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Edexcel and BTEC Qualifications 

 

Edexcel and BTEC qualifications come from Pearson, the world’s leading learning 

company. We provide a wide range of qualifications including academic, 

vocational, occupational and specific programmes for employers. For further 

information visit our qualifications website at 

http://qualifications.pearson.com/en/home.html for our BTEC qualifications. 

 

Alternatively, you can get in touch with us using the details on our contact us page 

at http://qualifications.pearson.com/en/contact-us.html 

 

If you have any subject specific questions about this specification that require 

the help of a subject specialist, you can speak directly to the subject team at 

Pearson. Their contact details can be found on this link: 

http://qualifications.pearson.com/en/support/support-for-you/teachers.html 

 

You can also use our online Ask the Expert service at 

https://www.edexcelonline.com 

You will need an Edexcel Online username and password to access this service. 

 

Pearson: helping people progress, everywhere 

 

Our aim is to help everyone progress in their lives through education. We believe 

in every kind of learning, for all kinds of people, wherever they are in the world. 

We’ve been involved in education for over 150 years, and by working across 70 

countries, in 100 languages, we have built an international reputation for our 

commitment to high standards and raising achievement through innovation in 

education. Find out more about how we can help you and your learners at: 

www.pearson.com/uk 
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Grade Boundaries 

What is a grade boundary?  

A grade boundary is where we set the level of achievement required to obtain a 

certain grade for the externally assessed unit. We set grade boundaries for each 

grade, at Distinction, Merit and Pass.  

 

Setting grade boundaries  

When we set grade boundaries, we look at the performance of every learner who 

took the external assessment. When we can see the full picture of performance, 

our experts are then able to decide where best to place the grade boundaries – 

this means that they decide what the lowest possible mark is for a particular 

grade.  

When our experts set the grade boundaries, they make sure that learners receive 

grades which reflect their ability. Awarding grade boundaries is conducted to 

ensure learners achieve the grade they deserve to achieve, irrespective of 

variation in the external assessment.  

 

Variations in external assessments  

Each external assessment we set asks different questions and may assess 

different parts of the unit content outlined in the specification. It would be unfair 

to learners if we set the same grade boundaries for each assessment, because 

then it would not take accessibility into account. 

Grade boundaries for this, and all other papers, are on the website via this link: 

http://qualifications.pearson.com/en/support/support-topics/results-certification/grade-

boundaries.html 

 

Animal Welfare and Ethics 31646H  

Grade Unclassified 
Level 3 

N P M D 

 

Boundary Mark 

 

0 

 

14 24 34 44 

  

http://qualifications.pearson.com/en/support/support-topics/results-certification/grade-boundaries.html
http://qualifications.pearson.com/en/support/support-topics/results-certification/grade-boundaries.html
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Introduction  
 

This was the sixth series of the new specification for Animal Management and 

the third January paper, and as such, the sixth time that this mandatory unit 

has been assessed via an external assessment rather than via centre based 

internal assessment.  

The parts A & B task paper followed the format identified in the both the 

sample assessment material, the additional sample assessment materials and 

the 1706, 1801, 1806, 1901 and 1906 past papers published on the Pearson 

website.  

The paper had four activities. Each task was based on an area of the 

specification. Learners were required to demonstrate knowledge and 

understanding of a range of specification topics and to apply this knowledge 

to the specific task scenarios. The intention was to offer as broad coverage as 

possible for all areas of the unit content. Activities had varying weightings 

attached to them and these weighting were consistent with the sample 

assessment materials and the previous papers.  

There was also a focus on the use of suitable technical and vocational 

language and terminology within each activity response.  

A number of learners included their preparatory notes completed in part A 

with their scripts and centres are reminded these should be retained by the 

centre as per the assessment rules. Where the preparatory notes had been 

included some of the notes contained notes that were plans for the different 

activities rather than factual notes that learners could apply to the stimulus 

material, the lead examiner considers this is wasted opportunity as learners 

could have had key facts with them to prompt discussion. 

 

Introduction to the Overall Performance of the Unit 
 

The overall performance of the paper and standard of the work produced was 

good and most of the activities performed as were expected, the activities 

allowed for good differentiation between pass, merit and distinction 

candidates.  
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Individual Questions 
 

Activity 1 

In this activity learners have been asked to review the information provided in the 

stimulus material booklet and conduct an appraisal of animal welfare. Within this 

they are asked to identify the welfare issues of the animals detailed in the stimulus 

material making relevent links to animal welfare legislation. 

This activity provides an opportunity for learners to apply their knowldege and 

skills of animal welfare, care, husbandry, licensing requirements and legislation to 

the scenario. It is due to the application nature of this activity that led to on 

average good marks being achieved in this activity. 

A surprisignly large number of learners failed to identify any legislation other than 

the Animal Welfare Act 2006. 

A number of learners identified the Zoo licensing Act whilst a number identified 

the Licensing of Activities involving Animals. A number of learners discussed the 

differences between England, Scotland and Wales which is commendable. Both 

pieces of legilsation were valid as whilst the new licensing is active some 

establishments still have valid licenses under the previous licensing. 

A number of learners used a traffic light system to carry out their welfare 

apprasial, the idea behind this that they rank welfare issues red, amber or green 

asper the unit specification. However a large number of learners ranked the actual 

stimulus material and missing information as red, amber or green rather than the 

actual welfare issues that they identified. In addition to this a number of learners 

completed their action plan based on what was missing rather than the actual 

welfare issues identified. 

A number of learners focussed very little on the actual welfare of the animals 

within their appraisal discussing, health and safety and the needs of the public. 
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The above response discussed the quality of care provided which was linked to 

the Animal Welfare Act, however, they only discussed it interms of what 

information they did not know. The response then went on to discuss public safety 

and ethical theories until the end a very small section raised the issue that animals 
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were housed in groups. Therefore they did not demonstrate a thorough 

knowledge and understanding of welfare issues, how these are linked to 

legislation and their implications resulting in 7 marks being awarded. 
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The above response whilst is not a perfect response has been structured 

around both around the five needs and legislation and is balanced outlining 

both negative and positive aspects of welfare. They have linked the welfare to 

legislation and given good application and reasoning, and as a result of this 

they have gained 15 of the 20 marks available for this activity. 
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Activity 2  

This activity asked learners to identify to what extent was the information 

provided in the stimulus materials useful and what additional information would 

have allowed them to complete a more comprehensive appraisal. This activity 

performed as expected with learners structuring their response around each 

piece of stimulus material and stating what judgements it allowed them to make 

and then going on to discuss what additional information would have helped 

them with a more thorough appraisal. There were though a number of learners 

that simply stated what additional information would have been useful. 
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The above response has scored 2 marks as it just states some additional 

stimulus material that they would have liked to have had included in the 

stimulus material without any reasoning as to why it would have allowed for 

a comprehensive welfare appraisal to be conducted. 
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The above response is a clear evaluation it is structured around each piece of 

material provided stating its usefulness and what it allowed them to discuss, 

then going on to outline what additional information would allow for a more 

comprehensive appraisal giving of evident lines of reasoning to support the 

need for additional information. Therefore this response was awarded the full 

ten marks for this activity.
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Activity 3  

In activity 3 learners are asked to produce an action plan based upon the welfare 

issues that they have raised in activity 1. A number of learners produced an action 

plan that did not apply and priority or realistic timescales and a number of 

learners based their actions plans around the information that was missing rather 

than the welfare issues raised and as a result of this scored limited marks. As seen 

in previous series the learners that achieved the best marks in this activity paid 

attention to the structure of their response and these included drawing a table or 

the use of headings and subheading and due to the formatting, they outlined the 

action, why the action was required and a timescale and priority. 

 



21 

 

 

The above activity scored only 4 marks of the 10 available as the learner had 

produced an action that whilst it addressed a number of the welfare issues raised 

two of the suggested actions had the same timeframe, the other two had a 

significantly shorter timeframe without discussing the priority or reasoning for 

this. This action plan therefore, failed to demonstrate differentiation between the 

issues and failed to show an understanding of the priorities for the actions and 

their links to the animal’s welfare. 
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The above response has scored all of the 10 available marks as the action plan 

has been well formatted as the learner has put all of the information in a table as 

seen. Which has resulted every action having reasons, timescales and priority 

demonstrating a clear understanding of the reasons for priorities and timescales. 
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As per the usual structure of this paper learners are given an additional scenario 

for activity 4, they are to use their knowledge and understanding of the ethical 

issues outlined in the specification and apply this to the stated scenario, in this 

case trade and importation of animals as pets and in collections. 

As seen in the previous series a number of learners addressed the scenario with 

no reference to any of the ethical theories. Again, as seen in previous series many 

learners simply outlined the ethical theories without any application to the given 

scenario, producing a very generic response and limiting their ability to gain good 

marks on this activity.  
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The above response only achieved 5 marks of the 20 marks available as although 

a number of the ethical theories were discussed showing knowledge and 

understanding of them. The learner failed to engage with the scenario providing 

a very generic response that was not linked to the ethics of the welfare issues that 

experienced as a result of trade and importation.  
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The above response has scored 16 of the 20 marks available for this activity as it 

has demonstrated good knowledge and understanding of the ethical theories 

which have been linked well to the scenario of trade and importation giving a few 

examples and some reasoning within the response. 
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Summary 
 

Based on these performances on this paper learners should:  

Identify the welfare issues that they see within the stimulus material provided 

and link this to accurate and appropriate legislation. 

Show an understanding of welfare the implications of the issues they have 

identified. 

 

Link their response to both the requirements of the legislation and licensing in 

addition to the issues found within the stimulus material provided 

 

Use the number of marks awarded as a guide to the depth of the response 

required and read the question and ensure it is addressed 



Know the different ethical theories and be able to apply them in different 

scenarios demonstrating understanding through the use of relevant examples
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