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Introduction

Background

A new structure of assessment for A Level has been introduced, for first teaching from September 2008. Some of the changes include:

· The introduction of stretch and challenge (including the new A* grade at A2) – to ensure that every young person has the opportunity to reach their full potential

· The reduction or removal of coursework components for many qualifications – to lessen the volume of marking for teachers

· A reduction in the number of units for many qualifications – to lessen the amount of assessment for learners

· Amendments to the content of specifications – to ensure that content is up-to-date and relevant.

OCR has produced an overview document, which summarises the changes to Sociology. This can be found at www.ocr.org.uk, along with the new specification.

In order to help you plan effectively for the implementation of the new specification we have produced this Scheme of Work and sample Lesson Plans for Sociiology. These Support Materials are designed for guidance only and play a secondary role to the Specification.  
Our Ethos

All our Support Materials were produced ‘by teachers for teachers’ in order to capture real life current teaching practices and they are based around OCR’s revised specifications. The aim is for the support materials to inspire teachers and facilitate different ideas and teaching practices.

In some cases, where the Support Materials have been produced by an active teacher, the centre logo can be seen in the top right hand corner
Each Scheme of Work and set of sample Lesson Plans is provided in:

· PDF format – for immediate use
· Word format – so that you can use it as a foundation to build upon and amend the content to suit your teaching style and students’ needs.

The Scheme of Work and sample Lesson Plans provide examples of how to teach this unit and the teaching hours are suggestions only. Some or all of it may be applicable to your teaching. 
The Specification is the document on which assessment is based and specifies what content and skills need to be covered in delivering the course. At all times, therefore, this Support Material booklet should be read in conjunction with the Specification. If clarification on a particular point is sought then that clarification should be found in the Specification itself.
A Guided Tour through the Scheme of Work

 SHAPE  \* MERGEFORMAT 




gce 

	Sociology: H581. G673 Power and Control: Sociology of Crime and Deviance

	SUGGESTED TEACHING TIME
	8 HOURS
	TOPIC
	The definition and measurement of crime and deviance 

	Topic outline
	Suggested teaching and homework activities 
	Suggested resources
	Points to note

	Definition and measurement of crime and deviance:

· Crime

· Deviance

· Relativity

· Social construction
	· Give students a list of ‘deviant’ acts and ask students to categorise them into illegal rule breaking and legal rule breaking
· Get students to understand that deviance is a relative concept by asking them to come up a range of deviant acts which vary according to:

· Time

· Place

· Social situation
	Examples of ‘deviant’ acts:
· Murder

· Homosexuality

· Rioting

· Suicide

· Prostitution

· Wearing a tattoo

· Tax evasion

· Mental illness

· Smoking marijuana

· Breaking the speed limit
· Nude sunbathing
· Use sugar paper and felt pens

· S. Moore ‘Investigating Crime and Deviance’

· Langley et al ‘Sociology in Focus for OCR A2’  pp.6-9
	· Emphasise the fact that deviance is a social construct

	Methods for measuring crime:

· Official statistics

· Victim surveys

· Self-report studies


	· Put students in small groups to starburst ways in which sociologists could find out about the amounts of crime in their area.

· Get students to carry out a piece of research on perceptions of crime in their local area which comprises the use of statistics, a victim survey and a self-report study. Place students in three groups. One group collects official statistics from the local police authority; one group carries out a victim-survey amongst a sample of students; the third carries out a self-report study.  The results of these can be compared.  This could lead into a discussion of the relative strengths and weaknesses of each method.
	· Langley et al ‘Sociology in Focus for OCR A2’  pp.10-17
	· Possibility to introduce some methodological issues surrounding validity/reliability/representativeness/ generalbility


gce 

	Sociology: H581. G673 Power and Control: Sociology of Crime and Deviance

	SUGGESTED TEACHING TIME
	16 HRS
	TOPIC
	trends, patterns and explanations of crime and deviance

	Topic outline
	Suggested teaching and homework activities 
	Suggested resources
	Points to note

	Trends and patterns related to crime by:

· Gender

· Ethnicity

· Social class

· Geographical location

· Age
	· Students to use a range of websites to research patterns of crime indicated in the left hand column.  Results can be used to form an information wall in the classroom. 
	· www.crimereduction.gov.uk

· www.homeoffice.gov.uk/rds 


	

	Theoretical explanations

Functionalism and subculturalism
	· Start with a predicting exercise.  Give out a basic outline of the functionalist view of society and get students in groups to predict what functionalists might say about crime and deviance.  Feed back in plenary.

· A matching exercise in which students read statements and decide whether they are structural functionalist explanations of crime and deviance or subcultural functionalist

· A jigsaw-learning exercise. Put students into groups and give them one theory per group.  Each group then produces a visual teaching aid on their theorist.  In each group, one student acts as teacher and the others move round the other groups gathering information on other theorists.  Students then return to their original group and peer teach each other what they have found out. Their notes act as a skeleton outline.

· This can be followed-up with a more detailed matching exercise in which students use their knowledge gained from the jigsaw exercise to match more detailed statements to each theory.

· Use subcultural theories to explain why individuals join gangs
	· A brief text outline or  visual representation of basic functionalist views. 
· See Langley et al ‘Sociology in Focus for OCR A2’

· A set of cards with statements by structural or subcultural functionalists.  
· A basic outline of each theorist, sugar paper, felt pens.

· Set of cards with detailed statements on each theorist. You can use Haralambos and Holborn here to provide depth to the explanations.

· Stimulus material on gangs can be found on:
· www.guardian.co.uk
· www.bbc.co.uk
· www.iir.com/nygc

	

	Marxism
	· A quick round of ‘corporate gangsterism’. Students use websites to illustrate examples of crimes of the powerful.

· Put students in pairs or small groups.  Give them brief descriptions of a number of laws. Students then draw-up two columns.  One explains the obvious reason for the law; the other explains how it benefits the ruling class.

· An evaluation exercise.  Students are given 3 statements on the strengths and 3 on the weaknesses of Marxist theory.  Students then use their notes to write a full explanation of each statement.
	· Make a grid based on Langan’s typology of corporate crime for students to record their findings.

· Useful sites:

· www.corpwatch.org
· Employment law works well, as does legislation dealing with education.
· Lawson and Heaton ‘Crime and Deviance’

	· Langan’s categories:

· large corporate crimes committed by companies

· large-scale criminal corporations e.g. drug syndicates

· small-scale criminal firms e.g. garages selling  dodgy MOTs

	New criminology
	· In pairs students are given the seven aspects of Taylor’s ‘fully social theory of deviance’.  For each aspect students need to identify:

· The theoretical basis of the aspect e.g. Marxism/labelling theory etc

· Whether the aspect is referring to the causes of deviance or the social construction of deviance

· Students could then read through an account of Hall’s Policing the Crisis and identify each of the seven aspects of a fully social theory.
	· Most textbooks will cover these seven aspects, Especially Langley et al and Haralambos and Holborn

· For Hall’s study, the seven aspects could be:

· The wider origins of mugging

· The immediate origins of mugging

· The actual act of mugging

· The immediate origins of the social reaction to mugging

· The wider social reaction to mugging

· The outcome of social reactions on the mugger’s further action

· The mugging process as a whole
	· Could be done on large pieces of sugar paper to make it more visual.

	Interactionism
	· Students to produce a mind map covering the following aspects of interactionist theory:

· The creation of labels

· The effects of labelling on individuals

· The effects of labelling on wider society.
	· Any major textbook.  Students should identify the main concepts and studies associated with each aspect.

· Particularly useful are:

· S. Moore ‘Investigating Crime and Deviance’

· Langley et al ‘Sociology in Focus for OCR A2’
	· Students should be able to apply their own examples to each stage of the spiral.

	Realism
	· Students in groups of 4 divide into two pairs.  One pair researches the main ideas behind right realism and the other pair covers left realism.  They then peer teach the main points to each other to form an overview.

· Students visit their local authority web site and search for ‘community safety’ to see whether the ideas and activities mentioned can be linked to realist theory.


	· Other useful websites for this activity:

· www.crimereduction.gov.uk
· www.homeoffice.gov.uk/rds

	· Students could do this as a PowerPoint presentation which could be linked to the department’s intranet site.
· Point out similarities between right realism and new right approaches.

	Feminism
	· Students research differences between male and female offending patterns using links opposite.  They then produce a visual record of the different patterns on sugar paper.

· A jigsaw-learning exercise. Put students into groups and give them one feminist explanation per group.  Each group then produces a visual teaching aid on their explanation.  In each group, one student acts as teacher and the others move round the other groups gathering information on other explanations.  Students then return to their original group and peer teach each other what they have found out. Their notes act as a skeleton outline.

· This can be followed-up with a more detailed matching exercise in which students use their knowledge gained from the jigsaw exercise to match more detailed statements to each explanation.
	· http://www.statistics.gov.uk/cci/nugget.asp?id=442
· http://www.homeoffice.gov.uk/rds/
· A basic outline of each explanation, sugar paper, felt pens.

· Set of cards with detailed statements on each explanation.  You can use Haralambos here.


	


gce 

	Sociology: H581. G673 Power and Control: Sociology of Crime and Deviance

	SUGGESTED TEACHING TIME
	10 HOURS
	TOPIC
	PATTERNS AND EXPLANATIONS OF VICTIMISATION

	Topic outline
	Suggested teaching and homework activities 
	Suggested resources
	Points to note

	Patterns and explanations of victimisation :

· Left realism

· Feminism
	· Students to research individuals and social groups most likely to be victims of crime.  They should then explain these patterns in terms of left realist and feminist theories.

· Students to carry-out a victimisation study amongst a sample of students from their own school/college.
	· www.victimsupport.org.uk
· http://www.crimereduction.gov.uk/regions/regions_map.htm
· http://www.homeoffice.gov.uk/crime-victims/

	· Emphasise the importance of the victim in government policy and link this back to earlier work on measuring crime and victim surveys.
· This can be linked to methodological issues of validity, reliability and representativeness.


gce 

	Sociology: H581. G673 Power and Control: Sociology of Crime and Deviance

	SUGGESTED TEACHING TIME
	6 HOURS
	TOPIC
	 THE ROLE OF AGENTS OF SOCIAL CONTROL IN THE CONSTRUCTION OF CRIME AND DEVIANCE

	Topic outline
	Suggested teaching and homework activities 
	Suggested resources
	Points to note

	Social construction of crime and deviance, including the role of:
· Police

· Courts

· Media


	· Students read through accounts of the role of the police and courts as agents of the social construction of crime.  In groups they produce a range of flow diagrams to explain the process.

· Students investigate the role of the media in the social construction of crime and deviance by creating a spiral of deviancy amplification. This can be achieved by arranging a set of cards in sequence.
	· Textbook reference s to the work of Cicourel, Gordon etc

· See Lawson and Heaton pp.119-125
· The following statements can be included on the cards:

· A deviant act is committed.
· More arrests are made because of increased police attention.
· The deviant behaviour becomes newsworthy.
· The deviant group find it more difficult to engage in deviant behaviour without being arrested.
· This leads to more media coverage and demands for ‘action’.
· Public begin to sense major crime wave as media reports of increasing arrests.
· Sensationalised reports of deviant behaviour begin to appear.
· Greater police attention is given due to public demands for action.
· Public interest starts to dip as other stories become more newsworthy.
	· You need to make sure that students recognise how power and control are exercised by the police, the courts and media.


gce 

	Sociology: H581. G673 Power and Control: Sociology of Crime and Deviance

	SUGGESTED TEACHING TIME
	8 HOURS
	TOPIC
	SOLUTIONS TO THE PROBLEM OF CRIME

	Topic outline
	Suggested teaching and homework activities 
	Suggested resources
	Points to note

	Solutions to crime, including:

· Left realism

· Right realism

· Feminism
	· In groups, students research solutions to crime put forward by left and right realist theorists.  Students can use a writing frame to structure their research.  For example, students can look for evidence to illustrate the following:
·  Left realist solutions:

· Collaborative policing

· Better housing and facilities

· Recreating a sense of community

· Right realist solutions:

· Zero tolerance policing
	· There are a range of good web-sites available.

· Left realist solutions:

· http://www.dyfed-powys.police.uk/neighbourhood-policing/
· http://www.neighbourhoodpolicing.co.uk/
· http://www.homeoffice.gov.uk/documents/wp04_complete.pdf?view=Binary
· big file – see chapter 6 Summary of Reforms p131

· Right realist solutions:

· http://www.reform.co.uk/website/crime/abetterway/zerotolerancepolicing.aspx
· http://news.bbc.co.uk/1/hi/uk/182553.stm
· Also, Langley et al pp.74-81
	


	GCE Sociology: H581. G673 Power & Control : Sociology of Education

	SUGGESTED TEACHING TIME
	6 HOURS
	TOPIC
	THE STRUCTURE AND  ORGANISATION OF THE EDUCATION SYSTEM

	Topic outline
	Suggested teaching and homework activities 
	Suggested resources
	Points to note

	Introduction 


	· Design your own school exercise.
· Students to work in pairs designing their own school. They should be encouraged to think about school rules and ethos, the building, lesson styles, purpose of education, uniforms, discipline
	· Large sheets of paper for drawing out the school and its rules.
	· Students generally reproduce their own school and it is worth preceding this exercise with a debate on their own school experiences and the things that they liked or disliked and why they have spent so long in education.

	Developments in the structure and organisation of education since 1988.
	· Intro: Describe the school you went to. Students to learn and tell as much of the history of their own school and the changes it went through from the day it was founded. 
· Make a chart of the organisation of the school clearly identifying gender, ethnic and class differences within the school body.  
· Draw a “route map” that local individuals would follow through the education system.

· Timeline Exercise: Students to add a list of key events to a timeline of educational changes Teacher could have a prepared own version they can use as source material either as a handout or gigantic wall/floor display.
	· Any support material from local authorities on schools and colleges existing in the relevant area.

· Haralambos 6th edition ch11

	· Could do this as a methodology research exercise.

· This will go back before 1988 but students will appreciate that education is ever changing.

· The route map can be done in many ways from the story of an individual to a flow chart.

· Students should be encouraged to add current events to this changing picture.


	GCE Sociology: H581. G673 Power & Control : Sociology of Education 

	SUGGESTED TEACHING TIME
	6 HOURS
	TOPIC
	THE STRUCTURE AND ORGANISATION OF THE EDUCATION SYSTEM

	Topic outline
	Suggested teaching and homework activities 
	Suggested resources
	Points to note

	Different types of school and their purpose in society.  E.g. formal/hidden curriculum, equality of opportunity, equality of outcome.
	· Students to be given a list of different types of schools and be asked to produce a guide to choosing a school in the UK. The results should be summarised in a chart covering type, purpose, funding, and admission policy
	· http://www.direct.gov.uk/en/EducationAndLearning/Schools/ChoosingASchool/DG_4016312

	· It would be interesting to examine the different routes available through the system given different starting points.

	The Choice Agenda 
Competition Marketisation  Parentocracy
	· Students to examine the question of who chooses in educational decisions. Use Gewirtz’s concept of skilled and disconnected choosers to draw up two lists of those who are good and not so good at making choices in the contemporary education system.
	· Sociology Review Feb 2007 Fiona Miller “Schooling and Choice” 
	

	Radical Schools  faith schools, single-sex schools, etc.
	· Students to work in groups looking at the examples of different schools. The example of Summerhill is here as a model. Students to look at the website and think about the ethos, strengths and weaknesses of the institution and if they would rather have gone there.
	· http://www.summerhillschool.co.uk/
· Ivan Illich Deschooling Society
	· Students should be encouraged to consider the other ways in which the goals of the education system may be achieved.

	Consolidation
	· Look at previous exam questions on this topic.
· A suitable homework exercise at this stage of the course would be a clear listing of arguments both for and against the contemporary U.K. education system.
	· Past examination papers.
	


	GCE Sociology: H581. G673 Power & Control : Sociology of Education

	SUGGESTED TEACHING TIME
	6 HOURS
	TOPIC
	THE ROLE AND FUNCTION OF EDUCATION IN SOCIETY

	Topic outline
	Suggested teaching and homework activities 
	Suggested resources
	Points to note

	Introduction: overview of competing sociological theories
	· Marketplace activity: Students to work in pairs/threes learning a single theoretical approach to education. Then one stays on their “stall” while the others visit the other “stall” to learn about competing theories. 

· Students to conduct a short research survey on what students in their college feel is the purpose of education and match the results with the theories. What do students think the role and function of education is?
	· Haralambos 6th edition ch 11
	· It is worth starting this with a test on the board and show the students what they are expected to learn.

· Encourage them to display images or phrases that illustrate their theory on their “stall”

	Functionalist v Marxist approaches to the role of education
	· Students to construct a chart of similarities and differences between functionalist and Marxist theories of the role of education in society.
	· Gerry Czerniawski “What is the role of education” Sociology Review Nov 2004
· Haralambos 6th edition ch 11
	· Students should be encouraged to demonstrate knowledge of the range of concepts used in this area. This could be achieved by having a check list of concepts e.g. cultural reproduction, cultural capital etc that they have to include. The list could include definitions or it could be a further task to define each of them

	Social Democratic Theory
	· Give students a one sheet summary of social democratic theory and ten minutes to learn the key points.

· Then play the Social Democrat Theory Bingo test

· Ask the students questions and they mark off if they have the answers in front of them.
	· One sheet of paper with a five by five box on. In each box a concept or short statement. Each student has a different sheet with different words.
	· This exercise can be varied to make it harder or easier according to the amount of information given.

	Interactionism
	· Students to use the concepts of interactionism to explain the role of education in society.

· Construct a chart of key concepts add definitions and examples to this, e.g. labelling, self-fulfilling prophecy, typing,   
	· Susie Scott  “Symbolic interactionism in the classroom” Sociology Review April 2007
	

	New Right Theory - outline
	· Students to make notes on Chubb & Moe and then write an article outlining how education should be changed in order that it performs in the way Chubb and Moe suggest.
	· Haralambos 6th edition p795
	· Students should be encouraged to think like a new right theorist. One successful approach is to get the students to produce a list of five ways the new right approach could be applied to education, ask the students to read them out in turn and each time they say something away from new right theory they get a negative mark, and a positive one for each that stays in the new right approach.

	New Right Theory - critique
	· In groups they should take one of the other theories and suggest two points they would make about new right theory. Each point should ideally have some supporting evidence.
	
	· Could expand this to include the same approach to all the other theories.

	Consolidation
	· Complete an A3 chart summarising the theoretical approaches to the roles and functions of education. Headings would cover areas such as education being positive or negative, producing inequality or meritocracy etc.
	· All class notes
	· This exercise can be varied from a completely empty sheet to a cut and paste exercise according to the confidence of the students with the task.


	GCE Sociology: H581. G673 Power & Control: Sociology of Education

	SUGGESTED TEACHING TIME
	14 HOURS
	TOPIC
	DIFFERENTIAL EDUCATIONAL ACHIEVEMENT

	Topic outline
	Suggested teaching and homework activities 
	Suggested resources
	Points to note

	Introduction
	· Ask students to list key things needed to do well in education. Then examine the statistics of educational success by gender ethnicity and social class and the ways these have changed over time.  
	· http://www.dfes.gov.uk/rsgateway/

	· Methodological link: Students should be encouraged to think about the strengths and weaknesses of official statistics at this point.  

	Overview of the range of explanations for differential attainment
	· Students to work in groups producing a short talk and a poster covering the range of explanations for differential attainment. Home, school, economic systems and teacher labelling.  Posters to be used to form a wall display to remain during the teaching of this topic.
· Key concepts: Cut and paste activity matching concepts and  their definitions. These to be stuck on to a handout with gaps for examples and relevant studies. For example cultural and social capital, reproduction of inequality, institutional; sexism and racism etc.
	· Haralambos 6th edition
	· The wall display can be in the form of a rolled up piece of wallpaper if access to a single classroom is not good. This can be useful as it can be brought out for revision later in the year.

· Presentations can be put on the college intranet for students to use during related homework sessions.

	Class & Educational Attainment
	· Students to be given a set of laminated cards containing summaries of ten key studies in this area and asked to identify which area of explanation they use and explain why. This will then be used as the basis of their notes in this area:

· The home.

· Class culture.

· The classroom.

· School systems.

· Work and the economy.

· And find one study that took this approach.
· Social, Cultural and Economic Capital

· Students to construct biographies of two young people according to whether they do or do not possess a large amount of social capital. 


	· Laminated cards summarising ten key studies e.g. Stephen Ball, Bowles & Gintis, Herbert Hyman.

· Haralambos ch 6
	· It is worth emphasising research into the middle class such as Sally Power, or Stephen Ball. 

	
	· 
	· Stephen Ball “It’s not what you know” Sociology Review Nov 2003
	· See sample lesson plan.

	Ethnicity & Educational Attainment
	· Students to be a given a list of possible reasons for ethnic inequality;
· The home,
· Ethnic culture,

· The classroom,

· School systems,
	· John Williams “Education, ethnicity and choice” Sociology Review Feb 2005
	· This is a more complex version of the class inequality exercise above. 

	
	· Work and the economy,

· Ideology,

· And find one study that took this approach. Students then to produce a brief list of points for and against these factors being a key contributor to differential attainment.

	
	

	Gender & Educational Attainment
	· Divide students into groups on lines of:
· The home,
· Culture,

· The classroom,

· School systems,
· Work and the economy,
· Ideology.
· Each group is to then gather evidence to make a case for their chosen area being the main reason for gender differences in education. At the end of this the class will vote as to which is the most convincing case.
	· Mitsos & Browne “Gender differences in education: the underachievement of boys” Sociology Review Sep 1998
· Joan Garrod “The education gender gap” Sociology Review April 2004
· Debra Roker “Girls in private schools” Sociology Review Sep 1994
	· In larger classes the groups could be doubled by having a male and female group for each topic.
· Again this is a task of increased complexity based on the previous tasks. Students should be encouraged to gather statistics, studies etc and to challenge ideas that come through anecdotal evidence.

	Theoretical Explanations
	· Ascription exercise. Give students a list of statements about education and ask them to link them to a theory.
	
	· This can be done as a simple matching statement or students can be encouraged to write complex paragraphs including evidence and evaluation. 



	The inter-relationship between class gender and ethnicity
	· Students to produce a list of arguments with supporting evidence to suggest which of the three identities is most powerful in producing educational inequality.
	
	

	Consolidation
	· Students to plan two essays on class, gender and ethnic identity.

· Students to assess how well their own work would have performed in the exam by using the mark schemes.

· Choose one of the two to write as a homework exercise
	· Previous marking schemes
	


	GCE Sociology: H581. G673 Power & Control: Sociology of Education

	SUGGESTED TEACHING TIME
	10 HOURS
	TOPIC
	THE RELATIONSHIP BETWEEN EDUCATION AND THE ECONOMY

	Topic outline
	Suggested teaching and homework activities 
	Suggested resources
	Points to note

	Vocational education & work based training
	· Students to be given a timeline of vocational and work based training going back to the nineteenth century. By using a series of statements on cards as a starting point a discussion on the class divided nature of this will give them a chance to consider if this is a process of selection or the reproduction of inequality.
	· Cards with statements about work and education e.g.

· Education is all about work

· Education should vary according to the level of job the child is going to get.

· The best employees are the best educated
	· Students should be encouraged to think about the purpose of education generally and of their own in particular. Should some children be only educated to a minimal level to prepare them for low level jobs?

	Functionalist explanations of the relationship between education and work.
	· By using the concept of Functional Fit students are to draw a diagram of how education links to the rest of society and list the function sit performs.
	
	· If students understand functionalist theory then this is an easy exercise otherwise more detailed work will be needed.

	Marxist explanations of the relationship between education and work. Bowles & Gintis v Paul Willis
	· Show Pink Floyd video. Ask them to decide if Bowles and Gintis or Willis most resembles the educational process outlined in the video.
	· Pink Floyd “Another Brick In The Wall” video
· http://www.youtube.com/watch?v=M_bvT-DGcWw
· Halovine Video Paul Willis Learning To Labour

· Bowles & Gintis 1976
	· The Paul Willis video can be used as a way to investigate the strength and weaknesses of ethnographic approaches. It does make an interesting contrast with the heavily positivist approach of Bowles and Gintis.

	New Right explanations of the relationship between education and work.

Versus

Liberal/Social Democratic explanations of the relationship between education and work.
	· Revisit the list of types of school in the UK and students decide which of these New Right theorists would argue are best suited to their notion of a proper link between education and the economy.

· Then do the same exercise with Social democratic approaches. Students to then produce a list of arguments for and against each of the approaches including evidence.
	· Previous notes on types of schools

· Chubb and Moe notes from unit 2
	· This is very much an evaluative exercise preparing the students to write an essay on the topic.

	Feminist explanations of the relationship between education and work.
	· Students to be given a sheet with headings of the different feminist approaches and then asked to consider what each one of them is likely to think about the relationship between education and the economy. Once this is completed they should then use the text book to find studies a, concepts and evidence to support each approach.

· Encourage the students to look at the work of Mirza and Griffin.  
	· Sheet with the various feminisms; Radical, Socialist, Black etc. and a space to add description, attitude to education and the economy, studies, concepts, and evidence.
	· It is important to examine the class difference in the experience of males and females in education.

	Consolidation
	· Look at previous exam questions on this topic.

· Students to complete a gapped answer to an essay question on a question that covers the topic from a different perspective than the one they subsequently do for homework.
	· Past examination papers.
	


	GCE Sociology: H581. G673 Power & Control: Sociology of Education

	SUGGESTED TEACHING TIME
	8 HOURS
	TOPIC
	EDUCATION AND SOCIAL POLICY

	Topic outline
	Suggested teaching and homework activities 
	Suggested resources
	Points to note

	Introduction - statistics
	· Revisit the timeline used in Unit 1
	· Sociology review Feb. 2006 back page
	

	Government Education Policies from 1988 onwards
	· Students to construct a detailed timeline of educational policy changes since 1988
	· Haralambos Ch 6

· “Education & The Knowledge Economy” Sociology Review Feb 2006 p14
· http://www.kirklees.gov.uk/you-kmc/kmc-howcouncilworks/scrutiny/reports/PDFFiles/ACADSCHOOLS.pdf
· Ted Wragg “Education policy and class inequality” Sociology Review April 2005
	· This can be done as a cut and paste exercise with various policies to be attached to a prepared timeline.

	Critique of government policy
	· Use the work of Reay & Lucey to construct a map of educational choice in their area.

· Read the abstract and conclusion of Reay and Lucey as a preparation to making notes on the research.
	· The Limits of `Choice': Children and Inner City Schooling
Reay and Lucey Sociology.2003; 37: 121-142
	· This exercise can be done around the work of any recent research which can be accessed either in the form of a Sociology Review article or a full journal text.

	Theoretical Explanations


	· A two lesson exercise in which students are asked to be prepared to say what each of the major theories Functionalist, Marxist, New Right, Interactionist, Social Democratic and Feminist are likely to say about contemporary government policy.

· Lesson 1.  Working in groups they check that they are all aware of two or three key ideas of the major theorists.

· Lesson 2. By drawing numbers from a hat a group theory and current policy is selected. The group then choose one member to say what the chosen theory is likely to say about the chosen policy.

· An essay question that asked them to critically assess education policy since 1988


	· Previous notes.

· A card with between five and ten recent government education policies on.

· Past examination papers.
	· The level of this exercise can be varied even to the point of no named policies in the preparation and individual students being named to do the task. 


	GCE Sociology: H581. G673 Power & Control: Sociology Of The Mass Media

	SUGGESTED TEACHING TIME
	8 HOURS
	TOPIC
	DEFINING AND RESEARCHING THE MASS MEDIA

	Topic outline
	Suggested teaching and homework activities 
	Suggested resources
	Points to note

	Key Concept, Mass Media
	· Explore the terms mass media, new media, interactive media, interpersonal media, and network media.

· Introduce the types of media organisations. Questioning of students to discuss what types of media they use, and then discuss the differences between these types of media. Teacher led session on who owns the different media organisations, show the students the BBC website and talk through the charter to demonstrate how public service broadcasting differs from commercial and local organisations.  Teacher directed discussion on the licence fee as a way of funding the BBC and the relevance of this in a competitive market.   

· Get students thinking about how they use the media
	· BBC website.  Copy of the 
BBC charter. 

· Recent TV listings to demonstrate the differences between programming
	· ‘Media and you’ quiz to stimulate students to think about how much media they use and when.   Also think about how the media influences them.



	[image: image2.png]Key Concept, determinism
	· Research/teacher led session into the different types of media organisations.   Students to find out  what these organisations own, who controls them, differences between the companies, their websites, the structure.

· Class discussion based on the influences of these media organisations = positive and negative impacts of privately, publicly or community based media companies.  

· In groups discuss the concept of determinism – come up with evidence that demonstrates the media can shape and restrict people’s behaviour or evidence that suggests people act on free will.
	· www.newscorp.com
· www.bbc.co.uk
· www.timewarner.com
· Local or community based media organisation website

· Worksheet in the form of a table, for students to enter positive and negative elements of the types of media companies.
	· This activity could be internet based research for centres that have access to a class set of computers.



	Key concept, censorship 
	· Teacher led session on control of the media and reasons for this.  Regulation, censorship, certifications on films.

· Identify examples of censorship, reasons for this censorship (times of war, violent or sexually explicit nature of content).  Censorship versus propaganda.

· Activity:  use articles from either newspapers or magazines, or TV news footage and in pairs students to try and censor the item to give a different meaning or watch a clip of a 15 Certificate film and discuss in pairs how they could censor this to make it acceptable for children under 10 to watch.

· Homework: students to research regulation of ownership and content of media
	· Examples of films, books, programmes that have been subjected to strict censorship.

· Clockwork Orange, Lady Chatterley’s Lover

· TV news footage, newspapers, magazines or a 15 certificate film.

· A good example is the start of Four Weddings and a Funeral, due to the language this has a 15 certificate.

· www.newi.ac.uk
· www.libertarian.co.uk – Moral Crusades and Media Censorship
	· The impact of the political gains of censorship and propaganda needs to be considered along with the cultural and social background that censorship takes place in.  Comparison could be made between content of Western films and Eastern films

	Methods of researching the media
	· Examine methods used for researching the media. Introduction to the research methods of content analysis, semiology and experiments.

· Class divided into groups:  students to carry out either content analysis, semiological research, or an experiment of the effects of the content of the media (either newspapers, magazines).  Within these groups discuss what this tells the researcher.

· Following on from the research into the media – feedback from the groups into what the research method discovered, how it could be used, and the problems they found with the method.

· Class led discussion into the problems associated with the methods – examining how researching the media can prove problematic.
	· Newspapers, men’s and women’s magazines

· Form a table or grid for students to record the results, pros and cons of each research method.
	· The experiment into the effects would need to be contained within the class, possibly conduct this as a teacher led activity depending on the capabilities within the groups.  It could just be getting a student to read an article and then be questioned about the effect.

	Consolidation
	· Consolidation of learning – recap session

· Short answer quiz based on learning to date.

· Homework – completion of revision template/cards/spidergram. 

· Timed essay – suggested topic:  “Outline and assess the view that content analysis as a form of research into the media is important”

· “Discuss how censorship could be seen as a political tool”
	· Haralambos, M. and Holborn, M. Sociology: Themes and Perspectives. 6th Ed 2004 ISBN 000715447 X

· Taylor, P et al Sociology in Focus 2004 ISBN 1873929218
· Robertson, J.W. ‘TV News – Do they mean us?’ Sociology Review Vo. 17, No 1, Sept 2007, 
	


	GCE Sociology: H581. G673 Power & Control: Sociology of The Mass Media 

	SUGGESTED TEACHING TIME
	10 HOURS
	TOPIC
	OWNERSHIP AND CONTROL OF THE MEDIA


	Topic outline
	Suggested teaching and homework activities 
	Suggested resources
	Points to note

	Ownership and Control of the media.
	· Define key terms and explain the role of people within the media – journalists, editors, owners, the state.

· Teacher led session on trends in ownership of the media – concentration, growth or mergers, horizontal & vertical integration, diversification, technological convergence and trans-national companies (globalisation). – Images either drawn or shown to demonstrate these concepts.  Use the world map to demonstrate trans-national companies. 

· Class discussion about the positive and negative consequences of concentration of the media.  Getting students to look at the reasons for the concentration of the media and the benefits of concentration compared to the need for more publicly and therefore regulated media companies. 

· Support this with revision tools for the students to test each other in pairs on their understanding.

· Or complete a group essay plan on the view that “Concentration of the media is a positive development.”  Students to be encouraged to think about all consequences of media concentration, including economic and political consequences and consequences for the audience on a local and global scale.
	· Images to demonstrate trends in ownership

· At least one World map (ideally enough for group work) – one per group. 

· Information for each group of an example of a trans-national company.  E.g. News Corp, Time Warner, Virgin – students to use this information to plot on the map where the media corporations have companies.

· Positive and negative consequences matching cards.
	· Prior research by teacher to ensure access to up to date information about what each company owns across the world and economic consequences.

· Refer to lesson plan – Ownership and control of the media – key trends and consequences.

· Students need to think about wider consequences – links to globalisation, westernisation of the media, domination, political as well as consequences for the audience

	Theoretical explanations:  Marxism
	· Teacher led session on the Marxist explanation of the ownership and control of the media.

· How it happens, why it happens, the consequences, evidence to support this view.  Criticisms of this theory.

· Students to use examples to consolidate the theory – use images of advertisements to demonstrate how the theory can be applied feed back to the class from pair discussions.

· Homework; students to research what magazines are owned by IPC and National Magazines from the websites.
	· Advertisements 

· Film examples – e.g. Titanic (film, DVD, video, soundtrack, synergy between companies)

· www.ipc.co.uk
· www.natmags.co.uk



	

	Theoretical explanations:  Neo Marxism
	· Teacher led session on the Neo-Marxist explanation of media concentration.

· How it happens, why it happens, the consequences, evidence to support this view.  Criticisms of this theory.

· Students to use the resources to consolidate knowledge of this theory – discussions in groups about the ideology behind certain media stories and how this influences the audiences’ thoughts. 
· Homework – select three stories from different newspapers – outline the story, and apply the Marxist and Neo-Marxist explanation to the story.  
	· Newspaper articles.  TV news footage,  clips from TV programmes

· Glasgow University Media Group studies – “Bad news”, “More Bad News”, “Really Bad News”.

· Taylor et al Sociology in Focus 2004 ISBN 1873929218
· Haralambos, M. and Holborn, M. Sociology: Themes and Perspectives. 6th Ed 2004 ISBN 000715447 X


	· If newspapers used previously – students get bored of these resources so try and mix the resources.

· Recall previous discussions around the concept of ideology.  

· Teachers could briefly discuss how language and images are ideologically loaded (linguistic examples)

· Link to feminist perspectives about the content of the media

· Applying both theories to the same stories will reinforce the differences between the theories.

	Theoretical explanations:  Pluralism
	· Teacher led session on Pluralist explanation of control of the media.  Class discussion about why media professionals would support this view.

· Give examples of the diversity of the media, in support of the theoretical perspective.

· How this control of the media happens, why, and consequences.

· Criticisms of the theory.
	· Taylor et al Sociology in Focus 2004 ISBN 1873929218

· Haralambos, M. and Holborn, M. Sociology: Themes and Perspectives. 6th Ed 2004 ISBN 000715447 X

· Stephens et al Think Sociology 1998 ISBN 07487 2563 6
	

	Consolidation
	· Divide students into three groups.  Each group must adopt one of the theoretical perspectives.

· Consolidation of learning – from memory students are to be presented with different types of media and each group taking turns to explain to the rest of the class how their specific theory would comment on the article, this includes challenging the other theories perspectives.

· Homework – completion of an essay plan on the topic.  

· Complete revision tools for this area. This could take the form of a table with a column for each theoretical approach and students to enter their notes to enable comparison of these approaches.

· Revision cards for students to identify which statement belongs to which theoretical approach. 
	· 3 copies of a variety of magazines, newspaper articles, TV news broadcasts, clip from a film.
· Mark schemes
	· Comments from each group should include criticisms of the other theories to demonstrate a critical approach to the theories.

· Same articles for each group will demonstrate how each theory would deal differently with the material in the media.


	GCE Sociology: H581. G673 Power & Control: Sociology Of The Mass Media

	SUGGESTED TEACHING TIME
	8 HOURS
	TOPIC
	SOCIAL CONSTRUCTION OF THE NEWS   

	Topic outline
	Suggested teaching and homework activities 
	Suggested resources
	Points to note

	Journalists, editors, owners, the state
	· Class discussion over the idea that the news is a window on the world.  Teacher to direct students to consider to what extent what we see in the news represents reality and what factors affect this – consideration given to conditions under which the news is being reported (war, from countries with media censorship, public broadcasting obligations,)

· Teacher led session on the Institutional factors that will affect the content of the news – news diary (this is events, yearly activities e.g. the Queen’s birthday, Trooping of the Colour, that happens on a yearly basis and therefore the news already has this allocated time and space for that day before any other news takes place)  links made to who would construct the news diary, sources used to find out what is happening in the world (the role of the state or government in planning when news happens or press releases happen, examples include Prime Ministers question time, etc), Time/Space, Audience, Competition, Financial costs – use of examples from the media to demonstrate these issues
	· Taylor et al Sociology in Focus 2004 ISBN 1873929218

· Browne, K.  An Introduction to Sociology 3rd edition. 2005 0745632580
· Either clips from TV news or newspapers to demonstrate how the Institutional factors may have affected the choice of story.

· Gapped worksheet for students to complete with definitions/explanations of Institutional Factors and examples
· Variety of newspapers

· Handout on Galtung & Ruge’s news values

· TV news

· Short answer quiz
	· Comparison between different types of TV news and newspapers needs to be considered to demonstrate which factors may influence different media.
· Access to many different newspapers – national, international, local, broadsheet, mid-market and tabloid will give students an understanding of the differences in news values of different publications.

· Refer to News Values lesson plan

· Use examples to reinforce the need for students to refer to examples from the contemporary media in the exam questions.




	GCE Sociology: H581. G673 Power & Control: Sociology Of The Mass Media

	SUGGESTED TEACHING TIME
	8 HOURS
	TOPIC
	SOCIAL CONSTRUCTION OF THE NEWS   

	Topic outline
	Suggested teaching and homework activities 
	Suggested resources
	Points to note

	
	· Introduction of News Values – according to Galtung and Ruge.  

· Teacher led discussion over why different forms of media or types of the same media may have different news values.  Link to the role of the journalists, editors, media owners (where does their interest lie?)

· Group work – students to be given a broadsheet, mid-market and tabloid newspaper to analyse the front page of each to identify the key news values, and compare how they differ.

· Feedback to the class from this exercise

· Homework activity – to watch the BBC & either Channel 4 or 5 or Sky news to identify how Institutional factors and News Values have affected the content of these programmes.  Use of these examples to complete a short answer quiz in class to check students understanding of Institutional Factors and News values.
	
	

	GCE Sociology: H581. G673 Power & Control: Sociology Of The Mass Media

	SUGGESTED TEACHING TIME
	8 HOURS
	TOPIC
	SOCIAL CONSTRUCTION OF THE NEWS   

	Topic outline
	Suggested teaching and homework activities 
	Suggested resources
	Points to note

	
	· Teacher led session on ideological influences on the news – looking at the role played by journalists in constructing the news – consideration given to gate-keeping, Agenda setting, Glasgow University Media Group findings about news bias.

· Gate keeping exercise:  divide class into groups – each group to either be a tabloid, broadsheet, local newspaper, BBC, ITV or Sky news.  In groups the students to put on an A3 sheet of paper which stories (taken from articles the teacher has found in the media) would be included and why – each group would have a different agenda and therefore would select different stories.

· Pair work to discuss why bias occurs – link to these ideological influences – looking at the role played by journalists in constructing the news – consideration given to gate-keeping, Agenda setting, Glasgow University Media Group findings about news bias.

· Link to the role of the state or sense of “them & us” affects how the media represent different groups in society.
	· PowerPoint/use of media news to demonstrate the points.

· Handout on the Glasgow University Media Group key findings.
	


	GCE Sociology: H581. G673 Power & Control: Sociology Of The Mass Media

	SUGGESTED TEACHING TIME
	8 HOURS
	TOPIC
	SOCIAL CONSTRUCTION OF THE NEWS   

	Topic outline
	Suggested teaching and homework activities 
	Suggested resources
	Points to note

	
	· Refer back to the issue of is the news a window on the world – Students to produce a plan for homework detailing how they may answer this 

· Question using the information they have & using the theories around ownership and control of the media.
	
	· Students must use examples in this homework to demonstrate both sides of the argument

	Theoretical Explanations
	· Teacher led session on theoretical explanations of the construction of the news – focus on Marxism, Neo-Marxism, pluralism and  post-modern views

· Students to complete worksheet using resources & notes from PowerPoint that outlines key aspects of these theoretical approaches.
	· PowerPoint presentation & gapped handout

· Browne, K.  An Introduction to Sociology 3rd edition. 2005 0745632580

· Grid worksheet to be completed using resources

· Taylor et al Sociology in Focus 2004 ISBN 1873929218

· Stephens et al Think Sociology 1998 ISBN 07487 2563 6

· Haralambos, M. and Holborn, M. Sociology: Themes and Perspectives. 6th Ed 2004 ISBN 000715447 X
	


	GCE Sociology: H581. G673 Power & Control: Sociology Of The Mass Media

	SUGGESTED TEACHING TIME
	8 HOURS
	TOPIC
	SOCIAL CONSTRUCTION OF THE NEWS   

	Topic outline
	Suggested teaching and homework activities 
	Suggested resources
	Points to note

	
	· Linked to theoretical explanations – teacher led session on state regulation – how the state regulates the media, refer to following examples; (Press Complaints Commission, public service broadcasting obligation, 9pm watershed, censorship,)
· Evaluation of how regulation interferes with the content of the news.

· Research into regulation – students to work in groups to research how the different bodies associated with media regulation control the content of the news – each group to be assigned one aspect.

· Groups to then present back & students to create a brief statement with regulation category in their folders to refer to.  These presentations should include examples, theoretical explanations, and changes in the law and the causes for these changes.


	· Internet based research

· Haralambos, M. and Langley, P. Sociology in Focus for OCR AS Level 2003 ISBN 1 902796 16 0

· Browne, K.  An Introduction to Sociology 3rd edition. 2005 0745632580

· Taylor et al Sociology in Focus 2004 ISBN 1873929218

· Stephens et al Think Sociology 1998 ISBN 07487 2563 6

· Haralambos, M. and Holborn, M. Sociology: Themes and Perspectives. 6th Ed 2004 ISBN 000715447 X

· News items from radio, newspapers, TV
· Mark schemes


	· Internet based research opportunity
· This is a suggested essay title – students need to be set a essay that makes them consider how the news is socially constructed but also the relationship between the various influences on news.


	GCE Sociology: H581. G673 Power & Control: Sociology Of The Mass Media

	SUGGESTED TEACHING TIME
	8 HOURS
	TOPIC
	SOCIAL CONSTRUCTION OF THE NEWS   

	Topic outline
	Suggested teaching and homework activities 
	Suggested resources
	Points to note

	
	· Homework – revision for end of module essay plan & debate

· Divide class into four groups – each group to have a theoretical explanation and then as a class examine different news articles – 

· Groups to identify news values, Institutional factors, ideological influences, and identify what their theory’s approach to this news item would be.

· Homework – students to produce an essay plan for an exam style question. 

· Complete a mock exam on the social construction of the news.  Suggested…”Outline and assess the view that the news is socially constructed by journalists and media officials” 
	
	


	GCE Sociology: H581. G673 Power & Control: Sociology Of The Mass Media

	SUGGESTED TEACHING TIME
	12 HOURS
	TOPIC
	MEDIA REPRESENTATIONS OF SOCIAL GROUPS

	Topic outline
	Suggested teaching and homework activities 
	Suggested resources
	Points to note

	Media representations of social groups
	· Students in groups – each group will have a category to study the representation of: males, females, ethnicity, young, old, working class, middle class, upper class.  In these groups examine how the different types of media represent these groups.

· Content analysis on the social characteristics of newsreaders.

· Content analysis of either newspapers or women’s or men’s magazines to identify which social groups are portrayed and how.

· Feedback and discuss within the class the discovery from these observations.

· Students to make notes and record examples to demonstrate the points raised.
	· Clips from films, advertisements, newspapers, variety of magazines, internet.


	· Variety of media sources needed to complete this exercise – students need to be prepared to find conflicting representations of the different categories depending on the genre of media.

	Gender
	· Teacher led session on the representation of gender – focus on traditional representations of females and then how has this changed.  Then traditional representations of males and how this has changed. (Use of studies such as McRobbie, Buckingham, Mulvey, Gauntlett)

· Group discussion – each group to take a theoretical perspective and discuss how this can be applied to the representations of males and females.  Evaluation needs to be included.

· Students to then present back their findings to the rest of the class.  Students to make notes onto a summary sheet – this needs to incorporate columns that students can enter examples of the representations of men and women, attach examples from the media, then a column for each theoretical perspective for students to enter their comments–to consolidate ideas. 

· Pair work – students to create an essay plan on A2 paper discussing how gender representations are changing – this essay plan needs to include studies, theoretical explanations but also use images from the media to demonstrate the points.

· Teacher to then select a couple of groups to present back to the class.

· Complete this essay in full for homework.
	· PowerPoint for the teacher led session.

· Examples of images to demonstrate the points raised.

· Handout/summary of the studies that support the different representations.

· Taylor et al Sociology in Focus 2004 ISBN 1873929218

· Stephens et al Think Sociology 1998 ISBN 07487 2563 6

· Haralambos, M. and Holborn, M. Sociology: Themes and Perspectives. 6th Ed 2004 ISBN 000715447 X

· Haralambos, M. and Langley, P. Sociology in Focus for OCR AS Level 2003 ISBN 1 902796 16 0

· Examples from the media TV programmes such as the news, soap operas, sitcoms, dramas.  Women’s magazines, men’s magazines, newspapers

· Summary sheet - gapped
	· Key Skills opportunity

	
	
	· 
	· Students sharing learning.

· Ideally this activity would have 5 groups – one group for each perspective – this could be done in pairs.  Alternatively depending on the number of students in the class three or four theoretical perspectives could be discussed in groups and then teacher led discussion about the others.

	
	
	Variety of media – newspapers, magazines, advertisements, 

A2 paper
	This could be done looking at representations of males and females so therefore the teacher to assign a gender to each pair.

Essential use of images – consolidates learning and caters for visual & kinaesthetic learners.

Refer to gender representation lesson plan.

	Ethnicity
	· Recap on the meaning of ethnicity & different ethnic groups.

· Students in groups of three to look at examples from the media – this could draw on the first exercise of this topic and identify how ethnic minorities are represented.  Use of images and examples are essential.

· Teacher led session on studies that support the representation of ethnicities – both positive and negative representations (traditional/changing representations).

· Teacher led session on application of theoretical explanations of the representation of ethnicity & discussions within class to evaluate these explanations.

· Encourage class discussion to reinforce this knowledge.
· Summary sheet/A3 revision sheet to be completed for homework.
	· Variety of the media to enable students to use examples to support the various arguments about representations of ethnicity. Newspapers, magazines – focus on the lack of ethnic minorities in many mainstream magazines, under-representation in soap operas such as Coronation Street or Eastenders

· Films – Notting Hill; the opening sequences show Notting Hill with a lack of ethnic minorities, this can be used to demonstrate under-representation.

· Use current examples of stories that feature ethnic minorities or moral panics in the media that focus on ethnic issues.  Recent examples include immigration or gun crime

· A3 revision template. This summary could include examples of representations of ethnic minorities, sociological evidence to reinforce these findings, examples of how representations have changed and application of theoretical approaches to these representations.
	· Essential use of images and examples to demonstrate the students’ points - to ensure they have a full understanding of the issues and also to enable students to use these examples in the exam.

· Teacher can research, prior to this, the actual percentage of the population that are from an ethnic background and then compare that figure to the number of characters in the soap operas that come from an ethnic background.

· Revision templates for the different groups in the representation module to be made available to students – this could be downloaded from the subject Intranet.



	Age
Class

NB These categories are being dealt with together because of the nature of the exercise.
	· Divide class into six groups – each group to be set the task of researching either traditional representations of old age, changing representations of old age, representations of youth, changing representations of youth, traditional representations of social class, or changing representations of social class.   By dealing with these groups together students will be able to do their own research and then student/peer teaching
	· Haralambos, M. and Langley, P. Sociology in Focus for OCR AS Level 2003 ISBN 1 902796 16 0

· Internet access

· Media resources = newspapers, magazines, advertisements, films, soaps

	· In four groups – students could then divide their group into sections that are responsible for a particular area of their presentation.  This could be into pairs 

	Theoretical explanations:

· Marxism

· Neo-Marxism 

· Pluralism

· Feminism

· Post-modern views
	· Students to be directed to produce a presentation on their topic – this is both class work and homework – students to research how their group is represented in the media, support this through the use of sociological studies, apply theoretical explanations to the representations and evaluate the use of images from the media (including clips from films/soap operas/sitcoms). Evaluation is essential.

· Groups to then present their findings back to the class, engage students in discussions and Q & A throughout presentation – class to make notes onto the summary sheets about key points in the representations – teacher to consolidate knowledge. 
	· Soaps – such as Eastenders

· Films – such as The Full Monty, Pride & Prejudice
· Summary sheet to complete throughout the presentations

· Taylor et al Sociology in Focus 2004 ISBN 1873929218

· Stephens et al Think Sociology 1998 ISBN 07487 2563 6

· Haralambos, M. and Holborn, M. Sociology: Themes and Perspectives. 6th Ed 2004 ISBN 000715447 X
	· That then research representations/sociological studies/theoretical explanations/find examples from the media.

· Teacher to check presentations prior to groups presenting to check for errors and ensure all relevant information is included.

	Consolidation
	· Set timed mock exam question on representation to consolidate knowledge.
	· Mock exam style questions

· Mark schemes
	· Feedback from this mock exam could include working through mark schemes to demonstrate to students where and how essays could be improved and what has been done well.


	GCE Sociology: H581. G673 Power & Control: Sociology Of The Mass Media

	SUGGESTED TEACHING TIME
	12 HOURS
	TOPIC
	THE EFFECT OF THE MEDIA ON SOCIETY

	Topic outline
	Suggested teaching and homework activities 
	Suggested resources
	Points to note

	Influence of the mass media on its audiences

Theories 
· direct
· indirect 
· Marxism
· Neo-Marxism
· Interpretivism
· Post-modern views
	· Initial class discussion on if the media influences audiences, to what extent the audience may be influenced, which particular parts of the media may be influential (advertising, violence, realistic films, romantic comedies, image conscious focus of the media), which groups are most at risk of being influenced in either a positive or negative way. 

· View video about Media violence and the influence of the media – (Panorama Natural Born Killers) 

· Teacher led session on theories associated with media influence – covering direct and indirect theories (giving students clear understanding of the difference), Marxism, Neo-Marxism, interpretivism, postmodern views.  This session needs to link the theories to the model associated with the passive and active audiences such as the Hypodermic Needle, Cultural Effects, Two Step Flow, Uses and Gratifications, Encoding/Decoding, Reception Analysis. Relevant examples need to be included to reinforce learning.

· Group work to examine a theory & model per group to discuss the strengths and weaknesses of this approach. Groups to explain back to the class.

· Homework – students research an event that has happened where the media has been blamed for being the cause – teacher to give guidance (examples such as The Matrix, Virginia Killings, Scream, Childs Play 3) analyse why the media was blamed, and consider both reasons why the media may be blamed and why the media should not be blamed.

· Recap session – using whiteboards or flipcharts divide class into groups and each group to complete as much as they can remember on either; direct theories, indirect theories, Marxism, Neo-Marxism, interpretivism, postmodernism approaches to the effects of the media.  Give each group a few minutes then move them around.
· Show class clip from a film/TV programme.  In pairs students to discuss how each theory/model of audience effect would react to this clip.

· Feedback from pair discussions to teacher – consolidate onto the board.  Students to make notes.

· Homework – students to produce essay plan for an exam type question on media influences.
	· Gapped handout/copy of presentation with space for students to make notes.  Worksheet with key points raised for students to make own notes, spider-gram templates for students to complete 
· Summary table under the heading of active and passive.

· Taylor et al Sociology in Focus 2004 ISBN 1873929218

· Browne, K.  An Introduction to Sociology 3rd edition. 2005 0745632580


	· Introduction of passive and active as an idea – and when teaching ensure students can link the theories/models to the active and passive debate.
· When the groups are discussing this they often are unclear on the strengths and weaknesses – so to ensure students grasp what this really means when feeding back to the class explain why the theory is useful and/or not useful in explaining the influence of the media on the audience.
· Time to be allocated to go through this essay plan after marking students work to suggest improvements.


	GCE Sociology: H581. G673 Power & Control: Sociology Of The Mass Media

	SUGGESTED TEACHING TIME
	12 HOURS
	TOPIC
	THE EFFECT OF THE MEDIA ON SOCIETY

	Topic outline
	Suggested teaching and homework activities 
	Suggested resources
	Points to note

	Influence of the mass media on its audiences

Theories 

· direct
· indirect 
· Marxism
· Neo-Marxism
· Interpretivism
· Post-modern views
	· Initial class discussion on if the media influences audiences, to what extent the audience may be influenced, which particular parts of the media may be influential (advertising, violence, realistic films, romantic comedies, image conscious focus of the media), which groups are most at risk of being influenced in either a positive or negative way. 

· View video about Media violence and the influence of the media – (Panorama Natural Born Killers) 

· Teacher led session on theories associated with media influence – covering direct and indirect theories (giving students clear understanding of the difference), Marxism, Neo-Marxism, interpretivism, postmodern views.  This session needs to link the theories to the model associated with the passive and active audiences such as the Hypodermic Needle, Cultural Effects, Two Step Flow, Uses and Gratifications, Encoding/Decoding, Reception Analysis. Relevant examples need to be included to reinforce learning.

· Group work to examine a theory & model per group to discuss the strengths and weaknesses of this approach. Groups to explain back to the class.

· Homework – students research an event that has happened where the media has been blamed for 
	· Gapped handout/copy of presentation with space for students to make notes.  Worksheet with key points raised for students to make own notes, spider-gram templates for students to complete 
· Summary table under the heading of active and passive.

· Taylor et al Sociology in Focus 2004 ISBN 1873929218

· Browne, K.  An Introduction to Sociology 3rd edition. 2005 0745632580


	· Introduction of passive and active as an idea – and when teaching ensure students can link the theories/models to the active and passive debate.

· When the groups are discussing this they often are unclear on the strengths and weaknesses – so to ensure students grasp what this really means when feeding back to the class explain why the theory is useful and/or not useful in explaining the influence of the media on the audience.
· Time to be allocated to go through this essay plan after marking students work to suggest improvements.

	Effects of the media on wider society
	· Introduction to the globalisation of the media.  Definitions of key terms. – E.g. globalisation, time/space compression, Western domination, Media Imperialism, Ideology of consumption, explosion of technology, inequality of access.  Students to be given examples of transnational media companies.

· Part of this lesson could be using the internet to research media companies/where they are based/where they transmit to. 
· Rupert Murdoch – News Corp, Virgin – Richard Branson

· If class access to the Internet is not possible – the teacher could give the information in handout form, or didactically.

· Using this information, get a world map to plot where the media companies are based and where they transmit to.  

· Students in groups to brainstorm the potential effect of the media on wider society.  Consideration needs to be given to political implications and the dominant ideology of countries, political regimes (give examples of regimes – and the effect of the Western media may have). For example Asian countries and the restrictions placed on satellite broadcasting 
	· Use of the Internet

· Copies of world map – A2 sized preferably to ensure students could see.  Potentially enough for a map between groups of 4/5 students.


	· Use different colour flags or dots to indicate media companies.  Have available arrows that can be attached to the map to demonstrate the flow of information from the media company to countries

	
	· Feedback from the groups – teacher to then consolidate and develop discussion to examine the potential implications of the media and the effects the media may have on a global scale. Focus on consumption, political views, global awareness, crime and deviance.  Choice, repression of groups, use of the media for empowerment, - all need to be supported by relevant examples, images.

· Homework - students to complete worksheet on how theoretical explanations can be linked to the effects of the media on wider society. – This could be divided into theories and students to then enter their own thoughts or take the form of an essay.

· Recap session on the effects of the media on wider society – Question & Answer around the class to check understanding of the key terms, where transnational media companies tend to be based and the potential impact of this.

· Teacher led discussion about how there is resistance to the effects of the media on this scale – how local cultures reassert their identity, how Western domination can not be seen as just a negative influence. Link to theories
	
	

	Deviance amplification theories.

Moral Panics
	· Teacher led introduction to Moral Panics.

· Use of video footage about moral panics – discussion of moral panics that have happened across the decades.  The role of the media in creating moral panics and the amplification of deviance.

· Use Cohen’s research into moral panics – 8 stages of a moral panic, and Goode & Ben-Yehuda’s feature of a moral panic and their evaluation of moral panics that have occurred.   Include Fowler 1991 – research into moral panics
· Homework – students to research a moral panic and apply the 8 stages of a moral panic – (from start through to reporting in the media, to the amplification of deviance to social control) to demonstrate their understanding of these stages and the role the media play.

· Homework to revise for the mock exam.
· Students in pairs to examine the media to find out what moral panics are occurring in contemporary society.

· Then analyse these stories to find out if they follow the stages of a moral panic and also evaluate using Goode & Ben-Yehudas features of a moral panic.
	· Open University video about moral panics – includes comment by Sarah Thornton

· Teacher to provide examples of current articles on moral panics and examples of moral panics in the media
· Critcher, Chas. Moral Panics and the Media (2003) ISBN 0335209084

· Variety of media sources mainly newspapers from the last two months to allow students to find stories and trace them

· Also the Internet could be used for research.

· Exam style plan could be complete on A3 paper to enable students to feedback.
	· Fowler 1991

· Refer to Moral Panics – Deviance Amplification lesson plan
The exam style question could be divided further for some students to complete a plan for a question on moral panics and the effects of the media on wider society.  This can then be fed back the class so all students have a plan for both topics

	
	· Recap – Question & Answer on moral panics in the past, contemporary examples, sociological explanations, and the role of the media.

· Teacher led session on the Marxist and Interactionist perspectives on moral panics – students to make notes.

· Pair work - students to plan an answer to an exam style question.  (see points to note)
	
	

	Consolidation
	· Quiz – based on a popular game show (e.g. who wants to be a Millionaire, Weakest link, Blockbusters). Divide students into groups of three – ask questions about this topic.  

· End of module mock exam

· This should then be followed by 10 hours revision including exam practice
	· Exam questions 

· Mark Schemes, Worked examples
	


	GCE Socioogy: H581. G673 Power & Control: Sociology of Power and Politics 

	SUGGESTED TEACHING TIME
	8 HOURS 
	TOPIC
	DEFINING AND EXPLORING POLITICAL ACTION IN SOCIETY 

	Topic outline
	Suggested teaching and homework activities 
	Suggested resources
	Points to note

	Defining and exploring political action in society.

Political parties
	· Teacher led introduction to the three main political parties & the key differences in policy.   

· Recap exercise - group based exercise using flash cards to identify key points about the three main parties.

· Teacher led introduction to the changes taking place through the Devolution of Westminster – Scottish National Party & Plaid Cymru

· Research activity – students to investigate political activity and trends in voting behaviour from different regions.
	· Students to have a grid/table that they can complete throughout the lesson on the main political parties and key points about these parties.

· Flash cards for the recap exercise
· Map of Britain to plot voting behaviour from the recent General Election


	· Research activity – use of Internet, media sources, local councils



	Pressure Groups
	· Teacher led session on definitions of the different types of political action. – Pressure groups – split definition & examples into protective or defensive groups/promotional groups.  
	· Haralambos, M. and Holborn, M. Sociology: Themes and Perspectives. 6th Ed 2004 ISBN 000715447 X  Chapter 9
· www.historylearningsite.co.uk/pressure_groups.htm
· Visual images to demonstrate examples of the different types of political action e.g. demonstrations, letters to government, advertisements in the media, strikes. 
	· Potential for internet research to extend students knowledge into specific pressure groups - eg.  NSPCC, BMA, TUC, NUT, CPAG



	New Social Movements
	· Definition of New Social Movements – teacher led discussion about the sociological explanation of the difference between new and old social movements

· Use of examples to demonstrate the points raised

· Group based work using variety of media sources to identify examples of pressure groups and social movements


	· Browne, K.  An Introduction to Sociology 3rd edition. 2005 0745632580 Chapter 7 pg130 - 159
· Haralambos, M. and Holborn, M. Sociology: Themes and Perspectives. 6th Ed 2004 ISBN 000715447 X

· Media sources – newspapers, magazines, TV

· Research activity handout – giving students guidelines on the requirements for the research
	· Students to bring their own examples of different type of political actions from TV, internet etc


	Methods used by pressure groups and social movements

· Direct and indirect action

· Terrorism

· Riots

· Demonstrations and strikes

· Lobbying

· Cyber-networking
	· Class discussion around the methods used by Pressure groups and Social Movements – feedback onto the whiteboard – and discuss how effective each of these may be in causing awareness of issues: direct and indirect action, terrorism, riots, demonstrations & strikes, lobbying, cyber-networking 

· Group activity – students to design their own social movement or pressure group to campaign against or for a cause selected by teacher – a different cause for each group and feedback to the class. – Students to identify aims, obstacles they may have to overcome (eg money, interest, awareness raising, getting the message across), activities they may include, use of the media.
	· Whiteboard

· All groups to follow structured guidelines and produce onto A3 paper.  Suggested examples; disability and equality, environmental, immigration.  Current news topics could provide useful ideas
	

	Consolidation
	· Evaluation exercise for homework – teacher to give students a variety of social movements and students to identify methods used and evaluate how successful these have been in the eyes of the public, government, achieving their goals
· Prepare a plan for an exam essay 
	
	· Past exam questions, mark schemes and examiners reports/comments could be given to students for reference and in readiness for essay practice.


	GSE Sociology H581: G673 Power & Control: Sociology of Power and Politics 

	SUGGESTED TEACHING TIME
	12 HOURS
	TOPIC
	PARTICIPATION IN, AND EMERGENCE OF, NEW SOCIAL MOVEMENTS

	Topic outline
	Suggested teaching and homework activities 
	Suggested resources
	Points to note

	New Social Movements/Old Social Movements
	· Teacher led presentation on the changes from Old Social Movements (OSM) to New Social movements (NSM) – the differences (eg. class based OSM), features associated with new social groups, main focus areas and typical issues.  
	· Haralambos, M. and Holborn, M. Sociology: Themes and Perspectives. 6th Ed 2004 ISBN 000715447 X

· Moore, S. et al  Sociology for A2 2006 ISBN 978 0 00 720065 8  Unit 3
· Internet based research into NSMs
· www.edgehill.ac.uk/Research/smg/SocialOrganisations.htm
· http://uk.oneworld.net/guides/environmentalactivism
· www.educationforum.co.uk/sociology-2/politics.htm
	

	Role, within society
Membership and participation
	· Teacher to present the two types of NSMs - Defensive and Offensive.

· Presentation to include examples of NSMs and demonstrations on the differences between defensive and offensive.

· Group research into NSMs – present back to the class – identifying issue, method of awareness raising, either offensive or defensive (including explanation of the reason for this), social characteristics of the members of the social movements.  (Class, gender, ethnicity & age characteristics) emphasis on the socially based nature of NSMs – evaluate these generalisations.
	· PowerPoint with gapped handout for students to complete

· Images to demonstrate campaigns by NSMs

· Use websites to show students examples of NSMs
	· Potential for internet or media research to extend students knowledge into specific new social movements – GM crops, women’s movement; stop the war campaigns, anti-globalisation campaigns.

	Theoretical explanations

Post-modern views
Marxism

Globalisation

Collective behaviour/identity


	· Teacher led session on theoretical explanations of NSMs – PowerPoint presentation 

· Postmodernism –lacking organisation in the formal sense, search for identity Melucci suggests NSMs are a cultural phenomena.  Baudrillard – explanation of the end of politics and society and power is reduced to the appearance of being real.

· Marxism – NSMs are a product of post-capitalism and post-industrial society (hence the move from class based OSMs) – concerned with quality of life.

· Globalisation – Global anti-corporate movements & examples.  

· Collective behaviour and identity –Touraine, Klein – youth identity is becoming a product of corporate branding – citizen centred alternative to corporate power.
· Evaluation of these theories – class based discussion around evaluation – feedback on the white board & complete worksheet grid of evaluation
	· Spider-gram handout for students to complete

· Summary sheet for the different theoretical approaches

· http://lucy.ukc.ac.uk/csacpub/russian/mamay.html
· Evaluation worksheet 


	

	Consolidation
	· Flash card recap on Theoretical explanations of NSM

· Group based exercise – give each group a NSM and get the groups to apply each theoretical explanation to this NSM – feedback to class to consolidate learning
	· Web based research 
· www.educationforum.co.uk/sociology-2/politics.htm
· www.sociology .org.uk/cpolitic.htm

· Handout including information about NSMs

· Template of theoretical spider-gram or revision flash cards – use of visual images to demonstrate the points
	· This exercise could incorporate Key Skills.


	Gce Sociology H581: G673 Power & Control: Sociology of power and Politics 

	SUGGESTED TEACHING TIME
	10 HOURS
	TOPIC
	THE CHANGING PATTERNS OF POLITICAL ACTION

	Topic outline
	Suggested teaching and homework activities 
	Suggested resources
	Points to note

	Theoretical explanations of political actions:
· Marxism

· Feminism

· Pluralism


	· Teacher led – PowerPoint key points for Marxism, feminism & pluralism related to specific types of political action for example strikes, NSMs, riots.  Examine within this session how and why these theories explain the causes and justifications of political action. (Scott, Mackintosh & Mooney – class important cause of political action – Westergard evaluates/Nash – gender & the queer  activism , Gilligan and evaluated with Butler – gender identity and political action/Hirst – pluralist concerned with NSMs)
	· Handout of PowerPoint

· Moore, S. et al  Sociology for A2 2006 ISBN 978 0 00 720065 8  Unit 3
· Haralambos, M. & Holborn, M. Sociology: Themes and Perspectives, 6th edition2004 ISBN 000715447 X ISBN Chapter 9

· Grant, W. Pressure Groups and British Politics  Chapter 3i 


	

	Consolidation of these three theoretical explanations
	· Pair work – students to match flash cards (quotes relating to each theory) to demonstrate understanding of the three theories covered above.

· Homework revision of these three theories in preparation for recap exercise to include evaluation of these theories and comparison between them
	· Flash cards – covering theoretical explanations & quotes
	· Need to integrate evaluation otherwise when it gets to the exam students will have a tendency to juxtapose ideas.

	Theoretical explanations

Postmodernism

Globalisation

Collective behaviour / identity
	· Recap – quick Question & Answer session on first three explanations
· Group discussion using text books to find information on Postmodernist & Globalisation explanations of changing patterns of political action – teacher to steer students to consider the effect of Postmodernist /Globalisation arguments around the issues of identity and collective behaviour. – postmodernism and DIY cultures – constructing identity through NSMs.

· Feedback from this discussion onto the whiteboard
	· Moore, S. et al  Sociology for A2 2006 ISBN 978 0 00 720065 8  Unit 3

· Haralambos, M. & Holborn, M. Sociology: Themes and Perspectives, 6th edition2004 ISBN 000715447 X ISBN Chapter 9

· Kirby, M. Sociology in Perspective for OCR 2000 ISBN

	

	Consolidation
	· Teacher led consolidation of Postmodernism & Globalisation explanations – to include theorists – Foucault, Melucci, Aronowitz, Waters, Lash & Urry, Sklair, Van der Pijl, Fukuyama

· Pair work – students to match flash cards (quotes relating to each theory) to demonstrate understanding of the second set of three theories covered above.

· Group work - students to think about how each theory can be used to evaluate another theory and also to develop evaluations of the theoretical explanations discussed. Strengths/weaknesses/comparison

· Students – without notes.  In 6 groups direct students to go to the flip chart with theory on and write as much as they can in 4 minutes – then move the students around so each group gets the opportunity to write on each theory.  

· Students then repeat this process but write as much as they can in term of evaluating the theories

· Feedback from each flipchart to the class to reinforce knowledge
	· PowerPoint 

· Gapped handout for students to complete throughout the teacher led session

· Flash cards – covering theoretical explanations & quotes

· Worksheet of evaluation of theories
· 6 Flipcharts with a theory written on each
· Theory labelled cards


	· It is important for students to be able to identify strengths and weaknesses of individual theories as well as being able to compare them

· Students learning from each other

· Important that students evaluate as they go through the exercise

· See Lesson Plan
· Theory labelled cards – opportunity to reinforce learning and to get students to justify responses to the questions and learn from each other.

· Mark schemes can be used as a guideline for homework and in feedback

	
	· Feedback onto board and consolidate on worksheet the strengths and weaknesses of  the six theories

· Homework – students to revise knowledge to date in preparation for short answer test
· Individual short answer test

· Students individually to have a set of laminated theory labelled cards – teacher to read out a statement and students to hold up the correct answer 

· Homework – prepare essay plan for an exam style question, or write full essay
	
	


	Gce Sociology H581: G673 Power & Control: Sociology of power and Politics

	SUGGESTED TEACHING TIME
	10 HOURS
	TOPIC
	THE NATURE AND DISTRIBUTION OF POLITICAL POWER IN SOCIETY

	Topic outline
	Suggested teaching and homework activities 
	Suggested resources
	Points to note

	Ideologies and their role in political action


	· Teacher led introduction to Ideology and Political ideologies – giving students a basic overview of the ideologies.

· Divide students into 5 groups and provide each group with resources.

· Set each group the task of researching and developing a presentation on one of the ideologies – see below for ideologies to be covered

· Give the groups the handout with the specific topics that each presentation must cover.
	· Haralambos, M. & Holborn, M. Sociology: Themes and Perspectives, 6th edition2004 ISBN 000715447 X ISBN Chapter 9

· Kirby, M. Sociology in Perspective for OCR 2000 ISBN

· Goodman, B. Using Political Ideas;  4th edition

· www.sociology.org 
· www.socresonline.org.uk
· www.feminist.org
	· Teacher to give more specific websites on each ideology

· The presentations will cover each of the ideologies 

· This work and presentation could be used to cover key skill portfolio work

	Conservatism/Neo Conservatism


	· Conservatism/Neo-Conservatism – issues such as revolution is not the way to change society, historical context, key thinkers, how effective Conservative political action has been, examples of changes, campaigns, the differences between Conservatism and Neo-Conservatism, New Right ideas and the development of these in mainstream politics, association with lobbying, pressure groups as a means to effect the political process by those within the elite – maximise choice/liberty/globalisation/the free market and how this ideological thought shapes the political action taken.
	· Heywood, A. Political Ideologies: An Introduction 

· Handout specifying to each group the essential points needed to be covered in the presentation

· Refer to Politics Review, Sociology Review, BSA journal Sociology – these could provide useful articles


	

	Liberalism


	· Liberalism – key thinkers, the political position and the growth in support for this ideology,  historical context,  how effective Liberalist political action has been, examples of action, the concept of persuasion for change shaping their political action,  changes associated with this way of thinking – key ideas based on the market place and economy, less extreme in their ideas than the Marxist or Conservative ideology, the need therefore to maintain stability, 
	· Heywood, A. (op cit)


	

	Marxism / Neo Marxism


	· Marxism/Neo-Marxism– political action that is used by this ideology, (Anti-capitalist and Anti-globalisation ideology) outline the main ideas behind the ideology that would then shape the political action taken.  Give examples of key thinkers (Gramsci, Lukacs. Key historical moments in Marxist political action, the outcomes of this, the overriding aim of the ideology – revolution, the response to globalisation and the political action taken to combat the dominance of multi-nationals and exploitation of developing countries in global markets, (Fairtrade) the differences between Marxism and Neo-Marxism, 
	
	

	Feminism


	· Feminism – variety of political action – the various types of action that differing groups of feminists would use, the main aim of this ideology – how effective Feminist political action has been, - the results of Feminist political action using examples and demonstration of the success that feminists have had, identify particular campaigns that are associated with Feminist political action and media coverage of this.
	
	

	Anarchism


	· Anarchism – direct action – the various types of action, the main aim of this ideology – establish a society without capitalism, patriarchy or State. How effective Anarchist political action has been, using examples and demonstration of the success that Anarchist have had, identify particular campaigns that are associated with Anarchist political action and media coverage of this.

· Teacher to provide  gapped handout for the students to complete throughout presentations

· Students to present to the class from their presentations – options to use visual images, power-point 

· Class to question students throughout presentation to ensure thorough learning

· Groups to initiate debates throughout presentations
	· Gapped handouts

· ICT

· Flipchart


	· Learning through peers opportunity


	
	· Homework – students to complete A3 revision sheets & overview of each of the ideologies to reinforce learning.

· Who Wants to be a Millionaire style quiz – students in pairs answer questions posed by the teacher on the ideologies.

· Plan and write an essay
	
	· Visual images opportunity and creative revision

	Power held by:

· The state

· Government

· Media

· Transnational corporations (TNCs)

· Individuals

· Businesses
	· Class discussion on the nature of power and range of definitions

· Students to work in six groups (if not enough then could work in pairs or individually) and take one of the bullet points.

· Research type of power each has, vested interests of each group. 

· Each group to consider three areas for example 

· Global warming, international aid, etc
	· Teacher to provide a number of definitions
· Teacher to have a number of areas ready for any groups/individuals who cannot think of their own.


	· Students should use Internet, newspapers etc



	Theoretical explanations

· Weberian

· Elite theories

· Neo-liberalist

· Pluralism

· Marxism

· Neo-Marxism
· Post-modern views
Consolidation
	· Market place activity

· An A3 sheet on six tables and students to move round adding at least two points to each one – including relevant names and research

· Whole class discussion on each once each sheet is full. A3 sheets on the wall  

· Homework – students to read up and make notes individually on each of these using the sheets on the wall as a starting point
· Timed essay 
	· As many of the books and articles referred to above as possible and as relevant
	· Students must be able to evaluate these explanations within the explanation itself as well as against each other.

	Revision


	· End of module mock exam

· This should then be followed by 10 hours revision including exam practice
	· Exam questions 

· Mark Schemes, Worked examples 
	


Sample GCE Lesson Plan: 
GCE Sociology: H581. G673 Power & Control 

Applying theoretical approaches to Differential Educational Attainment

OCR recognises that the teaching of this qualification will vary greatly from school to school and from teacher to teacher. With that in mind, this lesson plan is offered as a possible approach but will be subject to modifications by the individual teacher.

Lesson length is assumed to be one hour.
Learning Objectives for the lesson

	Objective 1
	Students to reinforce knowledge and understanding of theoretical approaches to differential attainment

	Objective 2
	Students will be able to use these approaches to evaluate ideas about educational attainment.

	Objective 3
	Students will be prepared to write an essay on this topic.


Recap of previous experience and prior knowledge

Overview of theoretical approaches as covered earlier in this unit.
Content

	Time
	Content

	5 minutes
	Poster on wall from earlier exercise summarising the different theoretical approaches to differential attainment. Students to identify structural/cultural, macro/micro and consensus conflict approaches.



	20 minutes
	In pairs students to be given a list of ten statements about differential attainment. These should be things such as;

· It is where you are born that determines your educational success.

· Success goes to those who work hard.

· Teachers choose who will succeed.

· Education should prepare you for work.

Students should then identify which theoretical approaches these statements most and least closely represent.

One student from each group to report one of the answers they have given


	Time
	Content

	15 minutes
	Students should then write out longer versions of their answers as examples of good essay technique. These should link one of the theories, a study from the summary poster and one of the statements. The aim is to get them to think how the theoretical approach would evaluate the argument in the statement.

Start with an example sentence on the board. “Marxists such as Bowles and Gintis would argue that it is not where you are born geographically that determines educational success but that your position in the class system determines your grades.”

Each pair of students are to then write one example sentence or paragraph that they will be invited to read out. 

	5 minutes
	Give students an essay title they will have to complete as homework or timed question in class. This will be planned in the next lesson.


Consolidation

	Time
	Content

	5 minutes
	Rapid Q and A with students identifying which studies best reflect the ideas that appear in the statements.


Sample GCE Lesson Plan: 
GCE Sociology: H581. G673 Power & Control 

Design your own school exercise

OCR recognises that the teaching of this qualification will vary greatly from school to school and from teacher to teacher. With that in mind, this lesson plan is offered as a possible approach but will be subject to modifications by the individual teacher.

Lesson length is assumed to be one hour.
Learning Objectives for the lesson

	Objective 1
	Students understand that school is a planned institution and that there are more ways than they think to run the system.

	Objective 2
	An introduction to some of the debates surrounding education policy.

	Objective 3
	Give the students a chance to think about what they consider is good and bad about the education system.


Recap of previous experience and prior knowledge

This would be the introductory lesson to the topic so prior knowledge will be the students own experience of the education system.

Content

	Time
	Content

	10-15 minutes
	Students to write down the two things they most liked and disliked about school. This should then be used as the basis for a debate about what the purpose of school is. 

	20 minutes
	Working in pairs students should plan out their own idea of a good school. This should include a plan of the building, rules and ethos, 

	5-10 minutes
	Students to explain their school plan to rest of the group. In doing this it is important to select three or four that are most different from each other. It is likely that some students will simply reproduce their old school. Some are likely to produce weird and wonderful institutions much at variance with current educational ideas. In discussing their ideas reference can be made to the issues likely to arise during the rest of the module or unusual types of schools such as Summerhill.

	10 minutes
	Show students an example of Government policy statement and ask them to think if their school meets the targets set by Government


Consolidation

	Time
	Content

	10 minutes
	Give students a list of policies and ask them if they think they are part of current education policy. It would be a good idea to start with five current policies, such as academy schools and then include a couple of things that students had suggested as part of their own plans.


Sample GCE Lesson Plan: 
GCE Sociology: H581. G673 Power & Control 

Critique of government policy 

OCR recognises that the teaching of this qualification will vary greatly from school to school and from teacher to teacher. With that in mind, this lesson plan is offered as a possible approach but will be subject to modifications by the individual teacher.

Lesson length is assumed to be one hour.
Learning Objectives for the lesson

	Objective 1
	Understand the critiques of current educational policy in that it produces educational attainment based on limitations of choice for some social groups.

	Objective 2
	 Students to see an entire academic article of the kind they are likely to encounter next year at University: The Limits of `Choice': Children and Inner City Schooling
Reay and Lucey Sociology.2003; 37: 121-142


Recap of previous experience and prior knowledge

· Current Educational Policy – The Choice Agenda

· Gewirtz et al – Skilled Choosers

Content

	Time
	Content

	10-15 minutes
	Students to list the full range of schools that they could possible have attended at the age of 11. These schools should be added to a map on the board or wall. After discussion the teacher should then add some of the choices of which they may have only been partially aware; local private schools, Eton and Harrow etc.

Students to decide how you could research who has the most choice in the education system.

	5-10 minutes
	Hand out thick photocopy of the entire article. 

Show them the abstract and get them to translate the first two sentences into plain English.

Ask the students to guess what is meant by a demonized school and how this is likely to affect the process of choice. Which local schools do they feel are demonized?

	10 minutes
	Students to go through article and pick out quotes from the people researched by Reay & Lucey which show the limitations of the choices they feel they have.

	20 minutes
	These should then be used in the production of posters illustrating the work of Reay & Lucey. Encourage students to draw a map of schools and choices, outline the research method used and use the quotes to illustrate the findings of Reay & Lucey.


Consolidation

	Time
	Content

	5 minutes
	Students to write down any 2 concepts/studies/theories that would support or refute the work of Reay & Lucey.


Sample GCE Lesson Plan: 
GCE Sociology: H581. G673 Power & Control 

Social Capital & Pupil Biographies

OCR recognises that the teaching of this qualification will vary greatly from school to school and from teacher to teacher. With that in mind, this lesson plan is offered as a possible approach but will be subject to modifications by the individual teacher.

Lesson length is assumed to be one hour.
Learning Objectives for the lesson

	Objective 1
	Students to understand the concept of social capital and see the similarities and differences of cultural and economic capital.

	Objective 2
	Evaluate the real impact of social capital


Insert Recap of previous experience and prior knowledge

· Social Capital, Cultural Capital, Economic Capital

· As a homework exercise students will have read the article Stephen Ball “It’s not what you know” Sociology Review Nov 2003 and underlined key concepts

Content

	Time
	Content

	10-15 minutes
	A list of ten examples on the board students to identify which of these are examples of social capital. Those examples that are not social capital should illustrate cultural or economic capital advantages in education. e.g.
· Having an uncle who is a Barrister

· Having been to the theatre regularly

· Parents paying for additional tutor in maths

	30 minutes
	Students to produce an imaginary biography of two students one with a large amount of cultural capital and one with a limited amount. The biography can be presented in a number of ways;

· As a poster showing the timeline of their lives.

· As a flowchart of decisions and opportunities.

· A written biography.

· A newspaper article.

	10-15 minutes
	 The students work to be placed on desks so that the others can go around and see the work other students have been completed.

Then all students have to suggest two ways that the impact of social capital can be avoided. This could be through systems and institutions such as use of working class social capital, examinations, competitive entry for university, positive discrimination etc.


Consolidation

	Time
	Content

	5 minutes
	A series of cards with increasingly complex examples on and students to identify them as illustrating social capital or not by holding up a piece of paper saying yes or no on them.


Sample GCE Lesson Plan: 
GCE Sociology: H581. G673 Power & Control 
Gender Representation in the Media

OCR recognises that the teaching of this qualification will vary greatly from school to school and from teacher to teacher. With that in mind, this lesson plan is offered as a possible approach but will be subject to modifications by the individual teacher.

Lesson length is assumed to be one hour.

Learning Objectives for the lesson

	Objective 1
	Consolidate students learning about gender representation

	Objective 2
	Develop students skills in interpreting and using sociological studies

	Objective 3
	Identity representations in the media

	Objective 4
	Develop students ability to reason if representations are stereotypical or not


Recap of previous experience and prior knowledge

Group quiz on representations, studies and theoretical perspectives
Content

	Time
	Content

	15 minutes
	Recap – thorough recap on the work done up to this point on gender representations in the media – this needs to include questions about how males and females are represented both in the past and in the present. How different theories – such as feminism, postmodernism, Marxism and functionalism would explain these representations.

	5 minutes
	Teacher led explanation of the task – to create a visual essay plan exploring how gender representation has changed and how it remains stereotypical.  Students to use images from magazines, newspapers, examples from TV listings to demonstrate how gender is represented, and if this representation has changed.  Images must also be used to support the sociological studies discussed and theoretical explanations.  Create the plan on A2 paper using images.

	30 minutes
	Divide class into groups of three or four and facilitate this activity – encourage students to divide up responsibility for finding images and contributing to the finished article – encourage all students to taken ownership and demonstrate expectations that they will all be expected to feedback in some way.

	5 minutes
	One group to feedback from their work to the rest of the class


Consolidation

	Time
	Content

	5 minutes
	Teacher led consolidation and explanation that the other groups will feedback next lesson this work could be displayed in the class to remind and reinforce learning.


Sample GCE Lesson Plan: 
GCE Sociology: H581. G673 Power & Control 

Moral Panics – Deviance Amplification

OCR recognises that the teaching of this qualification will vary greatly from school to school and from teacher to teacher. With that in mind, this lesson plan is offered as a possible approach but will be subject to modifications by the individual teacher.

Lesson length is assumed to be one hour.
Learning Objectives for the lesson

	Objective 1
	Consolidate student’s  knowledge of moral panic

	Objective 2
	Students to identify recent moral panics

	Objective 3
	Students to evaluate a recent moral panic  using Goode & Ben-Yehuda

	Objective 4
	Students to identify the media’s role in these moral panics


Recap of previous experience and prior knowledge

Q & A recap on moral panics – covering the moral panics they discussed in the previous lesson, Cohen’s views on moral panics, stages of a moral panic and brief feedback from 3 or 4 students on the moral panics they researched.
Content

	Time
	Content

	15 minutes
	Teacher led class discussion on a contemporary moral panic in the media and applying the eight stages of a moral panic and evaluating this using Goode & Ben-Yehuda.

	10 minutes
	In groups – students to evaluate a moral panic using Goode & Ben-Yehuda

	5 minutes
	Brief feedback from these groups – randomly selected by teacher to demonstrate how the students have evaluated and used the theory to inform the moral panic

	10 minutes
	In pairs students to create essay style play around the discussion of the media role in creating a moral panic – drawing on examples and theory.

	15 minutes
	Feedback from pairs to teacher and consolidate on the board


Consolidation

	Time
	Content

	5 minutes
	Quick fire questions on what moral panics have existed, the role of the media, role of the public.


Sample GCE Lesson Plan: 
GCE Sociology: H581. G673 Power & Control 

Social Construction of the News – News Values (Galtung & Ruge)

OCR recognises that the teaching of this qualification will vary greatly from school to school and from teacher to teacher. With that in mind, this lesson plan is offered as a possible approach but will be subject to modifications by the individual teacher.

Lesson length is assumed to be one hour.
Learning Objectives for the lesson

	Objective 1
	Consolidate student’s  learning about institutional factors and what impacts on these factors

	Objective 2
	Introduce students to the ideas of newsworthiness and news values

	Objective 3
	Develop students ability to perceive news values and apply them

	Objective 4
	Discuss the implication of different news values for different organisations


Recap of previous experience and prior knowledge

In groups – students to be given one of the five institutional factors – on A3 paper to write down what this institutional factor means, how it impacts on the news, an example from their homework and the role of the state/owners/media professionals in influencing this factor.  Then brief feedback to class.
Content

	Time
	Content

	10 minutes
	Recap

	15 minutes
	Teacher led session introducing students to news values from Galtung & Ruge.  Students to make notes of news values and definitions and why these are important. – Give students a handout that supports the teaching.

	5 minutes
	Class discussion over why different media organisations may have different news values – think about role of the owners, professionals and audience needs

	15 minutes
	Watch two clips of the news from different channels – possible BBC1 and Channel 4.  Ask students in pairs to identify the news values that they can see and the institutional factors that have shaped the choice of stories.

	10 minutes
	In groups identify three key news values from the front of a tabloid, mid-market and broadsheet newspaper. – Teacher to facilitate activity – students to make notes onto handout table


Consolidation

	Time
	Content

	5 minutes
	Question and answer – institutional factors and news values.


Sample GCE Lesson Plan: 
GCE Sociology: H581. G673 Power & Control 

Ownership and Control of the Media – key trends and consequences

OCR recognises that the teaching of this qualification will vary greatly from school to school and from teacher to teacher. With that in mind, this lesson plan is offered as a possible approach but will be subject to modifications by the individual teacher.

Lesson length is assumed to be one hour. 

Learning Objectives for the lesson

	Objective 1
	Students to examine the trends in the ownership of the media

	Objective 2
	Students to discuss the consequences of the trends in ownership of the media

	Objective 3
	Students to identify key media companies and their role in the ownership of the media


Recap of previous experience and prior knowledge

Question and answer session recap on key positions within the media, trends in media ownership – check students knowledge of key terms such as Horizontal & Vertical Integration, growth, mergers, trans-national ownership, diversification

Content

	Time
	Content

	10  minutes
	Teacher led session on key trends (mergers, growth, trans-national ownership) in the media – 

· Explanation of the differences between these trends

· Consideration within class to examples of companies that demonstrate the trends.

	20 mins
	Teacher to divide class into groups of 3 or 4.  Give out a world map to each group, and details of a trans-national company (e.g. News Corp, Virgin, AOL)

Using a world map 

· In groups students to plot where the trans-national companies they have been given are based.

· Where their subsidiaries are based.  

· The global reach these companies have

· Consideration in groups of the consequences of these companies.

· Groups to feedback to the rest of the class from this exercise.

	10 mins
	· On the same world map students to plot where a smaller company exists and consider how there is a power imbalance and inequality of media flow. 

	15 minutes
	Teacher to consolidate the discussion and feedback that has taken place – focus on the potential positive and negative effects of trans-national companies and the power and control these factors and trends have over the global media.

Students to make notes into a table format showing positive and negative implications of trends in ownership and global media companies. – erosion of local cultures, two way flow of information, technology development, inequality of access, information, Western domination, Media Imperialism.

	
	Set homework task – answer the following question:  Discuss if trans-national ownership is a positive or negative trend. Exam questions as demonstrated by OCR materials.


Consolidation

	Time
	Content

	5 minutes
	Quick fire recap on trends and key media trans-national companies.


Sample GCE Lesson Plan: 
GCE Sociology: H581. G673 Power & Control 

The Changing Patterns of Political Action:  Postmodernist & Globalisation explanations

OCR recognises that the teaching of this qualification will vary greatly from school to school and from teacher to teacher. With that in mind, this lesson plan is offered as a possible approach but will be subject to modifications by the individual teacher.

Lesson length is assumed to be one hour.
Learning Objectives for the lesson

	Objective 1
	Demonstrate prior learning of Marxist, Feminist and Pluralist ideas



	Objective 2
	Understand Postmodernist & Globalisation explanations of the changing patterns of Political Action

	Objective 3
	Evaluate these explanations drawing on other theories


Recap of previous experience and prior knowledge

· Recap on Marxism, Feminism & Pluralism.  Class divided into three groups with a theory on a separate whiteboard, or A2 paper.  Each group to be given two minutes to write on this paper / board as much as they can remember about each theoretical explanation on political action – then move to the next theory.
Content

	Time
	Content

	15 minutes
	Teacher led consolidation of the Postmodernist and Globalisation explanations of the changing patterns of Political Action.  Use of power-point, whiteboard or OHP, students to make notes onto gapped handout for their file.

	15 minutes
	Pair work to consolidate students’ understanding.  Three card trick activity – the name of the theory, theorist and explanation that students have to match up.

	10 minutes
	Extend the above exercise by adding two additional cards per theory – with an evaluation on  (strengths and weaknesses)


	Time
	Content

	10 minutes
	Feedback from pairs to the class – teacher to feedback onto whiteboard.

	10 minutes
	Teacher led class discussion around an essay plan that would be applicable for exam style question – teacher to write onto board and students to make notes.


Consolidation

	Time
	Content

	10  minutes
	Short answer test preparation for next lesson to consolidate learning of this area.


Sample GCE Lesson Plan: 
GCE Sociology: H581. G673 Power & Control 

Sociology of Power and Politics:  G673

Political ideologies and their relationship to political action

OCR recognises that the teaching of this qualification will vary greatly from school to school and from teacher to teacher. With that in mind, this lesson plan is offered as a possible approach but will be subject to modifications by the individual teacher.

Lesson length is assumed to be one hour. 

Learning Objectives for the lesson

	Objective 1
	Understand the aims of a variety of Political ideologies

	Objective 2
	Outline examples of Political action  taken by each ideology

	Objective 3
	Apply examples of and result of political action taken by each group


Recap of previous experience and prior knowledge

· Question and answer recap on theories previously discussed. 

Content

	Time
	Content

	5 minutes
	Teacher led introduction to ideology and Political ideologies 

	30 minutes
	Students to be divided into 5 groups and each given a Political ideology to research: Students will be provided with resources and will also be encouraged to use their knowledge of current affairs.

Ideologies Include:
· Conservatism/Neo/New Right

· Liberalism

· Marxism/Neo

· Feminism

· Anarchism

Each group to summarise the following criteria: 

· The main aim of the ideology

· What type of Political action

· Examples and results of action

· Teacher to facilitate

	Time
	Content

	20 minutes
	Group feedback- Each group will approach the whiteboard and complete the preset table with the listed criteria. Other students will complete a summary table on each ideology from all the other groups. Each group will answer relevant questions from the teacher and student audience.


Consolidation

	Time
	Content

	5  minutes
	Homework: Students will be given an evaluation handout. They need to complete the handout, applying strengths and weaknesses to each ideology in preparation for a teacher led feedback.


Sample GCE Lesson Plan: 
GCE Sociology: H581. G673 Power & Control 

Sociology of Power and Politics:  G673

Pressure Groups and Social Movements
OCR recognises that the teaching of this qualification will vary greatly from school to school and from teacher to teacher. With that in mind, this lesson plan is offered as a possible approach but will be subject to modifications by the individual teacher.

Lesson length is assumed to be one hour.
Learning Objectives for the lesson

	Objective 1
	Consolidate students knowledge of social movements and pressures groups

	Objective 2
	Understand the difference between social movements and pressure groups

	Objective 3
	Evaluate the effectiveness of methods used by these groups


Recap of previous experience and prior knowledge

· Question and answer on Key definitions of New Social Movements and Old Social movements and identify examples of old and new movements
Content

	Time
	Content

	20 minutes
	Teacher led introduction – give out examples of pressure groups and then divide the class into groups of three or four to discuss the methods these pressure groups use to promote their cause and then discuss the effectiveness of these methods – focusing on the positive and negative impacts that methods can be associated with – emphasis on media coverage and public opinion.

	10 minutes
	Feedback from groups – teacher to consolidate onto whiteboard and draw out any further ideas.

	10 minutes
	Teacher led session giving the students an example of how a particular pressure group is portrayed in the media and coverage of the activities and then highlight how public opinion is formed through this coverage – a good example would be Fathers for Justice campaign – look at clips of TV & newspaper coverage


	Time
	Content

	15 minutes
	Teacher to give out clips from media coverage, newspaper articles and magazine articles for different pressure groups to each group of students, these groups to discuss how these pressure and social movements are represented. – Groups to be prepared to feedback to the class next lesson.


Consolidation

	Time
	Content

	5  minutes
	Matching cards – the teacher to hold cards that have images of methods used and the students in pairs to hold up the appropriate card with a consequence of these methods on.


Sample GCE Lesson Plan: 
GCE Sociology: H581. G673 Power & Control 

Sociology of Power and Politics:  G673

The nature and distribution of political power in society:  Lukes 3 dimensions of power
OCR recognises that the teaching of this qualification will vary greatly from school to school and from teacher to teacher. With that in mind, this lesson plan is offered as a possible approach but will be subject to modifications by the individual teacher.

Lesson length is assumed to be one hour.
Learning Objectives for the lesson

	Objective 1
	Understanding of Lukes 3 dimensions of power

	Objective 2
	Understand the context in which this idea evolved

	Objective 3
	Identify who benefits from decisions taken

	Objective 4
	Apply knowledge to recent decisions made by the government.


Insert Recap of previous experience and prior knowledge

· Institutions and levels of power the institutions have – students to be given on card a name of an institution – they need to identify what it is and then form a line showing where in the rank order of power they would lie.
Content

	Time
	Content

	15 minutes
	Teacher led session on Luke’s 3 dimensions of power – this is to include how this evolved (Bachrach & Baratz & the pluralist view of power), and who benefits from decisions taken in the long term.  Students to make their own notes on this.  

	10 minutes
	Students to discuss in pairs criticisms of this approach.  Teacher facilitation

	10 minutes
	Teacher to lead feedback from pair discussion and include key critics (Benton & Hindess) onto whiteboard


	Time
	Content

	10 minutes
	Teacher to give an example of a recent decision and who benefits and then to give out examples of recent decision made by the government to groups of three or four and these groups to discuss the underlying reasons for these decisions and evaluate who really benefits in the long term.

	5 minutes
	Feedback from groups who benefits a majority of the time and use this to reinforce Lukes approach.


Consolidation

	Time
	Content

	10  minutes
	Summary table to be completed on Lukes 3 dimensions of power, criticisms and examples to support it.


Other forms of Support

In order to help you implement the new Sociology specification effectively, OCR offers a comprehensive package of support. This includes:

OCR Training
Get Ready…introducing the new specifications
A series of FREE half-day training events are being run during Autumn 2007, to give you an overview of the new specifications.

Get Started…towards successful delivery of the new specifications

These full-day events will run from Spring 2008 and will look at the new specifications in more depth, with emphasis on first delivery.

Visit www.ocr.org.uk for more details.

Mill Wharf Training

Additional events are also available through our partner, Mill Wharf Training. It offers a range of courses on innovative teaching practice and whole-school issues - www.mill-wharf-training.co.uk. 

e-Communities
Over 70 e-Communities offer you a fast, dynamic communication channel to make contact with other subject specialists. Our online mailing list covers a wide range of subjects and enables you to share knowledge and views via email.

Visit https://community.ocr.org.uk, choose your community and join the discussion!

Interchange

OCR Interchange has been developed to help you to carry out day to day administration functions online, quickly and easily. The site allows you to register and enter candidates online. In addition, you can gain immediate free access to candidate information at your convenience. Sign up at https://interchange.ocr.org.uk
Published Resources

OCR offers centres a wealth of quality published support with a fantastic choice of ‘Official Publisher Partner’ and ‘Approved Publication’ resources, all endorsed by OCR for use with OCR specifications.

Publisher partners

OCR works in close collaboration with three Publisher Partners; Hodder, Heinemann and Oxford University Press (OUP) to ensure centres have access to:

· Better published support, available when you need it, tailored to OCR specifications 

· Quality resources produced in consultation with OCR subject teams, which are linked to OCR’s teacher support materials

· More resources for specifications with lower candidate entries

· Materials that are subject to a thorough quality assurance process to achieve endorsement

The publisher partnerships are non-exclusive with the GCE Sciences being the only exception.  Heinemann is the exclusive publisher partner for OCR GCE Sciences.

Heinemann is producing the following resources for OCR GCE Sociology for first teaching in September 2008 [publication – Spring 2008]
A2 Student Book  Carole Waugh, Viv Thompson & Helen Robinson  ISBN: 978-0435806941

A2 Planning and Delivery Pack with CD ROM  ISBN: 978043580741
Approved publications

OCR still endorses other publisher materials, which undergo a thorough quality assurance process to achieve endorsement.  By offering a choice of endorsed materials, centres can be assured of quality support for all OCR qualifications.

Endorsement

OCR endorses a range of publisher materials to provide quality support for centres delivering its qualifications. You can be confident that materials branded with OCR’s “Official Publishing Partner” or “Approved publication” logos have undergone a thorough quality assurance process to achieve endorsement. All responsibility for the content of the publisher’s materials rests with the publisher.

These endorsements do not mean that the materials are the only suitable resources available or necessary to achieve an OCR qualification. Any resource lists which are produced by OCR shall include a range of appropriate texts.
= ICT Opportunity 


This icon is used to illustrate when an activity could be taught using ICT facilities.





= Stretch & Challenge Activity 


This icon is added at the end of text when there is an explicit opportunity to offer


Stretch and Challenge.





= Innovative Teaching Idea


This icon is used to highlight exceptionally innovative ideas.
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