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General Marking Guidance

e All candidates must receive the same treatment. Examiners must
mark the first candidate in exactly the same way as they mark the
last.

e Mark schemes should be applied positively. Candidates must be
rewarded for what they have shown they can do rather than
penalised for omissions.

e Examiners should mark according to the mark scheme not according
to their perception of where the grade boundaries may lie.

e There is no ceiling on achievement. All marks on the mark scheme
should be used appropriately.

e All the marks on the mark scheme are designed to be awarded.
Examiners should always award full marks if deserved, i.e. if the
answer matches the mark scheme. Examiners should also be
prepared to award zero marks if the candidate’s response is not
worthy of credit according to the mark scheme.

e Where some judgement is required, mark schemes will provide the
principles by which marks will be awarded and exemplification may
be limited.

e When examiners are in doubt regarding the application of the mark
scheme to a candidate’s response, the team leader must be
consulted.

e Crossed out work should be marked UNLESS the candidate has
replaced it with an alternative response.



Section A - Question 1 (translation) into assessed language

This task is a points-based mark scheme in which 1 mark is given for each correct
individual section of language. A correct translation is provided in a grid, which also
outlines the alternative translations that will be accepted or the translations to be
rejected. Marking principles for error tolerance with examples are given directly above
the grid.

Marking principles

Soft signs: non-grammatical soft sign errors are tolerated, for example Tonko rather
than Tonbko, unless they cause ambiguity (for example kynuT rather than Kynutb).

Spelling: non-grammatical misspellings are tolerated, for example packasaTtb rather
than pacckasaTtb, as long as they are not ambiguous (for example TowHo rather than

TOYHO) or in the wrong language.

Verb endings must be correct and will not be classed as spelling errors.

Adjective and noun endings must be correct and will not be classed as spelling errors.

Accept any appropriate alternatives that do not already appear in the
‘Acceptable answers’ column.

Sect | Text Correct answer Acceptable Reject Mark
ion answers
1 St Petersburg is | CankT-MNeTepbypr CuuTatoT, 4To CaHkT- (1)
considered cumnTaeTcs CaHkT- MeTepbypr
MeTepbypr eCcTb
2 one of the most | 0AHMM U3 caMbix OAMH U3 CaMbIX | OAHOM 13 (1)
polluted cities 3arpsA3HEHHbIX 3arpsA3HEHHbIX caMbIX
roponos ropoaos 3arps3HEHHbIX
ropoaos
3 in the world. B Mupe. Ha cBeTe. B MMPp. (1)
4 In a survey, B onpoce 77% B oaHoM B onpoce 77% | (1)
77% of Xutenem onpoce 77% XUtenm
residents nwogen,
KOTopble TaM
XUBYT,
5 said that they CcKasanu, 4YTo OHMU cKasanu, 4To roBOPST, 4TO (1)
are very o4YeHb 6ecrnoKosTCA | OHU CUABHO OHW OYeHb
worried BOJTHYIOTCSI 6ecnokosTcs
6 about the effect | 0 BAMSHWM rpsA3HOro | U3-3a BAMSIHUA | O BAUSIHUE (1)
of dirty air BO34yXa rpsi3HOro rpsi3HOro
BO34yXa BO34yXa
7 on their health. | Ha cBO& 380poBbE. Ha 340poBbe. Ha (1)
3paBOOXPaHeH
ne.
8 The cause of MpuyrHa npobnemsbl | MpuunHa 3TOMN MpnynHa (1)
the problem npobnemsl npobnemori




9 is obvious: oyeBUAHa: oyeBMAHaN: OYEBUAHbIM: (1)
10 exhaust gases BbIXJIOMHbIE ra3bl N3 | BbiIGpOCHI 13 BbIXJIOMHbIE (1)
from the cars MaLlUWH, MaLUWH, rasbl U3
MaLUMHbI,
11 that are KOTOpble Be3ae Ha KoTopble KoTopble (1)
everywhere on | ynuuax ropoga. noBcoAy Ha Be3je Ha
the city’s yavuax ropoga. | yavue ropoga.
streets.
12 The good news | Xopowmne HOBOCTM B | XopoLluas Xopouwne (1)
is that TOM, 4TO HOBOCTb B TOM, | HOBOCTM €CTb,
yTOo yTOo
13 the President Mpe3naeHT Mpe3naeHT Mpe3naeHT (1)
has proposed npeanoXwua HOBble npeanaran npeanoxuna
new measures, | Mepbl, HOBble Mepbl, HOBble Mepbl,
14 such as a small | Takune, kKak HanpuMmep, HanpuMmep, (1)
part of the city | MmaneHbkas yacTb ManeHbKUmn ManeHbKUM
centre LeHTpa ropoaa, parioH B LEeHTpe | palioH Ha
ropoaa, LeHTpe
ropoaa,
15 where only cars | rae Tonbko roe ToJ1bKo raoe ToNbKo (1)
MaLlMHBbI, aBTOMOb6MNMK, MallunHa,
16 that do not KOTOpble He He KOTOpbIe He (1)
cause much Bbl3bIBAlOT MHOIO Bbl3biBaloLME Bbl3bIBAKOT
pollution 3arpsasHeHus, MHOIro MHOIO
3arps3HeHus 3arpsa3HeHuto,
17 will be allowed. | 6yayT paspelleHsbl. paspelleHobl. 6yayTt (1)
paspeLleHo.
18 However, in OpaHako, 4YTobbI OpHako, utobbl | OgHako, (1)
order to yAyylWnTb YNyulWnTb yTOb6bI
improve the OKpY>KaloLLyo 3KOJI0Tnto, YAYYLWKUTb
environment, cpeay, oKpy>xatoLias
cpeaa,
19 better public Nydlwine cucTemsl nydwwue nyduwe (1)
transport obuwecTBeHHOro CUCTEMBI CUCTEMBI
systems TpaHcnopTa ropoackoro ob6LecTBeHHOr
TpaHcnopTa 0 TpaHcnopTa
20 will also be TaKxe TaKXe HYXHbI TaKxe (1)
needed. noTpebytoTcs. 6yayT. notpeboBaTs.
Total

(20)




Sections B and C, Questions 2 to 11 (written response to works)

There are three levels-based mark grids to be applied to each individual essay that
makes up the written response to works. The mark grids are:

e critical and analytical response (AO4)
e range of grammatical structures and vocabulary (AO3)
e accuracy of language (AO3).

General guidance on using levels-based mark schemes

Step 1 Decide on a band

e First, you should first consider the answer as a whole and then decide which
descriptors most closely match the answer and place it in that band. The descriptors
for each band indicate the different features that will be seen in the student’s answer
for that band.

e When assigning a level you should look at the overall quality of the answer and not
focus disproportionately on small and specific parts of the answer where the student
has not performed quite as well as the rest. If the answer covers different aspects of
different bands of the mark scheme you should use a ‘best fit" approach for defining
the level. You should then use the variability of the response to help decide the mark
within the level, for example if the response is predominantly band 5-8 with a small
amount of band 9-12 material, it would be placed in band 5-8 but would be awarded
a mark near the top of the band because of the band 9-12 content.

Step 2 Decide on a mark

e Once you have decided on a band you will then need to decide on a mark within
the band.

e You will decide on the mark to award based on the quality of the answer; you will
award a mark towards the top or bottom of that band, depending on how students
have evidenced each of the descriptor bullet points.

¢ You will modify the mark based on how securely the trait descriptors are met at
that band.

e You will need to go back through the answer as you apply the mark scheme to clarify
points and assure yourself that the band and the mark are appropriate.



Critical and analytical response (AO4)

This mark grid assesses students’ ability to respond critically and analytically to the aspect
of the literary work or film outlined in the question. To provide a critical and analytical
response students should select relevant material, present and justify points of view,
develop arguments, draw conclusions based on understanding and evaluate issues, themes
and cultural and social contexts.

This grid should be applied twice, once for each essay individually.

When deciding how to reward an answer, you should consult this mark grid as well as the
indicative content associated with each question. Indicative content contains points that
students are likely to use to construct their answer. It is possible for an answer to be
constructed without mentioning some or all of these points as long as students provide
alternative responses that fulfil the requirements of the question.

Marks | Description

0 No rewardable material.

1-4 ¢ Points of view relating to issues/themes/cultural or social contexts are
presented with simplistic justification limited interpretation with frequent
misunderstanding or confusion; any evidence from the work
is descriptive.

e Limited ability to form arguments or draw conclusions.

e Response relates to the work but limited focus on the question.

5-8 e Points of view relating to issues/themes/cultural or social contexts are
presented, with attempts made at interpretation but they occasionally
show misunderstanding or confusion; evidence selected from the work
for justification is occasionally appropriate but often descriptive.

¢ Arguments are made but with inconsistencies; conclusions are drawn but
do not fully link to arguments.

e Response relates to the work but often loses focus on the question.

9-12 e Critical analysis of issues/themes/cultural or social contexts is evident in
relation to particular aspects of the question, with some appropriate
interpretations and points of view, sometimes justified by appropriately
selected evidence from the work.

e Logical arguments are followed through on particular aspects of the
question, occasionally detailed and with linked conclusions; some points
are made without exploration.

e Response is relevant to particular aspects of the question, occasional loss
of focus.

13-16 e Critical analysis of issues/themes/cultural or social contexts is frequently
demonstrated, with some convincing interpretations and points of view,
predominantly justified with appropriately selected evidence from
the work.

e Generally detailed, logical arguments are made, with some persuasive
conclusions that mostly link together.

e Predominantly relevant response to the question.

17-20 e Critical analysis of issues/themes/cultural or social contexts is
demonstrated through convincing interpretations and points of view,
consistently justified with appropriately selected evidence from the work.

e Detailed, logical arguments and conclusions are made that consistently
link together.

e Relevant response to the question throughout.




Range of grammatical structures and vocabulary (AO3)

e This mark grid assesses students’ ability to use a range of grammatical structures and
vocabulary in order to produce articulate written communication with a range
of expression.

e This grid should be applied twice, once for each essay individually.

Marks Description

0 No rewardable language.

1-4 e Limited variation of straightforward grammatical structures with much
repetition, producing writing that is often restricted and stilted.

e Limited range of vocabulary resulting in repetitive expression.

e Limited use of terminology appropriate to literary and cinematic
analysis.

5-8 e Occasional variation in use of mostly straightforward grammatical
structures, infrequent use of complex language, producing writing that
is sometimes stilted.

e Vocabulary is mostly high frequency with occasional variation,
expression is frequently repetitive.

e Occasional use of terminology appropriate for literary and cinematic
analysis.

9-12 e Some variation in the use of grammatical structures, including some
recurrent examples of complex language; sections of articulate writing
with occasionally stilted phrasing.

e Some variation in use of vocabulary, resulting in variation of
expression but this is not sustained.

e Some use of terminology appropriate for literary and cinematic
analysis.

13-16 e Frequent variation in use of grammatical structures, including different
types of complex language, producing writing that is articulate
throughout the majority of the essay.

e Frequently varied use of vocabulary, resulting in regular variation of

expression.
e Frequent use of terminology appropriate for literary and cinematic
analysis.
17-20 e Consistent variation in use of grammatical structures, including in use

of complex language, producing consistently articulate writing.

e Consistently varied use of vocabulary, allowing ideas to be conveyed in
a variety of different ways.

e Consistent use of terminology appropriate for literary and cinematic
analysis.




Additional guidance

Variation of vocabulary and grammatical structures: the traits in the mark grid
differentiate between the variation of grammatical structures and vocabulary used by
students. Examiners should judge in which mark band to place students and which mark
to award, based on the effect that the variety of grammatical structures and vocabulary
has on the quality of the communication; the wider the variety, the more articulate the
communication will become (see definition of articulate below).

Examples of a variety of grammatical structures and vocabulary are: a selection of
different verbs, tenses, adjectives, vocabulary (including to express literary and
cinematic analysis (see further detail below), complex language (see definition below) for
a variety of purposes, including to present and justify points of view, develop arguments,
draw conclusions based on understanding.

Articulate: articulate communication is fluent, effective and coherent as students
control/manipulate the language to say what they want to say rather than what they can
say, for a number of different purposes. If students are restricted to what they can say,
they may not be able to express themselves for all purposes, for example to develop
arguments.

Terminology for literary and cinematic analysis: vocabulary for critical analysis
according to the work being studied, for example ‘plot’, ‘character’; figures of speech
such as ‘metaphor’, ‘similes’; to describe theme and style such as, ‘camera technique’,
‘hand-held camera’, ‘use of black and white’, ‘first person narrative.’

Complex language is considered to include the following:

e appropriate sequence of tenses in reported speech/indirect statements

e passive voice

e subjunctive mood

e use of relative pronouns

e using extended sentences to express abstract ideas/convey justified arguments that
require a range of lexis and structures, for example conjunctions and pronouns

e using synonyms and a variety of expressions to say things in different ways

e all grammar and structures included in the grammar list that are specific to A Level.

Straightforward language is considered to be:

e simple sentences with limited linking of sentences and clauses
e high-frequency grammatical structures and vocabulary.



Accuracy of language (AO3)

e This mark grid assesses students’ ability to apply grammar and syntax accurately.
e This grid should be applied twice, once for each essay individually.

Marks Description

0 No rewardable language.

1-2 e Limited sequences of accurate language, resulting in lapses
in coherence.
e Errors occur that often prevent meaning being conveyed.

3-4 e Some accurate sequences of language resulting in some
coherent writing.

e Errors occur that sometimes hinder clarity of communication and
occasionally prevent meaning being conveyed.

5-6 e Frequent sequences of accurate language resulting in generally
coherent writing.
e Errors occur that occasionally hinder clarity of communication

7-8 e Accurate language throughout most of the essay, resulting in mostly
coherent writing.
e Errors occur that rarely hinder clarity of communication.

9-10 e Accurate language throughout, resulting in consistently
coherent writing.
e Any errors do not hinder clarity of communication.

Additional guidance

Errors: students are not expected to produce perfect, error-free writing in order to
access the top band as errors are also made by native speakers. The mark grid
describes the frequency of errors and the impact that errors have on coherence.

Errors that do not hinder clarity:

e errors that do not affect meaning, for example gender, adjectival agreements

¢ infrequent errors that do not distract the reader from the content and which result in
coherent writing.

Errors that hinder clarity:

e errors that make writing difficult to understand immediately (even if the meaning is
eventually understood)/errors that force readers to re-read in order to understand
what is meant, for example inappropriate tense formation, mismatch of subject and
the possessive adjective

o frequent errors hinder clarity as they will distract the reader from the content of
the writing.

Errors that prevent meaning being conveyed:

e errors that mean the reader cannot understand the message

e errors that convey the wrong message

e errors that make it unclear who is carrying out the action, for example using the
incorrect person of the verb

¢ mother-tongue interference.

NB: these are examples only and do not constitute a finite list.



Indicative content

Indicative content is not exhaustive. Students should be rewarded for any valid response
and may draw on a range of relevant examples from the work.

Question Indicative content
number

2(a) lNMukoBas gama (AnekcaHpap MNMyLwWKuH)
Students may refer to the following in their answers.

There are a number of scenes in Pushkin’s story that best help us to
understand the character of Germann.

e At the start of the story, we see Germann watching the other
officers play cards. At first he refuses to gamble, but once he is
told by Tomsky about the secret of the three cards, his attitude
towards gambling and money begins to change, e.g. he had
previously lived by the mantra of his own ‘three cards’ (thrift,
moderation and hard work) but begins to become obsessed with
finding out the secret and winning money, whereas he had
previously never played cards but simply watched the others play.

e Later in the story, we see Germann’s new-found ruthlessness as
he seeks to learn the secret of the three cards at all costs, e.g. he
sends Lizaveta Ivanovna love letters seeking to ingratiate himself
with her and gain access to the Countess’s house at night. The
scene where Germann threatens the Countess with a pistol, and
she dies of fright, also shows how far Germann is prepared to go
to find out the secret.

e At the end of the story, the picture of Germann having gone mad,
repeating ‘three, seven, ace’ to himself shows us how far he has
come from the opening of the story, e.g. it is made clear to the
reader the consequences of an obsession such as the one that he
has developed.




Question Indicative content
number
2(b) lNMukoBas gama (AnekcaHpap MNMyLwWKuH)

Students may refer to the following in their answers.

The theme of madness could be considered the most important theme in
Pushkin’s story. It is Germann’s apparent madness as a result of his
obsession with the secret of the three cards that is the central warning to
the reader.

e Madness could be considered the central theme because it can
affect those who seem sane at first, e.g. at the start of the story,
Germann is a model of sanity. He is reserved and ambitious,
watches others gamble but does not do so himself, and is not
willing to risk his moderate means.

e Madness is central because it lurks within Germann’s character
and then comes to the surface fully as the story goes on, e.g. on
hearing of the secret of the three cards, Germann becomes
obsessed, disregards his previous reliance on ‘thrift, moderation
and hard work’ and seeks to find out the secret and make his
fortune. As the story progresses, Germann becomes increasingly
‘mad’, perhaps even seeing an apparition of the Countess and
seeing the card in front of him move. At the end of the story, he
is shown as completely mad, muttering the ‘secret’ of the three
cards to himself.

e On the other hand, the most important theme in the story could
be considered to be the role of mysticism and supernatural forces,
e.g. without the apparition of the Countess, the events at her
funeral, and the ‘winking’ Queen of Spades, the narrative of the
story would not work. Pushkin is also drawing our attention
throughout the story to the ideas of mysticism that many believed
in at the time.




Question
number

Indicative content

3(a)

PeBuzop (Hukonau Norons)
Students may refer to the following in their answers.

Gogol’s use of language in the play could be seen as an important device
that helps us to understand the characters and the play’s central
message about corruption and moral weakness in society at the time.

The names of the characters are plays on words and often have a
comic effect, e.g. the name Luka Lukich Khlopov is a play on ‘nyk’
(onion), and *xnonatb’ (to slam). The doctor’s surname, Gibner,
sounds German but is also a play on the Russian root ‘rn6’,
meaning ‘death’ or ‘dead’. Most of the characters’ names are
humorous or ironic in this way.

The officials in the town tend to use many colloquial expressions
and slang words, the effect of which is to show them to be
uneducated and unsuited for the role, e.g. ‘o HoBocTu-Ta’. The
mayor’s wife, Anna Andreevna, uses pretentious language as she
yearns for a place in high society, but betrays her vulgar origins
when she rebukes her husband or daughter.

When Khlestakov talks to the officials, he uses an overly formal
and ingratiating style, e.g. ‘nokopHenwe 6narogapto’. This has the
effect of making him also appear comical and actually rather
uneducated, the opposite to his intention.




Question
number

Indicative content

3(b)

PeBuzop (Hukonai Noronb)
Students may refer to the following in their answers.

One of Gogol’s intentions in his play is to draw a comparison between the
provincial town of ‘N’ featured in the play and the capital city, St
Petersburg.

The play is a satire targeted particularly at provincial Russian
society in the 19th Century as shown in the town of '‘N’, e.g. it
throws light on the corrupt and incompetent bureaucracy amongst
local officials, especially in the provinces far from the capital, St
Petersburg, and the moral mediocrity (poshlost’) of life in the
provinces.

The capital city is shown to be seen as a place of sophistication in
the eyes of those living in the town, e.g. the mayor’s wife and
daughter fancy themselves as people who could have the airs and
graces to live there.

Khlestakov, who is mistaken for the government inspector, but is
actually a lowly civil servant, shows the audience that people from
the capital are perhaps not quite what those from the provinces
imagine them to be, e.g. he has lost all of his money playing
cards, he enjoys eating, and we get the sense of a rude,
irresponsible and not particularly intelligent man. When he
realises what has happened, he takes full advantage of the town’s
officials.




Question
number

Indicative content

4(a)

BuwHéBbisi cag (AHTOH YexoB)
Students may refer to the following in their answers.

There are a number of scenes in Chekhov’s play that help us to
understand the differences between the social classes.

At the start of the play, before Ranevskaya arrives from Paris, we
are introduced to Lopakhin and his difficulties with his social
status, e.g. we learn that he is a local businessman who has
become successful, that his feelings for Ranevskaya are mixed
between gratitude for past kindness when his father was a serf on
the estate, and resentment at how condescendingly he is treated
by the family now due to his peasant origins.

When Ranevskaya and Gaev arrive later, we learn about the
different attitudes that those from aristocratic families have, and
how they are not able to face up to the reality of their situation,
e.g. Ranevskaya lends money to a family friend even though she
was living in poverty in Paris, and Gaev dismisses all of Lopakhin’s
idea about how the estate might be saved.

Later in the play, we learn more about the servants on the estate
and their social status, e.g. we learn about Yasha’s ideas about
his own importance, which are very much in contrast to Firs’s
inability to move beyond his sense of duty to the family.




Question Indicative content
number
4(b) BuwHéBbi#i cag (AHTOH YexoB)

Students may refer to the following in their answers.

It could be argued that Chekhov’s portrayal of Lopakhin in the play is
a realistic portrayal of the struggles and successes of a former serf.

e Lopakhin’s portrayal is realistic because many former serfs did
manage to become successful businessmen following the
Emancipation in 1861, and it is believable that this led to
conflict with landowners and aristocrats, e.g. Lopakhin tries to
convince Ranevskaya and Gaev to sell some of their land for
villas, with their interests at heart, but is repeatedly ignored.
He tells them that they are ‘unbusiness-like’ in frustration at
their attitudes.

e It is believable that Lopakhin would be triumphant once he has
purchased the cherry orchard, e.g. he now owns the estate on
which his father and grandfather were serfs. The fortunes of
him and Ranevskaya have now completely reversed, and
arguably there are many examples of aristocratic families
refusing to embrace the new changes in society and thus
falling into poverty at this time.

e On the other hand, it could be argued that the portrayal of
Lopakhin is not realistic because it seems unlikely that he
would act as he does given his emotional attachment to the
family, e.g. he is triumphant when he has bought the cherry
orchard despite having recalled earlier how kind Ranevskaya
was to him as a child.




Question
number

Indicative content

5(a)

OanH aeHb NUBaHa feHuncosnya (AnekcaHap CosmxeHUUbIH)
Students may refer to the following in their answers.

The hardship of life in the Gulag is the central theme of Solzhenitsyn’s
novella, and we see this through the struggles of one day in the life of
the central character, Ivan Denisovich Shukhov.

e The relentless Siberian weather that the prisoners experience
every day is a constant feature of the narrative, e.g. Shukhov
constantly worries about how to keep himself warm, the
prisoners are subjected to body searches in the cold, boots,
mittens and underclothing are highly prized and in constant
demand. We get the sense of the cold and the weather very
clearly from the narrative, and the cold is mentioned on nearly
every page.

e The struggle for and lack of food also comes across very
successfully in Solzhenitsyn’s prose, e.g. Shukhov worries at the
start of the novella about whether he will miss breakfast, we
learn how the prisoners are often short changed in their rations,
and how Shukhov stores part of his ration in his mattress to
avoid theft. Bread is mentioned constantly, and the food parcels
that Tsezar’ receives are contrasted with the meagre rations of
the other prisoners.

e The efforts of the Gulag system to dehumanise the prisoners are
also successfully portrayed in the novella, e.g. the prisoners
have no space to call their own, their names have been replaced
with numbers, and they are abused by the camp guards.




Question
number

Indicative content

5(b)

OanH geHb NBaHa feHuncosnya (AnekcaHap ComxeHUUbIH)
Students may refer to the following in their answers.

The theme of power could be considered one of the most important
themes in Solzhenitsyn’s novella.

The power of the Soviet state is depicted in the novella, e.g.
the prisoners are all in the camp for very long sentences for
what appear to the reader to be relatively minor crimes. The
cold and inhospitable conditions are a feature of the narrative,
and this demonstrates the power that the State had to
dehumanise those who had supposedly committed crimes.

The guards in the camp are shown to be powerful and
unconcerned about the lives of the prisoners, e.g. they subject
the prisoners to inhumane body searches in the cold, restrict
rations without explanation and are unsympathetic when one
of the prisoners is ill. The power shown by individuals who
have the strength of purpose to survive in the kinds of
conditions they faced in the camp is also a key theme of the
novella.

The power that food, or lack of it, has over the prisoners is
clear on nearly every page, e.g. Shukhov worries about
missing meals, conceals part of his ration in his mattress, and
wonders about how Tsezar’ receives such lavish food parcels.
Shukhov understands that he needs to conserve his food and
conserve energy, and we see the power that food has through
the constant reference to it in his thoughts.




Question
number

Indicative content

6(a)

Hepgens kak Hegens (Hatanba BapaHckas)
Students may refer to the following in their answers.

Life for Soviet workers in the 1960s is one of the key ideas depicted in
Baranskaya’s story. The central protagonist, Ol’ga, has a career as a
research scientist and also has to look after her young family and
husband.

Women are shown to have important and highly skilled jobs in
the story, e.g. Ol’'ga’s role as a research scientist requires a high
level of education and involves her working long hours as part of
a team with a high level of responsibility. The State provides
childcare so that women can work, and it is expected that
women do go to work rather than stay at home with children.

Despite this, Ol’ga faces difficulties at work, e.g. she has targets
and deadlines to meet that do not take into account her family
life. She is often late to work due to transport issues, and fears
losing her job because of this. She cannot take time off when
the children are ill and has to use her breaks to shop for the
family as there are no shops in her neighbourhood.

In contrast to this, men’s working lives are shown to be easier
than those of women, e.g. Ol’‘ga’s husband Dima has a similar
job, but has none of the pressures in terms of balancing family
life that she seems to have. He suggests that Ol'ga gives up her
job to look after the family, but she does not want to do this.




Question
number

Indicative content

6(b)

Hepensi kak Hegens (Hatanba BapaHckan)
Students may refer to the following in their answers.

Dima, Ol'ga’s husband in Baranskaya’s story, could be seen to be a
typical Soviet man of the 1960s.

Typically, both men and women worked in full-time jobs in the
Soviet Union, and this is the case with Dima and Ol’ga, e.g.
they both have similar roles as research scientists and both
have targets and deadlines to meet. Dima could be considered
a typical example of a Soviet man because he expects Ol'ga to
look after both him and the children, as well as working similar
hours to him.

Dima could also be considered a typical Soviet man because he
has selfish attitudes to his role within the family, e.g. he asks
Ol'ga to iron his trousers, expects her to look after the children
when they cannot go to the kindergarten because they are ill,
and suggests that he spends a lot of time helping out at home
(that he could spend doing further paid work), where the
narrative seems to suggest that this not the case. Dima also
suggested that Ol'ga have an abortion when she became
pregnant the second time.

On the other hand, it could be argued that Dima is not quite so
typical as he first appears, e.g. he plays with the children,
helps out with Kot'ka’s teacher, and Blonde Lusya describes
him as ‘wonderful’ in contrast to some of the other men
mentioned in the text. Shura’s husband is said to be a drinker,
and the father of Blonde Lusya’s child vanished when he
learned she was pregnant.




Question
number

Indicative content

7(a)

CoHeuyka (JTroaMmuna Ynuukas)
Students may refer to the following in their answers.

It could be that we come to respect Sonechka, the hero of Ulitskaya’s
novella, due to her unrelenting loyalty and steadfastness throughout
the story.

In the first half of the novella, where the family face financial
difficulties, Sonechka is supportive, kind and loyal, e.g. she
stays with Robert Viktorovich despite the fact that she could
return to her family on whom the couple rely for food parcels. As
Robert Viktorovich becomes increasingly distant, she remains
committed to his domestic comfort. She makes sacrifices to
ensure that the family have enough to survive.

As the couple become more prosperous, and Tanya is born,
Sonechka remains loyal, e.g. she remains with Robert
Viktorovich even when he has a public affair with Yasya, the
orphaned Polish woman who comes to live with the family. Even
after Robert Viktorovich’s death, Sonechka is loyal to his
memory. All these qualities mark her out as a fundamentally
‘good’ person who has the welfare of others in mind.

It could be argued however, that we might not respect Sonechka
for other ways in which she behaves in the story, e.g. she and
Robert Viktorovich spoil Tanya, and later, by remaining with
him, Sonechka condones Robert Viktorovich’s affair. Although
she is loyal and kind, it could be argued that she is not helping
her family to develop their own moral compasses.




Question
number

Indicative content

7(b)

CoHeuyka (JTroaMmuna Ynuukas)
Students may refer to the following in their answers.

There are a number of passages in Ulitskaya’s short story that help us
to understand the character of Sonechka’s husband, Robert Viktorovich.

At the start, where Robert Viktorovich proposes to Sonechka, we
learn of his nature, e.g. he proposes to her after asking her for a
book in the library where she works, after only having seen her
for a short time. Robert Viktorovich is shown to be romantic, but
impulsive. He immediately wins her over, and she remains loyal
to him despite his meagre earnings, for many years.

Robert Viktorovich is also shown in several passages in the
novella to be kind and loving towards his daughter, e.g. he buys
her gifts when she asks for them and does not criticise her
liaisons with boys when he finds out about them.

Robert Viktorovich is also shown to have many negative qualities
in some scenes in the novella, e.g. in the passages where we
see his responses to Yasya’s advances, and their subsequent
affair, we learn of his selfishness and disregard for his family’s
happiness. Later in the novella, he often retreats to his studio,
and ends up living there, even though Sonechka remains loyal to
him.




Question
number

Indicative content

8(a)

Kpbinbs (Jlapuca LLlenutbKo)
Students may refer to the following in their answers.

Shepit'’ko uses a range of cinematic techniques to depict the character of
Nadezhda Stepanovna successfully in the film.

Close-ups of her face are often used to illustrate how Nadezhda
Stepanovna is feeling, e.g. when she is walking down the street
and it begins to rain we see how she begins to enjoy acting
spontaneously. In the museum, we see her expression clearly
when she hears the guide talking about her and looks at the
photo of herself.

The film is quiet, with very little use of loud noise or loud
dialogue, e.g. there are many scenes accompanied by gentle
music which could be said to reflect Nadezhda Stepanovna’s
yearning for the past, e.g. the scene where she speaks to Pasha
and then quietly calls after him after he has left. The loudest
scenes are the flashbacks to Nadezhda Stepanovna’s life as a
fighter pilot.

Retrospective episodes (flashbacks) are an important part of the
film’s structure and are used to show us Nadezhda Stepanovna’s
former life as a fighter pilot and the contrast to her current life,
e.g. in the museum she remembers one of her flights fondly and
the sequence where she remembers her former lover, Mitya.
These are shot from her point of view.




Question Indicative content
number
8(b) Kpbinbs (Jlapuca LLlenutbKo)

Students may refer to the following in their answers.

The relationship between Nadezhda Stepanovna and her daughter Tanya
is central to Shepit'ko’s film, and it could be considered positive in some

ways.

Nadezhda Stepanovna clearly cares for her daughter Tanya, and
wants her to be happy, but does not approve of her daughter’s
marriage to Igor’, e.g. she worries that he is an older man and
that the relationship is too ‘carefree’. Nadezhda Stepanovna tries
to give Tanya advice and make suggestions, but this advice is
often rejected.

Tanya also cares for her mother. She is of the opinion that her
mother’s sense of duty in her working life is misguided and that
she should not worry so much about her work, e.g. Tanya tells
Nadezhda Stepanovna to stop worrying about the children at the
college, but Nadezhda Stepanovna replies that she has always
worked for others and not for herself.

It could be argued that the relationship between mother and
daughter cannot be described as positive because the two women
seem unable to agree about anything, e.g. Tanya has none of the
sense of duty to the Soviet state that Nadezhda Stepanovna
personifies. Tanya’s life is carefree and much easier than that of
her mother, and this is a constant source of conflict between the
two women. Nadezhda Stepanovna has also not told her daughter
that she is, in fact, adopted, and this problem preys on her mind.




Question
number

Indicative content

9(a)

YromnéHHble conHyem (Hnkuta MnxankoB)
Students may refer to the following in their answers.

The relationship between Kotov and his daughter Nadya is central to
Mikhalkov’s film, and it can be argued that it portrayed realistically.

The relationship could be said to be realistic because Mikhalkov
himself plays Kotov, and his daughter plays Nadya. This gives the
relationship honesty on screen, e.g. there are many scenes when
the pair seem to be complicit and knowing about others, although
the irony is that Nadya remains innocent to the end of the film
about the fate of her father.

The relationship is also realistic because it is reflective of the way
in which many Soviet parents sought to bring up their children,
e.g. Kotov wants a better future for Nadya and he sees
communism as a way to achieve this. He teaches her to ‘respect
the Soviet motherland’, and as an audience we are drawn to the
parallel between Kotov’s relationship with Nadya, and the
supposed benign paternalism of Stalin towards the Soviet people.

On the other hand, it could be argued that the relationship is not
realistically portrayed, e.qg. it is not believable that Kotov, a
legendary officer, would be so close to his daughter, as he would
not have seen her so often. It is also unrealistic that Nadya would
not have noticed some of the tension between Kotov and Mitya in
the film.




Question
number

Indicative content

9(b)

YromnéHHble conHyem (Hnkuta MnxankoB)
Students may refer to the following in their answers.

There are a number of key scenes in Mikhalkov’s film which give us
information about the character of Mitya. He is a key character because
the narrative revolves around his arrival as an ‘outsider’ and his arrest of
Kotov at Kotov’s family dacha.

Mitya is shown to be fun, lively and quickly slips back in to being
part of the family that he once knew so well, e.g. when he arrives
at the dacha, he pretends to be a blind man, and he later plays
the piano and dances. He immediately wins over Kotov's
daughter, Nadya.

We learn more about Mitya in the scene where he tells Nadya the
fairy tale, e.qg. it is made clear that he still has feelings for Marusia
and that he still considers Kotov to be a rival for his affections.
Later, we learn more of Mitya’s character during the football
scene, when he shows his determination to carry through his
NKVD mission and reminds Kotov of his impending arrest. Kotov
interprets Mitya’s actions as personal revenge because Marusia is
with him.

At the end of the film, we are further reminded that Mitya had
been in an impossible position, e.g. we see him having killed
himself in the bath, a victim himself of Stalin and the system
because he had been forced to carry out the arrest of Kotov.




Question Indicative content
number
10(a) KaBka3zcknii nneHHnk (Cepren boapoB)

Students may refer to the following in their answers.

It could be argued that there are some aspects of the character of Sasha
in Bodrov’s film which could mark him out as a ‘positive hero’.

Despite Sasha’s initial mockery towards Vanya, and his initial
repeated failure to remember Vanya’s name, an affection and
level of trust between the two soldiers develops as the film goes
on, e.g. Sasha becomes protective, offers advice, and the two
discuss their sexual conquests in the scene where they lie on their
backs by the river. During their escape attempt, Sasha kills Hasan
with a rock when Hasan attempts to pull Vanya to the ground.

Sasha’s approach to the young soldier is to try to show him the
reality of their situation, but also to be humorous with him and
perhaps try to support him through the capture and attempt to
escape, e.g. there are some scenes where Sasha instigates
drinking or dancing, and in one scene the two soldiers get drunk
and dance on the roof to the amusement of the Chechens.
Towards the end Sasha is killed in an attempt to escape, and this
perhaps raises his status as a positive hero in the eyes of Vanya
and the audience.

On the other hand, it could be argued that Sasha is selfish and
concerned only with himself at the expense of Vanya, e.g. at the
start he suggests that the commander will buy him out and not
Vanya, he repeatedly mocks Vanya and is shown as uncaring
towards him.




Question
number
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10(b)

KaBka3zcknii nneHHnk (Cepren boapoB)
Students may refer to the following in their answers.

At the centre of Bodrov’s film are a number of developing friendships
and relationships: between the young soldier Vanya and the Chechen
girl Dina, and between the officer Sasha and Vanya.

The conflict between the Chechens and the Russians provides a
background to the developing relationship between Dina and
Vanya, e.g. Dina says that the prisoners have ‘pig’s blood’,
although she notices Vanya early in the film and there is an
obvious tension between the two characters.

The relationship between Sasha and Vanya could represent
love in the face of adversity, e.g. after initially being wary of
each other, after spending time captive together, the pair later
develop a deep sense of trust and respect for each other.
Sasha kills Hasan with a rock to defend Vanya.

After Sasha’s death, the relationship between Vanya and Dina
intensifies as he is held captive alone but is ultimately doomed,
e.g. in the end she realises that they cannot be together or
take the relationship further. This perhaps represents the fate
of many such relationships in times of conflict.




Question
number

Indicative content

11(a)

JleBnacghan (AHppen 3BArMHUEB)
Students may refer to the following in their answers.

It could be argued that the difficulties of life in a small town in provincial
Russia are realistically portrayed in Zvyagintsev’s film.

In the film, local officials, and in particular the mayor, are
depicted as corrupt and self-serving, e.g. the mayor has had a
court order issued for compulsory purchase of the land
belonging to the film’s main character, Kolya. At the start of the
film, it is not clear why the mayor wants to buy the land, but at
the end we discover it has been used to build a new church,
thus suggesting a possible corrupt relationship between the
Orthodox church and local government in the town.

Local institutions are also shown as corrupt or ineffectual, e.g.
when Kolya goes to the courtroom to lodge his appeal, it is
mysteriously deserted and there is therefore no way for him to
submit it officially. When he expresses his rage, he is
imprisoned.

On the other hand, it could be argued that that Zvyagintsev’s
portrayal of a small town in Russia is not a fair or realistic
representation, e.g. the scene in the courtroom where the
judgement is read out in a ‘machine gun’ fashion is almost
comical, and the blatant corruption and collusion between the
mayor and the church could be seen to be exaggerated. One
might suggest that Russian small-town bureaucracy is depicted
almost as writers such as Gogol’ did, in order to point out
failings, but not as a genuine realistic portrayal.




Question Indicative content
number
11(b) JleBnacghan (AHppen 3BArMHUEB)

Students may refer to the following in their answers.

Liliya, Kolya’s wife, could be seen as a victim in Zvyagintsev’s film.

It could be argued that Liliya is a victim because she is treated
poorly by Kolya’s son, Roma, e.g. Roma struggles to accept
Liliya’s authority as Kolya’s second wife, and Roma is shown to
be disrespectful towards Liliya, refusing to do as she says and
swearing at her in front of his father.

The relationship that Liliya has with Kolya is not always a
positive one, e.g. they argue about the role that Kolya’s friend
Dima will play in helping him, and later Liliya has sex with
Dima and they are seen by Roma. Towards the end of the film,
Liliya disappears and it is presumed that she has killed herself.

On the other hand, it could be argued that Liliya is not a victim
but rather she is a woman trying to do her best for her family,
e.g. she works long hours in the fish factory, cooks and cleans
for Kolya and Roma, and is supportive of her husband’s
attempts to fight the compulsory purchase of his land.




