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PAPER INTRODUCTION

This is the October sitting of Paper 9SP02. This paper was set as per the GCE 2016
Specification and is consistent with the format of the specimen paper. It is positive to be
able to report that centres have responded well in preparing their students. There was
evidence of good practice in teaching translation skills and in writing essays showing
critical analysis of texts and films.

Section A - Q1

The summer 2020 translation related to Theme 1 of the specification, Evolution of
Spanish society, subtheme: Changes in family structure. The grammatical structures
tested corresponded to those listed in Appendix 3 of the specification.

The language offered in each box had to be completely correct for the point to be gained,
with the only exceptions laid out in our marking principles. For instance, non-
grammatical accent errors were tolerated, for example jovenes rather than jévenes
unless they caused ambiguity, for example entro rather than entro, or si (si), mas (mas).
Non-grammatical misspellings were tolerated, for example imigracion rather than
inmigracion, as long as they were not ambiguous or in the wrong language (for example
emigracion or immigration).

Students need to be aware that verb endings and adjective endings must be correct and
are not classed as spelling errors. Repeated capitalisation errors were not penalised (for
example Espafiol instead of espafiol).

Although there were different, acceptable ways of rendering some items, the Spanish
given had to be a faithful rendering of the English. Quite a few students altered the
meaning of the original or paraphrased it in some way and this does not gain credit.

The translation was made up of 5 sentences with some very accessible items, such as
‘the number of weddings in Spain’, ‘younger generations’, ‘are Italy and France’,
‘According to the report’ and ‘diversity in the country’.

Regarding complex structures, students were expected to use the passivo voice, the
present subjunctive, perfect tenses, and the impersonal ‘se’; regarding handling of
adjectives, students were tested on agreements, relative adjectives, as well as
comparative forms. Another complex aspect was the use of constructions with verbs, ie
avoiding the use of gerunds, verbs followed directly by a present participle, modal verbs
followed by an infinitive, and relative clauses. Students were also expected to show good
use of definite and indefinite articles, prepositions, adverbs, and conjunctions, as well as
direct and indirect object pronouns.

The translation started with a phrase including the passive voice ‘were released’. This
could have been expressed via a phrase in the passive voice or by using the
impersonal ‘se’. Most of the students had no problem translating the statistics and the
comparative expression, however ‘EU’ proved more challenging as most either left it in
English or translated it as ‘los Estados Unidos’.

The second sentence started with a noun that required a definite article; it is evident
that students struggled to apply the appropriate rules to use articles effectively, as this



mistake was repeated throughout the translation. If a student forgot to add the relevant
indefinite article more than once it was considered a repeated mistake. When translating
the expression ‘even less popular’, some students ignored the word ‘even’ which failed
to translate the full message. The final phrase of this section required the students to
use the present subjunctive to translate the phrase ‘whether it be’; it was good to see
how successful students were at using a variety of expressions to convey the right
meaning.

In the following sentence students needed to show their use of infinitives, the present
perfect and present perfect continuous. Perhaps the most challenging item was the
translation of ‘registering’, as students needed to use the infinitive form instead of the
present participle form as it was presented at the start of a sentence. Some students
found the expression ‘unmarried couples’ difficult to convey in Spanish.

The next sentence started with an expression that prompted the use of the present
subjunctive ‘it is possible that’; this was achieved by most of the students. The phrase
‘are also being taken into account’ was successfully translated using different renditions.
The final section gave students another opportunity to show their knowledge of the
subjunctive by translating the expression ‘hopefully, this will improve’; some students
translated this section using phrases that expressed the same meaning but did not
require the use of the subjunctive, ie ‘con suerte’.

Overall, the performance was quite encouraging, and most students showed that they
could transfer the meaning of an unseen piece of English with acceptable accuracy. I
would, however, draw attention to basic grammatical rules, such agreements, the use
of definite articles and capital letters, and attention to detail as being essential if students
are to score highly.

Overarching advice for students in future sessions is to ensure that they focus carefully
on all elements of the translation, in particular, looking grammatical key points, such as
tenses, agreements (adjectives, adverbs, articles, verb conjugations), verbal
constructions including verbs followed by a present participle, the infinitive or specific
prepositions.

Question 1 Exemplar

Examiner comments:
This is an example of a candidate who achieved a below average mark in Q1.
The candidate gained marks for points 1, 3, 4, 5, 9, 17 and 29 in the mark scheme.
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Note on point 9: 1 mark as the lack of
definite article before ‘generaciones’ was considered a repeated mistake.
Note on point 10: no mark as the phrase ‘whether it be’ was not correctly rendered.
Note on point 11: no mark as the phrase ‘de acordo con’ and ‘reportagem’ were not
correct.
Note on point 12: no mark as the infinitive form was not used to translate ‘registering’.
Note on point 13: no mark as the simple present ‘es mas’does not imply a change like
the present perfect does with the expression ‘se ha vuelto’.
Note on point 14: no mark as the phrase ‘has been changing’ was not translated
correctly.
Note on point 15: no mark, wrong verb used to express ‘are married’. The lack of
definite article before ‘parejas’ was considered a repeated mistake.
Note on point 16: no mark as the present subjunctive was not used after ‘es posible
que’.
Note on point 17: 1 mark as the lack of definite article before ‘familias’ and ‘parejas’
was considered a repeated mistake.
Note on point 18: no mark as there is an agreement mistake, ‘reconocidos’ should be
feminine plural as it refers to ‘las parejas del mismo sexo’.
Note on point 19: no mark.
Note on point 20: 1 mark.

Total marks: 7



Question 1 Exemplar 2

Examiner comments:

This is an example of a candidate who achieved an above average mark in Q1.
The candidate gained marks for all points in the mark scheme, apart from 7 and 16.
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Note on point 1: 1 mark.

Note on point 2: 1 mark.

Note on point 3: 1 mark.

Note on point 4: 1 mark as ‘por’
instead of ‘por cada’ was accepted.
Note on point 5: 1 mark.

Note on point 6: 1 mark.

Note on point 7: no mark as the
definite article was not included before
‘paises’.

Note on point 8: 1 mark.

Note on point 9: 1 mark.

Note on point 10: 1 mark as the
accent in ‘econdémicas’ is not essential.
Note on point 11: 1 mark.

Note on point 12: 1 mark; excellent
rendition.

Note on point 13: 1 mark.

Note on point 14: 1 mark.

Note on point 15: 1 mark as the lack of definite article before ‘parejas’ was considered

a repeated mistake.

Note on point 16: no mark as the present subjunctive was not used after ‘es posible

que’.
Note on point 17: 1 mark.
Note on point 18: 1 mark.

Note on point 19: 1 mark as this was one of the options to avoid using the present

subjunctive.
Note on point 20: 1 mark.

Total marks: 18

Examiner Tip

in the specification.

subjunctive, future tense, etc.

tenses.

than in English.

e Learn specific vocabulary from the 4 themes and consider the context in which
a word is used to choose the correct translation.
e Plan regular grammar practice exercises following the prescribed grammar list

e Make sure you read the whole text carefully before starting a translation.
Identify grammar points covered during the A Level course, ie — pluperfect,

e Revise continuous and compound tenses, modal verbs, and the subjunctive

e Carefully check the agreement between nouns, adjectives, and articles.
e Revise how to use definite articles as they are far more common in Spanish




e Practise homographs for which their meaning changes depending on accents
(critical accents).

SECTIONS B and C

In sections B and C students generally showed a very good level of critical analysis; most
of them were able to understand the question properly and link their responses to the
questions. There were a few examples that were mostly descriptive, and students were
generally good at drawing conclusions from evidence. Some essays lacked direct
reference to evidence from the work but generally they showed an in-depth knowledge
of the texts or films.

Some students were particularly careful when establishing the key ideas in the
introduction which were followed up in order and then summed up in the conclusion -
this structure was very effective, and it brought cohesion and coherence to their
responses. It was noticeable that some students showed better critical analysis when
writing about a book. Students used plenty of quotes from the novels and explained how
characters and audiences would feel. They also gave reasons as to why those quotes
were chosen to make their points. It is advisable for students who study a film in their
first year to ensure they have plenty of revision of it closer to the end of the course to
be certain they can show an appropriate level of understanding of the film in their essay.

Students were able to analyse and argue their points successfully using language such
as ‘pongamos por caso’, ‘se podria decir que’, ‘es necesario que consideremos’, ‘no cabe
duda de que’, ‘si hubiera...habria’, etc. Regarding terminology for literary and cinematic
analysis, there were plenty of examples, such as ‘metafora’, 'simbolo’, 'simbolismo’,
‘narrativa’, ‘'novela’, ‘paralelismo’, ‘escenografia’, ‘empatia’, as well as complex or
sophisticated phrases like ‘se le introduce al espectador’, ‘es sin duda un punto de
inflexién’, ‘a lo largo de la obra’, ‘la faceta dramatica’, ‘esta cita sugiere que’, ‘un tipico
ejemplo del teatro burgués de la época’ etc. Several students displayed complexity in
their sentence structures through the use of subjunctive and perfect tenses. There are
still several students not showing progression from AS as they have conjugated the
entire response in the present tense and therefore not deployed a range of tenses and
grammatical structures that they should be capable of at A level.

In Sections B and C students are advised to read the question carefully and ensure the
answer fully covers each aspect of it. When writing an essay, students should clearly
plan how they are going to structure their answer, this should be reflected in effective
introductions and conclusions with arguments that link well together. There is guidance
in this report, which can be viewed in the comments on individual questions, and
teachers are, therefore, advised to read and digest the report in full.

Question 2
Bodas de sangre

This text by Federico Garcia Lorca was chosen by only a few students. They had to
either evaluate the effect of the dramatic structure of the play on the audience or analyse
the role of the Bridegroom in the presentation of some of the themes of the play.



Question 3

Como agua para chocolate

This text by Laura Esquivel was the second most popular text. Students had to either
evaluate the importance of the relationships between the De la Garza sisters in the text

or evaluate the success of the narrative voice in the text.
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Examiner comment:
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This student has chosen to evaluate the importance of the relationships between the De
la Garza sisters in the text. In the introduction the student refers to the question but
does not specify the arguments that will be used to answer it.

In the first paragraph the student states that Gertrudis and Tita’s relationship is good,
which is correct as Gertrudis supports Tita when she finds out she cannot marry Pedro.
Despite being linked to the question, the evidence and explanation are quite vague.

The second argument is about Tita and Rosaura’s relationship; the evidence presented
to support the idea that they have a poor relationship is that Rosaura married Pedro and
that Rosaura feels jealous of the connection between Pedro and Tita; however at the
end of the paragraph it is mentioned that Rosaura seeks advice from Tita. The latter
point is not explained, so although it shows good understanding of the question, the
student could have shown more evidence of in-depth analysis there by exploring the

point further.

The following argument goes back to Gertrudis and Tita’s relationship, starting by
describing a part of the story and then explaining how important it was for Tita to have
Gerturdis to confide in. The student links the argument back to the question and presents



relevant evidence. The paragraph would be more effective if the point were presented
at the start of it; in this way the evidence presented would flow better - less like telling
the story.

The next paragraph shows Tita and Rosaura’s relationship later in the text, but does not
necessarily introduce a new point about the importance of their relationship, but instead
gives more evidence of how bad it was, usually telling part of the story instead of clear
specific evidence.

In the conclusion the student relates back to the question and to some of the points
presented in the text; however, there is some attempt at evaluation at the very end that
is not completely relevant to the question. Perhaps, the student was trying to use a
complex structure from a pre-learned formula (imperfect subjunctive + conditional);
students need to be careful to avoid using phrases as such this, that do not add to their
answer just for the sake of including complex language.

Critical and analytical response (AO4): Given that the response shows some appropriate
interpretations and points of view, sometimes justified by appropriately selected
evidence from the work, this essay was given a mark in the 9-12 band. The fact that the
evidence is often descriptive means that the mark is towards the bottom end of that
band.

Range of grammatical structures and vocabulary (AO3): This essay has been awarded a
mark in 5-8 band as the vocabulary is mostly high frequency with occasional variation
and occasional use of terminology appropriate for literary analysis.

Accuracy (AO3): There are some accurate sequences of language, but some errors
sometimes hinder clarity of communication and occasionally prevent meaning being
conveyed. For these reasons, this essay was awarded a mark in the 3-4 band.

Examiner Tip:

Present your arguments in a clear way: It is advisable to present each argument in a
separate paragraph, stating what your key point is at the start, followed by relevant
explained evidence (examples or quotes). The closing phrase in each paragraph should
be clearly concluding how the argument is linked back to the question.

Plan for a range of grammatical structures and vocabulary: Study the Literature Glossary
and the ‘How to Analyse a Film or a Text’ guides which can be found on the Spanish A
Level pages on the Pearson’s website. When you plan your essay, make sure you plan
the key phrases and structures that you would like to use in each paragraph to ensure
enough variety and complexity.

Question 4
Crdnica de una muerte anunciada

This text by Gabriel Garcia Marquez was chosen by only a few students. They had to
either analyse the effect of the symbols in the text or evaluate the way in which
characters presented the theme of honour in the text.

Question 5




Eva Luna

This text by Isabel Allende was only chosen by a few students. They had to either
analyse how the author presented the theme of love through the main character, Eva
Luna or examine how the use of symbols helped to understand the characters in the
text.

Question 6
El coronel no tiene quien le escriba

This text by Gabriel Garcia Marquez was chosen by only a few students. They had to
either analyse the relationship between the social context and the main themes of the
text or evaluate who was more important for the colonel: His wife or the cockerel.

Question 7
El tdnel

This text by Ernesto Sabato was chosen by only a few students. They had to either
analyse which symbols Sabato used to present the theme of solitude in the text or
examine the way in which the social context was presented in the text.

Question 8
Ficciones

This text by Jorge Luis Borges was chosen by only a few students. They had to either
analyse how the use of labyrinths helps us to understand the short stories or explain the
evolution of the character of the wizard in Las Ruinas Circulares.

Question 9

La casa de Bernarda Alba



This text by Federico Garcia Lorca was the most popular text. Students had to either
analyse how the author presented the social context through the character of Bernarda
or evaluate how sexual attraction affected the characters of the play.
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Examiner comment:

This essay illustrates an effective plan that translates
into a logically organised essay. This student chose to
write about how the character of Bernarda helps to
understand the social context in the text. The
introduction is very effective as it relates to the
question and presents the two arguments that the
student will develop in the essay.

The main body of the essay is presented through two
paragraphs, which follow a logical structure: stating the
argument, providing relevant evidence, explaining how
the evidence supports the argument while showing
evidence of analysis and evaluation and finally linking
the point back to the question with a closing statement.
This presentation of the arguments is very effective.

The conclusion started referring to the main arguments
and showing some evaluation with regards to how Lorca
highlighted the negative aspects of Andalusian society
through Bernarda. However, it closed with an unclear
statement about how the tragedy could have been
avoided, relating it to the colour of the walls, which is
not relevant to the question and brings in new ideas
that were not explored in the body of the essay.

Critical and analytical response (AO4): Given that the
response is predominantly relevant to the question and
it shows evidence of critical analysis through convincing
interpretations, this essay was given a mark at the
bottom of the top band (17-20).

Range of grammatical structures and vocabulary
(AO3): This essay has been awarded a mark in the top
band (13-16) as there is consistent variation in the
use of grammatical structures.

Accuracy (AO3): There are frequent sentences of
accurate language resulting in generally coherent
writing, however given that there are some errors that
occasionally prevent meaning being conveyed this
essay was given a mark in the 3-4 band.



Examiner Tip:

Plan your essay first: Decide which arguments you are going to use to answer the
question and make sure the introduction and conclusion carefully link them altogether.

Keep it relevant: Some students find it useful to re-write the question they are going to
answer to keep checking that every point and supporting evidence is relevant to it.

Question 10
La casa de los espiritus

This text by Isabel Allende was chosen by only a few students. They had to either analyse
how the different locations where the story took place contributed to the success of the
novel or examine how the author used the characters’ names as symbols in the text.

Question 11

Modelos de mujer

This text by Almudena Grandes was chosen by only a few students. They had to either
examine how the author uses the technique of contrast to present the different roles of
women in the text or evaluate the use of stereotypes in the story Modelos de Mujer.

Question 12
Nada

This text by Carmen Laforet was chosen by only a few students. They had to either
analyse how the places where the story took place were related to the main themes of
the text or analyse how Laforet presented the conflictive personality of Roman in the
text.

Question 13

Primera memoria

This text by Ana Maria Matute was chosen by only a few students. They had to either
analyse how Matute presented the theme of loneliness and isolation in the text or
examine the symbols used to emphasise the personality of Dofia Praxedes.

Question 14

Réquiem por un campesino espafiol

This text by Ramon J. Sender was chosen by only a few students. They had to either
analyse the effect of the narrative techniques used by the author in the text or analyse
how Sender presented the social differences in the text.

Question 15

Diarios de motocicleta




This film directed by Walter Salles was chosen by only a few students. They had to either
analyse the importance of water as a symbol in the film or examine how the director
presented the theme of identity through the character of Ernesto.

Question 16
El laberinto del fauno

This film directed by Guillermo del Toro was the second most popular film. Students had
to either evaluate to what extent the end of the film was positive for Ofelia or analyse
how the director presented the effects of war in the film.

es
Une... Oam... ooy tonecdal €1 Lotoaines.. dek founc’ daiqidal o codner ae e, 1o hace mas  modums y cespaanaie.,

POr.. 8k . cineascn q\.ﬁ\\ermo Tek Tom., Laca. 0e  Ino. 0hAa Syusoncials. @ entencler el ol \d ‘0@\"_

AR AN AN S forosio. Momade. Chlia | o Moe podemos . olidac.. . que Ao pacerce.. de.. Cfelia..enta

'pe;.LM.ch % ootdoimrseaci. S, anmiesce. @ Sumonte. Lo

y 5o - VAEONG,,. &SCENG. . '\:oed& Ser sﬁxm\n'\.é.n Pomdos fﬁm ela.
3‘“ Can EAPQ'M\"" Lo, en Aan o oush . el Cxenen Caanda Ofelio, Se.. tovene, Uoono. A Q’fnm\&n.",* nNos.
o oA Ok, E4teren

Ope. rnceiiie. . CeAael . Copran. AhABl., pesue. ek Moo en un \‘“'3“" roesmao. | Aende . Qedemos wer
U cpe. =m0 R0 A YBA00. Certo. e el €\ Ginal . O\ erdcdes . gadee de. CRxa, (BmeA.. (- AN
e T V=T - c:;)an.rm\na\:..mh M. d“"o?‘?”" §-— ek AMuSto |
Posidie o Clelico., i o Ji= ) )
ey o mr;\.S\c.c e donde Ofelia. uen \omadg
B A ) I ‘Pancese. Moana .. €2 poede  Ser nwerprexedo. Come. un

oxD. PESHee. . poRe. S e ROEGUE.,.. SN QieNivo . o Lompletd
Cn Peitmer \-\uax en_ uoen de \o. escenal. . Aroles de. ol il rogice

oS, .. koes Fooeen sl fa de.  lcse e Eh . e SwibErteea
Lo 'pe.u.m:.\ ,OQM cAoEnteon o on teloon. S0 Nermeno , Ae.

e DeC. USRS toono. Srewsenakicy
per.. etko.,  Anakidect . Mosth. oue ootk ek Geel es

Voo Tameén %fm 6. €50 Avenimineo.,. Oelio.  Sudo. fnalmente
los monos.de \Kda\ % Bt o Ao kercerm. . praetsa, . )
=— E" eunirse Con Su. pPeoudes \f '\bcxﬁte, escopondose. . .de 8h

Foeed A R, et kst wiekento.  urdo. ok, ..
arocds. .o \os Ges.oe ‘oo meaicinon el dy Docxocy
AN ] . 7. J . 1 X L

K ?"’“*"Sma B e LOORCI O M 025 Qm. b . mn iderades lsavaskw . E Sedn %y .
en alas | en lo @k estaa  decde (omesn ne QuEia
Slotenif 4y kenl gue komemlan . Qféﬂi.cz. a esm Oflsa
?z:l.o SSCoEant.. Con..— €A Nemnono e o \odseinse., E oo
Sendo. gn. IAS0. posiEe . ans.  Chelio . Tammen. B

VEANOROIL requesas

O\ Comie .. Ol .. AeRear @ o frBevesin.  de eveowiocs,
N A une ,  Caondo . euos qureAan

Pium\uc e gps de. oba  Gigodte . Secofet e Gioal
) ero
?ge;:le. St NSO poeen | e o Ay Y lﬁ ‘apsrotico  fna
B . &\ delied Ae  fPlio s eales
\Sil e —opeOldapdin_de ¥
ik Ao eekaes. U %m

D.%nd:x:_n 2\ nemaooo... £aoe Ll Supuetin reinfuerza

1

?mcms CoOMIT. . ... BN ol de s geucula,..
... NG OB, ROC A e .. na.. NiAS.. kon
ALITYE: . Soroson, esdr%ig e Cheksan g Ella. Compiets]
S kS preloan eman®oS  gue @ Lo Fhiocesa,
Moo, | aeoicn . CA Mermone S :nﬂ.w.%addh en
el ceino S feunl Con S {fSmela, Los
releeides. . aenenon.. e\ Copieain . gpe e conem
odidee. uari0. .. Entonces Pdenos... e Qe kenemmcs

YAV XY Cosar {mdtmas. S neguzmas..

Examiner comment:

This student chose to write about how the end of the film is positive or not for Ofelia.
The introduction starts with some contextual information about the film and Ofelia, which



somehow leads to the question, but does not introduce the arguments that will be
explored in the essay.

The first paragraph presents the first and second arguments: Ofelia could escape with
her brother and she managed to save her brother from Vidal and the Fauno. However,
this is introduced halfway through the paragraph, which starts with a summary of Ofelia’s
attempts to save her brother. There is evidence of evaluation at the end of the
paragraph, which could have been better finished by linking it back to the question.

The following paragraph focuses on how Ofelia finds happiness by dying and reuniting
with her family. There is relevant evidence, however the student focuses on the use of
colours sand stylistic techniques without directly linking it to the actual question. The
paragraph is closed with a brief conclusion which shows evidence on evaluation.

There is a short paragraph that starts exploring the idea that the ending may not be
positive, although it is not developed with relevant evidence and explanation.

The conclusion is effective as it links the arguments to the question, even those that
were not developed in depth.

Critical and analytical response (AO4): Given that the response shows evidence of critical
analysis with some appropriate interpretations and points of view that are sometimes
justified by appropriate evidence this essay has been given a mark in the 9-12 band.

Range of grammatical structures and vocabulary (AO3): This essay has been awarded a
mark in the top band (13-16) as there is frequent variation in the use of grammatical
structures and there is also frequently varied use of vocabulary.

Accuracy (AO3): The writing is generally coherent, however some errors occasionally
hinder clarity of communication, therefore, a mark in the 5-6 band was awarded.

Examiner Tip:

Make sure you select evidence that is relevant to support your arguments: Each piece
of evidence should be appropriately explained, so the reader does not have to infer the
reasons why that example or quote has been chosen.

Re-read your work: Read the question carefully and once you have finished make sure
that each argument has supporting evidence and is linked to the question. Compare your
introduction and conclusion and check they are appropriately linked to the essay and the
question. Finally, double check that the vocabulary and grammar are varied.

Question 17
La historia oficial

This film directed by Luis Puenzo was chosen by only a few students. They had to either
analyse the relevance of the title of the film or examine how the relationships amongst
friends help us to understand the social context of the film.

Question 18

La lengua de las mariposas




This film directed by José Luis Cuerda was chosen by only a few students. They had to
either analyse the effect of the cinematic techniques used by the director of the film or
examine how some of the characters of the film represent the reality of Spain at the
time.

Question 19
La misma luna

This film directed by Patricia Riggen was chosen by only a few students. They had to
either analyse how the director presented the social problems of immigrants through the
character of Rosario or evaluate to what extent the theme of betrayal was one of the
most important in the film.

Question 20
Las 13 rosas

This film directed by Emilio Martinez-Lazaro was chosen by only a few students. They
had to either analyse the importance of the character of Blanca Brisac in the film or
examine how the letters written by the 13 Roses symbolised the main themes of the
film.

Question 21
Machuca

This film directed by Andrés Wood was chosen by only a few students. They had to either
analyse how different areas of society reacted towards the theme of poverty in the film
or evaluate whether each one of the main characters in the film had a role model.

Question 22
Mar adentro

This film directed by Alejandro Amenabar was chosen by only a few students. They had
to either explain the stylistic techniques used by the director in the scene where Ramdn
remembered the accident or analyse how the director presented the theme of freedom
in the film.

Question 23
También la Lluvia

This film directed by Iciar Bollain was the most popular film. Students had to either
evaluate to what extent the character of Antén was presented in a negative way in the
film or analyse how the Bolivian social context was presented in the film.
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Examiner comment:

This student chose to write about how the
Bolivian context is presented in the film.
This essay starts with a powerful
introduction, highlighting the Bolivian social
context and then presenting the arguments
that will be explained in the body of the
essay: the use of parallels and the
evolution of the characters.

The structure used to present and develop
both arguments is logical; the student
introduces the key point followed by
relevant evidence from the film. This
evidence is explained and linked to the
question showing evidence of in-depth
analysis and evaluation. At the end of each
paragraph there is a closing statement that
links the point back to the question.

The conclusion is clear and links back to some of the points presented in the essay, there

is also evidence of evaluation.

-

G es qwfm:b por OpENere 0. (@ religion. G la.
—esctautizacion ol (oloh 4 /Babal Se 1o refiejodo
...... el pamimo  cor Tonicl que en @ actualiced

s rewla en distubiot y ranifestacionen cmtalg
........ ned_de agua Boiuona Y asaba. ensontolado..

W0 escend. . de. cuancl Fm.ha.mta.ungxhdnGﬂm
_en o qu. Pnbon ,reprecontandd A (on., (@ cice a los

indigens _gAD qwm’*saomgummgmbg

(o pwmm.m.n.@m FopRsia iy
eske (o onkote de morem simiwed. tl pomilGeo ende
ambos  Such effaja el ntetn Lal Faidano

canguaisie. de  (eStoba) (olon  mediande ww. estica

sseio) ol re.puj.ummuudm.qmm survgjank)
o onfinuoen  ocuiendo, .. ——

de  foma  posiHa

la Lvnlucion da (05 personoes. . penmititc ... €5
cevervada. . otmuin | ol pacoraje. da Gsta. Al poacipi
de. . (o pelicula  (Costa . es. un. prodcchol egaitia
\Sedongo.  Anlcourvande. . @of. Sus. indemons €GeS
&muln €osta  hobla  @n tno de. (05 inusOres pof

R 105 Qciores m .mu..osmmn
ton 2§ ol olia. Aqui to uneplejoks (o5 inkresan o

yor-
(oo, Dumnse (. petituda (sta poso de“uin
pueonoge ecOisIOn O 00 una. persona ad#STA %.
Bio © podanmos cbsenymi O HAWD de_Sus Qcoiona) i
Estanh conforme e cucndo 5. e ro Glagm mbar
@ esuna abogprdo usu_\.mmgpumalmm”m
pelicuta . no es. lo..mas. impodonde ", socando o Tantd
celo.cotel Yy agudando a Tereoa o mocates
o Boldn. 4n we  de  mosthasse. [a situacicn. da
Fouuia . ecise _porgu Aol muoka . gente  Gue N
evolucona  omo osta sino gue sa quda estancoclo
en el posado on. (oloh . M fowes  ds. o orluein
de. Costa  Tefou Bddidan Roloin recoming a (A
sociedacl ope o ayudo a mejoras el wontuctd
social ds Bolua y da epmplo. con Costar,

~En cadusion - Icor Beloin repesantec el onido

Sciol Bouuose  ofe. o +mih dol  pamielin
entre. : (nStobal (olan b«-doﬂm!dl"ibnr!l y Hajha , y
(o conguusta. ole (olon Y (o suwkida. e precio del agua.
Ademds el @ntecto Socinl gquda.  repesentook o
_Houdn de (o evolutich oo (oste, guo. Tofas tomben
UsoL. poum  ecamninOr. actitudlen poco  aldtaadstan
Quo.clentncoglenonn. e Situaduenes. SoLiodin pareciclos
a o de Boliua.



Critical and analytical response (AO4): Given that the response shows critical analysis
with convincing interpretations and appropriately selected evidence, this essay has been
given a mark in the top band (17-20).

Range of grammatical structures and vocabulary (AO3): This essay has been awarded a
mark in the top band (17-20) as there is consistent variation in the use of grammatical
structures, consistently varied use of vocabulary and the use of terminology appropriate
for literary and cinematic analysis is consistent.

Accuracy (AO3): The language is accurate throughout, resulting in consistently coherent
language; for this reason, a mark in the 9-10 band was given.

Examiner Tip:

Plan your essay in the target language: Get used to writing plans in the target language
so you can see clearly how you are structuring your essay from the point of view of
critical analysis, and also considering the complex grammar and lexis you are going to
use. This will ensure a consistently varied use of grammatical expressions and
vocabulary.

Prepare the complex language and structures: Make sure you include complex structures
and literary and cinematic vocabulary in each paragraph. Proofread your work, focusing
on those areas that you know are particularly problematic for you, generally
gender/number agreement, verbal endings, subjunctives, etc.

Question 24
Todo sobre mi madre

This film directed by Pedro Almoddvar was chosen only by a few students. They had to
either evaluate the relationship between the play Un tranvia llamado deseo and
Manuela’s life or analyse the importance of the character of Lola for her children.

Question 25
Voces inocentes

This film directed by Luis Mandoki was chosen by only a few students. They had to either
evaluate whether the ending of the film was positive or analyse how the director
presented the theme of love through the characters in the film.

Question 26
Volver

This film directed by Pedro Almoddvar was a very popular film. Students had to either
analyse the relationship between the title and the main themes of the film or evaluate
to what extent the characters of the film manage to forgive other people’s actions.




Paper Summary:
Based on their performance on this paper, students are offered the following advice:

e In the translation, give plenty of attention to detail, especially regarding
agreements and complex language that works differently in English and Spanish,
such as definite articles or present participle forms.

e Remember that the language assessed in the translation will always be drawn
from the Grammar List given in the Specification and the vocabulary will relate
to each one of the topics studied across the 2 years of the course.

e Read the essay questions carefully. Make sure that you fully understand what
you are required to do. Some students choose to copy the question as a title for
their essay to remind them of what they are being asked.

e Plan the time to answer the question, to allow time for planning, writing, and
proofreading the answer.

e Set out the plan in Spanish, clearly identifying the arguments and evidence that
will be used to answer the question.

e Essays should have a clear structure, with an introduction that clearly states the
key points; each paragraph should state the argument at the start, followed by
the relevant evidence and explanation and with an evaluation phrase that links
the argument back to the question. Finally, the conclusion should bring the essay
to an end with clear reference to the key points and the main requirements of
the question.

¢ Avoid including unnecessary descriptions, telling the story, or giving details that
are not relevant to the questions.

e Check the answer carefully making sure it addresses the wording of the task; do
not end up answering a slightly different question.

Overall, the sitting of this A Level paper was successful. There are lessons to be learnt,
in particular, where the grammatical knowledge of the students is concerned. As far as
the essays were concerned, we were pleased with the quality of the knowledge students
demonstrated.

The standard of achievement in this unit was very comparable to previous 9SP02
sessions.



