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Grade Boundaries

What is a grade boundary?

A grade boundary is where we set the level of achievement required to obtain a certain
grade for the externally assessed unit. We set grade boundaries for each grade,
Distinction, Merit and Pass.

Setting grade boundaries

When we set grade boundaries, we look at the performance of every learner who took
the external assessment. When we can see the full picture of performance, our experts
are then able to decide where best to place the grade boundaries - this means that they
decide what the lowest possible mark should be for a particular grade.

When our experts set the grade boundaries, they make sure that learners receive
grades which reflect their ability. Awarding grade boundaries is conducted to ensure
learners achieve the grade they deserve to achieve, irrespective of variation in the
external assessment.

Variations in external assessments

Each external assessment we set asks different questions and may assess different
parts of the unit content outlined in the specification. It would be unfair to learners if we
set the same grade boundaries for each test, because then it would not take into
account that a test might be slightly easier or more difficult than any other.

Grade boundaries for this, and all other papers, are on the website via this link:
http://www.edexcel.com/iwantto/Pages/grade-boundaries.aspx

Unit 3 Animal Welfare and Ethics.

Grade Unclassified N Grade Level 3
P M D
Boundary
0 15 24 33 43
Mark
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Introduction

This was the third series of the new specification for Animal Management and the
second summer paper, and as such, the third time that this mandatory unit has been
assessed via an external assessment rather than via centre based internal assessment.

The task paper followed the format identified in the both the sample assessment
material, the additional sample assessment materials and the 1706 and 1801 past
papers published on the Pearson website.

The paper had four activities. Each task was based on an area of the specification.
Learners were required to demonstrate knowledge and understanding of a range of
specification topics and to apply this knowledge to the specific task scenarios. The
intention was to offer as broad coverage as possible for all areas of the unit content.
Activities had varying weightings attached to them and these weighting were consistent
with the sample assessment materials and the previous papers.

There was also a focus on the use of suitable technical and vocational language and
terminology within each activity response.

A large number of learners put a 4 digit number in the learner registration box and not
their actual learner number, centres are advised to guide learners with this.

A number of learners included their preparatory notes completed in part A with their
scripts and centres are reminded these should be retained by the centre as per the
assessment rules.

Introduction to the Overall Performance of the
Unit
The overall performance of the paper and standard of the work produced was good

and most of the activities performed as were expected, the activities allowed for
good differentiation between pass, merit and distinction candidates.



Individual Activities

Activity 1

In this activity learners have been asked to review the information provided in
the stimulus material booklet and conduct an appraisal of animal welfare. Within
this they are asked to identify the welfare issues of the animals detailed in the
stimulus material making relevent links to animal welfare legislation.

This activity provides an opportunity for learners to apply their knowldege and
skills of animal welfare, care, husbandry, licensing requirements and legislation
to the scenario. It is due to the application nature of this activity that led to on
average good marks being achieved in this activity.

A number of learners identified felt as a poor construction material as they were
thinking of the material felt rather than roofing felt.

A number of learners outlined some welfare issues from the stimulus material
but failed to outline the issues arising from these and link them to relevant
legislation. Similarly a number of learners have identified legislation but failed to
link it to relevant legislation.
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The above response has identified a range of relevant legislation, but have failed
to link these to any welfare issues have no explanation or reasoning. Therefore
are not demonstrating knowledge and understanding of how the legislation is
applied, the above response has therefore been awarded 4 marks.
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The above response has correctly outlined the appropriate legislation and applied
this to the welfare issues identified in the stimulus material booklet, and as a result
of this they have gained all of the 20 marks available for this activity.
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Assessment | Band 0 Band 1 Band 2 Band 3 Band 4
focus
Appraisal of 0 1-5 6-10 11-15 16-20
animal welfare Generic statements or Demanstrates generally Demonstrates mostly « Demonstrates accurate and
issues/factors isolated elements of accurate knowledge and accurate knowledge and thorough knowledge and
based on knowledge and understanding. understanding understanding.
information understanding. Welfare issues/factors Welfare issues/factors +« Welfare issues/factors
provided Welfare issues/factors identified link to all identified link to all welfare identified clearly link to all
identified link to some welfare needs supported needs supported by some welfare needs through the
of the welfare needs by a few relevant relevant examples. sustained use of relevant
and are supported by examples. Lines of reasoning evident in examples.
occasionally relevant Occasional lines of support of the welfare « Comprehensive lines of
examples. reasoning evident in issues/factors identified reasoning evident in support
Limited lines of support of the welfare which address both of the welfare issues/factors
reasoning evident in issues/factors identified strengths and weaknesses identified which address both
support of the welfare which address both with a reasonable balance. strengths and weaknesses in
issues/factors identified strengths and Developed linkage of a balanced way
which address either weaknesses although issues/factors to relevant » Comprehensive linkage of
© strengths or there may be some welfare legislation/policy. issues/factors to relevant
.E weaknesses. imbalance. An effective approach to welfare legislation/policy.
E A limited attempt to Partially developed scaling/ranking the +» A comprehensive approach to
g link issues/factors to linkage of issues/factors issues/factors in terms of scaling/ranking the
L] relevant welfare to relevant welfare their impact is evident. issues/factors in terms of
& legislation/policy. legislation/policy. their impact is evident.
E A limited approach to An adequate approach to
é scaling/ranking the scaling/ranking the

issues/factors in terms
of their impact is

avidant

issues/factors in terms of
their impact is evident.
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Activity 2

This activity asked learners to identify to what extent was the information provided in
the stimulus materials useful and what additional information would have allowed them
to complete a more comprehensive appraisal. This activity performed as expected with
learners correctly answering the question much better than seen in the 1706 and 1801
papers. Learners actually addressed the issue ‘to what extent was the information
provided useful.’ stating what the information provided in the stimulus material booklet
allowed them to identify and then moving on from this listing other additional
information that would have assisted the welfare appraisal. Generally learners achieved
good scores in this activity regardless of how well they had done in activity 1.
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(Total for Activity 2 = 10 marks)

The above response has scored 2 marks as it states that much of the
material was useful for conducting the welfare appraisal it does not state
how or why. It also states that the stimulus material is lacking in allowing a
comprehensive welfare appraisal to be conducted but again does not expand
upon this statement. The remainder of the response is a continuation of
activity 1.
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(Total for Activity 2 = 10 marks)

This response is a clear evaluation of the suitability of the information that has been
provided in the stimulus material. This response has achieved 8 of the 10 marks
available for this activity, as it has clearly discussed some of the usefulness of
the information that has been provided. It has then gone on to outline what
additional information would enhance the appraisal giving of reasoning to support
the need for additional information.
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Activity 2 - Evaluation of evidence provided

Assessment Band Band 1 Band 2 Band 3 Band 4
focus 0
Additional 0 1-2 3-5 6-8 9-10
information ¢ A limited evaluation of | « A partially developed ¢ A developed evaluation « A comprehensive
necessary to the suitability of the evaluation of the of the suitability of the evaluation of the
complete the information. suitability of the information. suitability of the
appraisal I « Additional information information. » Additional information information.
E identified is of limited ¢ Additional information identified is relevant and | « Additional information
E relevance and would identified is generally would effectively identified is consistently
w only partially improve relevant and would improve the appraisal. relevant and would
E the appraisal. adequately improve Lines of reasoning considerably improve the
g ¢ Limited lines of the appraisal. mostly evident in appraisal.
% reasoning evident in ¢ Occasional lines of support of both the Comprehensive lines of
; support of either the reasoning evident in evaluation and additional reasoning evident in
= evaluation or information.

additional information.

support of both the
evaluation and
additional information.

support of both the
evaluation and additional
information.
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Activity 3

Activity 3 is closely linked to activity 1 and learners were asked to produce an action
plan of the issues identified in activity 1. However, as seen in the previous papers some
learners identified new issues here and when this occurred they were credited
additional marks to activity 1 for this material. A large number of learners did not apply
and priority or realistic timescales to their action plan and as a result of this scored
limited mark as the marking traits for this activity requires this to achieve above band 2.
The learners that achieved the best marks in this activity tended to draw a table and
due to producing the information in this format, they outlined the action, followed by
why the action was required and applied a timescale and priority to it.
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__(Total for Activity 3=10marks) > |

The above activity scored 2 marks of the 10 available as the learners had
produced stated that the information needed to be updated and licenses be
checked. However they have failed to action any actual welfare issues, showing
knowledge and understanding of how the welfare needs should be met.
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The above response has scored all 10 of the available marks as although it has
not produced a table as seen by many of the learners. The response has been
very well structured throughout with each action having reasons, timescales and
priority. Demonstrating another way the information can be presented ensuring
that all of the actions are thoroughly addressed demonstrating a clear
understanding of priorities and timescales.
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Activity 3 - Action plan in response to issues identified

Assessment Band 0 Band 1 Band 2 Band 3 Band 4
focus
Action plan in 0 1-2 3-5 6-8 9-10
response to Suggested actions Suggested actions Suggested actions are Suggested actions are
welfare are limited in terms are adequate in good in terms of comprehensive in terms
factors/issues of addressing the terms of addressing addressing the of addressing the
identified issues/factors the issues/factors issues/factors identified. issues/factors identified.
identified. identified. Lines of reasoning Comprehensive lines of
I Limited lines of Occasional lines of evident in support of reasoning evident in
E reasoning evident in reasoning evident in the actions. support of the actions.
E support of the support of the Effectively prioritises Comprehensively
v actions. actions. most actions identified. prioritises all actions
E Actions are listed Actions are listed with Effectively applies identified.
E without an attempt to an attempt to realistic timescales to Comprehensively applies
% prioritise. prioritise. the actions. realistic timescales to the
o Limited attempt to Adequately applies actions.
z apply realistic realistic timescales to

timescales to the
actions,

the actions.
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In this activity learners have been given an additional scenario, they are to use
their knowledge and understanding of the ethical issues outlined in the
specification and apply this to the stated scenario, in this case the breeding of
pedigree and designer dogs.

Many learners simply outlined the ethical theories without any application to the
scenario. While a number of learners addressed the scenario with little or no
reference to any ethical theories. Similarly a number of learners stated many
welfare issues relating to the breeding a pedigree and designer dogs without
linking them to any ethical theories.
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The above response only achieved 5 marks as although it raised some of the
welfare issues of the breeding of pedigree and designer dogs it didn't discuss
any of the ethical theories and link these to the scenario.
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The above response has scored all of the 20 marks available for this activity as it

has demonstrated good knowledge and understanding of the ethical theories
which have been applied to the scenario giving examples throughout.
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Assessment Band Band 1 Band 2 Band 3 Band 4
focus 0
Exploration 0 1-5 6-10 11-15 16-20
/discussion Generic statements Demonstrates generally Demonstrates mostly Demonstrates accurate and
of ethical or isolated elements accurate knowledge and accurate knowledge thorough knowledge and
issues on of knowledge and understanding of ethical and understanding of understanding of the
basis of understanding, with issues relevant to the ethical issues relevant ethical issues relevant to
information many irrelevant scenario with some lapses to the the scenario supported by
provided issues. supported by occasional scenario supported by sustained examples.
Only one viewpoint is examples. some examples. Several viewpoints are
considered. Two contrasting viewpoints Several viewpoints are explored with sustained
Lines of reasoning are explored with some explored with some consideration of how they
are unsupported or consideration of how they consideration of how are interrelated.
unclear, with serious are interrelated. they are interrelated. Comprehensive
logical flaws in the Some occasional linkages Linkages present so linkages evidenced so that
arguments put present so that lines of that lines of reasoning lines of reasoning are well
forward. reasoning are partially are supported and supported, clear and
There is a lack of supported though following clear. concise.
™ structure to the the argument may There is an effective There is a clear and logical
E response with little sometimes be difficult. structure to the structure to the response
E use of appropriate There is a clear structure to response and with thorough use of
L] terminology. the response and appropriate consistent terminology appropriate terminology.
® Displays a superficial terminology is used. is generally used. Displays a comprehensive
E discussion leading to Displays a partially Displays developed discussion culminating in a
% a superficial developed discussion leading discussion leading to a judgement that is fully
; judgement rarely to a judgement occasionally judgement supported supported throughout by
= supported through supported through the through the sustained application of

the application of
relevant evidence.

application of relevant
evidence.

application of relevant
evidence.

relevant evidence.
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Summary

Based on these performances on this paper learners should:

e Identify accurate and appropriate legislation within their response and apply these to

the stimulus material provided.
e Identify accurate welfare issues within the stimulus material and explain the

implications of these issues

e Link their response to both the requirements of the legislation and licensing in
addition to the issues found within the stimulus material provided

¢ Use the number of marks awarded as a guide to the depth of the response required
and read the question and ensures it is addressed

¢ Know the different ethical theories and be able to apply them in different scenarios
demonstrating understanding through the use of relevant examples

27



For more information on Edexcel qualifications, please visit

www.edexcel.com/guals

Pearson Education Limited. Registered company number 872828
with its registered office at Edinburgh Gate, Harlow, Essex CM20 2JE

Ofqual

Liywodraeth Cynulliad Cymru
Welsh Assembly Government

Rewarding Learning

28



