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AIM Helpline

Atollfree telephone service operates to assist schools with their queries about
the AIM Testing. This service operates from 8:30 am to 5:00 pm Monday to
Friday. After 5:00 pm and on weekends or public holidays, a message service
operates.

AIM Year 3, Year 5 and Year 7 Testing Information Line
For assistance with:

= administrative procedures

= implementation or assessment of the tasks

= (general queries about the AIM Testing.
For queries about:

= the delivery and collection of test materials

= the delivery of results

= reports to parents and schools.

Contact the Victorian Curriculum and Assessment Authority
Freecall 1800 648 637

email: vcaa.aim.help@edumail.vic.gov.au

Dates for 2006 AIM tests

1 and 2 August
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Part 1: Teacher Assessed Tasks
- Year 3 and Year 5 Only

Teacher Assessed Tasks

Time allocation

Task Date YEAR 3 YEAR 5
English (Writing) Task 18-29 July 90 minutes* 90 minutes*
Mathematics (Space) Task 18-29 July 30 minutes 40 minutes

*NOTE: The 90 minutes for Writing may be allocated in two or three sessions on one
day or in a number of sessions on different days.

Section 1: Teacher Assessed Writing
- Year 3 and Year 5

The Teacher Assessed Writing Task is administered and assessed by the classroom teacher.
In this task, typically each student will produce a piece of writing which is the result of:

= the presentation of some prompt material
= adiscussion arising from this

= the preparation and revision of a draft and
= the writing of a final version.

The work is to be assessed in three categories, derived from the substrands of the English
Curriculum and Standards Framework (CSF): Texts and Contextual understanding (TCU),
Linguistic structures and features (LSF) and Strategies (S). These categories are explained
more fully in the marking guide (see page 5).

The marking guide covers all levels of the CSF up to 6 extension. Teachers should award
assessments as appropriate for their students. The Strategies marking range is 0-5. Copies
of the Marking Guide for TCU and LSF can be printed from the VCAA website:
www.vcaa.vic.edu.au

The scores should be recorded on the class record sheet provided (see page 10) and then
transferred to the student details pages of the Centrally Assessed Test booklets (see

page 6).

The marking guide also contains some examples of marked student work to assist
teachers with their assessment plus two unmarked practice pieces. Further annotated
samples of student writing can be found on the VCAA website:
www.vcaa.vic.edu.au/preplO/aim/publications.htm
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Task

The task is to produce a piece of writing on any topic which fits in with current classroom
activities.

Topics used in the student samples on pages 14-19 include:

< My Best Holiday e Lostand Found
< What a great time | had! < What a fantastic job!
< I'm going to be ... « The Big Surprise

Many other topics are included in the range of annotated samples of student writing
available on the VCAA website.

Preparation
< Read this section and the marking guide. It is essential that teachers become familiar
with the marking procedures before starting this task.

=< Note that teachers will need to commence assessment when students start their drafts.
On page 10 there is a class record sheet which you may photocopy and use, or adapt
to your own needs.

< Discuss the marking procedures with colleagues if this is possible. The marking
guide contains four examples of marked pieces of work (marked only for Texts and
Contextual understanding and Linguistic structures and features) and also two
unmarked pieces. You may like to trial mark these before you start assessing your
own students’ work.

e Choose some prompt material. Examples are:

— atheme on which the students are already working (in which case there would be
less need for discussion)

— atalk by a guest speaker

— astory

— apicture or other visual prompt.

Some suggestions as to how stories and pictures can be used as prompt materials are
given on page 4.

= Make sure that classroom resources which students might need are readily available
(for example, word lists, dictionaries, writing tools, paper for first drafts).

Assistance

All work done by students on this task must be completed at school. Computers must not
be used, unless provided for students with special learning needs.

Timing
The various stages of the task should take about 90 minutes of class time in total. Of this,
about 20 minutes should be allowed for the writing of the final version. The work may be

done in two or three sessions on one day, or it may be spread over two or three days. The
task should be administered at times decided by the school between 18-29 July.
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Administration

A suggestion for administering the writing task

Stage 1: Planning

= Explain to students that they will be doing some writing and describe the process
they will follow (that is, discussion, a draft, revision of this draft and a final version).

e Introduce the prompt material.

= Discuss the topic as a class or in small groups, according to usual classroom practice.
Students might be given the opportunity to share some thoughts and feelings about
the topic, but not to the extent that all ideas are exhausted.

Stage 2: Drafting
= Explain that the writing may be fact or fiction or a mixture of both.

= Ask students to commence their drafts. They may consult dictionaries, word lists and
other classroom resources, and they may discuss their work with other students.

< Observe and record the strategies each student demonstrates.

« Ensure that students’ names are on their drafts. Teachers may like to collect the drafts
for safe keeping if there is to be a break before the revision stage.

Stage 3: Revising

< Ask students to check and revise their drafts, paying attention to spelling,
punctuation and expression. Again, they may use classroom resources and discuss
their work with others if they wish.

= Observe and record the strategies each student demonstrates.

= Collect the revised drafts if there is to be a break before the writing of the final
versions.

Stage 4: Final Version

= Ask students to write their final versions from their revised drafts, within the allotted
time of about 20 minutes. During this time they must work alone.

= Collect each student’s draft and final copy, making sure all pieces are clearly named.

Conclusion and Marking

= Using the specific categories and criteria contained in the marking guide, assign each
student three marks: TCU for Texts and Contextual understanding, LSF for Linguistic
structures and features, and S for Strategies. (These categories are derived from the
substrands in the Curriculum and Standards Framework [CSF].)

= Enter the three marks onto the class record sheet. How to collect the evidence leading
to these marks is explained on pages 7-9.

The class record sheet containing students’ marks should be retained by the teacher.

« Record each student’s scores from the class record sheet to the front page of the
Centrally Assessed Test booklet by shading in the appropriate bubbles. Explanation
of the expected range of marks and the bubbles for each year level is included in the
English Marking Guide Section on page 6. Please use a 2B pencil. If a mistake is made,
erase it immediately and shade the correct bubble/s.

The students’ pieces of writing may then be returned to them, retained by you or
published.
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Using Prompts

1. Stories — A story, familiar or unfamiliar, can be an effective prompt for writing. One
useful technique is to ask students to consider an aspect of the storyline and think
about a similar experience.

2. Pictures - visual materials such as:
= apainting with a strong narrative component
= adramatic, mysterious or funny photograph
= atravel poster
= acartoon sequence

can be used to stimulate students’ ideas. The picture below may be photocopied for
use. It may be particularly appropriate for the topic ‘The Showground’.

Prompt material - Picture: The Showground

7 ::mm* he

--n-murx .:. AT u-!.ﬂ.llll-ls
IH“L!HII.L! '-mlnm w0

NOTE No matter what prompt materlal you choose itis suggested that you follow the
same general stages as described in the Administration section above.
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English Marking Guide

This marking guide for the Teacher Assessed Writing task:

= presents and explains the criteria against which students’ writing is to be assessed

= provides some marked pieces of student writing together with reasons given for the
marks assigned. Further examples of marked student writing are available on the
VCAA website <www.vcaa.vic.edu.au/prepl0/aim/teachers/>

= provides two pieces of writing for trial marking, with feedback provided in the form
of marks assigned by experienced markers and the reasons given for the marks
assigned.

1. Aspects to be marked

Teacher Assessed pieces of writing will be marked on three aspects: Texts and Contextual
understanding (TCU), Linguistic structures and features (LSF) and Strategies (S).

Texts and Contextual understanding (TCU): This aspect refers to the way in which
the text as a whole is developed, sustained and is contextually appropriate. Texts and
Contextual understanding will be marked only from the final versions.

Linguistic structures and features (LSF): This aspect refers to word choice, sentence
structures, spelling, paragraphing and punctuation, including the contribution these make
to the meaning and effectiveness of the whole text. Linguistic structures and features will
be marked only from the final versions.

Strategies (S): This aspect refers to the strategies students employ as they go about
the task. These can range from seeking assistance from peers for correct spelling, to
sophisticated editing techniques involving addition, deletion and rearrangement of
text. Strategies can be assessed only by direct observation. Teachers will make their
observations:

= while the students are writing and
= by comparing the revised drafts with the final versions.

2. Categories for assigning marks

The categories for assigning marks relate to the various Levels in the CSF for English-
Writing mode. Standards achieved at lower levels are generally assumed in higher ones.

Texts and Contextual understanding (TCU) and Linguistic structures and features
(LSF): The categories for both of these aspects range from ‘1’ to ‘6 extension’, but in each
category, there are two sub-categories relating to each CSF Level. For example, categories
1.1 and 1.2 both relate to CSF Level 1.

(NOTE: it will be seen that below Level 1 on each scale, there is a category labelled ‘0

- Insufficient to Judge’. It is expected that this category will be used rarely, if at all.)

Strategies (S): The categories range from ‘1’ to ‘5’, with ‘5’ representing ‘Beyond Level 4’.
There is only one category per CSF level.
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3. Performance indicators

Within each category, there are performance indicators (marked ) which identify some
more specific descriptions of writing performance. These are not meant to be treated as
checklists, but are intended to direct the marker’s attention to the overall qualities to be
expected within each category. Note that actual performances will rarely fit all of the
‘on average’ sets of indicators; for example, a feature such as paragraphs or punctuation
variations may be missing at a middle/high LSF achievement.

4. Expected range of marks

It is expected that most student writing will fall into the following ranges:
Year 3 from 1.1t0 4.2
Year 5 from 2.1t0 5.2

While it is important that the apropriate mark be given to each piece of student writing,
please note that the VCAA can only report within the ranges mentioned for each year
level. For this reason, student writing that DOES NOT fall into these ranges needs to be
recorded using the ABOVE or BELOW bubbles on the front of the Centrally Assessed Test
booklet.

Examples of the bubbles for each year level are given below.

Year 3: Below 1.1, 1.1, 1.2, 2.1, 2.2, 31, 3.2, 4.1, 4.2, Above 4.2

PTTTT  Did NOT do this task
Student Score  Beew 11 12 21 22 31 32 41 42 Abowe
TCu
LSF
] 1 5
8

Year 5: Below 21, 21, 2.2, 3.1, 3.2, 41, 4.2, 5.1, 5.2, Above 5.2

Did NOT do this task
Student Score  Baow 21 22 31 32 41 42 51 52 Abow
TCu
LSF
1 2 =1
5
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The marking guide is to be used by classroom teachers in the assessment of students’
writing. The following procedure is suggested as an appropriate way to use the guide.

1. Marking for Texts and Contextual understanding (TCU) and Linguistic
structures and features (LSF)

= Read the Category Descriptions and Performance Indicators on pages 12-13 for
familiarisation and relationship to the CSF.

= Read the Explanation of Terms Used in the Marking Guide below for familiarisation
with certain terms in this specific context.

= Read the examples of students’ writing (pages 14-17) which have been assessed by
experienced markers and consider the marks assigned and reasons for these marks.
Further examples of marked student writing are available on the VCAA website:
www.vcaa.vic.edu.au

= Read the unmarked examples of students’ writing on pages 18-19. Using the criteria
on pages 12-13, assign marks in Texts and Contextual understanding (TCU) and
Linguistic structures and features (LSF) to each piece.

< Turn to page 20, where marks assigned by experienced markers and reasons for these
marks are given.

= Compare these with your own assessments.

2. Marking for Strategies (S)

The way in which students go about the task of writing yields information that can help
in the planning of future teaching. This can be accomplished only by direct observation
in the classroom and by the comparison of drafts and final pieces of work. Read the
Category Descriptions and Performance Indicators — STRATEGIES on page 11 to
become familiar with them and to understand how they relate to the CSF.

Specific Notes About Assigning Marks

1. Because actual performances will rarely fit the ‘average’ category descriptions exactly,
you will need to make judgments about the appropriate marks for each aspect of each
piece of writing.

2. Take spelling into account in your assessment, but do not allow it to dominate other
considerations.

3. Remember that individuals may not develop evenly as writers, and may well receive
marks at different levels in the three categories (TCU, LSF and S).

Explanation of Terms Used in the Marking Guide

It is important to understand the use of particular terms in the marking guide. The
following explanations will need to be kept in mind when you are marking your students’
writing.
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Sentences

For the purposes of this guide, sentences are not defined as the text falling between two
full stops, as children often lack the control of punctuation needed to place the full stops
and capital letters in the right places. A sentence is defined here as a piece of text which
would normally be understood as a sentence, regardless of punctuation. So, consider the
following text:

At playgrop | meat Hugh we rode the Bikes there | went to his house to play we went down
the slide.
This can be understood as four sentences:

At play-group I met Hugh. We rode the bikes there. | went to his house to play. We went down
the slide.

Simple sentences

Most of the sentences written at Levels 2 and 3 are simple sentences consisting of a single
clause, and therefore one verb with a subject.

It is important not to be misled by early writers’ tendency to string several single
sentences together as though they were one. So,

On Sunday my hole family went to the zoo and we went there by tram and we saw loss of
animls and my sistr nilly fell in the pool with the seels.
might be read as:

On Sunday, my whole family went to the zoo. We went there by tram. We saw lots of animals.
My sister nearly fell in the pool with the seals.

Complex sentences

Complex sentences spell out the logical relationships between elements of the text, and
help to tie text together giving it cohesion (see also Linking the text, below).

Look for a range of connecting words (when, as soon as, because, since, while, that, who, how).
These usually help to identify complex sentences.

I like home because it is very nice.
This is a complex sentence. It has two verbs (like and is) each with a subject (I and it) and a
connecting word (because).

The following is also a complex sentence:

Once | got into trouble when | sat next to her because | was talking too much.

Verbs: got, sat, was talking

Subjects: I, I, |

Connecting words: when, because

The best writers use a variety of sentence types, with simple sentences sometimes being
used for impact.
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Linking the text

Beginning writers typically produce text with a disjointed feel to it. These writers tend not
to make use of certain devices employed by experienced writers of English.

At the most basic level linking devices include:
e using pronouns to refer to already mentioned nouns:

There was some children they were walking in the park (they referring to the children)
< and then to give a sense of sequence:

We had lunch and then we had a little play and then it was time for another swim.

More sophisticated ways of linking text include:
= using a range of connecting words (when, as soon as, because, since, while, that, who)
I was climbing the ladder when | suddenly slipped.

= using a different noun, or nouns instead of repeating the original:
At assembly, the Principal reminded the children about road safety.
‘It’s very important,’ said Mrs Hudson. ‘It could be your life at stake.’

Last Tuesday the ‘A’ cricket team travelled by bus to Richmond. The players were all keen to
win.

< leaving out a word or phrase whose meaning is repeated and therefore understood:

So he got 5 millon dollers and at midnight went to the laenway and cave the mony to the
proson

The pronoun he has not been repeated.

Most importantly, linking, at its best, is unnoticeable. Text feels mature and fluent, and
flows smoothly and naturally.

Voice

In a piece of writing with a clear voice, a strong sense of the personality or viewpoint of
the writer comes through.

It was my first day at PRE SCHOOL and all | saw were faces of young kids | had never seen
before.

I met my friend when | was a baby. | think it was friendship at first bite. Because when my
Mum and her Mum met, my friend was into biting peoples shoulders and thats egzactly what
she did to me.
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10

Class Record Sheet - Writing

Photocopy as required.

Rate each studentas 0,1.1, 1.2,2.1,2.2,3.1,3.2,4.1,4.2,5.1,5.2,6.1, 6.2, or 6 extension (6e)
for Texts and Contextual understanding and Linguistic structures and features.

Rate each student as 0, 1, 2, 3, 4 or 5 (i.e.beyond level 4) for Strategies.

0oooonooo oiooomono
0oon tooogoooon gooooooooooog goooooon,o
ooogooiotoiog todoooga oot
ooponoo 0oooo

Scores given should be transferred to the student details pages of the Centrally Assessed Task booklets by
shading the appropriate bubbles (see page 6).
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Marked Examples

The following pages contain examples of students’ writing which have been marked by
experienced teachers.

These examples illustrate the levels which most Year 3 and Year 5 students can be
expected to achieve in each of the two categories. Marks and explanations are included at
the end of each example.

Two extra examples are on pages 18-19 for teachers to practise marking. Teachers can
compare their marks with those given on page 20 with the reasons for assigning the
marks.

1. Topic: My Best Holiday

LWt to Lo fantastic st and Tovant alob oo I wand
to bwldd towers and T want 10 taned ol over e
umdld and T pren onpf o 90 o qlns lands and T
WML {0 00 te seaWorld U uagt to 30 b pondr-lond
L vant to 9ot The 200and 2ven Taant to 9o to
JUP-NU‘M;! Africa I UU’JU'Uf o g_.:b:r oot o n d
1wt o gpte Movie uerld and wolirvwortd and we

Texts and Contextual understanding: 2.2
A BASIC TEXT GIVING SOME RELATED IDEAS ABOUT THE TOPIC

The text is readily interpretable and presents a sequence of ideas in a logical
progression. It lists rather than develops ideas.

Linguistic structures and features: 2.2
USING BASIC CONVENTIONS

Uses compound sentences, spells some difficult words correctly. Generally uses capital
letters and full stops correctly, but sentences lack control.
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2. Topic: Lost and Found

One chuj L wes Tia{iﬂ‘q fo school on my b;’hﬁ when I hearct e
faint meow nearbyl stoppedl my bike and locked arownd cnct T Saw
o kitten on the read.T F:'d:fai xpﬂtehj}‘fen ol leoked or Thee
Ritens mothek but T cowltn’t fivel her cnyihere.] quikly mote
Lack home with 'H')E h, Hen 5ﬁ4‘éfy in the basket on iy Lide,
T Showea my Mum o ood ool they Sed tfo keep [Fat
home wntill fomorrew when we wewid Take it fo H.e RSPCA, When
mum  Said this I fryed ‘bf.:ﬂ'.s‘m her ink keeping (+ bt
Munt  weideln't gi've in. When we f‘ﬂ’ué the kiHen teth €
RSPCA they Seciol " Thahk youswhat « fantusic Job,

Texts and Contextual understanding: 3.2

A TEXT WITH CLEAR DEVELOPMENT

A well organised personal narrative which provides some detail on the topic and
shows clear development of ideas. The text sets the scene and works to a satisfactory
conclusion.

Linguistic structures and features: 3.2

REFINING ABASIC TEXT

Correct sentence structures, full stops and capital letters used throughout. Some
repetition of sentence beginnings. Spelling is generally accurate, and errors are
recognisable.
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3. Topic: The Big Surprise

One fine oby there was a youoy _maen  rame-
of Dob Fingan, He was 2| and had his olrivers
Liecence, He  lied in o small  touwn in Ireland,

Gob  wes working In @ Emk&}r J'MH ole wn
the road from his  howse  when sadly Hhere
Werent encugh cusforers anol the rent  was to
harel 4o f':.-u.}r off so they ool 4o close Hhe
bakery.

‘?ﬂb w oS stuck withowt o job, 5O he haol
to  4r, lede Tor one jn  the hews — paper:

H was S eeks befare  he found a job
thal  bokel indesertinn, T4 wes  q Job  o%  Irelendl
Soccor Cowmell far  Chairmon. Try owts on Eﬁehy*

On T'-*f'ﬂfay Bk -fhm?yf-ﬁ- he  should go  eno/
"'ry A out 5 he woent to the IS¢ chombers
bt dhae war  only & cars in the carpork,

He ioend in, even-thowsh 4 seemed Hmfye, anel
agkodl fhe Sewriory Wers  were the try outs, The
Secreter, porntedd ‘n the  obrgehion o€ & small
reon labeleal TRy ouTs PFOR CHATRMAN,

S6 Bob wolkesl over de the  door ans  uent
w, On a hikbomrd # sid  y got  the jab.
Bob walked 46 his car i conbusen,

"W hot m-pa.r'l'}w;r': J'aﬁ Geb :ﬂ-"'l while he wing
c;kv"w'n'nﬁ rom e,

Texts and Contextual understanding: 4.1
A SUSTAINED TEXT WITH SOME ATTENTION TO DETAIL

A sustained text with effective introduction and conclusion. Maintains contact with
the topic sections. Uses detail to add interest to the narrative. Develops ideas in a
reasonably logical sequence and engages the reader through the use of an appropriate
aside ("sadly").

Linguistic structures and features: 4.1
DEVELOPING STYLE

Uses a combination of simple, compound and complex sentences. Punctuation is
straightforward and generally correct. Paragraphing is controlled and enhances the
narrative. A fluent style is developing in the writing. The writer mainly uses proper
sentence structures.

AlIM 2005 Schools’ Guide - Implementation




4. Topic: What a great time | had!

Ben leoped over the fence sereaming for :r.t;f;,.'rlc ard Blreploons
ron From the oHockig Giant Roc a humengevs raver. Soon ofter
he arcived ot the lake grol saw Y5 old $riends  The 5iiwrrfr05|'cﬂ'n
Flametuil +he feadey ben dovwr ond mﬂ{;‘:ﬁ.il-h'-t on 5 Fen elinibed
#r his bock and $he Eloeblosps puowmd faﬂ""é;__.x fo purn. Seen of Hr

thet the Giont Rec was jn Sight.....

| The GimnT Ree chased them usoifac thet tiey hed to sw;FHS

| furn Jiwlr'“:i‘“dfn-ﬂlfh's,'{rq,# Ber shouted o the df’ngm: breathed
bive flames on the @iant Rec.The bid shrant into ‘l’mdf’brﬁﬁm'
fFire does gt burn F:n‘;:e‘:sa.ﬂ BE}-/KI‘{’M[“ turns Then bock to

. . . - n
Hhei © ariguna "'Jnhg.-
J

Flang fail flew across the 1olley and beyend ther hemet avothes
{“q:erhﬁ raduntounn stdtfs,ﬂ"'t_Lj shoot webs s.’rfnng tnovan te
stick a dragen gnte it. Dfuf}a;r—*?frsz doesn’f effect the web
but fhey Shap in ane minvte,The dragons larded down gnd preathed
dragon-tice o ﬂ.tspi.-l.g;;,,r..;}h[n?, 'p_g,l_,rfj'."-'_l 56 H""f- vsed theor
Clawss One by one Hr:e_ SP;dtfs torred 4o dust, When Flamtta, | reacked
He leager he Kiled him ea:r-':l__} %o Hv:n_r teak oF uqhnfn, I

Ben Saw Mt enbpnee to fhe Rim of Heayew end the othér -:-{I'C-:{n_i |
went oh kil Flovetnil flew Ben l;.{-{H'-u the Blvablooms houk
He ther Tock ot again ond flew bock to the Rim of Heavan,
Ban L co Sfﬂd thel he tojd the sfory 40 #he Bueblooms gnel Then

he chdnted .

L -
What o great Hwe I had!

Texts and Contextual understanding: 5.1
AN EXTENDED AND COHESIVE TEXT

A strong, dramatic and imaginative narrative which includes content to add interest
and audience impact. Engaging introduction, clear plot development in the body of
the piece and a conclusion which connects well to the topic.

Linguistic structures and features: 5.1

A CONTROLLED AND APPROPRIATE TEXT

Uses complex sentences, including modifying phrases. A variety of punctuation

is accurately used with effective and appropriate paragraphing. Direct speech
incorporated into the text is generally correct. Well chosen vocabulary supports and
enhances the narrative.
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Practice Examples

1. Topic: What a fantastic job!

'N-; v ek vy o th"ﬁ;«\iﬁ_ :

T AR Nt o Sadiag € 309 Vo, N0 Vo o AGN aton o R S weh 6y
\ow s coge, e Yo \ oum iy DoORY ey ivedhR. Jed ol Yoo, e fodeshc
399 N com waRe olol 16 comman e \ouvay et y eup wEND Iy (CoMmaR,
WH % B o Weaeerien,
The yeoon | YR "q?..l\& o VX s <0 Redas U 15 Pl om o e
power Yo sar. \les o avamdy Yk geople \ow, yon con g a very 3&&&&\13
oY swhhy sowetingl e . You om b AN Yo RABNAY G | and. winen
ADWE CON00R PRARY o, ol 3o wﬂ\hnﬁi Yol ton ity Agepwad, &
A Tt comreg o <ol wnare. oy ol ol grope,
The oo of oy 8 M‘j Sm& W& gon adk o daw w o o
'?u*fﬂ-‘ﬂ"'ﬁ woin AN N u"m‘&\‘:} ofepd *o ap ow o sholy Wﬁh‘:}.
1f You IRV 6 VN woa <ol Elnl o slowd ey Ao species
o iy Sy e Vone Be NS 36 very \ong ik e Qv i 1y ol wod)
\*}%\&5 WAAOW AW e ﬁé\iw, WAL e, A el .
Vs Com i\ Ne wo\d 1% \mj v WA\ Regum o 1§ ‘\-\&j
vl Yo Yoo e t:i."‘i:} o c-nm"ﬂﬁ NG A vory yAaOA e m::}\tm o duued,
\soee W 1s W S0 \ne maufbm-bm 05 \ne W X, :Phthh\w\'q N
wagve Ylep oy ey ik Sour sow westn,
Ths jm\a nev.vlﬂ_i [ cn\\e@_gﬂ ov mm".trjﬁj decre which will
Provt upw Wil ound AoMsTBY and (\ﬂk&\b\. .
T ot < \asen o vk &S wAY QM%:\at-‘jh\j Weeom st
L love oniwdls. B TRNC OO
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2. Topic: "I'm going to be ..."

T ke \eing o teachus bocause Jou can Yeotch,
Kde
Wids . wemrtt Gore - Kids  wead  seme  one to
hedp  Bem. the Kids @e lon ad you can - lora
Yo, it 1S realy  geed to Lo a teukhe.
the  Wds  dnjey  the st you  do  with  tem,
2 Dk being o Jeqches it s @ geed
jod o  do T ingey the shfE = do
with w0y K_Fd& my Kids ot xhéw L are
Peruiﬂ qood kKids . = injujd be,;ng a  class
with e . ny kids injoyd deing
that a”hilp with  me. oy 4 Nass 15 o
year | class.  geool wor R T sad o
Yo you all dor Q Cpoc d Jn b .
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Marking of Practice Examples

1. Topic: What a fantastic job!
Texts and Contextual understanding: 5.1
AN EXTENDED AND COHESIVE TEXT

A well constructed piece with a clear introduction and an effective ending. Detailed
information in the main body of the story reveals a good awareness of audience.
Thematically links a range of ideas leading to the conclusion.

Linguistic structures and features: 4.1

Uses complex sentences and shows generally accurate use of punctuation.
Paragraphing is appropriate and controlled. The writer uses some technical vocabulary
specific to the chosen topic.

2. Topic: I'm going to be ...
Texts and Contextual understanding: 3.1
A SIMPLE CONNECTED TEXT

An organised text with some development of thoughts around a central idea. Selects
content with some sense of audience.

Linguistic structures and features: 2.2
USING BASIC CONVENTIONS

The range of sentence beginnings is limited, and the piece uses mainly simple
sentences related to the topic. Inconsistent use of capital letters. Frequently used and
single syllable words generally correctly spelled.

Further annotated samples of student writing can be found on the VCAA website:
www.vcaa.vic.edu.au/prepl0/aim/publications.htm

AlIM 2005 Schools’ Guide - Implementation



