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General Comments 
 

This was the second time that this exam had been sat. All questions were 

attempted by some learners, with some students demonstrating a clear 
ability to apply the knowledge learnt from the specification. Responses from 

the students generally showed good coverage of the unit specification and 
that good use of the Sample Assessment Materials had been made. There 
were numerous examples of students using their knowledge in applied 

situations throughout the paper, indicating a good level of understanding. 
 

Questions which required direct recall from the specification, especially 
those using subject specific terminology were particularly badly answered 
indicating that the learners were not familiar with the terms. It is important 

that students understand the key terms in the specification, ensuring that 
they are able to define these terms and to relate to them to a range of 

examples as this is where a considerable number of marks were lost.  
 
In questions which tested higher level skills, explanations and discussions 

were provided. Where students did well, they had a good understanding of 
key areas and concepts and were able to relate these throughout the paper. 

The most able candidates were able to apply the knowledge in a range of 
scenarios, including complex situations where a number of cognitive steps 

were required.  
 
In the question requiring an extended response most students were able to 

provide information on some aspect of the health check procedure, although 
this may not have been in a logical order or covering all necessary areas. 

The most able learners were able to provide a detailed discussion on the full 
health checking process.  
 

Learners should be confident in their knowledge of all aspects of the 
specification, including the more scientific aspects.  

 
Finally, students need to be clear on the assessment terminology, ensuring 
“explain” answers are fully explained. 

  



 

Question 1 – 5  

 
Questions one through to five were multiple choice questions covering a 
range of content. As basic recall questions these were not always well 
answered. Most learners were able to access 1 mark for questions 3 and 4 

but many did not access the second available mark. There were no clear 
patterns in the distractor answers selected.  

There were some students who only provided one answer for both questions 
3 and 4, both of which required two answers to gain full marks.  
  

 

Question 6  
 
Students were expected to state two examples of a vector.  
This question proved to be a discriminating question with only a small 
proportion of the learners appearing to be familiar with the term “vector”. 

There were some learners who provided a definition rather than actual 
examples. Students who provided “host” as an answer were not awarded 

any marks.   

 
 
Question 7 
 
Students were expected to state one cause of pyrexia. This question was 

poorly answered with learners offering a range of answers including “coming 
into contact with another animal with the illness” and “stress”.  There was 
some confusion by some learners between the term pyrexia and anorexia.  

 

 1 mark awarded 
 

0 marks awarded 
  



 

 

Question 8 
 
Students were expected to state two symptoms of myxomatosis. There 
were a range of correct responses provided here. Learners must ensure 

they provide two different symptoms and do not offer answers which are 
too similar.  

 
 
 

2 Marks awarded 
 

 
 

 

Question 9 
 
Students were expected to identify two minerals in electrolytes. A large 

number of learners left this question unanswered. Those who did attempt 
answers often provided incorrect answers such as “water” or “vitamins”. 

Learners who had retained information on minerals were generally able to 
obtain the full two marks.   

 
2 Marks awarded 

  
 

 
Question 10 
 
This question expected students to apply knowledge regarding weight gain. 

While the majority of learners were able to access one mark they often 
missed out on the second mark due to repeating the same reason. In order 
for 2 marks to be awarded the learner had to provide to different reasons, 

e.g. being over fed and being pregnant.   
 

 

  



 

 

Question 11 
 
To obtain marks in this question learners had to provide two reasons why 

bacteria are modified for use in vaccinations. Most learners were able to 
access one mark by correctly commenting that it stopped the illness 

developing. A much smaller percentage of learners were able to state two 
different reasons. A number of learners also commented on why 
vaccinations are used, therefore missing the focus of the question. 

 
 

 
2 Marks 
awarded 

 
 

 
 
 

 
 

2 marks awarded 

 
 

 

 
 

 
 
 

 

 
  



 

 

Question 12 
 
This question was the first “explain” question of the paper. Some students 
provided an answer without explaining their reasoning behind it and 

therefore lost marks. However the majority of learners did not access any 
marks for this question as they were not familiar with the term caecotroph 

and offered answers such as “they don’t like to live with rabbits” and “they 
are too small to see”.  This question clearly identified those students who 
were preforming at distinction level.  

 

1 Mark awarded 

 

 

 

 

2 marks awarded 

 
Question 13 
 
Students were expected to state one situation when an animal may be more 

susceptible to mites. The wording of this question may have been a barrier 
to accessing the marks for this question. Most learners offered reasons why 
animals catch mites “being around animals which have mites” and did not 

grasp the concept of being MORE susceptible. This question discriminated 
well for distinction learners who were able to understand the focus of the 

question and obtain the mark.  
 

 1 mark awarded 

  



 

Question 14 

 
This question required students to recall two signs of stress in chickens. In 
order to obtain the marks the answers had to be specific behaviours. 
Generalised answers such as “change in behaviour” or “change in appetite” 

were not awarded a mark. This question was generally well answered by all 
learners with a range of correct answers being seen. 

 
 

 

 
 

 
2 Marks 
awarded 

 
 

 

2 marks awarded 

 
 

 

 

Question 15 
Students were expected to define the term hypothermia. Most learners were 
aware that the condition was linked to the cold but were not necessarily 

able to link it to a decrease in body temperature. Common incorrect 
answers included “being in the cold” and “when you freeze”. Interestingly a 

large proportion of the learners answered the question in relation of human 
health rather than animal health.  

 
 

1 Mark 

awarded 
 

 

 

 

 

 1 mark awarded 

  



 

 

Question 16a 
 
In order to answer this question students had to state how often a dog 

should be treated for fleas. Due to the number of different products on the 
market a range of answers were accepted for this question allowing most 

learners to access the marks. There were some learners who had 
interpreted the question as “how often should a dog be checked for fleas” 
and as a result provided “daily” and “weekly” as answers.  

  

 1 mark awarded 

 

Question 16b 
The wording of this question may have affected some learner’s ability to 

access the mark for this question. The question asked the learner to state 
one OTHER piece of information (other than date) which should be 
recorded. A number of learners offered answers which were based on a 

date (date on next or previous treatment) and therefore did not receive 
the mark. However a range of correct answers where seen for this 

question.  

 

 1 mark awarded 
 
 
 
 
 
 
 

 
 
 
 
 
 
 



 

Question 17 

 
Students were required to explain two types of restraint equipment 
suitable for use on the dog shown in the image. In order to access the 
marks leaners had to apply their knowledge, recognising that the dog was 

aggressive and then what equipment would therefore be suitable.  
 

Some learners provided answers identifying potential PPE. The question 
clearly asks for restrain equipment therefore these answers were not 
awarded marks.   

 
Most learners attempted an explanation for the equipment they had 

selected, however for pass level learners, their explanation was often too 
vague: i.e. a lead to retain the dog.  
 

 
4 Marks awarded 

 
 

 
  



 

 

Question 18a 
 
In order to achieve these marks learners had to be able to apply their 
knowledge of salmonella and its treatment to explain two of the treatment 

options. It was possible for learners to access some marks by providing 
generic treatment answers e.g. fluids. While distinction learners were able 

to access the majority of marks and provided clear explanations. Many 
leaners lost out on any marks as the answers provided were too vague i.e. 
give medicine / tables / vaccination  

 

 
4 Marks awarded  

(antibiotics = 1 mark, prevent salmonella from getting worse =1 

Fluids = 1, keep hydrated = 1) 
 
 

 

Question 18b 
 
Students were required to explain two procedures which would be carried 
out by the handler when treating an animal with Salmonella. The term 

“procedure” made this question less accessible to some learners. Incorrect 
answers were often based on keeping the animal calm or on additional 
treatments.  The mark scheme identified correct PPE as a correct answer for 

1 mark, therefore those learners to put two different types of PPE (wear 
gloves and wear tunic) did not access both marks. Where correct 

procedures were identified they were usually accompanied by accurate 
explanations, allowing the learner to access a high proportion of the marks 
available. 

 
  



 

 

Question 19 
 
In order to access the marks for this question learners were required to 
interpret the lifecycle image and explain two if the stages. Most learners 

were able to use the diagram to identify two stage but a much smaller 
percentage were able to offer a clear explanations. Many leaners used 

sentences such as “mouse eat worms in faeces so mouse gets worms.” This 
type of answer would be allocated one mark for correctly stating that the 
mouse ingests the worm laden faeces but the explanation is not adequate to 

obtain the second mark. For these reasons this question was able to 
discriminate well between levels of learners.  

 

 
4 Marks awarded  

(mouse digests segments = 1, segments contain eggs = 1 

Cat eats mouse = 1, adults develop in cats intestine = 1) 
 

  



 

 
 

Question 20 
 
This question was well understood by most leaners, who were able to 

provide some information on a health check. In order to gain full marks for 
this 8 mark question the students were required to provide information on 

how to fully complete a health check. The answer should make reference to 
PPE and restraining the animal, before moving on to a logical, head to toe 
visual health check, taking into account behaviour. Some quantitative 

checks should have been included and the discussion should be finished by 
the findings being recorded. 

 
Pass level learners often provided information on some aspects of health 
checking but did not cover the range of body parts. Some learners chose to 

focus on quantitative checks, sometimes providing detail on worm counts 
and blood tests. Some marks were allocated for these answers but as the 

answer was not balanced it was not possible to allocate the top marks, as 
seen in the example below: 
 

  

 
 



 

 
6 Marks awarded 

 
 

 
  

  



 

Grade Boundaries 
 

     

Unit Max 
Mark 

D M P L1 U 

21883G – NQF L1/2 
Firsts in Animal Care. 

Unit 1 – Animal Health 

50 41 31 22 13 0 

 

External assessment  
 

The suite of ‘next generation’ NQF BTECs include an element of external 
assessment. This external assessment may be through a timetabled paper-
based examination, an onscreen, on demand test or a set-task conducted 

under controlled conditions.  
 

What is a grade boundary?  
 

A grade boundary is where we ‘set’ the level of achievement required to 
obtain a certain grade for the externally assessed unit. We set grade 
boundaries for each grade (Distinction, Merit, Pass and Level 1 fallback). 

  

Setting grade boundaries  
 
When we set grade boundaries, we look at the performance of every 

student who took the assessment. When we can see the full picture of 
performance, our experts are then able to decide where best to place the 
grade boundaries - this means that they decide what the lowest possible 

mark should be for a particular grade.  
 

When our experts set the grade boundaries, they make sure that students 
receive grades which reflect their ability. Awarding grade boundaries 
ensures that a student who receives a 'Distinction' grade next year, will 

have similar ability to a student who has received an 'Distinction’ grade this 
year. Awarding grade boundaries is conducted to make sure students 

achieve the grade they deserve to achieve, irrespective of variation in the 
external assessment.  
 

Variations in externally assessed question papers  
 

Each exam we set asks different questions and may assess different parts of 
the unit content outlined in the specification. It would be unfair to students 

if we set the same grade boundaries year on year because then it wouldn't 
take into account that a paper may be slightly easier or more difficult than 
the year before. 
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