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IMPORTANT INFORMATION

Accreditation period
Units 1-4: 2005-2011

The accreditation period commences on 1 January 2005.

Other sources of information

The VCAA Bulletin is the only official source of changes to regulations and accredited studies. The
VCAA Bulletin, including supplements, also regularly includes advice on VCE studies. It is the
responsibility of each VCE teacher to refer to each issue of the VCAA Bulletin. The VCAA Bulletin is
sent in hard copy to all VCE providers. It is available on the Victorian Curriculum and Assessment
Authority’s website at www.vcaa.vic.edu.au

To assist teachers in assessing school-assessed coursework in Units 3 and 4, the Victorian Curriculum
and Assessment Authority publishes an assessment handbook that includes advice on the assessment
tasks and performance descriptors for assessment.

The current year’s VCE and VCAL Administrative Handbook contains essential information on
assessment and other procedures.

VCE providers

Throughout this study design the term ‘school’ is intended to include both schools and other VCE
providers.

Photocopying
VCE schools only may photocopy parts of this study design for use by teachers.






Introduction

THE LANGUAGE

The language to be studied and assessed is modern standard Arabic, which is used throughout Arabic-
speaking countries and Arabic communities in Australia, in the language of modern writers, and in
press and news broadcasts on the radio and television. Dialects of Arabic will be accepted in the oral
examination.

RATIONALE

The study of a language other than English contributes to the overall education of students, most
particularly in the area of communication, but also in the areas of cross-cultural understanding,
cognitive development, literacy and general knowledge. It provides access to the culture of
communities which use the language and promotes understanding of different attitudes and values
within the wider Australian community and beyond.

The study of Arabic develops students’ ability to understand and use a language which has both
economic and political significance and which is associated with major intellectual, artistic and
scientific achievements. The influence of Arabic goes far beyond the confines of modern Arab
countries. Arabic is the language of a great number of Australians from various Arabic-speaking
backgrounds and is the first language of people inhabiting a vast area of West Asia and North Africa.

The ability to communicate in Arabic, in conjunction with other skills, may provide opportunities for
employment in the fields of translation, interpreting, banking and social services, ethnic affairs, the
tourist and hospitality industries, international relations, the arts and education.

AIMS

This study is designed to enable students to:

e use Arabic to communicate with others;

* understand and appreciate the cultural contexts in which Arabic is used;
* understand their own culture(s) through the study of other cultures;
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ARABIC

* understand language as a system;
* make connections between Arabic and English, and/or other languages;
e apply Arabic to work, further study, training or leisure.

STRUCTURE

The study is made up of four units. Each unit deals with specific content and is designed to enable
students to achieve a set of outcomes. Each outcome is described in terms of key knowledge and
skills.

ENTRY

There are no prerequisites for entry to Units 1, 2 and 3. Students must undertake Unit 3 prior to
undertaking Unit 4. Arabic is designed for students who will, typically, have studied the language for
at least 200 hours prior to the commencement of Unit 1. It is possible, however, that some students
with less formal experience will also be able to meet the requirements successfully.

Units 1 to 4 are designed to a standard equivalent to the final years of secondary education. All VCE
studies are benchmarked against comparable national and international curriculum.

DURATION

Each unit involves at least 50 hours of scheduled classroom instruction.

CHANGES TO THE STUDY DESIGN

During its period of accreditation minor changes to the study will be notified in the VCAA Bulletin.
The VCAA Bulletin is the only source of changes to regulations and accredited studies and it is the
responsibility of each VCE teacher to monitor changes or advice about VCE studies published in the
VCAA Bulletin.

MONITORING FOR QUALITY

As part of ongoing monitoring and quality assurance, the Victorian Curriculum and Assessment
Authority will periodically undertake an audit of Arabic to ensure the study is being taught and
assessed as accredited. The details of the audit procedures and requirements are published annually
in the VCE and VCAL Administrative Handbook. Schools will be notified during the teaching year of
schools and studies to be audited and the required material for submission.

SAFETY

It is the responsibility of the school to ensure that duty of care is exercised in relation to the health
and safety of all students undertaking this study.

8 VCE STUDY DESIGN
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Introduction

USE OF INFORMATION AND COMMUNICATIONS TECHNOLOGY

In designing courses for this study teachers should incorporate information and communications
technology where appropriate and applicable to the teaching and learning activities. The Advice for
Teachers section provides specific examples of how information and communications technology
can be used in this study.

KEY COMPETENCIES AND EMPLOYABILITY SKILLS

This study offers a number of opportunities for students to develop key competencies and employability
skills. The Advice for Teachers section provides specific examples of how students can demonstrate
key competencies during learning activities and assessment tasks.

LEGISLATIVE COMPLIANCE

When collecting and using information, the provisions of privacy and copyright legislation, such as
the Victorian Information Privacy Act 2000 and Health Records Act 2001, and the federal Privacy
Act 1988 and Copyright Act 1968 must be met.

VOCATIONAL EDUCATION AND TRAINING OPTION

Schools wishing to offer the Vocational Education and Training (VET) option should refer to the
VCAA LOTE VET supplement.

VCE STUDY DESIGN 9



Assessment and reporting

SATISFACTORY COMPLETION

The award of satisfactory completion for a unit is based on a decision that the student has demonstrated
achievement of the set of outcomes specified for the unit. This decision will be based on the teacher’s
assessment of the student’s overall performance on assessment tasks designated for the unit. Designated
assessment tasks are provided in the details for each unit. The Victorian Curriculum and Assessment
Authority publishes an assessment handbook that includes advice on the assessment tasks and
performance descriptors for assessment for Units 3 and 4.

Teachers must develop courses that provide opportunities for students to demonstrate achievement
of outcomes. Examples of learning activities are provided in the Advice for Teachers section.

Schools will report a result for each unit to the Victorian Curriculum and Assessment Authority as
S (Satisfactory) or N (Not Satisfactory).

Completion of a unit will be reported on the Statement of Results issued by the Victorian Curriculum
and Assessment Authority as S (Satisfactory) or N (Not Satisfactory). Schools may report additional
information on levels of achievement.

AUTHENTICATION

Work related to the outcomes will be accepted only if the teacher can attest that, to the best of their
knowledge, all unacknowledged work is the student’s own. Teachers need to refer to the current
year’s VCE and VCAL Administrative Handbook for authentication procedures, and should note that
all assessment tasks for Units 3 and 4 should be conducted in class time and under supervision.

LEVELS OF ACHIEVEMENT

Units 1 and 2

Procedures for the assessment of levels of achievement in Units 1 and 2 are a matter for school
decision. Assessment of levels of achievement for these units will not be reported to the Victorian
Curriculum and Assessment Authority. Schools may choose to report levels of achievement using
grades, descriptive statements or other indicators.

10
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Units 3 and 4

The Victorian Curriculum and Assessment Authority will supervise the assessment of all students
undertaking Units 3 and 4.

In Arabic the student’s level of achievement will be determined by school-assessed coursework and
two end-of-year examinations. The Victorian Curriculum and Assessment Authority will report the
student’s level of performance on each assessment component as a grade from A+ to E or UG
(ungraded). To receive a study score, students must achieve two or more graded assessments and
receive S for both Units 3 and 4. The study score is reported on a scale of 0-50. It is a measure of how
well the student performed in relation to all others who took the study. Teachers should refer to the
current year’s VCE and VCAL Administrative Handbook for details on graded assessment and
calculation of the study score. Percentage contributions to the study score in Arabic are as follows:

e Unit 3 school-assessed coursework: 25 per cent

o Unit 4 school-assessed coursework: 25 per cent

* Examinations*: oral component ) 12.5 per cent
written component” 37.5 per cent

Details of the assessment program are described in the sections on Units 3 and 4 in this study design.

*A single grade is awarded.

VCE STUDY DESIGN 11



Units 1-4: Common areas of study

The areas of study for Arabic comprise themes and topics, text types, kinds of writing, vocabulary
and grammar. They are common to all four units of the study, and they are designed to be drawn upon
in an integrated way, as appropriate to the linguistic needs of the student, and the outcomes for the
unit.

The themes and topics are the vehicle through which the student will demonstrate achievement of the
outcomes, in the sense that they form the subject of the activities and tasks the student undertakes.

The text types, kinds of writing, vocabulary and grammar are linked, both to each other, and to the
themes and topics. Together, as common areas of study, they add a further layer of definition to the
knowledge and skills required for successful achievement of the outcomes.

The common areas of study have been selected to provide the opportunity for the student to build
upon what is familiar, as well as develop knowledge and skills in new and more challenging areas.

THEMES, TOPICS AND SUB-TOPICS

There are three prescribed themes:

e The individual

* The Arabic-speaking communities
* The changing world

These themes have a number of prescribed topics and suggested sub-topics. The placement of the
topics under one or more of the three themes is intended to provide a particular perspective or
perspectives for each of the topics. The suggested sub-topics expand on the topics, and are provided
to guide the student and teacher as to how topics may be treated.

It is not expected that all topics will require the same amount of study time. The length of time and
depth of treatment devoted to each topic will vary according to the outcomes being addressed, as
well as the linguistic needs and interests of the student.

As well as acquiring the linguistic resources to function effectively as a non-specialist within all
three themes, the student is required to undertake a detailed study in Units 3 and 4. This detailed
study should relate to the prescribed themes and topics and be based on a selected sub-topic. For
further details refer to pages 22 and 23.

12
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Units 1-4

PRESCRIBED THEMES AND TOPICS, AND SUGGESTED SUB-TOPICS

The individual

The Arabic-speaking communities

The changing world

® Personal world
For example, personal details, interests
and priorities, opinions and values, free
time and leisure activities.

®  Family and friends
For example, role of the family,
relationships within the family, the
importance of friendship, pressures and
influences.

® Education and aspirations
For example, job applications, planning a
career, priorities for the future, a student’s
view of an ideal world.

* Health
For example, food and nutrition, hygiene,
sport and exercise, physical and mental
wellbeing.

o Lifestyles
For example, comparing lifestyles in
Australia and Arabic-speaking countries,
travel and tourism, impact of migration.

o Culture and traditions
For example, stories from the past,
festivals, celebrations, entertainment and
the arts, film, theatre, song, music.

*  Arabic civilisation
For example, the influence of the past
on the present, the Arab world through
contemporary writers, life in
contemporary Arab society.

* Social issues
For example, current issues, youth
and the elderly, the influence of the
media, globalisation, providing for the
future.

® The natural world
For example, natural resources,
environmental issues, pollution and
conservation, ecotourism.

® The world of work
For example, different types of
employment, the role of women,
technology, innovation in the
workplace, inventors and their
contributions.

Note: Bold = Prescribed themes, Bold Italics = Prescribed topics, Italics = Suggested sub-topics.

TEXT TYPES

The student will be expected to be familiar with the following text types. Text types indicated with an
asterisk (*) are those which the student may be expected to produce in the external examination.
Teachers may introduce the student to a wider range of text types in the course of their teaching and
learning program. (Characteristics of some text types are set out in the Advice for Teachers section.)

Advertisement* Interview (script)* Presentation
Announcement* Invitation* Proverb
Article* Journal entry* Recipe
Chart Leaflet* Report*
Conversation* Map Résumé*
Discussion* Menu Review*
Documentary Message* Song
Editorial News item* Speech/talk (script)*
Email Note* Story*

Film Personal account™ Summary*
Folk tale* Play Survey
Formal letter* Poem Table
Informal letter* Postcard Timetable

KINDS OF WRITING

The student is expected to be familiar with, and be able to produce, the following five kinds of
writing: personal, imaginative, persuasive, informative and evaluative. (Details of each kind of writing
are published in the Advice for Teachers section.)

VCE STUDY DESIGN 13
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ARABIC

VOCABULARY

While there is no prescribed vocabulary list, it is expected that the student will be familiar with a
range of vocabulary and idioms relevant to the topics prescribed in the study design. Students should
be encouraged to use dictionaries. It is expected that teachers will assist students to develop the
necessary skills and confidence to use dictionaries effectively. Suitable editions are listed in the
Resources section of this study design. Information on the use of dictionaries in the end-of-year
written examination is provided on page 30, and published annually in the VCE and VCAL

Administrative Handbook.

GRAMMAR

The student is expected to recognise and use the following grammatical items:

Prepositions and
conjunctions

Numerals

Sentence types

Gender

Dual

Prepositions

Conjunctions

Verb preposition idioms

Cardinal, ordinal, gender

Verbal, nominal

Inna and her sisters

Kana and her sisters

Masculine, feminine with nouns,
adjectives and pronouns

With nouns, adjectives and pronouns
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Unit 1

AREAS OF STUDY

The areas of study common to Units 1-4 are detailed on pages 1215 of this study design.

OUTCOMES

For this unit the student is required to demonstrate achievement of three outcomes.

Outcome 1

On completion of this unit the student should be able to establish and maintain a spoken or written
exchange related to personal areas of experience.

Key knowledge and skills

To achieve this outcome the student should demonstrate the knowledge and skills to:

* use structures related to describing, explaining and commenting on past, present or future events
or experiences, both real and imaginary;

* use vocabulary and expressions appropriate to the topic area;

* apply conventions of informal conversation/correspondence;

e use a range of question and answer forms:

* initiate, maintain and close an exchange;

* use appropriate intonation, stress, pitch/spelling and punctuation;

e self-correct/rephrase to maintain communication;

e recognise and respond to cues for turn taking;

* communicate in a range of texts types; for example, letter, fax, email, voicemail and telephone,
as well as face-to-face.

16
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Unit 1

Outcome 2

On completion of this unit the student should be able to listen to, read and obtain information from
spoken and written texts.

Key knowledge and skills

To achieve this outcome the student should demonstrate the knowledge and skills to:

* recognise common patterns of word formation, cognates, grammatical markers, and use these to
infer meaning;

* identify main points and supporting ideas;

o order, classify and link items from various parts of the text;

* convey gist and main points as well as items of specific detail;

* establish and confirm meaning through re-reading, using headings and referring to dictionaries.

Outcome 3

On completion of this unit the student should be able to produce a personal response to a text focusing
on real or imaginary experience.

Key knowledge and skills

To achieve this outcome the student should demonstrate the knowledge and skills to:

e use structures related to explaining, describing, comparing and commenting on events or
experiences;

* summarise, explain, compare and contrast experiences, opinions and ideas;

* infer ideas and feelings;

¢ link ideas, events and characters;

* select and make use of relevant reference materials;

* identify main ideas, events and sequences of action.

ASSESSMENT

The award of satisfactory completion for a unit is based on a decision that the student has demonstrated
achievement of the set of outcomes specified for the unit. This decision will be based on the teacher’s
assessment of the student’s overall performance on assessment tasks designated for the unit.

The key knowledge and skills listed for each outcome should be used as a guide to course design and
the development of learning activities. The key knowledge and skills do not constitute a checklist
and such an approach is not necessary or desirable for determining achievement of outcomes. The
elements of key knowledge and skills should not be assessed separately.

Assessment tasks must be a part of the regular teaching and learning program and must not unduly
add to the workload associated with that program. They must be completed in class and under
supervision.

Demonstration of achievement of Outcomes 1, 2 and 3 must be based on the student’s performance
on a selection of assessment tasks. Teachers must ensure that tasks selected are of comparable scope
and demand, and that over the course of the unit, all three outcomes are addressed.

VCE STUDY DESIGN 17
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A total of four tasks should be selected from those listed below.

Outcome 1:
¢ informal conversation

or

* reply to personal letter/fax/email.

Outcome 2:

o listen to spoken texts (e.g. conversations, interviews, broadcasts) to obtain information to complete
notes, charts or tables in Arabic or English

and

* read written texts (e.g. extracts, advertisements, letters) to obtain information to complete notes,
charts or tables in Arabic or English.

Outcome 3:

o oral presentation
or

*  review

or

e article.

It is expected that the student will respond in Arabic to all assessment tasks that are selected to
address Outcomes 1 and 3. Of the two tasks required for Outcome 2, one should require a response in
Arabic, and the other a response in English. Over the course of the unit, both oral and written skills
in Arabic should be assessed. Therefore if an oral task is selected to address Outcome 1, a written
task should be selected to address Outcome 3, and vice versa.

18 VCE STUDY DESIGN



Unit 2

AREAS OF STUDY

The areas of study common to Units 1-4 are detailed on pages 12-15 of this study design.

OUTCOMES

For this unit the student is required to demonstrate achievement of three outcomes.

Outcome 1

On completion of this unit the student should be able to participate in a spoken or written exchange
related to making arrangements and completing transactions.

Key knowledge and skills

To achieve this outcome the student should demonstrate the knowledge and skills to:

* use structures related to asking for or giving advice or assistance, suggesting, explaining, agreeing
and disagreeing;

* use vocabulary and expressions appropriate to the topic areas;

* apply the conventions of a range of text types;

 use fillers, affirming phrases and formulaic expressions related to negotiation/transaction;

* make arrangements, come to agreements, and reach decisions;

* obtain and provide goods, services and public information;

* initiate, maintain, direct as appropriate, and close an exchange;

* use gesture, stance and facial expression to enhance meaning and persuade;

* use examples and reasons to support arguments and to convince.

19
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Outcome 2

On completion of this unit the student should be able to listen to, read, and extract and use information
and ideas from spoken and written texts.

Key knowledge and skills

To achieve this outcome the student should demonstrate the knowledge and skills to:
e use vocabulary, structures and content related to topics studied;

o apply the conventions of text types such as an interview or a newspaper report;
 infer meaning from linguistic and contextual features;

o classify, compare and predict information and ideas;

e summarise, explain and contrast ideas and information from different texts;

* infer points of view, opinions and ideas;

o extract and reorganise information and ideas from one text type to another.

Outcome 3

On completion of this unit the student should be able to give expression to real or imaginary experience
in spoken or written form.

Key knowledge and skills

To achieve this outcome the student should demonstrate the knowledge and skills to:

e apply the conventions of text types; for example, journal entry, short story;

* use structures related to describing, recounting, narrating and reflecting upon events or experiences;
* use arange of appropriate vocabulary and expressions;

* use stylistic techniques such as repetition, questions and exclamations;

* structure writing to sequence main ideas/events and develop ideas logically.

ASSESSMENT

The award of satisfactory completion for a unit is based on a decision that the student has demonstrated
achievement of the set of outcomes specified for the unit. This decision will be based on the teacher’s
assessment of the student’s overall performance on assessment tasks designated for the unit.

The key knowledge and skills listed for each outcome should be used as a guide to course design and
the development of learning activities. The key knowledge and skills do not constitute a checklist
and such an approach is not necessary or desirable for determining achievement of outcomes. The
elements of key knowledge and skills should not be assessed separately.

Assessment tasks must be a part of the regular teaching and learning program and must not unduly
add to the workload associated with that program. They must be completed in class and under
supervision.

Demonstration of the achievement of Outcomes 1,2 and 3 must be based on the student’s performance
on a selection of assessment tasks. Teachers must ensure that tasks selected are of comparable scope
and demand, and that over the course of the unit, all three outcomes are addressed.

20 VCE STUDY DESIGN
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Unit 2

A total of four tasks should be selected from those listed below.

Outcome 1:
e formal letter, or fax, or email

or
* role-play
or

e interview.

Outcome 2:

* listen to spoken texts (e.g. conversations, interviews, broadcasts) and reorganise information and
ideas in a different text type

and

o read written texts (e.g. extracts, advertisements, letters) and reorganise information and ideas in
a different text type.

Outcome 3:
* journal entry

or
® personal account
or

* short story.

It is expected that the texts used are in Arabic and that the student respond in Arabic to all assessment
tasks selected. Over the course of the unit, both oral and written skills in Arabic should be assessed.
Therefore if an oral task is selected to address Outcome 1, a written task should be selected to
address Outcome 3, and vice versa.

VCE STUDY DESIGN 21



Units 3and 4

DETAILED STUDY

The student is required to undertake a detailed study during Units 3 and 4.

The student will be expected to discuss their detailed study in Section 2, Discussion, of the Oral
Examination.

Over the course of Units 3 and 4, approximately 15 hours of scheduled class time should be devoted
to the detailed study.

The detailed study should be based on a sub-topic related to one or more of the prescribed topics
listed in the table on page 13. The sub-topic may be drawn from this table, or a different sub-topic
may be selected.

One sub-topic may be selected for a whole class. It will be important to select a sub-topic that is
sufficiently broad to accommodate a range of interests and perspectives, so that each student can
provide an individual response to the coursework assessment task(s) set, as well as in the Discussion
in Section 2 of the Oral Examination. Alternatively, different sub-topics may be selected for individuals
or groups of students.

At least one and no more than two of the six assessment tasks for school-assessed coursework should
focus on the detailed study. The detailed study assessment task(s) should be designed to assess the
student’s understanding of the language and culture of the Arabic-speaking community and should
be selected from those required to assess achievement of Outcome 2, Unit 4 (detailed on pages 27
and 28). The sub-topics and texts should also be selected to ensure the student is able to focus on the
knowledge and skills associated with Outcome 2, Unit 4.

Language and culture through texts

The detailed study should enable the student to explore and compare aspects of the language and
culture of the Arabic-speaking community through a range of oral and written texts in Arabic related
to the selected sub-topic. This will enable the student to develop knowledge and understanding of,
for example, historical issues, aspects of contemporary society or the literary or artistic heritage of
the community. The texts which form the basis of this study might include feature films, short films,
short stories, songs, newspaper articles, electronic texts, documentaries, music, painting and oral
histories. The length of texts selected will vary depending on the type of text, its density and level of

22



ARABIC Units 3 and 4

complexity. In order for the student to be able to explore their sub-topic in sufficient depth to meet
the relevant outcomes, it is suggested that a range of at least three different kinds of text are selected.
These might include aural and visual, as well as written texts.

Language and culture thorugh VET

Schools wishing to offer the Vocational Education and Training (VET) option should refer to the
VCAA LOTE VET supplement.

VCE STUDY DESIGN 23



Unit 3

AREAS OF STUDY

The areas of study common to Units 1-4 are detailed on pages 12-15 of this study design.

OUTCOMES

For this unit the student is required to demonstrate achievement of three outcomes.

Outcome 1

On completion of this unit the student should be able to express ideas through the production of
original texts.

Key knowledge and skills

To achieve this outcome the student should demonstrate the knowledge and skills to:

* create an imaginative or personal text focusing on an event or experience in the past or present;
e use a range of relevant text types;

e show knowledge of first- and third-person narrative perspectives;

* vary style and register for audience, context and purpose;

* organise and sequence ideas;

e use stylistic techniques such as repetition, questions, exclamations or changes in tone;

* make appropriate use of reference materials, including dictionaries.

Outcome 2

On completion of this unit the student should be able to analyse and use information from spoken
texts.

Key knowledge and skills
To achieve this outcome the student should demonstrate the knowledge and skills to:

* convey gist, identify main points, supporting points and detailed items of specific information;
* infer points of view, attitudes, emotions from context and/or choice of language and intonation;

24



ARABIC Unit 3

* accurately convey meaning;
* establish and confirm meaning through re-listening, using dictionaries.

Outcome 3

On completion of this unit the student should be able to exchange information, opinions and
experiences.

Key knowledge and skills

To achieve this outcome the student should demonstrate the knowledge and skills to:
* exchange and justify opinions and ideas;

o present and comment on factual information;

* describe and comment on aspects of past, present and future experience;

* ask for and give assistance or advice;

* speak and write using registers for familiar and unfamiliar audiences;

* link, sequence and show relationship at sentence and paragraph level;

* produce text appropriate to audience, context and purpose.

ASSESSMENT

The award of satisfactory completion for a unit is based on a decision that the student has demonstrated
achievement of the set of outcomes specified for the unit. This decision will be based on the teacher’s
assessment of the student’s overall performance on assessment tasks designated for the unit. The
Victorian Curriculum and Assessment Authority publishes an assessment handbook that includes
advice on the assessment tasks and performance descriptors for assessment.

The key knowledge and skills listed for each outcome should be used as a guide to course design and
the development of learning activities. The key knowledge and skills do not constitute a checklist
and such an approach is not necessary or desirable for determining the achievement of outcomes.
The elements of key knowledge and skills should not be assessed separately.

Assessment of levels of achievement

The student’s level of achievement for Unit 3 will be determined by school-assessed coursework and
two end-of-year examinations.

Contributions to final assessment
School-assessed coursework for Unit 3 will contribute 25 per cent to the study score.

The level of achievement for Units 3 and 4 will also be assessed by two end-of-year examinations,
which will contribute 50 per cent to the study score.

School-assessed coursework
Teachers will provide to the Victorian Curriculum and Assessment Authority a score representing an
assessment of the student’s level of achievement.

The score must be based on the teacher’s rating of performance of each student on the tasks set out in
the following table and in accordance with an assessment handbook published by the Victorian
Curriculum and Assessment Authority. The assessment handbook also includes advice on the
assessment tasks and performance descriptors for assessment.
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Assessment tasks must be a part of the regular teaching and learning program and must not unduly
add to the workload associated with that program. They must be completed in class time and under
supervision. It is expected that the student respond in Arabic to all assessment tasks.

Outcomes Marks allocated* Assessment tasks
Outcome 1
Express ideas through the production of original 20 A 250-word personal or imaginative written
texts. piece.

Outcome 2
Analyse and use information from spoken texts.

Outcome 3

Exchange information, opinions and experiences.

A response to specific questions, messages or

10 instructions, extracting and using information
requested.
20 A three- to four-minute role-play, focusing on the

resolution of an issue.

Total marks

50

*School-assessed coursework for Unit 3 contributes 25 per cent to the study score.
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AREAS OF STUDY

The areas of study common to Units 1-4 are detailed on pages 12-15 of this study design.

OUTCOMES

For this unit the student is required to demonstrate achievement of two outcomes.

Outcome 1

On completion of this unit the student should be able to analyse and use information from written
texts.

Key knowledge and skills

To achieve this outcome the student should demonstrate the knowledge and skills to:

* convey gist, identify main points and extract and use information;

* infer points of view, attitudes, emotions from context and/or choice of language;

* summarise, interpret and evaluate information from texts;

e compare and contrast aspects of texts on a related topic;

* accurately convey meaning;

* show knowledge of and use a range of text types;

* infer meaning from cognates, grammatical markers and common patterns of word formation.

Outcome 2

On completion of this unit the student should be able to respond critically to spoken and written texts
which reflect aspects of the language and culture of Arabic-speaking communities.

Key knowledge and skills
To achieve this outcome the student should demonstrate the knowledge and skills to:

* compare and contrast aspects of life in Arabic-speaking communities with those in Australia;
* identify and comment on culturally specific aspects of language, behaviour or attitude;
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* present an opinion about an aspect of the culture associated with the language;

* identify similarities and differences between texts, and find evidence to support particular views;
* show an awareness that different social contexts require different types of language;

¢ select and make use of relevant reference materials.

ASSESSMENT

The award of satisfactory completion for a unit is based on a decision that the student has demonstrated
achievement of the set of outcomes specified for the unit. This decision will be based on the teacher’s
assessment of the student’s overall performance on assessment tasks designated for the unit. The
Victorian Curriculum and Assessment Authority publishes an assessment handbook that includes
advice on the assessment tasks and performance descriptors for assessment.

The key knowledge and skills listed for each outcome should be used as a guide to course design and
the development of learning activities. The key knowledge and skills do not constitute a checklist
and such an approach is not necessary or desirable for determining the achievement of outcomes.
The elements of key knowledge and skills should not be assessed separately.

Assessment of levels of achievement

The student’s level of achievement for Unit 4 will be determined by school-assessed coursework and
two end-of-year examinations.

Contributions to final assessment
School-assessed coursework for Unit 4 will contribute 25 per cent to the study score.

The level of achievement for Units 3 and 4 will also be assessed by two end-of-year examinations,
which will contribute 50 per cent to the study score.

School-assessed coursework

Teachers will provide to the Victorian Curriculum and Assessment Authority a score representing an
assessment of the student’s level of achievement.

The score must be based on the teacher’s rating of performance of each student on the tasks set out in
the following table and in accordance with an assessment handbook published by the Victorian
Curriculum and Assessment Authority. The assessment handbook also includes advice on the
assessment tasks and performance descriptors for assessment.

Assessment tasks must be a part of the regular teaching and learning program and must not unduly
add to the workload associated with that program. They must be completed in class time and under
supervision. The student must respond in Arabic to all assessment tasks.
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Outcomes

Marks allocated*

Assessment tasks

Outcome 1

A response to specific questions, messages or

Analyse and use information from written texts. 10 instructions, extracting and using information
requested.
Outcome 2 A 250-300 word informative, persuasive or
Respond critically to spoken and written texts 20 evaluative written response, for example, report,
which reflect aspects of the language and culture comparison or review.
of Arabic-speaking communities. and
20 A three- to four-minute interview on an issue
related to the texts studied.
Total marks 50

*School-assessed coursework for Unit 4 contributes 25 per cent to the study score.

End-of-year examinations

The end-of-year examinations are:
e an oral examination

* a written examination.

Oral examination (approximately 15 minutes)

Purpose

The oral examination is designed primarily to assess the student’s knowledge and skill in using
spoken Arabic.

Specifications
The oral examination has two sections.

Section 1: Conversation (approximately 7 minutes)

The examination will begin with a conversation between the student and the assessor(s). It will
consist of a general conversation about the student’s personal world, for example, school and home
life, family and friends, interests and aspirations.

Section 2: Discussion (approximately 8 minutes)

Following the Conversation the student will indicate to the assessor(s) the sub-topic chosen for detailed
study and, in no more than one minute, briefly introduce the main focus of their sub-topic, alerting
assessors to any objects brought to support the discussion. The focus of the discussion will be to
explore aspects of the language and culture of Arabic-speaking communities and the student will be
expected to make reference to texts studied.

The student may support the Discussion with objects such as photographs, diagrams, and maps.
Notes and cue cards are not permitted. (For details on the VET option, teachers should refer to the
LOTE VET Supplement.)

VCE STUDY DESIGN 29



Unit 4

ARABIC

Written examination (2 hours plus 15 minutes reading time)
The student may use monolingual and/or bilingual print dictionaries in the written examination.

Section 1: Listening and responding

Purpose

Section 1 of the written examination is designed primarily to assess the student’s knowledge and
skill in analysing information from spoken texts.

The student will be expected to demonstrate understanding of general and specific information from
spoken texts and respond in English in Part A and Arabic in Part B to questions on this information.
The questions may require the student to identify information related to:

 the context, purpose and audience of the text;
* aspects of the language of the text, for example, tone, register, knowledge of language structures.

Specifications
Section 1 of the written examination has two parts, Part A and Part B. The texts in both parts will be
related to one or more of the prescribed themes.

The student hears three to five texts in Arabic covering a number of text types. The total listening
time for one reading of the texts without pauses will be approximately 4'/>-5 minutes. The length of
the individual texts will not be specified but one text will be longer than the others.

Each text will be heard twice. There will be an announcement at the start of the first reading and a
sound to alert students just before the commencement of the second reading. There will be a pause
between the first and second readings in which the student may take notes. The student will be given
sufficient time after the second reading to complete responses.

The student will be expected to respond to a range of question types, such as completing a table,
chart, list or form, or responding to a message, open-ended questions or multiple-choice items.

Part A
There will be two to three texts.

Questions will be phrased in English for responses in English.

Part B
There will be one or two texts.

Questions will be phrased in Arabic and English for responses in Arabic.

Section 2: Reading and responding

Purpose

Section 2 of the written examination is designed primarily to assess the student’s knowledge and
skill in analysing and responding to information from written texts.

In Part A the student will be required to demonstrate understanding of written texts. The student may
be required to extract, summarise, and/or evaluate information from texts. If the texts are related, the
student may be required to compare and/or contrast aspects of both.

In Part B the student will be expected to demonstrate understanding of a written text by responding
in Arabic to information provided in a text.
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Specifications
Section 2 of the written examination has two parts, Part A and Part B. The texts in both parts will be

related to one or more of the prescribed themes. The overall length of text will be 350-450 words and
there will be two to three texts in total over Parts A and B.

Part A
The student will be required to read one or two texts in Arabic. When there are two texts they will be
different in style and purpose but may be related in subject matter or context.

Questions on the texts will be phrased in English for responses in English.

Part B

The student will be required to read one or two texts in Arabic. Questions on the text(s) will be
phrased in English and Arabic for response(s) in Arabic.

Section 3: Writing in Arabic
Purpose

Section 3 of the written examination is designed primarily to assess the student’s ability to express
ideas through the creation of original text in Arabic.

Specifications

The student will be required to write a text involving presentation of ideas and/or information and/or
opinions. There will be a choice of five tasks. The tasks will be related to one or more of the prescribed
themes. Tasks will accommodate a range of student interests and will be set to ensure that the student
is provided with opportunities for producing different kinds of writing (personal, imaginative,
persuasive, informative and evaluative) through, for example:

* having different purposes, audiences and contexts;

* requiring different text types (see table of text types for productive use).

The student will be required to write a response of 200-300 words in Arabic. The tasks will be
phrased in English and Arabic for a response in Arabic.

VCE STUDY DESIGN 31



Units 1-4

ARABIC

SUMMARY OF OUTCOMES AND ASSESSMENT TASKS

The following tables provide an overview of outcomes and assessment tasks required for Units 1-4.

Outcomes and assessment tasks for Units 1 and 2

Outcomes

Unit 1 (4 tasks)

Outcomes

Unit 2 (4 tasks)

1

Establish and maintain a
spoken or written
exchange related to
personal areas of
experience.

2

Listen to, read and obtain
information from spoken
and written texts.

3

Produce a personal
response to a text
focusing on real or
imaginary experience.

Informal conversation.
or

Reply to personal letter/
fax/email.

(a) Listen to spoken texts

(e.g. conversations,

interviews, broadcasts)
to obtain information to
complete notes, charts
or tables in Arabic or
English.

and
(b) Read written texts

(e.g. extracts,

advertisements, letters)
to obtain information to
complete notes, charts

or tables in Arabic or
English.

Oral presentation.
or

Review.

or

Article.

1

Participate in a spoken or
written exchange related to
making arrangements and
completing transactions.

2

Listen to, read, and extract
and use information and
ideas from spoken and
written texts.

3

Give expression to real or
imaginary experience in
spoken or written form.

Formal letter, or fax, or email.
or

Role-play.

or

Interview.

(a) Listen to spoken texts
(e.g. conversations,
interviews, broadcasts)
and reorganise
information and ideas in
a different text type.

and

(b) Read written texts
(e.g. extracts,
advertisements, letters)
and reorganise
information and ideas in
a different text type.

Journal entry.

or

Personal account.
or

Short story.
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Units 1-4

Outcomes and coursework assessment tasks for Units 3 and 4

Outcomes

Unit 3 (3 tasks)

Outcomes

Unit 4 (3 tasks)

1
Express ideas through the
production of original

A 250-word personal or
imaginative written piece.

1
Analyse and use information
from written texts.

A response to specific
questions, messages or

texts. instructions, extracting and

using information requested.

2 2

Analyse and use information
from spoken texts.

A response to specific
questions, messages or
instructions, extracting and
using the information

Respond critically to spoken
and written texts which
reflect aspects of the
language and culture of

(a) A 250-300 word
informative, persuasive or
evaluative written
response, for example,

requested. Arabic-speaking report, comparison or
communities. review.
and
(b) A three- to four-minute
interview on an issue
related to the texts studied.
3
Exchange information, A three- to four-minute role-
opinions and experiences. play, focusing on the
resolution of an issue.
Contribution of assessment tasks to study score
School-assessed coursework % End-of-year examinations %
Unit 3 Oral examination
250-word personal or imaginative 10 Conversation
written piece. 125
Response to spoken texts. 5 Discussion
Three- to four-minute role-play. 10
Unit 4 Written examination
Response to written texts. 5 Listening and responding
Part A: Response in English 7.5
Part B: Response in Arabic 7.5
250-300 word informative, persuasive 10 Reading and responding
or evaluative written piece. Part A: Response in English 10
Part B: Response in Arabic 5
Three- to four-minute interview. 10 Writing 75
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Overall contribution of school-assessed coursework and end-of-year examinations %

Oral 32.5
Responding to spoken texts 20
Responding to written texts 20
Writing 27.5
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DEVELOPING A COURSE

A course outlines the nature and sequence of teaching and learning necessary for students to
demonstrate achievement of the set of outcomes for a unit. Outcomes are introduced by summary
statements and are followed by the key knowledge and skills which relate to the outcomes.

It is recognised that the four macroskills of listening, reading, writing and speaking are elements that
generally operate in an integrated way. Nevertheless, it is usually possible to identify a focus skill, or
combination of skills that predominate in the performance of a particular task or activity. This approach
is reflected in the organisation of the outcomes, and the key knowledge and skills associated with
them. The overall balance of emphasis across the macroskills in assessment tasks is indicated in the
table on page 34.

Teachers must develop courses that include appropriate learning activities to enable students to develop
the knowledge and skills identified in the outcome statements in each unit. For Units 1 and 2, teachers
must select assessment tasks from those provided. Tasks do not have to be lengthy to make a decision
about student demonstration of achievement of an outcome.

In Units 3 and 4, assessment is more structured. For school-assessed coursework, assessment tasks
are prescribed. The contribution that each task makes to the total school-assessed coursework is also
stipulated.

Methods

Any communicative teaching method or combination of methods which allows students to achieve
the outcomes of the course is appropriate. Since the aims and outcomes emphasise communication,
teaching methods should ensure that students are provided with a high level of appropriate input in
the language, and are involved in activities which encourage purposeful language use.

Teachers should note, however, that the listing of vocabulary, grammatical structures, and other
elements of language indicates that a focus on these is also a necessary part of students’ preparation.
Teachers themselves will judge at what points in their course such instruction will be needed.

Structure and organisation

The idea of an organisational focus may be helpful in planning and sequencing learning activities
and assessment tasks, and the content associated with them. Themes and topics can serve as effective
organisational focuses for activities, as can a discourse form, a skill or a text.
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USE OF INFORMATION AND COMMUNICATIONS TECHNOLOGY

In designing courses and developing learning activities for Arabic, teachers should make use of
applications of information and communications technology and new learning technologies, such as
computer-based learning, multimedia and the World Wide Web, where appropriate and applicable to
teaching and learning activities.

In considering the suitability of learning activities in the delivery of language courses, teachers may
find the following applications useful.

Language learning applications

Students can access:

* on the school intranet: homework, work sheets, resources (including audio files and interactive
software), a class chat room, curriculum statements, sample tasks, web links, sample examinations;

* online learning, such as reading or listening comprehension tasks, grammar and vocabulary
building tasks, pronunciation drills, script programs;

* email discussion groups or supervised chat rooms with targeted groups of young people;

* commercially available products, such as CD-ROMs, that offer language exercises, practice or
reading materials;

e video conferencing with students from other schools where the language is taught or in a country
where the language is spoken.

Students can develop their own:

e vocabulary database;

* word-processing skills in the language.

Information gathering
Students can use the Internet to research:

* statistics on a specific topic in relation to different age groups and gender;

* information related to a specific lifestyle issue, public opinion, theme or topic in countries where
the language is spoken;

* biographical data relating to famous singers, bands, historical figures and sportspeople;

» features of fairy tales, legends, common characters and themes, the role of magic, terminology
and special language used;

* speakers of the language in Australia, their life and contribution to society;

* websites from countries where the language is spoken; for example, Webcams, school websites,
venues, services;

e newspapers and journals in the language;

* online and talking dictionaries.

Students can also:

o check spelling and grammar for written tasks;

e use instructions in the language to install, construct or use a product.
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Presentation applications

Students can use information and communications technology to:

* create animations, multimedia, PowerPoint and web page presentations;

* use a data projector, digital video, digital camera and desktop publishing package;
* download visuals, design computer-generated visuals;

* record audio tracks, download audio materials to complement presentations;

* take notes in class or word process in the language;

* use communication media such as the telephone, email, fax;

* email tasks to the teacher from home or the classroom.

KEY COMPETENCIES AND EMPLOYABILITY SKILLS

Students undertaking the following types of assessment, in addition to demonstrating their
understanding and mastery of the content of the study, typically demonstrate the following key
competencies and employability skills.

Assessment task Key competencies and employability skills

Personal or imaginative written piece Communication (written), planning and organising, self management
Analysis and response to spoken texts ~ Communication, problem solving

Role play to resolve an issue Communication (oral), teamwork, problem solving, initiative
and enterprise

Informative, evaluative or persuasive Communication, problem solving, planning and organising, use
written response of information and communications technology
Interview Communication, teamwork, planning and organising, use of

information and communications technology

Detailed study Communication, teamwork, problem solving, self management,
planning and organising, use of information and communications
technology, initiative and enterprise

LEARNING ACTIVITIES

Examples of learning activities for each unit are provided in the following sections. Example
assessment tasks are highlighted by a shaded box. The examples that make use of information and
communications technology are identified by this icon léh
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Unit 1

Theme Examples of learning activities

The individual Listening

Topic listen to an audio tape about different people’s interests and
hobbies and complete a chart about the indoor activities

Personal world mentioned

Sub-topic listen to a broadcast by two students planning a ‘get fit’ program

Leisure time for the holidays; jot down future tenses and adverbs used

Grammar Speaking

practice establishing, maintaining and closing a conversation

Verbs - Past, Present and Future
using appropriate forms of address

Personal pronouns

Prepositions
P on the whiteboard draw an annotated scale of fitness from

Conjunctions ‘Obsessive to Lazy’; ask each person to position themselves on
Text types the continuum, explaining their personal program

Article / audio tape / broadcast / ~: discuss hobbies in pairs and present a PowerPoint presentation
debate / discussion / letter / I(.:T. to the class in 2 to 3 minutes

magazine / note / PowerPoint

presentation / profile / report / debate: ‘There is too much sport in schools’

survey / web page
discuss the layout and language differences between a formal /
informal letter and take notes
Reading
read a magazine article about sports accidents and extract key
ideas about some of the risks

read a newspaper report on soccer and complete a vocabulary
exercise

~.; search the Internet about the latest news in sport in the Arabic-
|c1-,3 .
ee%)speaking world

Writing

write an informal letter to a relative telling about a remarkable
sporting event that you attended

|<::§online, create a survey to find out about hobbies of friends

survey your class about outdoor leisure time pursuits and
summarise the findings

Bln a small group produce a computer-generated sports magazine;

1$33inciude an interview, the profile of a famous sportsperson, and
several advertisements for sporting goods
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Example assessment task

Outcome 1: Establish and maintain a spoken or Details of the task: Write an informal letter in
written exchange related to personal areas of reply to your penfriend overseas, telling him/her
experience. about your interests and hobbies.

Assessment task: Reply to a personal letter.

Unit 1

Theme

The Arabic-speaking
communities

Topic

Lifestyles
Sub-topic

Travel and tourism
Grammar

Revision of verbs and tenses
Direct and indirect speech
Question forms

Relative adjectives

Adverbs (time and place)

Text types

Advertisement / brochure /
cloze exercise / conversation /
discussion / exercise / letter /
list / poster / presentation /
report / role-play / song / table /
web page

VCE STUDY DESIGN
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Listening
listen to an advertisement about a travel agency and analyse the
details of their ‘special offers’

listen to the song ‘The Arabic dream’ and complete a cloze
exercise in Arabic

Speaking

participate in a role-play between a client and a travel agent to

negotiate a cheap airline ticket

~:: online, research tourism in an Arabic-speaking country, using the
'éﬁ information to make a poster, and give a talk to the class using
your poster

discuss text types and kinds of writing and provide three different
samples for a class noticeboard
Reading

fEsearch the Internet for details of different Arabic-speaking
163 countries to extract information, e.g. location, currency, and
capital city

~:: §0 to www.Arabia.com to find out about different Arabic-

163 speaking countries and make a poster

Writing

~; design a travel brochure for a competition using publishing
c-r,5
eeJ software

list requirements for a real or imaginary trip and compare in pairs

draft and write an informative report on the country you have
researched

|<.:"r,5‘ write a formal email to book accommodation in a hotel overseas
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Example assessment task

Outcome 2: Listen to, read and obtain information Details of the task: Listen to a conversation
from spoken and written texts. between a travel agent and a relative booking a
ticket to an overseas destination; fill in a table

Assessment task 2(a): Listen to spoken texts of prices and locations in Arabic.

(e.g. conversations, interviews, broadcasts) to
obtain information to complete notes, charts or
tables in Arabic.

Unit 1
Theme Examples of learning activities
The changing world Listening
Topic listen to a radio broadcast on the influence of the media and in
two columns jot down main positive and negative effects

Social issues

. invite a journalist from an Arabic-language newspaper to talk
Sub-topic about his/her reporting experiences and take notes

The influence of the media watch an SBS TV broadcast on a current issue and note the

Grammar points of view in the reporting

Subjunctive mood of verbs Speaking
Singular/plural nouns
Nominal sentences
Qualified nouns and the
adjective

Adverbs of time and place

discuss the language used in media reporting; what sort of
linguistic strategies do reporters use to lead to a particular
conclusion?

debate: ‘Media representations can be biased’

Text types o , ,

~;in pairs, create a short videotape presentation for a school
Advertisement / article / I:bcompetition to report on a school function
broadcast / debate /
discussion / exercise / letter / discuss differences in personal / informative styles of writing and
note / presentation / report / find samples of each
talk / videotape

Reading

rﬁsearch the Internet for two articles on an issue, e.g. immigration,
163 youth issues, unemployment, and make notes for an informative
report

from a newspaper select several advertisements; discuss the
language and techniques used to persuade the reader

Writing
list the names of Arabic language newspapers and magazines
;:0n computer, plan and draft a letter to a newspaper editor

|c"r,3 o . . o :
ee)complaining about misrepresentation of a social issue using one
or more specific examples
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Example assessment task

Outcome 2: Listen to, read and obtain information

from spoken and written texts.

Assessment Task 2(b): Read written texts

Details of the task: Read an extract from an
article on biased reporting and complete notes
in English.

(e.g. extracts, advertisements, letters) to obtain
information to complete notes, charts or tables

in English.
Unit 1
Theme Examples of learning activities
The individual Listening
Topic listen to two guest speakers, firstly a professional and then a

Education and aspirations
Sub-topic

Future aspirations
Grammar

Adverbs: place and time
Comparative and superlative
forms

Gender

Conjunctions

Text types

Advertisement / diary entry /
email / PowerPoint presentation /
note / summary / talk / web page
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tradesperson; complete a table of the different requirements for
a professional / trade career

listen to a talk by a student counsellor and complete the chart
provided to show which courses lead to certain careers
Speaking

in class, discuss careers and the qualifications required; jot down

notes for those which interest you

~::iN pairs, search the Internet for job advertisements; tell your
Is%partner which is the best suited to you and why

o :make a two to three minute PowerPoint presentation comparing
ee%dthe education system(s) in an Arabic-speaking country and
Australia; discuss the qualifications required for careers there
and here
Reading
~:;Search the Internet for schools in Arabic-speaking countries and
ee®dmake notes about entry requirements

~:;0nline, obtain information from VCAA on subjects required for
1S3 VCE, VET, VCAL study and discuss options in class

research opportunities for the study of Arabic literature overseas
and make notes

Writing

draft and write an imaginative diary entry about your life in ten
years time (hopes, successes, career, status)

Swrite an email to a prospective exchange student giving
183 information and advice about your Australian school life
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Example assessment task

Outcome 3: Produce a personal response to a Details of the task: View a film about a young
text focusing on real or imaginary experience. person’s experiences at work and present an

. oral review of the film to your class.
Assessment task: Oral presentation. y

Unit 2

Theme Examples of learning activities

The individual Listening

Topic listen to a song about the family by Wadih Safi or Fairouz and

discuss the role of each family member
Family and friends
. listen to a conversation between relatives on family structure and
Sub-topic complete a family tree

Relationships with family Speaki
members and friends peaxing
using a family tree, make an oral presentation about the role of

Grammar family members from different age groups

Adjectives

Revision of tenses past,
present and future
Expressions of agreement /

participate in a role-play with a friend to seek advice about an
awkward family situation

. Reading
disagreement
Prepositions and read a collection of poems, e.g. ‘Nezar Kabbani’ or ‘Mahmoud
prepositional phrases Darwish’ and analyse them
Pronouns attached to nouns
Question forms ~.;: search the Internet for computer-generated visuals on the value
I‘:’bof friendship and download to paste on a class poster with
Text types captions
Conversation / email / family Writing

tree / oral presentation /
poem / role-play / story /
survey / web page

complete a survey to find out about the expected roles and
responsibilities of friends

plan and draft an imaginative children’s story about a family
outing which almost ended in disaster

~:; Write an email to a penfriend describing parental guidance in your
":’ﬁfamny

42 VCE STUDY DESIGN



ARABIC

Advice for teachers

Example assessment task

Outcome 1: Participate in a spoken or written Details of the task: Participate in a role-play
exchange related to making arrangements and with another student; you are arranging with

completing transactions.

Assessment task: Role-play

Unit 2

one of your parents how you will get to a
friend’s party and return home safely.

Theme

The Arabic-speaking
communities

Topic
Culture and traditions
Sub-topic

Weddings in an Arabic-
speaking country

Grammar

Past, present and future
tenses

Pronouns attached to
prepositions

The agreement between nouns
and their adjectives

Adverbs (dates/times)

Dual nouns

Text types

Blessing / card / greeting /
interview / invitation /
newspaper / note / phone call /
profile / program / talk /
telegram / video / web page
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Listening
watch home videos of weddings and discuss what is traditional in
a wedding ceremony

listen to a description of a wedding in an Arabic-speaking country
and use the information to write a letter about the ceremony to a
friend

Speaking

interview family and friends and collate a folio of research with
your notes and comments, and present it to the class

role-play a telephone conversation to obtain information on the
costs of booking a wedding reception and make notes

discuss formal language and vocabulary, and greetings and
blessings related to the weddings

Reading

~.;Search the Internet to find different Arabic newspapers and read
1833 the social pages

read about a traditional and a modem wedding and discuss
similarities and differences in class

read a wedding invitation, noting the details before replying to
accept or decline

Writing

draft and write a program for a wedding reception

Edesign an invitation on computer for a wedding, indicating time,
163 place, location and contact details

write a card or telegram of congratulation to send to newlyweds
Eon computer, draft a list of undesirable/desirable characteristics

16330 an ideal marriage partner; then write a personal profile of your
ideal life partner
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Example assessment task

Outcome 2: Listen to, read, and extract and use

Details of the task: Listen to the best man and

information and ideas from spoken and written

texts.

Assessment task 2(a): Listen to spoken texts
(e.g. conversations, interviews, broadcasts) and
reorganise information and ideas in a different text

type.

Unit 2

the bridegroom’s speeches and write a short
informative report for an Arabic newspaper
about the young couple’s life prior to their
wedding.

Theme

The Arabic-speaking
communities

Topic

Arabic civilisation
Sub-topic

Famous personalities
Grammar

Jussive mood of the verb
Gender with adjectives
Verb preposition idioms

Text types

Biographical extract /
documentary / film / interview /
newspaper / profile / report /
summary / video / website

44

Examples of learning activities

Listening
watch the ‘Zero to Zenith’ video; select four personalities and
write a profile for each

watch a movie about a famous personality, e.g. Taha Hussain,
and discuss his/her life

Speaking

interview a friend about a famous Arabic-speaking personality
and download audio materials to complement the class
presentation

imagine you are able to interview a famous personality, e.g. Taha
Hussein, Gibran Kahlil; prepare questions that you would put to
this person

Reading

read a biographical extract and collect data about the life and
achievements of a famous person who is influencing
contemporary Arabic thinking

research the Internet and different newspapers on the latest news
in Arabic-speaking countries and present your findings to the
class

Writing

plan and draft a brief personal profile of a famous personality,
explaining why you are impressed

online, research and write a report about the impact of a famous
person on society
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Example assessment task

Outcome 2: Listen to, read, and extract and use
information and ideas from spoken and written

texts.

Assessment task 2(b): Read written texts
(e.g. extracts, advertisements, letters) and

reorganise information and ideas in a different

Details of the task: Read diary entries and a
letter written by a famous Arabic-speaking
Australian personality and write an article for an
overseas magazine describing this person.

text type.
Unit 2
Theme Examples of learning activities
The changing world Listening
Topic listen to a broadcast about conservation and complete a

The natural world
Sub-topic
Environmental issues
Grammar

Conjunctions
Sound and broken plural
Subject and object of the verb

Text types

Advertisement / article /
broadcast / caption / concept
map / discussion / letter /
poster / presentation / role-
play / survey / talk / web page

VCE STUDY DESIGN

multiple-choice activity

listen to a talk on preserving the environment from pollution and
complete notes on possible solutions

Speaking

in pairs, create an advertisement to persuade the class to respect

the environment by contributing to its preservation

survey family and friends about avoiding waste, conservation and
recycling goods; present findings to the class in a multimedia
presentation

as a class, devise an environment concept map to highlight
vocabulary associated with areas, such as pollution,
conservation, recycling, and global warming

discuss the language used for negotiation and persuasion in role-
plays and writing

Reading

read online articles about land sea and air pollution, make notes

and discuss the implications for future generations

search the Internet for details of global environmental issues and,
in particular, those in the Arabic-speaking world

Writing

write a formal letter to the editor of an Arabic language
newspaper to heighten people’s awareness about pollution

on computer, develop items with captions for a poster designed
to prevent litter in the school building and school grounds
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Example assessment task

Outcome 3: Give expression to real or imaginary Details of the task: Write a personal account
experience in spoken or written form. of what you have done or plan to do to help to

save the environment.
Assessment task: Personal account.

Unit 3

Theme Examples of learning activities

The changing world Listening

Topic listen to a coordinator speaking about different vocational

pathways and complete a questionnaire
The world of work
’h make notes on your laptop on a talk about vocational pathways

Sub-topic 163 and submit the text to your teacher

Vocational pathways Speaking

Grammar interview two people concerning their occupations and report

Revision of tenses orally to the class, highlighting advantages and disadvantages of
their work

Numerals
Adverbs of time and place

participate in a role-play between a student wanting a part-time
Verbal tenses

job and an employer; negotiate conditions, time and pay

Text types debate: ‘do we work to live or live to work?’

Advertisement / brochure /
debate / interview / letter /
list / role-play / formal letter /
interview / note /

questionnaire / résume / revise the characteristics of imaginative writing, referring to the
web page study design

in class, discuss the language and lay-out used in job
applications; write a sample letter of application and discuss with
your teacher

Reading

’B search the Internet for www.myfuture.edu.au, to find your ideal
163 job and discuss your findings in class

read a brochure on life-long learning and use the information to
create an advertisement to convince people of the value of
education

Writing
list jobs that offer a significant advantage to a person with
Arabic-language skills

|¢;:h write your own résumé using the format on a computer template

~:; plan, draft and write a leaflet using Publisher software to
1833 advertise an employment agency

plan and write an imaginative story about a student whose career
was unexpectedly successful
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Example assessment task

Outcome 1: Express ideas through the production Details of the task: Write a personal letter to a

of original texts.

Assessment task: A 250-word personal or
imaginative written piece.

Unit 3

relative outlining your reasons for applying for a
job advertised.

or

Write an imaginative story about a dream career
that nearly went horribly wrong.

Theme

The Arabic-speaking
communities

Topic

Culture and traditions
Sub-topic

Film study
Grammar

Demonstrative pronouns
Revision of adverbs
Conjunctions

Particles of Kana group

Text types

Advertisement / article /
description / discussion /
documentary / film /
magazine / newspaper /
review / summary / video /
web page
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Examples of learning activities

Listening
view an Arabic language film and answer questions about the
plot, theme and the main character

watch a documentary about a film producer and reorganise the
information into a brief summary

Speaking

watch a video, discuss the characters of the two principal actors
and take notes on the character traits

discuss text types and kinds of writing and find examples of each
kind of writing

consider the text type; ‘review’ and note how evaluative writing
presents two or more aspects of an issue objectively

Reading

rSread two film reviews online and discuss the evaluative writing
ICT,
Y d

which attempts to create an impression of objectivity, balance
and impartiality

read a review of an Arabic language movie of your choice and
note the language used to present the information

read an article about a famous film director and prepare
questions for an interview

Writing

use each of the following kinds of writing to write a paragraph in
the specified text types: personal postcard, informative message,
persuasive note, evaluative statement, imaginative end to a story,
and discuss in pairs

~; Create an advertisement with Publisher software for your school

ICT,

ee®) bulletin board to persuade students not to miss a good film
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write an evaluative review about a performance by one of your
favourite film actors

imagine a different ending to a film you saw; write out the new

ending
Example assessment task
Outcome 2: Analyse and use information from Details of the task: Listen to part of the
spoken texts. soundtrack of a film and respond to specific
" questions about the characters and the themes.
Assessment task: A response to specific
questions, messages or instructions, extracting
and using the information requested.
Unit 3
Theme Examples of learning activities
The individual Listening
Topic listen to a radio broadcast on a youth issue and discuss
Personal world view a film and discuss the character and values of the hero /
. heroine
Sub-topic

- watch a TV documentary on youth issues and answer questions
Personal opinions and values yony q

Grammar Speaking

discuss common issues faced by youth including ambitions,
communication with parents, interests, privileges and
responsibilities

Revision of verbs
Relative pronouns
Particle of Inna group

Text types survey the opinions and values of Arabic-speaking young people

on serious youth issues and present findings to the class
Account / article / broadcast /

discussion / journal entry / discuss expressions used for negotiation and persuasion
letter / survey / web page
Reading

read different magazine articles related to various problems
facing modern youth and make notes

%search the Internet for information on social issues where
ICT, - I
ee%J personal opinions and values are crucially important,
e.g. smoking, alcoholism, homelessness, and list these
Writing
write a personal account about growing up as an Arabic-
speaking Australian

’B in reply to a friend’s email, send a response about the dangers of
1§33 an addiction
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Example assessment task

Outcome 3: Exchange information, opinions and Details of the task: Participate in a role-play to

experiences.

Assessment task: A three- to four-minute role-
play, focusing on the resolution of an issue.

Unit 4

convince a friend of the dangers of smoking
and persuade him/her to try to give up the
habit.

Theme

The changing world
Topic

The world of work
Sub-topic
Innovation
Grammar

Revision of verbs and its
forms

Active and passive voice
Agreement/disagreement
Nunation

Text types

Article / debate / interview /
story / summary / talk / story /

list / report / broadcast

VCE STUDY DESIGN

Examples of learning activities

Listening
listen to a story of a famous inventor and summarise his/her
achievements on a timeline

view a documentary about inventions from the Arabic-speaking
world and complete a mind map to sort notes into the areas of
mathematics, the decimal system and the cipher zero, medicine,
astronomy, navigation, calligraphy, etc.

listen to a broadcast on innovations in the workplace used in the
last twenty-five years and answer questions
Speaking
Sin pairs, give a PowerPoint presentation to a junior class about
ee%inventions made by Arabic-speaking people

debate: ‘are mobile phones necessary for students?’

Reading
read a short story set in the past and compare life at that time
with life today, and discuss

Eresearch the Internet about technological advances in the Arabic-
183 speaking world and make notes
Writing

Ssearch the Internet and list ten technological inventions

163 responsible for vast changes in our lifestyle

plan and write an article about technology, its advantages and
disadvantages

interview your grandparents or older Arabic speakers and write
an informative summary of their views about the world today

~.:plan and write an evaluative report on computer on the benefits
ICTY .
ee%)and disadvantages of technology
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Example assessment task
Outcome 1: Analyse and use information from
written texts.

Assessment task: A response to specific
questions, messages or instructions, extracting
and using information requested.

Unit 4

Details of the task: Read an article and a
report about two different inventions.
Summarise and compare the benefits of these
inventions using the information provided.

Theme

The Arabic-speaking
communities

Topic

Lifestyles

Sub-topic

Migration is a challenge
Grammar

Revision of pronouns,
conjunctions and prepositions
Interrogative pronouns
Superlatives

Text types

Article / audiotape / debate /
email / interview / list /
message / recording / report /
story / survey / talk / tape

Examples of learning activities

Listening
view a film or documentary about a migrant family and discuss
reasons for migration

invite a guest speaker to talk to the class about his/her
experience of migration and note key points

visit the Museum of Immigration, listen to different recorded
messages and answer questions

Speaking

prepare survey questions to put to migrants and report back in
class about the person whose experience was the most
interesting

interview and tape record Arabic speakers’ opinions about
migration and present the information to the class in an oral
report

debate: ‘should an Arabic-speaking person change their name as
a permanent resident in a new country?’
Reading

read a short story about a migrant’s experience and prepare a
timeline of his/her life

~:; online, read articles on migration noting the benefits and
ICTY .. -
ee®) disadvantages of settling in a new land

«; search the Internet for problems facing migrants from a range of

ee2) countries and compare their difficulties with the experiences of

Arabic-speaking settlers

Writing

~; Write an email to a friend or relative in an Arabic-speaking country

IcT,
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highlighting differences in lifestyles
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list some examples of changes brought into Australia by migrants
from different countries, e.g. food, clothing, lifestyles, values

write several diary entries made by a student who has just arrived
in a new school; imagine his/her problems and difficulties

revise informative, persuasive and evaluative kinds of writing;
after reading a short informative article on migration to Australia,
rewrite it as a persuasive advertisement

Example assessment task

Outcome 2: Respond critically to spoken and
written texts which reflect aspects of the language
and culture of Arabic-speaking communities.

Assessment task 2(a): A 250-300 word
informative, persuasive or evaluative written
response, for example, report, comparison or
review.

Details of the task: Write an informative report on
the benefits Australia has received from its
migrants and its multicultural policy, with reference
to the texts studied.

VCE STUDY DESIGN

Assessment task 2(b): A three- to four-minute
interview on an issue related to the texts
studied.

Details of the task: Possible focus areas for
the interview task.

1.

51

What are the challenges faced by migrants
to Australia?

Why would migrants choose to leave their
homelands?

What are the benefits and disadvantages of
leaving the land of one’s birth?

How much risk is there in choosing to
migrate?
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Suggested sub-topics for detailed study

The following topics and sub-topics have been broken down to include suggested areas that might
form the focus of a detailed study. Teachers may wish to focus on one of these areas and expand it to
include further areas, or they might choose to incorporate all areas, depending on how closely they
can be linked.

Theme: The individual
Topic: Education and aspirations

Sub-topic:  Attitudes to education vary in different countries.
Sub-topic:  The challenge to achieve.

Sub-topic:  Learning expands the horizon.

Sub-topic  Education opens doors.

Theme: The Arabic-speaking communities
Topic: Lifestyles

Sub-topic: The impact of tourism — prosperity or safeguarding the environment?
Sub-topic: Culture shock — what the tourist must prepare for.

Sub-topic: The challenge of migration.

Sub-topic: Is life comparable in many Arabic-speaking countries?

Topic: Culture and traditions

Sub-topic: Are cultural exchanges important?
Sub-topic: Traditions of today and yesterday.
Sub-topic: Arabic culture — Arabic customs.
Sub-topic: Language, culture and identity.
Sub-topic: The Arabian Nights — reality or reverie?
Sub-topic: The arts mirror society.

Topic: Arabic civilisation

Sub-topic: Study of a famous author and their contribution to society.
Sub-topic: Trends in modern Arabic literature about youth.
Sub-topic: Social issues as portrayed in a contemporary work.
Sub-topic: Our present is framed by our past.

Theme: The changing world

Topic: Social issues
Sub-topic: Peer group pressure and conflict.
Sub-topic: The impact of computer games.

Sub-topic: Caring for the elderly.
Sub-topic: Do wars ever resolve problems?

Topic: The natural world

Sub-topic: Caring for our water resources.
Sub-topic: We neglect the environment at our peril.
Sub-topic: Mother Earth — whose responsibility?
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Topic: The world of work

Sub-topic:
Sub-topic:
Sub-topic:
Sub-topic:
Sub-topic:
Sub-topic:
Sub-topic:
Sub-topic:

VCE STUDY DESIGN

The contribution of Arabic-speaking migrants to Australia.

Work — a test of responsibility and commitment?
Is there gender equity in the workplace?

Use and abuse of the Internet.

Computers underpin our lives today.

Is innovation always beneficial?

The expansion of new horizons.

Technology and innovation.
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MAIN CHARACTERISTICS OF COMMON TEXT TYPES

The following general characteristics are provided as a guide. They are not intended to be definitive,
but include some of the main features found in the written form of some of the more common text

types.

Text types

Identifiable features

Advertisement

Article (magazine)
Article (newspaper)

Brochure/leaflet

Guide (tourist)

Instruction/recipe

Invitation

Journal entry

Letter/postcard (social):
family, friend, acquaintance

Letter (business)

Letter (to the editor)

Message/email

Profile

Report (newspaper)
Report (factual)

Report (supporting
recommendations)

Résumé
Review/critique

Story, short story

Script (speech, report, sketch)

Topic/product name; content (factual and persuasive information); register;
style; layout.

Title; content; author (fictional name); register; style; layout.
Title; date; place; content; author (fictional name); register; style; layout.

Topic; content (factual and persuasive information); heading/sub-headings;
register; style; layout.

Topic; content (factual and persuasive information); heading/sub-headings;
register; style; layout.

Title/topic; structure; content (equipment, method); register; style; layout.

Statement of invitation; detail of event (event, date, place, time etc.); details
for responding; register; style; layout.

Date/place/time (as appropriate); structure (related to sequence of thought,
events or importance); opening (often an evaluative comment); content
(information/reflection/evaluation); conclusion; register; style; layout.

Address; date; salutation; greeting; body (content); farewell; signing off
(fictional name); register; style; layout.

Address; date; reference number or equivalent; salutation; greeting; body
(content); farewell; signing off (fictional name); register; style; layout.

Salutation; structure (introduction, body, conclusion); content; signing off
(pseudonym and/or fictional name and address); register; style; layout.

Date; salutation; body (content); farewell; signing off (fictional name);
register; style; layout.

Title/heading; content (factual information); headings/sub-headings; register;
style; layout.

Title; date; place; content; byline (fictional name); register; style; layout.

Topic; structure (introduction, body, conclusion); content; author (fictional
name); register; style; layout.

Topic; structure (introduction body, conclusion); content; use of evidence;
author (fictional name); register; style; layout.

Title; content (factual information); register; style; layout.
Topic; structure; content; author (fictional name); register; style; layout.
Title/topic; structure; content; author (fictional name); register; style; layout.

Title/topic; structure; content; register; style; layout.
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MAIN CHARACTERISTICS OF DIFFERENT KINDS OF WRITING

The following descriptions outline the main characteristics of five different kinds of writing. They
are intended as a guide only; students would not be expected to include all aspects in their writing.

Personal writing:

Creates a sense of person/personality for the writer in the reader’s mind.

Establishes a relationship/intimacy/empathy between the writer and the reader.

Usually employs first and/or second person; subjective; informal, familiar style/register; often
includes emotive language.

Emphasises ideas, opinions, feelings and impressions, rather than factual, objective information.

Uses, in reflective writing, the act of writing to help the author understand and unravel his/her
own feelings or ideas.

May, in certain contexts, use contracted language, such as is used in speech.

Imaginative writing:

Manipulates the reader’s response to the piece to create the desired impression or response; visual
and/or emotional appeal.

Usually creates a strong sense of context (physical surroundings and atmosphere) and situation.
Normally includes description (person, place, emotion, atmosphere), so careful selection of
language such as adjectives and adverbs (or their equivalents) are important.

Uses techniques such as variation in sentence length, juxtaposition of different sentence lengths,
careful control of structure and sequencing, to add to the overall effect by creating the desired
atmosphere or conveying the required emotion.

May break normal sequencing for added impact, such as in a flashback or in a final disclosure
which puts a different interpretation on preceding passages.

Persuasive writing:

Manipulates the reader’s emotions and opinions in order to achieve a specific purpose, that is, to
achieve a desired outcome or effect which is important to and selected by the writer.

Persuasive techniques chosen are influenced by the nature of the target audience; that is, the
language (vocabulary, sentence structures, style/register), structure and sequencing of the piece
are framed with the particular audience and purpose in mind.

Requires choice of the best word (with the precise shade of meaning and overtones of approval/
disapproval, virtue/vice etc.), so range of vocabulary and dictionary technique are important.
Aims in certain instances (for example, advertisements) to keep the target audience unaware of
being manipulated and adopts an appearance of objectivity and rationality by using indirect,
subtle, secretive techniques; confidential, intimate, collaborative style and register.

Sometimes uses exaggeration, extravagant language, and humour to create a conspiratorial
relationship between the writer and the reader.

Often uses the second person for direct address and appeal.

Sometimes employs direct speech and questions to intensify the relationship with the audience.
May use techniques such as the use of technical or scientific language and superlatives or
quantitative statements to lend authority to the content.
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Informative writing:

Aims to convey information from the writer to the reader as clearly, comprehensively and accurately
as possible.

Usually uses objective style and impersonal expressions, although the writer may use an informal
style to establish a relationship of ‘friendly helper’ with the reader.

Normally has no particular point of view to convey; if a point of view is involved, the writing
becomes either persuasive (aiming to convert the reader to a particular point of view or attitude in
order to convince him or her to act or respond in a certain way) or evaluative (aiming to weigh
two or more items/ideas in order to convince the reader rationally and objectively that a particular
point of view is correct).

Generally uses facts, examples, explanations, analogies and sometimes statistical information,
quotations and references as evidence.

Chooses language, structure and sequence to make the message clear and unambiguous, so the
sequencing of information is usually logical and predictable.

Probably uses few adjectives, adverbs and images, except as examples or analogies in explanation.

Evaluative writing:

Aims to reach a conclusion acceptable to an intelligent, unbiased reader through the logical
presentation and discussion of facts and ideas.

Presents two or more important aspects of an issue or sides of an argument and discusses these
rationally and objectively; using evidence to support the contrasting sides or alternatives.

Uses objective style; appeals to reason not emotion; creation of an impression of balance and
impartiality is essential.
Often includes expressions of cause, consequence, opposition and concession.
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SUITABLE RESOURCES

Courses must be developed within the framework of the study design: the areas of study, outcome

statements, and key knowledge and skills.

Some of the print resources listed in this section may be out of print. They have been included
because they may still be available from libraries, bookshops and private collections.

COURSEBOOKS, GRAMMAR AND READERS

Abboud, PF et al. 1975, Elementary Modern Standard Arabic
(EMSA), 2 vols, Michigan University Press, Ann Arbor.

Abboud, PF et al. 1971, Modern Standard Intermediiate level
(IMSA), 3 parts, Michigan University Press, Ann Arbor.

al Jameiyah, Dr ER - Letters to friends. Letter writing series.
Souvenir. wesla Jsr el g — clBaall Jila
Gomalall ol N la
O el alle ALl
Attar, S 1988, Modern Arabic: An Introductory Course for Foreign
Students, 2 vols, Beirut.

Bakouche, B (ed.), Conversations in Modern Standard Arabic,
Georgetown University Press.

Nabhan, Dr Metri, Elementary level (selected texts in the Arabic
language), Maher Publishing.

Gl Jildatll 85 Jlaa ya gaad

-0l s e Sl LI 5

LAY Ala el e eald) Caal)

Nakad, B 1974, Days and Ways, g ya g alai, Dar E-Mashreq,
Beirut.

Suliman, R & Nammour, F 1996, Our Youth, Parts 1 & 2. Support
Documents for Years 11 and 12, Board of Studies, New South
Wales.

Yacoub, A 1998, Learn the Arabic language, Pharaoh’s
Publications.

Zoughaib, H & Chatouni, K 1974, Days and Views,
aaléia g alyl, Dar El-Mashreq, Beirut.

Zoughaib, H & Chatouni, K 1974, Days and Realisation,
i 9 alyd, Dar E-Mashreq, Beirut.

Jarim, Al- A& Amin, M, dal]l aclgd & malgll gaidl
(H/\i):');i Y JJL!.A.” )I.\ lEJ.uLKJI .3.,!..&)3.”

DICTIONARIES

Ba’albaki, Al- M 2000, Al-Mawrid, Arabic-English; English-
Arabic, Dar Al-Elm Lel-Malayin.

Karmi, HS, Al-Manar English-Arabic, Longmans, London.

Wehr, H 1976, A Dictionary of Modern Written Arabic, Ithaca
Press, New York.

Ma’alouf, L 2000, Al-Mounjid Arabic-Arabic, Dar Al-Elm Lel-
Malayin.
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LITERARY WORKS
The titles listed below are published by Dar E-Marefa

Abdu, S 1980,(33A-) yjaidl 9 SIS oy Lyayadl 81l
(The Arabic Woman).

Asaad, YM 1977, (44Y¥) &5 ,adl g 87,1 (The Woman and
Freedom).

Awwad, TY 1985, hgiadl a4 (The Woollen Shir).

Dif, § 1981, o @ jalawndl Lsjall sa¥]
(Contemporary Arabic Literature in Egypt).

Hakim, Al- T 1987, & jdall c.a j9a.ac (A Bird from the
Orient).

Haykal, A1982, juma ;3 o juuall g uawaill GiaY]
(The Literature of Stories and Plays in Egypt).

Idris, Y 1976, al ;all (The Taboo).

Khuri, Al- RS 1992, A% .5 (The Mother’s Lap).

Mahfuz, N 1976, 133 ,la ey 1S~ (Stories from Our Alley).
Nasrallah, E 1984, {Y4A€) g 504 B 1V B BT all
(The Woman in Seventeen Stories).

Noeimi, M, ¢ l&d (Meetings).

Qabbani, N, (s ladSTls pwa I ) a0 I Jal) juss
(Drawings with Words: Five Letters to My Mother).

Sleiman, F 1988, jaill s a (The Path of the Moon).
Sleiman, F, &l ya%a (The Days of July).

(esladIls 1) usily 1983 (Poems after the War;
Balkis, My Love).  {culadSIly au)ll) ajasgs dlias
(ulAJS.IL\ P"'“J'”) P:UA-” (SR T W=
Tarabishi, G 1981,

(1AAY) Laadladl J’.i ¢I,31|J.1J| x,gngJl U‘A 5iJAJ| 2&;}3AJ
(The Symbolism of Woman in the Arabic Novel).

Uthman, A 1990, 7w, lall jac &g yall 81 pall (The Arab
Woman across History).

Ziyadah, M 1988, &l Lgd ] il Saguel] S
(The Story of a Woman without a Story).
Civilisation and culture

Morsy, N & Morsy MA 1994, Geniuses in history, Library Bissaw.
3 3ae) Fo al Ga b ile
L g a o) SIS g o e (g AE LS
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Morsy, N 1989, Arab immigrants in Australia, Nada Publications. PLAYS
. Al Blad dael g cidl, W ad 2 ol )
s g AR L el W a2 ol G goalgal g L el

Issam 122 El Din El Kurdi, Arabic youth issues in Australia,
Moreland city libraries.
g Gl e alas — W il B ) Gl CoSia

Aoun, Dr TN 2000, Lebanese migration to Australia, New Concept.
(e pgr il ) S — L ) ) AN § gl

GRAMMAR
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FILMS
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(ousrill ase plun]) Jon, Ligs o
all S syl Glisall jae G pss g gl pog

SONGS
(o> Jals ol ypa) Sig g gLl iact
(sl yaye) 8l Luwan
(Ll pualicl) gaf) Ll 81 )
(Bgd aaa) Glias (ol g pusd el g lel it by
(JalS aaal) s ac il
(ol Jals ol o) Ll
(AL3 Hl53) Loadl e by gy
(ALall ) Lo dakad Ly iy
(bl olgad1) pdlaadl digaa yusil
(panll Jndls) ol
(4 sgana o) Jouiadl of siligalS
(Al 1) plaiall &5 )8 Sad Josl ala oS5kl
(golitell JalS) o< ¥
(e Lol s ) allsl il
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(enae alll age) poiadl oalll
(gana cuaad) dalg 9 Ll
olagll vz Juaba
Lgaladl 0 s Juslusa

MAGAZINES AND PERIODICALS

dacgrul - yall £ 91wl (The Arabic Week).

&y ygdis - Laaye bl ya (Arabic Studies) (monthly).
sl (A-Arabi).

Science (monthly), &s ygds - pglall

The Computer (monthly), & ygd - yigaag<ll

The Family Doctor (monthly), &, yed - &Lilal) Coasln
The Reader’s Digest (monthly) 54 all

JSall (The Thought).

NEWSPAPERS

Lol al ya 3 (Al-Aram International).
821l (Al-Bayrak).

,lgall (Al-Nahar).

«al 2 lill (Al-Telegraph).

ol yugll (Al-Herala).

WEBSITES

At the time of publication the URLs (website addresses) cited
were checked for accuracy and appropriateness of content.
However, due to the transient nature of material placed on the
web, their continuing accuracy cannot be verified. Teachers are
strongly advised to prepare their own indexes of sites that are
suitable and applicable to the courses they teach, and to check
these addresses prior to allowing student access.

It is not possible to organise this list in any more than general
terms. Generally the title given is the title of the page; where this
is not possible a description of the content is given.

www.Arabia.com

www.Alarabonline.org
Social issues, environment, inventions.

www.Pemag_arabic.com

www.Zorona.com/Arabic
Information about acountries in English and Arabic.

www.Arab.net
Data on countries in English.

www.SchoolArabia.com
Sites on Arabic language and grammar.

www.Annahar.com
Newspaper published in NSW.
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LIBRARY

Moreland City Library has a large collection of Arabic language
materials.

THE INDIVIDUAL

Personal world, family and friends, education and
aspirations, and health

BOOKS

Anti Cancer Council/Department of Human Services. (Brochures
in Arabic about cancer and women’s health.)

Suliman, R & Nammour, F 1996, Our Youth, Parts 1 & 2. (Chapters
on family, leisure time, food, health and education; sold at Insegna
Bookshop at 1 Tripovich Street, Brunswick 3056.)

Support Documents for Years 11 and 12, Board of Studies, New
South Wales. (Extended level unit comprises written and
audiovisual work that covers the topics travelling, leisure, hobbies
and sports, including Olympics 2000.)

Yacoub, A 1998, Learn the Arabic Language. (Unit 1 covers family
and roles, travelling.)

Zoughaib, H & Chartouni, K 1974, Days and Realisation, Dar El-
Mashreq, Beirut. (Accompanied by language activities; could be
used for family, travelling, sports, education, jobs.)

MAGAZINES

Al-Arabi — cultural monthly magazine (illustrated) which covers
a wide range of topics such as family, countries, education,
modern Arabic literature, latest technology, games and
entertainment. Published by:

Ministry of Information State of Kuwait
PO Box 748A1 Safat Kuwait

Email: alarabim@ncc.moc.kw
Website: www.gulfweb.com

Al-Farasha — monthly magazine that covers issues such as
health, education, sports and entertainment. Available from:

1st Floor, 8a Fisher Place
Narwee NSW 2209

Tel: (02) 584 9744
SONG

Al-Mahaba, a song taken from The Prophet that can be used as
an introduction for family, marriage, children.

THE ARABIC-SPEAKING COMMUNITIES

Lifestyles, culture and traditions, and modern Arabic
civilisation
BOOKS

Suliman, R & Nammour, F 1996, Our Youth, Parts 1 & 2, NSW.
(Chapter on modern Arabic writers such as N. Qabbani, G. Khalil
Gibran, M. Darwiche; another chapter on Arabic countries.)
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Yacoub, A 1998, Learn the Arabic Language, Parts 1 & 2.
(Chapters on the historical and tourist features of Arabic
countries, e.g. Lebanon, Egypt, Syria.)

Yacoub, A 1998, The Arabic World, Pharaoh’s Publications.
(Detailed chapters on each of the Arabic countries.)

VIDEOS
i) Bl e
e pda Fle e
Sl gl e
AU AE e
From Zero to Zenith (in English), Australian Arabic Council (Arabic

contributions to the Australian society; can be used for discussion
in Arabic).

Arabic Weddings (useful for ‘Culture and traditions’).

PUBLISHERS AND DISTRIBUTORS

Sanabil

1/125 Auburn Road

Auburn NSW 2144

Tel: (02) 9649 4372

Email: Sanabil10@hotmail.com

Librairie du Liban
Website: http:/Idlp.com

Insegna

Educational publishers and distributors
Email: insegna@bigpond.com
Website: www.insegna.com

Insegna Bookshop
1 Tripovich Street
Brunswick Vic 3056
Tel: (03) 9381 4188
Fax: (03) 9381 4266

Foreign Language Bookshop
Lower Ground Floor
Centreway

259 Collins Street
Melbourne Vic 3000

Tel: (03) 9654 2883

Fax: (03) 9650 7664

Language International

825 Glenferrie Road

Hawthorn Vic 3122

Tel: (03) 9819 0900

Fax: (03) 9819 0032

Website: www.languageint.com.au

Language and Multicultural Education Resource Centre (LMERC)
150 Palmerston Street

Carlton Vic 3053

Tel: (03) 9349 2400

Fax: (03) 9349 1295

MAGAZINES
As listed under THE INDIVIDUAL above.
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NEWSPAPERS

See newspapers listed on page 58.

WEBSITE

www.37.com
Information in Arabic about history and culture, poetry and news.

THE CHANGING WORLD

Social issues, the natural world, the world of work

RADIO AND TV

SBS radio frequency 93.1 FM. Broadcasts every day 7-8 am
and covers current and youth issues.

ART &LBC Television: Cable TV that broadcasts the latest news,
entertainment and current issues from Arabic countries.
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WEBSITE

www.ar.net Covers news from various Arabic countries.

BOOKS

Suliman, R & Nammour, F 1996, Our Youth, Part 2. (Covers the
topic of women in all its aspects in society and what has been
said about women by various writers and poets; some well-
known Arabic women.)

Yacoub, A 1998, Learn the Arabic Language, Pharoah’s
Publications. (A full chapter on the environment.)

MAGAZINE

Al-Arabi has articles about the latest technologies and
discoveries (available online: Ministry of Information, State of
Kuwait www.gulfweb.com).
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