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Introduction
This is the first examination of Paper 9SP02 01 and it is positive to be able to report that centres

had responded well in preparing their candidates. There was evidence of much good practice in

teaching translation skills and in writing essays showing critical analysis of texts and films.

This paper was set as per the GCE 2016 Specification, and is consistent with the format of the

specimen paper. The principal differences from the legacy specification are that the translation is

worth 20 marks instead of 10, the creative and discursive essays have been removed, and

candidates are given a prescriptive list of texts and films from where they must choose 2 options,

either a text and a film or two different texts.

In sections B and C candidates generally showed a very good level of critical analysis; most of them

were able to understand the question properly and link their responses to the questions. There

were few examples that were mostly descriptive, and candidates were generally good at drawing

conclusions from evidence. In a few instances these were far-fetched but the majority were

relevant. Some essays lacked direct reference to evidence from the work but generally they showed

an in-depth knowledge of the texts or films.

Some candidates were particularly careful as to establishing the key ideas in the introduction which

were followed up in order and then summed up in the conclusion – this structure was very

effective, and it brought cohesion and coherence to their responses.

Candidates were able to analyse and argue their points successfully using language such as

‘metáfora’, ‘símbolo’, ‘simbolismo’, ‘narrativa’, ‘novela’, ‘paralelismo’, ‘escenografía’, and ‘empatía’. A

number of candidates displayed complexity in their sentence structures through the use of

subjunctive and perfect tenses. There are still several candidates not showing progression from AS

as they have conjugated the entire response in the present tense and therefore not deployed a

range of tenses and grammatical structures that they should be capable of at A-level.

Overarching advice for candidates in future sessions is to ensure that they focus carefully on all

elements of the translation, looking at grammatical key points, such as tenses, agreements

(adjectives, adverbs, articles, verb conjugations), verbal constructions including verbs followed by a

present participle, the infinitive or specific prepositions.

In Sections B and C candidates are advised to read the question carefully and ensure they answer

fully cover each aspect of it. When writing an essay, candidates should clearly plan how they are

going to structure their answer; this should be reflected in effective introductions and conclusions

with arguments that link well together. There is guidance in this report, which can be viewed in

comments on individual questions, and teachers are, therefore, advised to read and digest the

report in full.
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Question 1 

The summer 2017 translation related to Theme 3 of the specification, Immigration and the

Multicultural Spanish Society, sub-theme: Facing the Challenges of Immigration and Integration in

Spain. The grammatical structures tested corresponded to those listed in Appendix 3 of the

specification.

The language offered in each box had to be completely correct for the point to be gained, with the

only exceptions laid out in our marking principles. For instance, non-grammatical accent errors are

tolerated, for example jovenes rather than jóvenes unless they cause ambiguity, for example entro

rather than entró, or sí (si), más (mas). Non-grammatical misspellings are tolerated, for

example imigracion rather than inmigración, as long as they are not ambiguous or in the wrong

language (for example emigración or immigration).

Candidates need to be aware that verb endings and adjective endings must be correct and will not

be classed as spelling errors. Repeated capitalisation errors will not be penalised (for example 

Español instead of español).

Although there were different, acceptable ways of rendering some items, the Spanish given had to

be a faithful rendering of the English. Quite a number of candidates altered the meaning of the

original or paraphrased it in some way and this does not gain credit.

The translation was made up of 5 sentences with some very accessible items, such as ‘the lack of

job opportunities’, ‘the number of foreigners’, ‘in order to facilitate the integration of immigrants’

and ‘share its cultural heritage’.

Regarding complex structures, candidates were expected to use the pluperfect, reflexive verbs,

perfect and progressive tenses and conditional phrases using the imperfect subjunctive; regarding

handling of adjectives, candidates were tested on agreements, relative adjectives, as well as

irregular comparative forms. Another complex aspect was the use of constructions with verbs, i.e.

verbs followed directly by an infinitive, verbs followed by a preposition plus an infinitive or noun

phrase and verbs followed by a gerund. Candidates were also expected to show good use of

prepositions and conjunctions.

The translation started with a phrase including the pluperfect, ‘had caused’, the present participle

followed by an infinitive, ‘applying to become’, and a present perfect continuous structure, ‘has

been changing’. The first grammatical structure was usually successfully translated, some

candidates used the present perfect instead, which was not accepted. The second structure proved

more challenging and there was a considerable number of candidates who used ‘sido’ instead of

‘estado’ which was wrong. The lexical items that proved more challenging were ‘financial crisis’ as

the Spanish word ‘crisis’ on its own did not render the phrase correctly; ‘decline’, for which a variety

of translations were accepted, however the word ‘bajo’ was very popular, although incorrect.

Candidates failed to score in some cases due to the misuse of the capital letter in ‘españoles’, which

was a shame.

In the second sentence candidates were required to use the present perfect, ‘there has been’, the

present participle followed by a noun, ‘requesting permanent residence’ and the adverb ‘some’

followed by a number. Some candidates failed to recognise the difference between ‘it has been’ and

‘there has been’, which made the sentence incorrect; some translated ‘requesting’ as ‘queriendo’

which changed the meaning of the phrase, as the fact that someone wants something does not

imply that they are requesting it. Finally, there were many that understood the need for the adverb

‘some’ to express approximation and therefore translated it correctly as ‘un’ or ‘cerca del’,

‘aproximadamente el’ or ‘casi’. Once again, the misuse of capital letters in ‘marroquíes’ or ‘España’
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meant that some did not score a mark in those sections, however, the examiners followed the

marking guidance and repeated capitalisation errors were only penalised once.

The following sentence included complex structures such as the idiom ‘in order to’ followed by a

verb in the infinitive form, the pronoun ‘whose’ used as an adjective, the present continuous, the

pronoun ‘which’ used in a relative clause and the passive voice. Most of the candidates correctly

used ‘para’; however, some used the more literal translation ‘en orden a’ which was incorrect. Some

failed to notice that the pronoun ‘whose’ had to agree with the noun ‘objective’ as it was used as an

adjective. Some chose to avoid this construction by translating the phrase as ‘which has the target

of’; given that the meaning conveyed was the same as the original phrase, it was accepted. There

were different renditions of ‘to which’ showing good handling of prepositions, definite articles and

relative clauses. The phrase using the passive voice could have been translated by using the verb

‘ser’ and the past participle form of ‘invitar’, or by the pronoun ‘se’ followed by appropriate form of

the verb ‘invitar’. Regarding lexical items, the phrase ‘cultural heritage’ was expressed in different

ways, however some candidates chose to adapt the English word and came up with expressions

such as ‘heritago’ which was not accepted. ‘Performers’ proved a challenging word, and some

candidates used other routes to express the same meaning by using the closest possible words to

‘intérpretes’ such as ‘músicos’, ‘actores’, ‘bailarines’; all these translations were accepted.

The fourth sentence gave the candidates the opportunity to show their knowledge of conditional

phrases using the imperfect subjunctive; unfortunately accents in high frequency words like ‘si’

meant some did not score a mark for part of this sentence. The rendition of the imperfect

subjunctive clauses was usually successful, however there were instances in which the preterite

was used, which was incorrect. The adjective ‘such’ had to, as any other adjective, agree with the

noun that was describing, ‘events’; this proved challenging for less able candidates. In terms of

vocabulary, candidates found ‘backgrounds’ a challenging word to translate since they have clearly

learned this word in the context of cinematographic analysis ‘fondo’. Candidates need to consider

the context in which a word is used in order to avoid such mistakes. Conjugating the verb ‘have’ in

the conditional form was challenging as some did not check they were using the right form based

on the subject used previously, either ‘gente’ (third person singular) or ‘personas’ (third person

singular).

The final sentence was made up of a modal verb ‘could’ followed by a verb in the infinitive form.

The issues that caused some candidates not to score marks in these items were the wrong choice

of modal verb, ‘can’ instead of ‘could’ which takes away the idea of possibility and make the

statement more definitive; also, some wrote ‘llegar a’ which unfortunately changed the meaning of

the word, despite being the misspelling of a single letter. Many candidates translated ‘greater’ as

‘más grande’ instead of ‘mayor’ or ‘mejor’, which is an irregular comparative structure. A few

students were unsure about the translation of the word ‘understanding’ and used the word

‘comprehension’, which would have led them to the correct translation ‘comprensión’ should they

have used the right spelling; the rendition ‘comprehensión’ was not accepted as it was too close to

the English word.

Overall, the performance was quite encouraging, and most candidates showed that they could

transfer the meaning of an unseen piece of English with acceptable accuracy. I would, however,

draw attention to basic grammatical rules, such agreements, and attention to details as being

essential if candidates are to score highly.

This is an example of a candidate who achieved a medium to high mark in Question 1.
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This is a very sound translation. The candidate gets most of the most demanding points right.

They gained marks for points 2, 3, 4, 6, 7, 8, 9, 10, 11, 12, 14, 15, 16, 17 and 20 in the mark

scheme.

Note on point 1: They did not translate the word ‘financial’ and assigned the wrong gender to the

word ‘crisis’, therefore did not get a mark.

Note on points 3 and 4:

The accent on the word ‘bajón’ and ‘número’ is not critical and the misspelling in ‘estranjeros’ is

non-grammatical, therefore the marks were awarded.

Note on point 5:

The candidate capitalised the noun ‘españoles’; for this reason, a mark for this box was not

awarded.

Note on point 6:

There was 1 misspelling, ‘hido’, which does not affect the meaning of the word, also the extra ‘se’

was disregarded, therefore a mark was awarded.

Note on point 7:

The candidate used the present perfect correctly; the misspelling in ‘increase’ is non-

grammatical; given that the candidate had already been penalised for misusing capital letters in

box 5 a mark was given.

Note on point 9:

The adverb ‘como’ expresses approximation therefore it is accepted.

Note on points 10, 12 and 14:

The accents on ‘integración’ and ‘están’ are not essential and the misspelling in ‘raízes’ is non-

grammatical. Therefore, the marks were awarded.

Note on point 13:

The accent on ‘está’ is essential as it changes the word from a verb form, ‘it is’, to an adjective

meaning ‘this’. Besides, the translation of ‘to which’ is incorrect.

Note on point 16:

The translation of ‘such’ as ‘tan’ referring to how multicultural the events are is accepted.

Note on point 18:

The candidate did not conjugate the verb ‘tener’ in the third person singular following the use of

the word ‘gente’. Also, the word ‘interaccionar’ does not exist.

Note on point 19:

The candidate incorrectly paraphrased the clause ‘this could lead to’.

Total marks 15
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Learn specific vocabulary from the 4 themes and consider the context in which a word is used

in order to choose the correct translation.

Plan regular grammar practice exercises following the prescribed grammar list in the

specification.

Make sure you read the whole text carefully before starting a translation. Identify grammar

points covered during the A Level course, i.e. pluperfect, subjunctive, and future tense.

Revise continuous tenses and modal verbs.

Good revision of the subjunctive tenses.

Check carefully the agreement between nouns, adjectives and articles.

Practise homographs which meaning changes depending on accents (critical accents).
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This is an example of a candidate who achieved a low mark in Question 1.
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This is a translation that illustrates some interesting marking principles. The candidate gained

marks for points 2, 4, 9, 10 and 14 in the mark scheme.

Note on point 1: They did not translate the word ‘financial’, therefore did not get a mark. 

Note on point 2: There was a misspelling in the word ‘opportunidades’, but as this was a non-

grammatical error, a mark was given for this box. Note on point 3: The candidate chose to use

the present perfect instead of the pluperfect (despite having written it correctly to begin with),

which was wrong. Also, the word ‘declino’ does not exist as a noun, only as a conjugation of the

verb ‘declinar = to decline’. Note on point 5: The candidate incorrectly used the verb ‘emplear

= to employ’ to translate ‘applying’, as well as capitalised the noun ‘españoles’; for this reason, a

mark for this box was not awarded. Note on point 6: There were 2 misspellings, ‘recientamente’

and ‘cambiado’; the first one does not affect the meaning of the word, however the second one

changes the verb from the present to the past participle, therefore it is considered a

grammatical error. Besides, the student used the wrong translation of ‘been’, given it is part of a

continuous tense construction it should have been ‘estado’ instead of ‘sido’. Note on point 7:
The candidate did not use the present perfect correctly, instead used the pluperfect with the

wrong verb. The use of the word ‘crecimiento’ followed by the ‘Moroccan nationals’ instead of ‘the

number of Moroccan nationals’ implies that it is referring to the growth of the people as

opposed to an increase in the numbers. The word ‘nacionales’ is not used to refer to people who

come from a particular country, therefore it was not accepted. Note on point 8: The verb

‘querer’ does not carry the same meaning as ’solicitar’. Note on point 9: The candidate wrote ‘de’

twice, but it was ignored by the examiner. Also, they chose to apply a feminine gender to the

applicants, which was consistently used for the adjective and article ‘todas las applicantes’, given

that the English version does not specify gender, it was accepted. Note on point 11: The

candidate tried to paraphrase the word ‘whose’ but made it wrong by using the imperfect tense

as the tense used in the phrase was the present tense ‘is’. Note on point 12: Interference from

French ‘partager’. Note on points 15 and 16: The candidate assigned the wrong gender to the

word ‘comunidades’ which affected the adjectives describing it. Also, the use of the imperfect

subjunctive was incorrect. Note on point 17: ‘ambientes’ was not accepted as a translation of

‘backgrounds’. Note on point 18: The candidate did not use the conditional tense, instead used

the pluperfect; also chose to use the word ‘participate’ instead of ‘interact’ despite having

translated it correctly in the first place. Note on point 19: The misspelling of ‘esto’ changed the

word from ‘this’ to ‘this one’ which is a grammatical mistake. Also, despite the word ‘vincularse’

fitting well in the sentence, it does not mean the same as ‘lead to’.

Total marks: 5
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Question 2

Bodas de sangre

This text by Federico García Lorca was a very popular one. Candidates had to either evaluate the

responsibility of the Bride in the tragic end of the play or analyse the importance of money in the

destiny of the characters.

This script has been chosen to illustrate the importance of an effective introduction and conclusion

to organise the presentation of ideas. It also shows that the two mark grids can offer quite

contrasting scores. There was good level of A03 (Range of grammatical structures and vocabulary /

Accuracy), but the A04 (Critical and analytical response) was less secure.
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In this introduction the student paraphrases the question adding some information about the

author and giving their opinion about one of the aspects of the question. It is not clear how the

student is going to address the question, (for instance which characters’ lives have been

influenced by money).

This is reflected in the body of the essay as there are points presented but not clearly linked.

Critical and analytical response (AO4): Given that the response is relevant to particular aspects

of the question, and there is occasional loss of focus, this essay has been awarded a mark at the

bottom of the 9-12 band.

The concluding paragraph introduces the idea of how traditional marriages were important for

people who were not poor, but not overly rich. There is no specific mention of the characters in

the play and how marriage affected their lives. This is not an effective conclusion as it does not

sum up the points made throughout the essay linking them back to the question. Despite the

loss of focus, this student has made a good effort to use a variety of grammatical structures and

vocabulary, for instance ‘En aquella época’, ‘ni tan ricas’, ‘hijos comprometidos’ ‘por lo tanto’, ‘los

protagonistas’ and ‘desde el principio de la obra’. However, there are some phrases that are not

clear due to the choice of lexis or spelling mistakes: ‘debido al tener una boda’, ‘como realizan un

matrimonio’ and ‘esté predeterminado’. There is evidence of good use of the imperfect tense:

‘unían’, ‘eran’, ‘importaba’, also, the student has successfully used the imperfect subjunctive in a

conditional phrase: ‘si no hubiera sido por…los protagonistas no hubieran tenido…’

Range of grammatical structures and vocabulary (AO3): This essay has been awarded a mark at

the top of the 9-12 band; this is because the student shows variation in the use of grammatical

structures, including some recurrent examples of complex language; there are sections of

articulate writing with occasional stilted phrasing. This essay includes some terminology

appropriate for literary and cinematic analysis but would have been awarded a higher mark if

the variation of expression has been sustained throughout the essay.

Plan your essay first: Decide which arguments you are going to use to answer the question

and make sure the introduction and conclusion carefully link them altogether.

Keep it relevant: Some students find it useful to re-write the question they are going to answer

to keep checking that every point and supporting evidence is relevant to it.
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Question 3

Como agua para chocolate

This text by Laura Esquivel was the second most popular text. Candidates had to either evaluate

how death is associated with freedom in the text or analyse the role of women in respect to the

Mexican revolution in the text.

This script has been chosen to illustrate good critical analysis and consistent variation in use of

grammatical structures, vocabulary and terminology appropriate for literary and cinematic analysis.
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This student in evaluating how death is associated with freedom and has chosen the deaths of

Mamá Elena, Rosaura and Tita and Pedro to support their arguments. This has not been clearly

stated in the introduction, but has been relatively well presented in the body of the essay. The

extract shown here shows how the examples chosen from the text (Mamá Elena’s death) is

successfully linked back to the question; it is completely relevant and has a convincing

conclusion. It continues to argue how freedom is not only linked to the death of key people, but

also to the eradication of social norms. This point is supported by a relevant quote and is well

explained. The student could have presented the key argument at the beginning of the

paragraph, so the relevance of the evidence could be seen from the start.

Critical and analytical response (AO4): It could be said that this essay is generally detailed, logical

arguments are made with some persuasive conclusions that mostly link together. For these

reasons the student was awarded a mark in the 13-16 band. A higher mark could have been

achieved should the student have written more effective introduction and conclusions to link

their ideas.

Range of grammatical structures and vocabulary (AO3): This essay has scored in the top band in

this mark grid. This is due to the consistent use of complex language producing articulate writing

along with the excellent examples of terminology appropriate for literary and cinematic analysis:

‘podemos ver esto’, ‘nos demuestra que’ ‘una herramienta de gran importancia’, ‘todavía enfrenta

obstáculos’, ‘dado que había otros personajes que querían dificultar el amor’, ‘mantener las

apariencias’, ‘ tenía que ser mantenido a escondidas’, ‘esta cita sugiere que’, ‘por otro lado’, ‘Laura

Esquivel usa la ironía para mostrar’, ‘al fin de la novela’, ‘lo más importante es la escena final como

Esquivel nos muestra que si Tita y Pedro no hubieran muerto no podrían lograr la libertad suprema’. 

The language is accurate throughout most of the essay, resulting in mostly coherent writing and

errors occur that rarely hinder clarity of communication. This means that the student has been

awarded a mark in the 7-8 band for Accuracy.

Present your arguments clearly: Introduce your key point at the beginning of the paragraph,

followed by an explanation, supporting evidence and a persuasive conclusion that link it back to

the question.
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Question 4

Crónica de una muerte anunciada

This text by Gabriel García Márquez was the most popular text by this author. Candidates had to

either evaluate how the personal characteristics of Santiago Nasar led him to his own death or

analyse how the theme of male chauvinism is presented in the text.

This script has been chosen to illustrate an effective introduction and conclusion as well as a good

presentation of arguments. It also shows that the two marking grids can offer quite contrasting

scores. There was good level of A04 (Critical and analytical response), but the A03 (Range of

grammatical structures and vocabulary / Accuracy) was less secure.
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This student has clearly stated how they are going answer the question, which is very effective.

The following paragraph starts by explaining how women and men had different roles in the

society of the text and proceeds to show how that could be seen through the different

education that the Vicario male and female siblings were given. The paragraph finishes by

concluding that there is a male chauvinistic culture because of the way children are educated.

This makes the argument clear and links it back to the question.

The following paragraph talks about how male chauvinism is presented via the different views

on sexuality. It brings to the attention of the reader that it is interesting that the town has views

on Angela’s virginity and the fact that men can have any sort of sexual behaviour, such as using

prostitutes. It finishes with a persuasive conclusion by giving an opinion on how there was no

gender equality in the text and how this is linked to the question. Unfortunately, the following

paragraph starts, however it stills refers to this point; this is explained using an arrow, but this is

not ideal.

There is an interesting point presented in the next paragraph about how people assumed

Ángela Vicario did not consent to have sex and therefore was the victim of a man’s desires; it is a

new perspective to the analysis; however, the manipulation of language can get in the way of

understanding, which is a shame.

Critical and analytical response (AO4): Given that this student is demonstrating frequent critlical

analysis of the theme of male chauvinism with some convincing interpretations, justified with

some appropriately selected evidence of the work, the mark awarded as in the 13-16 band. A

better mark would have required that the second point was supported by more specific

evidence from the text.

Range of grammatical structures and vocabulary (AO3): The language used in this essay is

articulate in some sections with occasionally stilted phrasing. The terminology used for literary

analysis is repetitive throughout the essay and candidates are expected to produce more

complex language with better accuracy at this level. These are the reasons why the mark

awarded is towards the bottom of the 9-12 band.

Practise how to use complex structures and literary terms in context: Make sure you understand

how to use this vocabulary and phrases to successfully convey your arguments.
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Question 5

Eva Luna

This text by Isabel Allende was only chosen by a few candidates. They had to either analyse how

Allende presents the situation of women in the society of the time in the text or examine how the

death of his father affected the evolution of the character of Rolfe Carlé.

Question 6

El coronel no tiene quien le escriba

This text by Gabriel García Márquez was a popular text, but not as much as Crónica de una muerte

anunciada. Candidates had to either evaluate to what extent the relationship between the Colonel

and don Sabas is positive or negative or analyse the presentation of the theme of hope in the text.

This script has been chosen to illustrate an excellent way of referencing and using quotes and

examples as supporting evidence, as well as an effective conclusion.
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This script has been chosen to illustrate an excellent way of referencing and using quotes and

examples as supporting evidence, as well as an effective conclusion.

This student has chosen to analyse how the theme of hope is presented in the text. It starts with

an introduction that praises the success of the text, and states the arguments that the student is

going to present in the essay: how Márquez uses the structure and strong language and

symbols in the text to present the theme of hope and how this theme is used to examine some

of the key characters, the town and life in Colombia. This introduction is very effective.

The extract here starts with the analysis of symbols used, first stating what are those symbols

and then presenting relevant examples, with supporting quotes, explanations and persuasive

and logical conclusions. Each point is well presented, and all the evidence used is relevant. The

varied used of language makes the essay not only interesting but easy to follow. Some of the

good examples of good phrases are: ‘No cabe la menor duda que’, ‘no se puede negar que’,

‘Márquez ha demostrado’, ‘a través del tema examina’, ‘Esto me lleva a’, ‘es posible que Márquez esté

criticando’, ‘podemos ver allí que…es muy significante para…’, ‘podemos ver esto con’, ‘su fortaleza

mental’, ‘es a causa de’, ‘usa verbos muy fuertes’, ‘después de haber analizado el tema’.

Finally, the conclusion clearly sums up the main points discussed in the body of the text and

links them back to the question. This shows that a conclusion does not need to be lengthy to be

effective.

Critical and analytical response (AO4): This essay has been given a mark in the top band due to

the successful presentation of arguments.

Range of grammatical structures and vocabulary (AO3): Despite language not being faultless, the

errors made do not hinder clarity and there is a clear variety of expressions; for these reasons

the student has been awarded a mark at the bottom of the top band.
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Present your arguments in a clear way: It is advisable to present each argument in a separate

paragraph, stating what your key point is at the start, followed by relevant explained evidence

(examples or quotes). The closing phrase in each paragraph should be clearly concluding how

the argument is linked back to the question.
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Question 7

El túnel

This text by Ernesto Sabato was chosen by only a few candidates. They had to either analyse the

relevance of the title of the text or analyse the psychological reasons which drive Juan Pablo to kill

María.

Question 8

Ficciones

This text by Jorge Luis Borges was chosen by only a few candidates. They had to either analyse the

theme of chaos and order in the stories or evaluate the use of stylistic techniques in the stories.
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Question 9

La casa de Bernarda Alba

This text by Federico García Lorca was the most popular text. Candidates had to either examine

how the characters fight for their freedom in the play or analyse the use of images and symbols to

represent the theme of repression in the play.

This script has been chosen to illustrate how a well-thought plan, which is written in the target

language, can help students to structure the essay in an excellent way. This can also be seen

through a well-planned introduction and conclusion.

GCE Spanish 9SP0 02     27



28     GCE Spanish 9SP0 02



The selected extracts show the plan of the essay, as well as the introduction and conclusion. This

student has spent some time planning the answer to the question on the symbolism used by

Lorca to represent the theme of repression. It is evident from this point that the student knows

what the key arguments are, how to explain them and the evidence that supports them. The

bonus of writing this plan in the target language means that complex language and structures,

as well as literary terms, are also planned which results in consistently varied use of grammatical

expressions and vocabulary.

The student then proceeds to start the essay with a clear introduction that states what has

already been decided in the plan: the symbols used are the house, the walking stick and the

colour black. There is some additional information that shows some in-depth knowledge of the

play without deviating from the main point.

Finally, the final part of the extract shows the construction, which illustrats how despite referring

to the arguments presented and linking them back to the question, the conclusion is not simply

another way of paraphrasing what has already been stated in the introduction. Instead, it shows

the analysis made of those key arguments and ends with a persuasive statement.

Critical and analytical response (AO4): This essay has been given a mark in the top band due to

the successful presentation of arguments.

Range of grammatical structures and vocabulary (AO3): The consistent variety of language

produced articulate writing, which means that this essay was given a mark in the top band.

Plan your essay in the target language: Get used to writing plans in the target language so you

can see clearly how you are structuring your essay from the point of view of critical analysis, and

also considering the complex grammar and lexis you are going to use.
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Question 10

La casa de los espíritus

This text by Isabel Allende was chosen by only a few candidates. They had to either analyse how the

concept of love varies according to the characters or examine the effect on the reader of the use of

magic realism in the text.

Question 11

Modelos de mujer

This text by Almudena Grandes was chosen by only a few candidates. They had to either analyse

how obsession with food is presented in Malena, una vida hervida or examine to what extent the

mother and daughter relationship affects the main characters in the stories.

Question 12

Nada

This text by Carmen Laforet was a popular text. Candidates had to either evaluate the effect that

character of Ena has on the evolution of Andrea or analyse the influence that the social context has

on Andrea’s family.

Question 13

Primera memoria

This text by Ana María Matute was chosen by only a few candidates. They had to either evaluate the

effect of the Civil War in the family relationships in the text or analyse the narrative techniques

used in the text and their effect on the reader.
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Question 14

Réquiem por un campesino español

This text by Ramón J. Sender was a very popular text. Candidates had to either evaluate the effect

of religion on Paco’s life or examine how the author identifies Paco with the figure of Jesus Christ.

This script has been chosen to illustrate how poor accuracy as well as the lack of variety of language

can hinder clarity of communication and prevent meaning being conveyed, which can influence the

understanding of the arguments and conclusions presented by the student.
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This student has chosen to write about the effect of religion on Paco’s life and has selected some

examples to exemplify the negative effects, however the introduction implies that there are both

negative and positive effects, but there is no mention of the positive effects in the body of the

essay.

The first extract refers to Paco’s childhood and there are frequent mistakes such as the use of

English words ‘influencial’, lack of accents and wrong choice of verb: ‘que quiere estar’, ‘quiere

estar granjero’. Overall the language is straightforward apart from ‘estar involucrado’. 

The second extract focuses on Paco’s final moments before his death. Here communication is

compromised due to issues with accuracy and language: ‘ocurrió como resultado a Mosén Millán

dijó…’, ‘el final efecto …era no de amistad o seguridad’, ‘vemos por el último tiempo’.  Also after

talking about Mosén Millán, in the fourth line, the student starts a sentence with ‘Él tenía

confianza’, it is not clear who ‘él’ refers to, it is down to the reader to assume it is Paco.

Critical and analytical response (AO4): This essay has been given a mark in the middle band 9-12

as the arguments presented are logical, however some of the conclusion do not fully link to the

arguments.

Range of grammatical structures and vocabulary (AO3): Due to the issues described above and

the only occasional use of terminology appropriate for literary analysis, this essay was given a

mark in the 5 to 8 band and for A03 Accuracy it was given a mark in the 3 to 4 band.

Learn from your mistakes: when preparing for this element of your exam, go over the mistakes

you have made in previous essays, especially when those mistakes prevent a clear presentation

of your ideas. Have extra practice on issues that keep affecting your accuracy.
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Question 15 

Diarios de motocicleta

This film directed by Walter Salles was a very popular film. Candidates had to either analyse how

the character of Ernesto evolves with respect to the theme of revolution or explain the importance

of the comedy elements in the film.

This script has been chosen to illustrate how sometimes students write responses that relate to the

work but have limited focus on the question.
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This student started by describing Ernesto and his work at the leper colony, but does not make

any reference to his attitudes towards a future revolution. The extract shown here starts by

stating that throughout the film Guevara starts feeling guilty about the discrimination

experienced by South American people; however, the student fails to refer it back to the

question; instead it is said that Ernesto reaches the conclusion that he is going to move abroad.

This is clearly not the focus of the film.

The conclusion refers to Ernesto’s personality and how the film how difficult it is to live in

poverty and without education, again with no reference to the thoughts Ernesto has on

revolution.

Critical and analytical response (AO4): This essay has been given a mark in the 1 to 4 band as

one of the key elements of the question is not mentioned at all in the essay, there is evidence of

confusion regarding Ernesto’s intentions and the evidence presented is mostly descriptive.

Range of grammatical structures and vocabulary (AO3): The language used by the student shows

evidence of some variation in the use of grammatical structures including some examples of

complex language: ‘nota la discriminación que está ocurriendo’, ‘dejaron atrás a su hijo para

encontrar trabajo’, ‘personas pobres cuyas tierras se vendieron’, ‘un niño que se convirtió en’, ‘llega a

la conclusion que se mudará’ and ‘Ernesto se da cuenta que’.  This essay has been given a mark at

the bottom of the 9-12 band.

Avoid retelling the story: Try to focus your arguments, selecting evidence that is relevant and

avoiding describing sections of the film that do not add to the point you are making. This could

distract the reader from the argument that you are trying to present.
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Question 16 

El laberinto del fauno

This film directed by Guillermo del Toro was the most popular film. Candidates had to either

analyse the importance of Ofelia’s brother in the development of the film or analyse the symbols

used in the scene involving the toad under the tree.

This script has been chosen to illustrate how the two mark grids for A03 are used separately and

students can achieve a high mark in one, without necessarily doing the same in the other grid. This

essay shows excellent examples of varied language and complex language as well as terminology

appropriate for film analysis; however, language can be inaccurate and errors occasionally hinder

clarity of communication.
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This student shows very good manipulation of language and is not afraid of attempt complex

structures. There are recurrent examples of complex structures such as ‘si no fuera por su

hermano, Ofelia no hubiera tenido que vivir con un hombre tan malvado’, ‘creando su propio mundo’,

‘cuando se va acercando el nacimiento de su hermano’, ‘se va perdiendo mas y mas’, ‘Es importante

que reconozcamos como’, ‘verdaderamente no tiene ningún cariño, ni ningún amor’, ‘cuando su

hermano ha había nacido se le ve de otra manera’ and ‘después de todo lo que ha pasado Ofelia ha

guardado su valentía y lealtad si que nadie le haya corrupcionado.’ Unfortunately, there are

frequent errors throuought the essay, as seen in some of these examples, which influence the

accuracy mark.

Critical and analytical response (AO4): This essay has been given a mark in the 13 to 16 band as

there is evidence of some convincing interpretations predominantly justified with appropriately

selected evidence from the film. A higher mark would have been achieved if the conclusions

were more persuasive and linked together better.

Range of grammatical structures and vocabulary (AO3): Given the consistent variety of

grammatical structures, vocabulary and terminology appropriate for cinematic analysis a mark

in the top band was given to this essay. As stated at the beginning of this commentary, accuracy

was weaker, therefore a mark in the middle band (5 to 6) was considered appropriate.

Check for accuracy: Once you finish your essay, go over your answer and double check for

accuracy. Remember that there are certain issues like agreements or accents that could easily

prevent you from reaching a high mark.
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Question 17 

La historia oficial

This film directed by Luis Puenzo was chosen by only a few candidates. They had to either analyse

how adoption is perceived by different characters in the film or explain the importance of Alicia’s

profession for her evolution as a character.

Question 18 

La lengua de las mariposas

This film directed by José Luis Cuerda was a very popular film. Candidates had to either evaluate to

what extent the value of friendship is important for the characters in the film or analyse how

treason is presented in the film.

Question 19 

La misma luna

This film directed by Patricia Riggen was chosen by only a few candidates. They had to either

evaluate to what extent money is important for the characters in the film or analyse the symbols

used by the director to represent hope.

Question 20 

Las 13 rosas

This film directed by Emilio Martínez-Lázaro was chosen by only a few candidates. They had to

either analyse how the stylistic techniques help the reader to understand better the situation in

Madrid or explain the importance of the prison for the evolution of the characters.

Question 21 

Machuca

This film directed by Andrés Wood was chosen by only a few candidates. They had to either analyse

how Gonzalo is affected by his relationships to other people or evaluate the importance of the

locations presented in the film.
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Question 22 

Mar adentro

This film directed by Alejandro Amenábar was a very popular film. Candidates had to either

evaluate who is the most important character for Ramón (Roma or Rosa) or analyse how are the

different cultural contexts presented in the film.

This script has been chosen to illustrate very good examples of referencing and use of terminology

appropriate for cinematic analysis. This choice of question for this film was not the most popular

among students; however, this student has done an excellent job analysing how the different

cultural and social contexts are presented in the film.
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Following a thorough plan, this student has presented an introduction with plenty of

terminology appropriate for this type of literary essay: ‘El director Amenábar ha usado los

personajes… para representar…’, ‘la música ha sido usada para presentar…y el impacto de esta en la

trama basada en su vida’, ‘el contexto social’, ‘el personaje religiosos de … demuestra’, ‘podemos ver

est opinión en sus palabras’, ‘es importante que su personaje sea’, ‘como resultado, la relación

entre…has sido usada por el director como un microcosmo de la sociedad entera’.

It is important to notice the way in which the student has presented each argument clearly

supported with relevant evidence (examples or quotes) that are explained in detail and linked

appropriately to the question. This could partly be attributed to the time spent drawing a careful

plan before starting the essay.

Critical and analytical response (AO4): This is an excellent example of how students can

manipulate their knowledge and understanding of the text or film that they have studied to

come up with fully relevant and detailed answer. This student has been awarded a mark in the

top band.

Range of grammatical structures and vocabulary (AO3): Despite some accuracy issues, this

student has a good knowledge of the Spanish language. The mark awarded is in the top band.

Plan for success: You plan is crucially important when it comes to structure a fully relevant

essay. Therefore, consider carefully how you are approaching this aspect of your exam

preparation to make the necessary changes before the exam.
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Question 23 

También la lluvia

This film directed by Icíar Bollaín was a popular film. Candidates had to either analyse how the

director, Bollaín, presents the theme of religion in the film or evaluate to what extent Sebastian

wants to improve relations with the indigenous people.

Question 24 

Todo sobre mi madre

This film directed by Pedro Almodóvar was a popular film. Candidates had to either analyse how

the theme of motherhood is presented in the film or evaluate the role of men in the film.

Question 25 

Voces inocentes

This film directed by Luis Mandoki was chosen by only a few candidates. They had to either analyse

the influence of Chava’s family on his development or analyse how the director shows the effects of

war on children.
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Question 26 

Volver

This film directed by Pedro Almodóvar was the second most popular film. Candidates had to either

examine how lying is one of the main themes in the film or analyse the mother and daughter

relationships presented in the film.

This script has been chosen to illustrate some issues with the introduction and critical analysis.
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This student starts the essay describing the type of film that Volver is and stating that Almodóvar

shows strong relationships among mothers and daughters as well as reflects the independence

of those women. This does not state which relationships are going to be analysed or how,

however, it introduces the theme of independence of women, which is not clearly related to the

question.

The following paragraph starts describing how important the relationship between Paula and

Raimunda is, the evidence chosen to support this argument is very general without a specific

example. This paragraph is followed by what seems to be 2 paragraphs which deal with

solidarity and independence; however, the first section refers to Raimunda and Paula, but the

second section talks about women in general. This shows loss of focus on the question.

Critical and analytical response (AO4): This essay was given a mark at the bottom of the 9 to 12

band given that some of the interpretations are appropriate, however the justification is often

descriptive and as stated before there is occasional loss of focus.

Range of grammatical structures and vocabulary (AO3): This student has used some varied

vocabulary, but this is not sustained. For this reason, a mark in the middle band (9-12) was

given.
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Plan your essay first: Decide which arguments you are going to use to answer the question and

make sure the introduction and conclusion carefully link them altogether.

Keep it relevant: Some students find it useful to re-write the question they are going to answer

to keep checking that every point and supporting evidence is relevant to it.
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Paper Summary
Based on their performance on this paper, candidates are offered the following advice:

In the translation, candidates should ensure they do not lose credit because of a careless lack of

attention to detail.

They should check their work carefully and try to ensure that responses address the wording of

the task and do not end up answering some slightly different question.

In their essays, they must set out their planning in Spanish to address the precise requirements.

Essays should have a good shape and points should follow logically from one to another with a

thread running through the work.

When selecting topics to be studied in Sections B and C, candidates and teachers should consider

carefully whether they have covered enough material to cover all potential questions.

As a whole, the very first sitting of this A Level paper was successful. There are lessons to be learnt

in particular where the grammatical knowledge of the candidates is concerned. The translation will

always be inspired from the grammatical list provided in the A Level specification. It is important

that basic concepts as well as the most challenging areas of study are mastered in order to be able

to score in each box of the translation exercise.

As far as the essays were concerned, we were pleased with the quality of the knowledge candidates

demonstrated. Language does not have to be perfect in order to demonstrate a good critical

response. Similarly, there were instances where language was very good but the question was not

answered which led to the opposite effect. The grids are not mutually exhaustive and this is why

each area can be marked on its own merits.

The standard of achievement in this unit was very comparable to previous 6SP04 sessions (to which

this paper is very similar).
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Grade Boundaries
Grade boundaries for this, and all other papers, can be found on the website on this link:

http://www.edexcel.com/iwantto/Pages/grade-boundaries.aspx
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