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Grade Boundaries
What is a grade boundary?

A grade boundary is where we set the level of achievement required to
obtain a certain grade for the externally assessed unit. We set grade
boundaries for each grade (Distinction, Merit, Pass and Level 1 fallback).

Setting grade boundaries

When we set grade boundaries, we look at the performance of every learner
who took the assessment. When we can see the full picture of performance,
our experts are then able to decide where best to place the grade
boundaries - this means that they decide what the lowest possible mark
should be for a particular grade.

When our experts set the grade boundaries, they make sure that learners
receive grades which reflect their ability. Awarding grade boundaries is
conducted to ensure learners achieve the grade they deserve to achieve,
irrespective of variation in the external assessment.

Variations in external assessments

Each test we set asks different questions and may assess different parts of
the unit content outlined in the specification. It would be unfair to learners
if we set the same grade boundaries for each test, because then it would
not take into account that a test might be slightly easier or more difficult
than any other.

Grade boundaries for this, and all other papers, are on the website via this
link:

http://www.edexcel.com/iwantto/Pages/grade-boundaries.aspx

Unit 8: Music and Production Analysis (20375F):

Level 2
Grade Unclassified L(la)vell
ass Pass Merit | Distinction
Boundary 0 17 24 31 39
Mark
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Summary

This was the fifth sitting of the unit 8 Music and Production Analysis test
paper and numbers have increased slightly in comparison to the January
2016 test.

Evidence shows that an increasing number of learners were more prepared
for the paper and able to achieve the higher distinction level. There is
evidence that exam technique is given priority in some centres and
learner’s approach to questions supports this, however this is not
consistent.

There continues to be a number of learners who do not demonstrate
understanding of the specification content and are unaware of key musical
vocabulary, in particular musical devices. The responses given in this paper
showed that learners were providing answers for questions targeting
Learning Aim A when providing answers relating to Learning Aim B e.g. in
question 3b) which asks for a ‘musical device’ a significant number of
responses seen were ‘Reverb.” This unit requires learners to demonstrate
knowledge of the key terms and processes of music and music production.
Knowledge must therefore be balanced and centres are encouraged to
ensure learners have the necessary understanding to be able to answer
regarding both music and music production.

The use of accurate spelling continues to be a cause for concern,
particularly significant was the misspelling of musical devices and other key
musical terms. Where possible, learners were credited if the response was
legible.

Centres are advised to make use of all support materials available in
preparing learners for this test through accessing past question papers,
Lead Examiner’s reports and online training materials.



Qo1

| Targeted Specification Area: Learning Aim A1 |

Learners were reasonably confident in identifying the BPM and a good
number scored accurately.

Q02

| Targeted Specification Area: Learning Aim A1l |

There were mixed responses to this question as not all learners had focused
on the question clearly. Some had provided an example of percussive
instruments. Marks were only awarded for identifying the family of
instruments and not specific instruments.

Some also referred to ‘non -tuned instruments’ as examples and this was
not acceptable.

The example below was a correct response:

2 Identify the family of instruments used during the opening part of this piece from
0:00 to 0:18.

YeccoSS con

(Total for Question 2 = 1 mark)

This example was not creditable:

2 Identify the family of instruments used during the opening part of this piece from
0:00 to 0:18.

WO Fuane ANS\vruanmentS

(Total for Question 2 = 1 mark)

Q03a

| Targeted Specification Area: Learning Aim A1l |

A high number of learners achieved credit for this question. Of those who
were unsuccessful, the responses were incorrect instruments.

The below shows an accurate response:



3 (a) Identify the instrument that enters at 0:19.
| b@SS Q&U A

Q3b

| Targeted Specification Area: Learning Aim A1 |

Learners’ response to this question was very poor on the whole.
It was clear that a significant number had not focused on the aim of the

question in full and had responded by providing a range of non-musical
devices, which were incorrect.

Others provided answers relating to the structure and production
techniques such as delay or described the tone of the voice. It was evident
that learners were unsure of musical devices.

A high proportion of learners had not read the question properly and
assumed this was referring to the production effects. Most answers given
were reverb and delay.

Below is an example of an accurate response to this question:

(b) Identify which musical device is used in the lead vocal at:
0:30 to 0:36 ‘Into the distance a ribbon of black’
and

0:53 to 0:58 ‘A fatal attraction is holding me fast?

Syncopation
A high majority of learners responded referring to production effects:

(b) Identify which musical device is used in the lead vocal at:
0:30 to 0:36 ‘Into the distance a ribbon of black’

and

0:53 to 0:58 ‘A fatal attraction is holding me fast?

Revecb

(1



Q3c

| Targeted Specification Area: Learning Aim B1 |

This was very well answered with most learners being able to identify a
range of effects. Reverb and distortion were the most popular answers.

This learner responded with ‘delay’ which was an accurate response:

(¥

(c) Identify one effect used by the solo electric guitar from 1:16 to 1:27.

one. efreck Lsed s déLC\‘\j-— Cecno used on Quiteac.)

This response referred to a musical device inaccurately:

(c) Identify one effect used by the solo electric guitar from 1:16 to 1:27.
P Y]
\Aa

Qo4

| Targeted Specification Area: Learning Aim A1l |

This was a Pass level question and a good number of learners were able to
identify sustained block chords as the correct response.

Q05

\ Targeted Specification Area: Learning Aim A3 |

This was very accessible with a high percentage of learners scoring the full
3 marks. Those who did not achieve marks had placed the sections in the
incorrect order. Whilst the question provides the learners with the three
answers, some did not follow the guidelines which required learners to use
the given sections. Where this was the case, learners were not penalised
providing the response was accurate. However, centres are encouraged to
spend time working on examination technique in preparation for the test
and to draw attention to this type of question where there is helpful
guidance.



Below is an example of an accurate response gaining the full 3 marks and
using the given sections:
5 Below is a grid showing the structure of this piece. Some sections are missing.

Complete the grid using the following:

»  Qutro
« Instrumental break
A Verse

1
J'i- Short instrumental

Chorus

hStrupmem ol Brearc

2
3
4
5 verse
6
7
8 Verse

9 Chorus

I

| 10 out ro

(Total for Question 5 = 3 marks)

This learner had not identified the correct structure and gained only 1 mark:

Qo1

Targeted Specification Area: Learning Aim A2
Qo1

Targeted Specification Area: Learning Aim A2
Qo1

Targeted Specification Area: Learning Aim A2
Qo1

Targeted Specification Area: Learning Aim A2
Qo1

Targeted Specification Area: Learning Aim A2




5 Below is a grid showing the structure of this piece. Some sections are missing.

Complete the grid using the following:

Outro
Instrumental break
Verse
1 | Intro
T 1
| 2 | Verse
3 Chorus
4 | Short instrumental
5 | Ve(se |
6 | Chorus '
8 | Verse :
9 Chorus i
| 10 | ladkcument o break |
(Total for Question 5 = 3 marks)
Q06

| Targeted Specification Area: Learning Aim A1 \

This was a very successful question as a significant number of learners were
able to identify this as 4/4, however, many were unable to write the time
signature in the correct format. Very few identified this incorrectly and
these responses included 2/3, 3/4 and descriptions of the pace of the music
which was not creditable.

QO07a

\ Targeted Specification Area: Learning Aim A4 \

Learners were able to access this question well with a wide variety of
responses. It is evident that learners have practised and developed exam
technique to respond to this type of question. Several responses referred
to the change in texture and many identified the mood change as sci-fi
and spacey. These responses were awarded the additional explanation
mark for identifying the change in mood. Many learners provided more



than one point and some examples were very detailed showing a real
grasp of the musical features.
There continues to be evidence that learners were not reading the question

in full and missed marks. In this instance, many gave valid points but failed
to include details relating to the mood. This prevented the award of the
additional mark.

Marks were not awarded for responses which only referred to the mood.

This response identified two valid points, supported with an explanation for
the full 4 marks:

7 (a) Explain two ways in which the section from 2:12 to 3:08 has a different mood to
the rest of the piece.

(@)

1. The vocals  dp,. au cjmha wio. . an ihshauvettal - eohn

qiwg. o D G- ankxa.'zai:mr\

spoRen
2 AVOICQ .. DY . Comes m(em\@ w‘mch_cy\fu. o _yY\oae

O SuSpense. . Gnd. Rcabemant. . 08 w8 vak.  6Wr 1S,
Very. drounnatt'c Schee you . uwoulon'k  expedt ik -

This response did not provide an explanation and did not achieved the
additional marks:

7 (a) Explain two ways in which the section from 2:12 to 3:08 has a different mood to

the rest of the piece.
(4)

1o daferont  dowang. COMAN Gl S

> ‘t\d Lo o\\_g . < - Mcﬁf 2



QO07b

| Targeted Specification Area: Learning Aim B1 |

Most learners were able to identify the panning as left to right. Some
provided answers relating to production techniques which were inaccurate.
Credit was not given where learners had identified one side only. Letters
were also accepted if accurate e.g. L to R. Panning was not accepted by
itself.

This was an accurate response:

(b) Identify the stereo placement of the voice-over in this section (2:12 to 3:08). |
(1)

Wttdogem. . Donned. COM.. ek Xa... CAGNE .

Q08

| Targeted Specification Area: Learning Aim A2 \

This question was very well answered with most learners able to identify
one of the many idiomatic techniques used in the guitar solo. Those who
did not score had provided answers relating to production techniques or
provided long descriptions that were not specific in identifying a precise
idiomatic technique.

The examples below were two contrasting accurate responses:
8 Identify one idiomatic playing technique used in the guitar solo from 4:07 to 4:51.

e QOIS X.......AS...... S ARG ... MLDXOO

8 Identify one idiomatic playing technique used in the guitar solo from 4:07 to 4:51.

V\OJ«\M_( ord /W 0%5

Q09

\ Targeted Specification Area: Learning Aim Al \

There were a variety of responses to this question and most learners had
identified the correct texture for this section as thin. Several also identified
the later change to a thicker section. Whilst most were able to identify the



texture, some did not offer descriptions of the change. Best responses

referred to the thin percussive part at the beginning of the section and the
absence of the guitar.

This response was awarded the full two marks available as the learner had
described the change:

9 Describe one change in the texture from 4:53 to 5:12. [
[E.. Chorges from .  keing wery  dense  t
being...\ ... SPOrCL ... NS (b lesSems  dotm  Fo

" ’ _ O
Mov by IV Hae Brvms ond G (Total for Question 9 = 2 marks)

Q10a

| Targeted Specification Area: Learning Aim B2 \

This question discriminated well. Most learners were able to provide a
response and identify the sound of the audience at the beginning and end
of the piece. However, very few provided an explanation and were unable

to access the additional explanation mark. Some provided more than one
point but no explanation.

A full 2 marks was awarded for the example below as the learner had
provided a valid explanation which referenced the ambience:

10 (a) Explain one way you can recognise that this piece was recorded at
a live performance.

2)—
G\,&(%c AC%,%(,ALA% 06/ éZ( 50/1% 16,»01/\ /wm
n Ui aundience  scrtom, thewd Eysghoul
the Sohg . 9ou._can _hear. O  lrba A Ariig
echo Lhnt crial<s lhe Livc Persormance Scana

The learner below achieved 1 mark as the point had not been explained for
the additional mark:



10 (a) Explain one way you can recognise that this piece was recorded at
a live performance.
21

Ak Ene... .bg,%'cmr\{-..q.%. e O B Sona ENctra 25 o o
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Q10b

| Targeted Specification Area: Learning Aim B4 \

This question discriminated well and most were able to identify two ways
in which a sound engineer could achieve high quality sound in a live
recording. A good number of learners achieved the full 4 marks available
by providing two examples supported with valid explanations. However,
some learners were able to identify two ways but unable to support this
by providing examples.

Some referred to ‘after’ the recording. These responses were not credited
as the question asks for during a live recording.

This learner had achieved the full 4 marks:

(b) Explain two ways a sound engineer could achieve high sound quality in
a live recording.

B2 ke %{iﬁk Codd add amm o aa&5 q/sz
whidh wilk %a} a d Mﬁouv‘o\ NOISLS... J('/\L MU i
(& ’P%w\vw wil NQ o Cleo«e.m\c\ {»‘L sound.

sk s dosw [N r—m—
Jo.Anar A o pick. . mo\ fecod euefj po.s‘f wich
Wil Ve & MR accueke Sood o




Q11

| Targeted Specification Area: Learning Aim A1 |

Most learners were able to identify this genre accurately as Reggae.

Q12

| Targeted Specification Area: Learning Aim A1 |

This was an accessible question with most learners able to identify one
musical device used by the organ. The most popular responses provided
were riff and repetition. Some had mistaken block chords as arpeggios
which was inaccurate.

An example of an accurate response but with a spelling error:
12 Identify one musical device used by the organ throughout the piece.

Fel/C1Ci0h

This example was inaccurate:

12 Identify one musical device used by the organ throughout the piece.

Call avd . ressoude Like Ha Vocals.

Q13

| Targeted Specification Area: Learning Aim A3 |

This was a very accessible question where a significant number of learners
scored the full 3 marks available.

Those who did not achieve marks had used organ or piano despite the
instruction in the question. Centres are also reminded that ‘vocals’ is not
accepted as an instrument for this paper as instructed in previous reports:



13 Identify three instruments used in this piece apart from the organ and piano.

Instrument 2: . ANIOREANS

Instrument 1: ... =%

Instrument 3: o ORI
This response gained the full 3 marks:

13 Identify three instruments used in this piece apart from the organ and piano.
Instrument 1: %Q%S ety Ye\

Instrument 2: &DV\C\PD

Instrument 3: . eecenC Aoowsas

Q14

| Targeted Specification Area: Learning Aim A1 \

There was a mixed response to the question where most learners were able
to identify the type of voice. Some did not identify the ‘type’ of voice and
had answered by describing the tone, genre, texture or offered the female
range such as alto. Jamaican was also offered by some which was
inaccurate. Some responses referred to the placement in the mix:

14 Identify the lead singer’s type of voice.

14 |dentify the lead singer’s type of voice.



14 |dentify the lead singer’s type of voice.
\gé"):nbk the tTrewe L'(

Q15

| Targeted Specification Area: Learning Aim A1 |

This was a challenging question for many learners and discriminated well.
Some had provided descriptions of the rhythm and not read the question
clearly where it asked for a ‘name’ of the device. Centres are encouraged
to remind learners of this point when developing exam technique. Some
had provided production techniques which was incorrect.

This response demonstrated a good understanding of the device which
specifically related to the style and genre of the piece:

15 Identify the name of the rhythmic device used by the piano from 0:14 to 0:40.

Skank

This was also an accurate response:

15 Identify the name of the rhythmic device used by the piano from 0:14 to 0:40.

ey Spaospated. Oyl

Q16

| Targeted Specification Area: Learning Aim A4 |

This discriminated well with the most successful responses providing clear
explanations of the way in which the music communicated the mood of the
lyrics. Many referred to the major key creating a happy mood supporting
the lyrics ‘don’t worry’ whilst others gave more sophisticated answers
relating to the organ, hi hat and backing vocals.

There were several learners who were not adequately prepared to answer
this type of question and others who provided an analysis of the meaning
of the lyrics. Some found difficulty in identifying the musical features for
this section to gain the first point.

There were also many examples of learners not attempting this question at
all, which was disappointing.



This response gained the full 4 marks as both valid points were explained:

1 The gw'ko\r does o nice  colh € (espensz.
Wwibh e vecels. LE opees cmokmb . M‘yb
lhe e oce ol o bt kooebher B
%»\Qw 3 Q SQ.&:S’mSJ G Bob 7l itk t,)c.m:

2 A(l ol Qre Ly\sw CL‘/\CL\AA«'/‘RS bucfwf) voufa)
(s NS Cm&‘:vg e o webh e wo::) b S\0gs
Hhex %n@s O .. R Pa@rs af beak c,cu\f:fg.
o dalled  (ond -locck  feel.

This response did not receive credit as the first answer relates to mood only

and the second describes the lyrics with no musical point given to achieve
the first mark:

1T'l»e, S;n,. ' 'tveS‘ otf a }w@ Gnd. pledsant
moad . 3 3 | r

2 TN, e SON A, \<»?Y\ é\ OF [SCHS J D¢ Nna....Mma 6éff .
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n Uﬂﬁné\ _ \LS -

Q17

| Targeted Specification Area: Learning Aim A1l |

There was a wide range of responses here with a significant number
achieving one mark for identifying a vocal technique. There were many who
referred to the addition of the backing vocals, but as this is not a technique
it was not creditable.

The most popular responses were call and response and ad-lib. Descriptions
were not accepted and a specific technique was required to achieve credit.

The following two examples were accurate responses:



17 Identify one vocal technique used by the lead singer from 2:01 to 2:15.

17 Identify one vocal technique used by the lead singer from 2:01 to 2:15.
adlib.

This response was inaccurate:

17 |dentify one vocal technique used by the lead singer from 2:01 to 2:15.

W. ,WOPJ P(Llf\t;qc&

Q18

| Targeted Specification Area: Learning Aim B1 \

This was generally well-answered and most learners understood the
question. Some provided descriptions of the dynamics as opposed to the
production effect whilst others explained the fade-out process which was
credited.

This was an accurate response:

18 Identify the audio effect used to end the piece from 2:48 to 2:57.

Lode  ous

Q19a

| Targeted Specification Area: Learning Aim B2 \

On the whole this question discriminated well. However, a high level of
learners did not embrace the question accurately when referring to the
disadvantages of recording in one take in a production context. Several
gave reasons relating to performance errors and deficiencies, whilst
others explained some unfortunate events that occur in a recording
situation which was not the aim of the question.

This was an accurate response:



one.. bhing. ot Person. . cpes tre. (alebawd
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The response below was not creditable:

1.Mow . Cond . naalce. O ONSoKL. .
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Q19b

| Targeted Specification Area: Learning Aim B2 \

This was a very well attempted question with the majority of learners able
to provide a first valid point, however of those, quite a few were unable to
provide an explanation of the disadvantage of using tape to record music.

Quite a few compared tape to digital recording, but comparisons were not

creditable where an explanation of the point was required.

Some learners provided several points but no explanations. Credit was
given to one valid point followed by the additional mark for an explanation
only and not multiple reasons.

Several referred to bad quality of sound. This was inaccurate.

The learner below achieved the full 2 marks awardable:

Moo od end Wk b g W

This response was inaccurate:
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Q20

| Targeted Specification Area: Learning Aim A8 |

This question require the learners to compare the texture of both pieces
and follows the same format as in all previous questions set in section C.

Most learners were able to access the question and provide relevant
responses. However, a significant number did not read the question
carefully and several responses included general discussions of each piece
instead of referring to the textural aspects.

As seen in previous sessions, learners tend to use the previous questions
on the paper as prompts for answers. This is unadvisable as it leads to
irrelevant responses that do not fulfil the specific focus of the question.

A more thorough approach to exam technique would help the learners
immensely in this question, where this was in evidence, learners scored
well and were able to access the higher marks.

This is a good example where the learner had scored in the higher mark
boundary:
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There continues to be a number of learners who prefer to respond by means
of two columns as an answer frame. Whist this may be helpful for some, it
does restrict fuller responses and an ability to provide comparisons:
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of the textural aspects of both pieces:
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