations in external assessments  
Each external assessment we set asks different questions and may assess different 
parts of the unit content outlined in the specification. It would be unfair to learners if 
we set the same grade boundaries for each assessment, because then it would not take 
accessibility into account. 

Grade boundaries for this, and all other papers, are on the website via this link: 

http://qualifications.pearson.com/en/support/support-topics/results-certification/grade-
boundaries.html 

 
Unit 3: Health Psychology (21333L) 

Grade Unclassified 
Level 3 

N P M D 

 

Boundary Mark 

 

0 

 

20 29 38 48 
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Introduction  
 

The 2019 summer series, was the first external assessment for this unit and for the 
qualification as a whole. Centres and learners should be congratulated on their 
preparation for this unit. Overall learners appeared to have knowledge across many of 
the specification topics covered in this external assessment. Extended open responses 
seemed to pose a greater challenge to learners, however, something that may be 
expected at the start of a new qualification.  

For this unit learners were able to explore psychological approaches, theories and 
studies which are related to lifestyle choices, unhealthy behaviours and how behaviour 
can be changed. They were able to select and apply knowledge of these approaches, 
theories and studies to three different contexts taken from section B: namely, 
physiological addiction, behavioural addiction and stress. Each section has a mix of 
short and extended open responses with one section heavier in terms of marks (30) 
which also included two six-mark questions.  Centres should note that this 30-mark 
section could be on any of the three areas noted above.  

Responses at the pass level tended to show superficial knowledge of theories, 
approaches and studies. For instance, there would be some knowledge of studies and 
learners would be able to explain results/conclusions but would then only superficially 
apply them to the context, or not at all. In terms of extended open responses, which 
are marked with criterion levels, learners would be able to select appropriate 
knowledge of the model/theory/ approach in question but only apply them superficially 
to the context and often with limited or no evaluation which often restricted learners 
to top level 1, or bottom of level 2.  

Responses that gained higher marks were able to apply accurate and thorough 
knowledge and understanding of approaches, theories and studies to the contexts, 
showing ability to critically evaluate across both short and extended responses. These 
learners were also able to make judgements about the appropriateness of approaches, 
theories and studies to the contexts given in the assessment, making judgements about 
their effectiveness. Level three answers also showed a balance between strength and 
weaknesses, and also discussed alternative approaches and theories within their 
answers, often using evidence to strengthen their points.   

More detail of the above can be found in the individual question section of the report.  
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Introduction to the Overall Performance of the Unit 
 
All questions were attempted by a large majority of learners, indicating that learners 
had covered the content within the specification. It also indicated that there were few 
issues with timing with the assessment.   
 
However, there were a few learners who seemed to be short on time at the end, 
evidenced by the structure of their answers. For these learners, it is important to note 
the number of marks available for each question, as there were a number of occasions 
where the detail provided for one and two-mark answers was above the amount 
necessary for that style of question. Consequently, tutors should emphasise the 
amount of time that should be spent on each question when learners are revising using 
past/sample exam papers.  
The standard overall for this paper was slightly lower than expected, with an 
inconsistent standard shown across the whole paper and a number of areas where 
learners may be further guided to improve their performance.  
 
Most learners showed effective exam technique in general by addressing the command 
verb in the question. For example, the command verb state or identify only required 
a short answer, with a value of one to two marks at most. However, the command verb 
explain requires learners to justify/exemplify a point made and this was less 
successfully completed with learners often able to make an appropriate point but 
failing to then justify/exemplify that point. The command verbs in extended open 
responses proved more challenging. Evaluate questions were attempted more 
successfully than those which used the command word assess, which requires learners 
to look at a variety of factors or events that apply to the context, making some 
judgements/conclusions about their importance. For this reason, it may be worth tutors 
ensuring that learners have a thorough understanding of the requirements of 
command verbs for future series.  
 
In regard to key terminology, there was a variable standard shown. In section A, which 
focused on addiction to alcohol, there were few problems with the first two questions 
which asked learners to use information from the context to show knowledge of key 
terms. Learners showed fairly good knowledge of physiological addiction and locus of 
control and therefore selected appropriate information from the context.  The most 
common error consisted of learners misinterpreting the term with some discussing 
Stefan “taking control” of his addiction or talking of elements not related to 
physiological addictions and they often scored 0 on these two questions. This standard 
was replicated across the paper with the majority of learners able to use the scenario 
effectively to answer short one and two-mark questions.  In contrast, however, there 
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was low understanding of key terminology not applied to the context such as rational 
non-adherence and variable reinforcement schedules which was slightly surprising. It 
may be, therefore that an increased focus on key terminology may be necessary for 
future series.  
 
In terms of study-based questions, namely Cooke, Johansson and Griffiths in this 
assessment, there was again an inconsistent standard across learners. Learners need 
to ensure that they have enough knowledge of the studies to answer questions on the 
findings of all the named studies and be able then to apply them to the scenario in 
question. It is also imperative that learners learn evaluation for all of the named studies 
as questions on these should be expected in future series. In addition, learners should 
be able to talk about the procedure of a study, but it needs to be noted that this will 
never form part of an extended open response question. It is also good practice for 
learners to have knowledge about the procedure of a study in order for them to have 
greater understanding of the findings/conclusions/evaluation. This is particularly 
pertinent for the evaluation of studies which often need the context of the procedure 
to be meaningful.  
 
In terms of performance, the Griffiths and Johansson studies performed much better 
than Cooke, where there were very few learners who showed knowledge and 
understanding of the study itself, never mind having the depth to apply it to the 
scenario. This may be due to the fact that Griffith’s and Johansson have been a mainstay 
of the A level syllabus for a number of years whereas Cooke is completely new study 
for most, if not all, teachers. For this reason, it is important to use the additional 
guidance provided on the Applied Psychology website to inform teaching. I would 
expect performance on the ‘new’ studies to improve as more resources/ text books are 
available to teachers and with subsequent sittings of this unit. Finally, in terms of study-
based questions, it is important than learners have a good understanding of evaluative 
terms such as usefulness, reliability etc., and be able to apply these to the studies. 
Questions on the strengths and weaknesses of named studies should be expected in 
future series. 
 
In terms of extended open responses, it should be noted that there were very few 
learners who achieved level 3 consistently, and often low to mid-level 2 was the most 
common level of response seen. Learners showed superficial knowledge of the self-
medication model often only using information from the stem and scenario to answer 
the question alongside more ‘common sense’ knowledge. The self-medication model is 
clearly stated within the specification and a more thorough understanding of this model 
will be required to answer questions in future series. Knowledge of Cognitive 
Behavioural Therapy, and the Hovland Yale model showed far more depth of 
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responses, and once again it may be that the latter two are more common at this point 
in terms of resources and appearance in other specifications.  
 
One requirement that definitely needs significant improvement in future series is the 
AO3 evaluation/assessment/discussion. Exam technique was often weak in relation to 
AO3, with many learners providing limited or no evaluation/assessment and with those 
that did attempt evaluation only providing some superficial points which were often 
generic and not applied to context. Higher scoring answers not only used 
contextualised evaluation points, but also evidence across the specification alongside 
alternative theories. These still tended to be partially developed, however, and often 
limited answers to level 2. For some learners, it may be worth revisiting exam 
techniques and the requirement to produce a balanced answer in relation to the 
‘assess’ and ‘evaluate’ questions. An increased awareness of the command verb may 
aid the construction of an appropriate response. One thing to note, any 
studies/theories across the qualification can be used to answer any question and some 
learners did show some synoptic elements, although this is most certainly not a 
requirement to achieve the higher marks.   
 
Finally, learners must be reminded that answers need to be applied to and be suitable 
to the context they have been given. This means that they need to read the context 
carefully to ensure they understand the requirements. One example of this was 
question 5a and 5b on a stress management technique. Within the context it states that 
employers are the one leading the promotion to reduce stress and therefore 
techniques that would only be prescribed by doctors i.e. drug treatments would not be 
applicable. Learners must therefore ensure that they do not assume that all of the 
techniques/approaches they have learnt are appropriate on all occasions: again, this is 
especially true for Section C when looking at behavioural change/adherence. 
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Individual Questions 

 
Question 1. 

This question was split into 1 AO1 and 1 AO2 marks. This meant that learners were 
awarded one mark for a sign/symptom of a physiological addiction and one 
further mark for evidence from the context of this sign/symptom. Most learners 
were able to correctly identify an appropriate sign/symptom of physiological 
addiction and then give evidence from the scenario. A minority of learners only 
used evidence from the scenario and therefore only got 1 mark. 

 

This response gained 0 marks.  

This learner has not understood the demands of the question and produces no 
creditworthy material 

 

This response gained 1 marks.  

This learner correctly identified that Stefan will get physical withdrawal symptoms 
but did not provide any evidence from the scenario so only gets 1 AO1 mark.  
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This response gets 2 marks.  

This candidate has correctly identified that Stefan will suffer from withdrawal 
symptoms when he stops drinking for one mark, and then goes on to correctly 
identify from the context that he gets tremors and headaches, for the second 
mark.  

 

Question 2 

This second question also required learners to use the context to identify two 
examples that may suggest Stefan has an external locus of control. This question 
was one of the better answered questions which focused on terminology used 
within the specification. Most learners were able to identify at least one 
appropriate piece of evidence from the scenario, with a large number gaining the 
full two marks. The most common error was when learners identified evidence 
which was more appropriate for internal locus of control. It is vital that all learners 
have a thorough understanding of the terminology within the specification.   

 

This response gets zero marks. 

Unfortunately, this learner does not gain any marks. The first point really is 
focused more on internal locus of control and the second part really hasn’t got 
anything to do with locus of control at all.  
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This response gets 2 marks.  

 

Perfect answer using the first two points on the mark scheme (blaming his parents 
and the arguments with his girlfriend rather than himself).  
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Question 3 (a) 

This is a two-part question. This first part is worth 2 AO1 and 2 AO2 marks and 
asks learners to explain two findings from Cooke et al (2016) study which could 
help explain Stefan’ behaviour. For this question learners will have to show 
accurate knowledge of the findings of Cooke et al study, and then provide a linked 
explanation about how it could explain Stefan’s behaviour. This question in 
general was not well answered with many learners giving findings from entirely 
different studies. Of those who did show some knowledge of Cooke et al (2016) 
study many very vague and muddled and often did not go on to explain Stefan’s 
behaviour through those findings. There were some nice answers though, with a 
minority of learners being able to give two findings and then explain Stefan’s 
behaviour well.  The ability to apply the findings of named studies to a variety of 
contexts is essential to be successful in future series.  

 

The response gets 1 mark. 

This response gains one mark for correctly identifying that there is a positive 
correlation between intentions to and carrying out the behaviour but then does 
not relate their answer to Stefan so can only obtain one mark. A second mark was 
not suggested.  

 

 
 

This response gets 4 marks 

This is a really good answer and is thoroughly worth the full 4 marks. The learner 
correctly identified that Cooke found a positive correlation between positive 
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attitudes to drinking and actually carrying out the behaviour and then related it 
well to Stefan. The 2nd point correctly identifies that there was a positive 
correlation between subjective norms and drinking behaviour and then once again 
correctly related it to Stefan and the pressure from his friends to drink/seem 
acceptable in society both of which are correct.  

 

 
 
Question 3 (b)  
 
The second part of this question asks learners to explain one strength of Cooke et al 
(2016) study. This consisted of one AO1 mark and 2 AO3 marks; no link to context was 
necessary. This question required learners to identify a strength of the study and then 
justify the strength that they have given. The major problem, of course, with this 
question was that if learners showed no knowledge of the study in the first part then 
they have very little ability to evaluate it; consequently, this question performed poorly 
across all ability levels. Learners often attempted the question but showed weak 
evaluative skills often providing superficial, generic, evaluative points which gained no 
credit. Stronger learners were able to identify strengths such as the large amount of 
data collected or that there is a practical application associated with the study but often 
did not justify enough to get two further marks. It is important therefore that all 
learners are equipped with enough knowledge of the studies in order to answer these 
types of questions.  
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This response gets 0 marks.  
 
This is the wrong study – urine samples were not taken as this was a review article so 
secondary rather than primary data.  

 
This response gets 2 marks.  
 
There were no three-mark answers seen in this series and the two-mark answers were 
also relatively weak and tended to focus on the idea of the study collecting large 
amounts of data (this is true there were 40 studies viewed and analysed) and this makes 
it more applicable to a wider application. Weak: but just two.  
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Question 4 
 
This is a 9-mark extended open response essay which asks learners to assess the 
usefulness of the self-medication model in explaining Stefan’s drinking behaviour.  This 
is marked through the application of levels rather than being points based. To gain level 
3 learners need to show balance between AO1, AO2 and AO3 (all have equal weighting).  
Learners needed to show accurate and thorough knowledge of the self-medication 
model, which is applied to context throughout and also a well-developed and logical 
assessment which may include strengths and weaknesses as well as alternative 
theories. The term self-medication seemed to throw some learners however it is clearly 
on the specification for alcohol addiction and therefore is a required element to learn 
on this course.  
 
In the main learners did not perform well on this question often only giving points which 
were available in the stem of the question and a few superficial points from the context 
and therefore the majority of marks tended to be at the top of level 1/bottom level 2. 
There was very limited, or no assessment seen within responses. A few learners did 
engage with this element of the question, suggesting that it places no blame on Jamal, 
but that it cannot explain the initiation of an alcohol addiction when the individual has 
no problems. These answers still tended to be unbalanced, however, and often 
remained within level 2.  
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This response gets level 1 – 2 marks.  
This response has isolated elements of knowledge and understanding in terms of the 
self-medication model as an explanation of Stefan’s drinking. The learner talks about 
current life stressors at work and a very weak evaluative point suggesting that Stefan 
may be lying about his stressors, so he can carry on drinking which is hardly 
creditworthy. Due to this isolated knowledge and limited (or no assessment) we start 
in the middle of level 1 and have no reason to go up or down so 2 marks.  
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This response gets level 2 – 5 marks.  
 
This response shows some accurate knowledge and understanding of the self-
medication model explaining drinking as being due to it helping people with problems 
in their life such as depression and anxiety and then also linking it to Stefan’s stresses 
at work. There is further contextualisation with the response correctly identifying that 
Stefan states that it is the only thing that helps calm him down and therefore he is using 
it to cope with anxiety and stress. 
 
This learner has chosen alternative models as a way of assessing its usefulness which 
is perfectly creditable, but narrow, way of assessment. The learner correctly identifies 
the learning approach as a more useful way of explaining Stefan’s behaviour and talks 
about imitation and observation of role models, and then linking that to the context 
with Stefan blaming his parents for drinking and also bringing in Bandura as evidence 
for the learning approach.  
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To achieve level 3, however, I would have liked to have seen a greater depth of 
knowledge about how the model would/or would not explain initiation, maintenance 
and relapse as well as a more balanced assessment focusing on the strengths and 
weaknesses of the self-medication model as a whole rather than just alternative 
theories.  
 
 
Question 5 (a) 

 
This was a two-part question which focused on stress management techniques. This 
first part asked for one technique that employees could use to reduce their stress 
levels. The majority of learners successfully stated one stress management with the 
most common responses stress inoculation therapy/training and biofeedback. 
However, a few learners talked about models such as the biopsychosocial model or 
more generic points such as “getting more sleep” which were not creditworthy. More 
specific techniques not on the specification such as yoga were credited.  
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This response is worth 0 marks 
 
No creditworthy material in this response.  

 
This response gets 1 mark.  
 
Yoga was seen as a creditworthy response for one mark.  
 

 
 
 
This response gets 1 mark. 
 
Stress inoculation therapy/training is fine for one mark.  
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Question 5 (b) 
 
Question 5b provided more of a challenge for learners. This question asked learners to 
evaluate one stress management technique for the employees and was worth 2 AO2 
and 2 AO3 marks.  This question was not linked to 5 (a) and therefore learners did not 
have to use the technique that they stated in part (a) although the majority, as expected, 
did so. This provided a challenge for some learners who had responded with more 
general points such as “get more sleep” as they found very little to evaluate. It is 
therefore vital that learners read the question properly and be aware that it will be 
clearly stated within the question whether it is linked, or not.  
 
The most common error here was providing generic evaluation points which were not 
really directed towards any technique at all and were most often deemed non-
creditworthy. In addition, some learners talked about drug therapies. Although drug 
therapies are indeed a stress management technique and are on the specification for 
Unit 3 it is not a technique that would have been recommended or utilised by 
employers at work. This shows that learners need to not only have knowledge of the 
stress management techniques as a whole but also when they will be appropriate; this 
is especially true of drugs such as betablockers which can only be prescribed by a GP.  
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This response got 0 marks.  
 
This learner showed excellent knowledge of the strengths and weaknesses of drug 
therapy and for another question it could quite easily have got full marks. However, as 
stated above, drug therapy was not deemed as appropriate for this question so got 0 
marks.  
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This response gets 2 marks. 
 
Nothing for the strength as this is more of a description of social identity theory than 
a strength. 
 
Two for the weakness – one for identifying that it takes time and motivation and the 
second for suggesting that this may not be appealing especially if they lack confidence 
(and may actually raise stress level). This is probably a stronger weakness than the 4 
mark one that follows; just a shame about the strength.  
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This response gets 4 marks. 
 
2 marks for the strength – one for suggesting that it has long lasting benefit and the 
2nd for justifying this by saying that this is because it directly focuses on the issues 
(and symptoms).  
 
2 marks for the weakness – one for saying it requires motivation and effort and the 
second for suggesting (weakly) that they may not want to do this as they will still have 
deadlines and work to complete.  

 
 
Question 6 
 
Question six asks learners to explain two ways the results of Johansson’s (1978) study 
can help company bosses understand the reasons behind employee’s high levels of 
stress. This question is worth 2 AO1 and 2AO2 marks. For this question, learners had 
to identify an appropriate result from the study and a further mark for a linked 
explanation. The majority of learners made a good attempt at this question and showed 
a lot stronger knowledge of Johansson’s study than of the Cooke study earlier on in the 
paper.   
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The most common answers centred around the repetitive nature of the work and also 
the fact that deadlines/performance being linked to pay created higher stress levels. 
The weaker element of the question was linking that to the context and showing that 
the element of Johansson that they have discussed was indeed part of the reason 
behind the workers stress levels. Some learners fell in to the trap of giving suggestions 
about how the employers could reduce stress levels based upon the elements they 
have discussed, which is not what the question asked for. This stresses once again the 
importance of learners reading the question properly and being aware of the 
requirements of the question. 
 
This response gets 0 marks. 
 
There is nothing creditworthy within this response in fact there are small elements of 
procedure in there which is not what the question asked for.   
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This response gets 1 mark. 
 
This gets a single mark for identifying one accurate result from the study. Not linked 
to the context however, so cannot get the 2nd mark.  
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This response gets 4 marks.  
 
1 for identifying that repetition is a factor in high stress levels and then 1 for 
explaining that in the scenario the employees felt that the work is the same and can 
be boring (and so have high stress). 
 
1 for identifying that if money is reliant on a job getting done it will create high stress 
levels and the one for explaining that the department had a number of targets which, 
if hit, meant they got a £2000 bonus.  
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Question 7 
 
This question was worth 2 AO2 marks and asked learners to explain how rational non-
adherence could be a reason why the employees won’t change their behaviour. For this 
question, learners should show knowledge (linked) of what is meant by rational non-
adherence and then explain why this could be a reason that the employees wouldn’t 
change their behaviour. This question did not perform wellwith very few learners being 
able to show any knowledge of rational non-adherence often giving very generic, vague 
points about why they wouldn’t change their behaviour i.e. they didn’t have the time, 
or they had too much work to do etc. There were some learners that did understand 
about the idea of a cost benefit analysis and they made a good attempt at the question, 
but they often still struggled to link it back to the context well. 
 
 
This response got 0 marks. 
 
No creditworthy information in this response.  
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This response got 1 mark. 
 
This response correctly identifies that people would perform a cost benefit analysis 
before deciding whether to change behaviour for one mark. However, the second part 
is too vague for the further mark. I would like to see some specifics from the scenario 
i.e. what the negative effects are (loss of bonus). 

 
 
Question 8 
 
This is a 9-mark extended open response essay which asks learners to assess the 
effectiveness of the Hovland-Yale model as a way of changing the employee’s 
behaviour.  This is marked through the application of levels rather than being points 
based. To gain level 3 learners need to show balance between AO1, AO2 and AO3 (all 
have equal weighting).  Learners needed to show accurate and thorough knowledge of 
the self-medication model, which is applied to context throughout and also a well-
developed and logical assessment which may include strengths and weaknesses as well 
as alternative theories. This essay had a wider range of marks than the essay on self-
medication model with a handful of level 3 answers seen.  
 
Better answers talked about message, communicator and audience in some depth and 
then applied this to the context well. They also used research studies to support the 
model, whilst also focusing on alternative models which may be more effective in 
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changing behaviour; usually the fear arousal model. The AO3 was still the weaker 
element within this question however and these skills are something that needs to be 
targeted by centres for future series. Weaker answers often tended to focus on one 
aspect of the Hovland Yale Model or looked at all three elements very superficially and 
often only produced limited or no assessment, with only very superficial links to the 
context and therefore often only scored level 1.  
 
This response scored level 1 – 2 marks.  
 
There is some isolated knowledge and understanding in this response. This learner 
identified the communicator and the message as important factors in behavioural 
change, but this is very superficial. There is little application to the context. There is little 
else in the answer so limited to level 1 – 2 marks.  
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This response scored level 3 - 8 marks.  
 
This response shows accurate and thorough knowledge and understanding of the three 
factors that affect behavioural change in the Hovland Yale model and explicitly links 
them to the context throughout most of the answer. The assessment is well developed 
throughout most of the essay especially on the first two points about ethical issues and 
control of behaviour and also linking fear arousal and Janis and Feshbach which is 
absolutely fine. This is not the full 9 marks as the assessment could have shown more 
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development at the end of the essay, and also there were elements where there could 
have been greater contextualisation. Still an excellent response, however. 
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Question 9 
 
This is a one mark AO2 question asking for one example of salience from the context. 
This required learners to understand the term salience which is one of Griffiths six 
components of addiction. Most learners showed their understanding and selected an 
appropriate example from the context. There were some learners who seemed to not 
understand the meaning of the term and therefore chose inappropriate examples from 
the scenario. It is important that key terminology is understood for future series.  
 
This response gets 0 marks.  
 
This is not salience.  

 
 
This response gets 1 mark. 

 
Thinking about the fruit machines days and night is a perfect example of salience.  
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Question 10 
 
This is a two-mark AO2 explain question which asks learners how variable 
reinforcement schedules could explain Misaki’s gambling behaviour. For this question 
learners should provide an explanation of what variable reinforcement schedules are, 
and then for a further mark they need to provide a linked justification. Learners showed 
weak understanding of this term and invariably produced responses that gained 0 
marks. A few learners did show some understanding but often lack the detail necessary 
to get 2 marks, often talking about not Misaki not knowing when she will win next but 
then not going on to explain the consequence of this action i.e. that she will continue 
to gamble as there is always the possibility that the next time she will win.  Learners 
need to understand key terminology to be successful in future series.  
 
This response gets 0 marks 
 
No creditworthy material. This response talks more about classical conditioning and 
association for the first part of the response and then talks about negative 
reinforcement for the latter part. Either way nothing in here about variable 
reinforcement.  
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This response gets 2 marks. 
 
Almost perfect answer this one. One mark for saying that variable reinforcement 
involves a variable success rate so Misaki doesn’t know when she will win again and one 
further mark for explaining that this means she will continuously gamble with the hope 
of a win every gamble.  

 
 
 
Question 11 (a) 
 
This is a three-mark AO1 question asking learners to describe the procedure of Griffith’s 
study. Although learners will not be asked to learn the procedure in great detail it is 
important that they know enough about each named study to be able to answer this 
style of question on the paper. Having said that learners, in the main, performed really 
well on this question showing good understanding of the study and often produced 
answers that would have been worth more than three marks. The most common error 
was not enough detail, talking about aims/results. A handful of learners talked about a 
completely different study. 
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This response gets 0 marks.  
 
No creditworthy material in this response. Griffiths did not talk about brain activation 
in his stud 

 
 

This response gets 3 marks.  

1 mark for the two groups – thinking aloud and not thinking aloud. 1 mark for 
the idea that there were regular and non-regular gamblers.1 mark for the fact 
that they were given £3 to gamble. The last part is correct also but max 3.  
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Question 11 (b) 

The second part of this questions asks learners to explain one-way Griffiths study 
can be said to be unethical for 2 marks. This is an AO3 question. The majority of 
learners discussed the idea that giving money to non-gamblers may cause them 
to be addicted. Whether they got one or two marks depended on the detail that 
they gave. Weaker answers tended to just state that they gave money to non- 
gamblers but did not explain the consequences of this action; something that 
better answers did. A minority of learners talked of ethical issues which were not 
relevant to this study and therefore got 0 marks.  

 

This response scored 0 marks 

Deception was not an issue in this study. 

 

This response scored 2 marks.  

One mark for the idea that it could start a gambling addiction and a further mark 
for explaining that they may have enjoyed it and developed cognitive biases 
leading to gambling addiction.  
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This response also scores 2 marks. 

This is the alternative way to score full marks. The first mark is for identifying an 
appropriate ethical issue i.e. harm to participants with the 2nd mark given for the 
explanation of this issue in relation to Griffiths’ study i.e. that it would start a 
gambling habit which may continue in the future.  

 
 

 

Question 11 (c) 

The final part of this question is a 1-mark AO3 question which asks learners to 
state on way Griffiths study is useful. Learners seemed to struggle with this 
question and perhaps look into it to deeply. An answer just suggesting that it 
shows that CBT could be an effective treatment for gambling addiction, or that 
thinking aloud technique may help addicts would have been sufficient. Many 
learners tried to explain their answer in too much detail. Learners need to 
understand what is required of each command verb.  

 

This response gets 0 marks. 

No creditworthy material in this answer; it is just restating (incorrectly at times) the 
results of the study. 
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This response gets 1 mark. 

1 mark for knowing that gamblers have irrational thoughts and that the knowledge 
of this can help overcome their addiction.  

 

This response also gets 1 mark.  

Like the response above this gets 1 mark for knowing that gamblers have been 
seen to have irrational thinking process (as the study shows) and therefore CBT 
will be an effective method to overcome gambling. This is a stronger response 
than the previous one due to their knowledge of CBT.  

 

Question 12. 

This is a six-mark medium open response question which consists of 2 AO2 marks 
and 4 AO3 marks. Therefore, each strength and each weakness need to be linked 
to context at some point. Learners needed to identify one strength and one 
weakness of the cognitive approach to gambling and then to justify the strength 
and weakness given. This question performed poorly, especially in terms of the 
strengths. The majority of learners just discussed how the cognitive approach 
explains gambling addiction for the strength and therefore did not achieve any 
marks. Some learners used Griffiths as research evidence for the Cognitive 
approach which I thought would happen more often given the previous question, 
whilst a small number did discuss the real-world application of the approach in 
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terms of treatments but in general these were vague and slightly muddled at 
times. 

The weakness of the Cognitive approach was the stronger part of the responses 
seen. Many learners used the issue of reductionism as their weakness, showing 
good understanding of the term which is pleasing as many learners usually 
struggle with the idea of reductionism.  Learners went on to explain about other 
factors which may have caused Misaki’s addiction and therefore often achieved 
2/3 marks on the weakness.  

 

This response gained 1 mark. 

There is nothing creditworthy in the strength as it just states what may cause her 
addiction and just one for the weakness which just states that the cognitive 
approach ignores the role of emotion/SLT etc. No expansion so no further mark 
here.  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

This response gains 6 marks.  

3 for the strength. One mark for saying it has real life application (point one on the 
mark scheme), a further mark for suggesting that it will be easier to spot issues 
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such as faulty thinking in gamblers and a final mark for suggesting that treatments 
such as CBT can be recommended.  

3 for the weakness. One mark for suggesting that you cannot establish cause and 
effect, A further mark for suggesting that it may be the faulty thinking that causes 
the addiction, or it could be due to other variables such as role models (3rd factor 
involved) and a final mark for explaining that if this is the case then the prescribed 
treatments would not be effective.  

Just enough context in both these answers, almost the minimum required.  
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Question 13 

This is a six-mark medium open response question which comprises of 2 AO1, 2 
AO2 and 2AO3 marks. This question is a levels marked answer. For a level 3, 
learners must demonstrate mostly accurate and detailed knowledge and 
understanding, able to apply most points to the context and also display a well-
developed and logical discussion which considers a number of different aspects. 
This does not mean that learners have to bring in other theories in order to 
achieve level 3, this could be a discussion of different aspects of the 
model/approach/study etc. named in the question. Learners in general did not 
perform well on this question often only achieving high level 1 bottom level 2 at 
most.  

Although most had an awareness of what self-efficacy means, that knowledge was 
often superficial and consisted of generic, “common sense” points and often did 
not discuss the finer elements within self-efficacy such as vicarious experiences, 
mastery experiences and so on. More often it was just stated that self-efficacy was 
your belief in yourself to achieve something. Centres need to ensure that learners 
have enough knowledge of models/theories and approaches to answer medium 
and extended open responses.  
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This response achieves level 1 – 2 marks.  

Knowledge and understanding is limited and really only mentions that low efficacy 
can mean a struggle to change behaviour and as Misaki has anxiety which can be 
linked to self-efficacy then she will struggle to stop. Self-efficacy is indeed a part of 
the Health Belief Model (HBM) but this response does not really say anything 
about the HBM and how this affects behavioural change in terms of self-efficacy 
and so is not really creditable.  

  



 

42                
Version 1 DCL2 

L3 Lead Examiner Report 1906 Unit 3 Applied Psychology 

This response achieves level 3 – 5 marks. 

 

There is accurate knowledge and understanding here with some developed 
discussion. The response talks about self-belief and how Misaki has a fight to give 
up the behaviour. This learner then discussed withdrawal symptoms and how this 
means she hasn’t the will power to stop showing low levels of self- efficacy. They 
then go on to talk about Bandura and his study on self-efficacy and how the results 
of his study show that self-efficacy is a good explanation for Misaki’s continued 
gambling behaviour.  
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Question 14.  

This is a 9-mark extended open response essay which asks learners to evaluate 
Cognitive Behavioural Therapy (CBT) as a way of treating Misaki’s gambling addiction.  
This is marked through the application of levels rather than being points based. To 
gain level 3 learners need to show balance between AO1, AO2 and AO3 (all have equal 
weighting).  Learners needed to show accurate and thorough knowledge of the 
Cognitive Behavioural Therapy, which is applied to context throughout and also a well-
developed and logical evaluation which is balanced and includes strengths and 
weaknesses as well as alternative theories. 

This was the strongest performing essay question on the paper with many 
learners showing fairly good knowledge of Cognitive Behavioural Therapy whilst 
also being able to bring in a few evaluation points, although these were often 
superficial at times and presented almost as a list rather than showing structure. 
This was a common theme throughout the extended open responses with the 
majority of learners not integrating different points within their essay 
consequently there tended to be very little flow to the essays. Many learners talked 
about faulty thinking processes and teaching Misaki coping strategies with better 
answers also talking about the therapeutic relationship and dealing with other 
problems within her life. In addition, some learners talked about cue reactivity and 
teaching Misaki how to deal with situations she would normally associate with 
gambling.  Evaluative points tended to focus on research evidence i.e. Griffiths, the 
lack of side effects, and the need for time and motivation.  

 

 

 

 

 

 

 

 

 

 

 

 



 

44                
Version 1 DCL2 

L3 Lead Examiner Report 1906 Unit 3 Applied Psychology 

This response achieves level 1 – 3 marks.  

This response actually shows some knowledge and understanding of Cognitive 
Behavioural Therapy (CBT). CBT indeed identifies negative situations where Misaki 
may relapse, changes irrational thoughts and the use of role play. The knowledge 
and understanding, therefore, is probably level 2 and better than many other 
responses seen. However, there is only one tiny bit of evaluation which is 
superficial and not developed (the need to admit she has a problem), and the 
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contextualization is superficial and limited to name only. For this reason, it is 
limited to the top of level 1 with AO1 level 2, but AO2 and AO3 level 1.  

 

 

This response achieves level 3 – 7 marks.  

This response shows accurate and thorough knowledge and understanding of 
Cognitive Behavioural Therapy with a number of elements discussed such as the 
therapeutic relationship, changing cognitive assumptions and irrational thoughts 
and also coping strategies and distraction techniques – all of which use the context 
well providing specific examples. The evaluation also raises a number of points 
such as it can be time consuming, that it needs motivation, and that Misaki may 
not apply what is learnt once she is in the real world which some may find it 
difficult to do without the therapist, and that there can be long waiting lists to have 
CBT which may make her situation worse. The reason why this response is at the 
bottom of level 3 is the lack of balance in the evaluation; with an emphasis on the 
weaknesses rather than the strengths. If this learner had discussed research 
evidence or the lack of side effects, it may well have achieved 8 or 9 marks.  
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Summary  

Based on their performance on this paper learners should:  

o Ensure that they have enough knowledge of all named studies within the 
specification to answer all styles of questions in terms of procedure, 
results/conclusions and evaluation.  
 

o Ensure that they have knowledge of the key terminology used within the 
specification and be able to apply it to scenario. 
 

o Ensure that their responses should be based on the command verb used in the 
question i.e.  the command word state does not require any expansion of a point 
whereas explain will require an appropriate expansion.  Evaluate, and assess all 
require learners to show in depth, contextualized, knowledge and create a 
balanced argument to gain the highest marks although a one-sided argument with 
relevant depth and detail could allow learners to access level 3.  

 

o Ensure that the technique/theory/model is appropriate to the context in the 
question. Not all techniques etc. will be applicable to all questions.  
 

o Remember to link answers to context: for many questions not linking at all to 
context will limit marks significantly and, in some cases, score 0.  
 

o Improve exam technique for extended open responses to ensure that they provide 
a balanced answer across all assessment objectives. In addition, to improve AO3 
technique significantly in order to provide a balanced assessment/evaluation or 
discussion.  
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