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Grade Boundaries 
 

 
What is a grade boundary?  

A grade boundary is where we set the level of achievement required to obtain 
a certain grade for the externally assessed unit. We set grade boundaries for 
each grade (Distinction, Merit, Pass and Level 1 fallback).  

 
Setting grade boundaries  

When we set grade boundaries, we look at the performance of every learner 
who took the assessment. When we can see the full picture of performance, 
our experts are then able to decide where best to place the grade boundaries 

– this means that they decide what the lowest possible mark should be for a 
particular grade.  

 
When our experts set the grade boundaries, they make sure that learners 
receive grades which reflect their ability. Awarding grade boundaries is 

conducted to ensure learners achieve the grade they deserve to achieve, 
irrespective of variation in the external assessment.  

 
Variations in external assessments  

Each test we set asks different questions and may assess different parts of the 
unit content outlined in the specification. It would be unfair to learners if we 
set the same grade boundaries for each test, because then it would not take 

into account that a test might be slightly easier or more difficult than any other.  
 

 

Grade boundaries for this, and all other papers, are on the website via this 
link: 

http://www.edexcel.com/iwantto/Pages/grade-boundaries.aspx 
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Grade Unclassified 
Level 1 

Pass 

Level 2 

Pass Merit Distinction 

Boundary 
Mark 

 

0 16 26 33 40 
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Summary 
 

This paper was the fifth version sat by candidates and pleasingly we have seen 
the significant improvement in performance of learners over the last two 

papers mostly sustained.  As expected, the cohort of learners taking this paper 
included a greater proportion of re-sits and this slightly depressed the average 
mark of the paper.    

 
Across the cohort, some types of questions proved to be more accessible, 

perhaps as learners become better prepared in answering them. Others have 
become more challenging as the questions target less popular areas of the 
specification. The questions in response to the image stimulus, for example, 

have become more accessible as learners have become better prepared to 
respond to stylistic codes.  Conversely, requiring learners to perform basic 

cognitive operations, such as to recall something directly from the unit 
specification, becomes more difficult if the question demands the recall of 
something harder to differentiate. In this paper, for example, we move beyond 

primary and secondary research to quantitative and qualitative.   
 

The best performance came from learners who were able to demonstrate a 
wide coverage of the specification (there were a number of learners that left 

sections blank in the paper, restricting their maximum mark) and who could 
also explain and justify their assertions when answering the higher level 
questions (those with command verbs such as ‘explain’ or ‘discuss’). 

 
Candidates who had been prepared well for writing the long answer questions, 

giving a clear and detailed answers covering all sides of the argument or 
scenario, tended to perform well on this paper.   
 

  



 

Q01  

 Targeted Specification Area: Learning Aim A2 

 

This item required learners to give two examples of products from the 
publishing sector.  The specification clearly differentiates products from 
platforms and devices, so responses such as “Kindle” a device or “Website” a 

platform were not accepted.  Overall, this item was responded to well with 
over 70% of learners gaining one or two marks. 

 
This response gained 1 mark 
 

 
 

This response gained 2 marks 
 

 
 
 

 
 
  



 

Q02  

 Targeted Specification Area: Learning Aim A2 

 

 
 

 
 

This was a multiple choice question that required learners to demonstrate their 
understanding of the types of products that would be from different media 

sectors. The correct answer, A, was identified by most learners. 
 
 

 
 

 
 
Q03  

 Targeted Specification Area: Learning Aim A2 

 
This question performed very well as a discriminator across all three possible 
marks, with an even distribution of marks of zero, one and two.  Many learners 

gave production, rather than post production tasks or in the example below, 
gave tasks that were not associated with the sector. 

 
 
This response gained 1 mark 

 

 
 
  



 

This response gained 2 marks 
 

 
 
 

 
 
 

Q04 
 

 Targeted Specification Area: Learning Aim B1 

 
 

 

 
 
 

This question was more difficult for the cohort with many unable to identify the 
term “individual” consumption.  The B1 section of the specification explicitly 
gives some characteristics and differences between individual and group 

audiences.      
 

 
 
  



 

Q05  

 Targeted Specification Area: Learning Aim A4 

 

 

 
 
 

Most learners were able to give the correct answer to this multiple choice 
question and identify that ‘texting answers into a quiz show’ was an example 

of audience interactivity with a media product.   
 
 

 
 

Q06 

 

 Targeted Specification Area: Learning Aim C1 

 
Many learners incorrectly gave camera movements or mountings as responses 

to this question that asks for examples of framing.  It is important that learners 
can differentiate between examples of motion as well as framing or angle.     
 

This response gained 1 mark 
 

 
 
 

This response gained 2 marks 
 

  



 

Q07a  

 Targeted Specification Area: Learning Aim A4 

 

In this question learners were asked to give two ways that improved internet 
connectivity has benefited consumers.  In some cases learners gave one valid 
response but were unable to give two, by either repeating their first answer or 

repeating the question.   
 

There was an even split between learners able to access one and two marks 
for this question.   
 

This response gained 1 mark 
 

 
 
 

This response gained 2 marks 
 

 
 
 

 
 
 

 
 

 
 
 

 
 

 



 

Q07b  

 Targeted Specification Area: Learning Aim B1 

 

In this question there was a distinction between learners who were able to 
typically give valid reasons for users benefitting from having control over online 
media products (who typically scored one or two from the four available marks) 

and those who could fully explain their given reasons (demonstrating why they 
were benefits). 

 
For example, “They can post their own versions of the product online” would 
receive one mark for correctly identifying a way that audiences can benefit 

from having control. “It makes them feel more engaged in what they are 
viewing” would receive one mark for correctly identifying why greater control 

benefits users. “They can post their own versions of a product online and this 
makes them feel more engaged” would receive two marks for linking the 
example with the benefit.    

  
 

This response gained 2 marks 
 

 
 
 

 
 
 

 
 

 
 
 

 
 

 
 



 

This response gained 4 marks 
 

 
 

 
 
  



 

 
 

Q08  

 Targeted Specification Area: Learning Aim B2 

 
This item performed well on the paper and discriminated effectively between 

learners who had a well-developed understanding of the role of PEGI and those 
with more basic knowledge.  Many learners gave the most obvious example of 

PEGI control (age ratings for games).  More sophisitcated responses added to 
this by giving the way that PEGI gives warnings about the content of games 
on packaging and provides information to parents.  

 
This response gained 1 mark 

 

 
 
 

This response gained 2 marks 
 

 
 
 

  



 

Q09  

 Targeted Specification Area: Learning Aim A2 

 

In this question, some learners struggled with applying their understanding 
of pre-production to an audio context and instead gave responses that were 
not valid for this sector (storyboard / moodboard etc.).  In addition a number 

of learners are still not familiar with the different stages of media production 
(giving production or post-production tasks in response to this question).  

 
This response gained 1 mark 
 

 
 
 

This response gained 2 marks 
 

 
 

 
 
  



 

Q10a  

 Targeted Specification Area: Learning Aim B4 

 

 

 
 

 
In each paper for this unit there is a question that targets the section of the 

specification that requires students to demonstrate their “interpretation of 
audience and product data from charts, pie charts, graphs, tables and 
reviews.”  Here, the use of a multplie choice question required learners to both 

read the data and then make a calculation to decide which of the statements 
was correct (B), which proved more difficult than in previous papers.   

 
  



 

Q10b  

 Targeted Specification Area: Learning Aim A4 

 

This was the first extended answer question in this paper, worth 8 marks.  
There was a clear distinction between learners who were only able to discuss 
some of the more obvious ways that on demand streaming has changed 

audience behaviour (such as portability and convenience) from those that 
gave more sophisticated responses.   

 
The marks for this question are arranged in three bands. To achieve the 
higher mark band, an answer was required to make a range of points and 

develop these in detail.  In addition, higher mark band responses would give 
a consideration of the disadvantages of streaming (perhaps the impact on 

the viewing habits such as greater audience fragmentation). Some learners 
were able to offer a range of less obvious benefits to the user, such as the 
increased personalisation offered by streaming services, the better 

interactivity as well as the ability to share their opinions on content. Overall, 
this question discriminated well. 
 
This response gained 4 marks 
 



 

This response gained 7 marks 
 

 
 

 
 
 

 
 

 
 
 

 
 

 
 
 

 
 

  



 

 

  
 
 

 
 
 

 
 

 

 
 
This was devised as a relatively straightforward item that required learners 

to recall the term “quantitative” research from the specification.  This 
proved more difficult than terms in similar items from previous series such 

as “primary” and “secondary”.  
 
 

 
 
 

 
 
 

 
  

Q11a  

 Targeted Specification Area: Learning Aim B3 



 

 
Q11b  

 Targeted Specification Area: Learning Aim B3 

 
 

 
 

 
Similarly to Q11a, this item required learners to recall the term “qualitative” 

from the specification.  The increase in difficulty, indicated by the drop in 
empirically observed scores, between the questions on this paper and those in 
previous versions (which asked for the terms “primary” and “secondary”) 

suggest that quantitative and qualitative research is less well covered in this 
unit.    

 
 
 

 
Q11c  

 Targeted Specification Area: Learning Aim B3 

 

 
In this quesiton, learners could only score the maximum four marks if they 

were able to identify two separate advantages of using secondary research and 
then explain why these were an advantage to the producer or the final product. 
 

Often learners gave the same advantage of secondary research twice and this 
could only be credited once. 

 
Responses that linked the advantage of the secondary research to the outcome 
for the product or producer received two marks for each example: 

 
 

Advantage Outcome 

Secondary research can come 

from a wider pool of respondents 

so the results are often more valid. 

Secondary research is typically low 

cost 

so there is more budget available 

for production. 

Some secondary research is 

carried out by professional bodies 
such as polling companies 

so it is likely to give less biased 

information to the producer. 

 
 

 



 

This response gained 2 marks 
 

 
 

 
 

Q12  

 Targeted Specification Area: Learning Aim C1 

 
 
Generally, learners performed well on this question.  In order to receive both 

marks for each example of a stylistic code, a response would need to identify 
a valid stylistic code (first mark) and then link it to meaning for the audience 

(second mark).  Some learners identified parts of the image that were 
content rather than stylistic, such as the text saying that the game would be 

available across platforms.  
 
This response gained 2 marks 

 

 
 
 



 

This response gained 4 marks 
 

 
 
 

 
Q13a  

 Targeted Specification Area: Learning Aim A2 

 

Within this item, learners were required to give three possible TV genres that 
could have been used by the student TV production company. As the responses 
came in for this question, it was clear that there has been a shift away from 

many of the traditional TV forms through the rise of on demand television and 
that this cohort would be more likely to watch a horror series on Netflix than 

a TV panel show through a TV station. For that reason, genres more 
traditionally associated with cinema were allowed as valid responses. 
 

This response gained 0 marks 
 

 



 

This response gained 3 marks 
 

 
 
 

 
Q13b  

 Targeted Specification Area: Learning Aim A4 

 

 
In this question learners were asked to give an advantage to the channel in 
using online distribution.  Most learners were able to identify the most 

obvious response that this would result in an increased audience through 
ease of access to their content.   

 
This response gained 0 marks 
 

 
 

 
This response gained 1 mark 
 

 
  



 

Q13c  

 Targeted Specification Area: Learning Aim C1 

 

 
For this question, higher marks were given for responses that included a 
range of ideas and that explained how they have an impact upon the 

audience.  For 8 marks a response would need to talk the reader through the 
opening sequence, explaining in detail how the stylistic features combined to 

create meaning, for example, “the opening shot will show a crane shot 
zooming in on a local college.  The scene cuts to a slow motion shot of a 
group of teenagers bursting out of the door at the end of the college day with 

loud, upbeat music being played over the top.  Each of the main characters 
would be featured in a series of close ups etc.“ 

 
Some learners listed a range of stylistic codes but did not mention how these 
would affect the audience of the opening sequence and were not able to 

access the higher mark bands. 
 

This response gained 4 marks 
 
 

 
 

 
 
 

 
 

 
 
 

 
 

 
 

 
 
 

 
 

 
 
 

 
 

 
 
 

 
 

 
 



 

Distinction example (7 marks) 
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