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Introduction
There was a range of quality from the excellent to the less than satisfactory, although 
very few candidates gained only Level 1 or 2 in their responses. Most candidates showed 
a range of knowledge and understanding and the ability to evaluate well, with many 
typical references being made to the standard material (though a good number provided 
more original responses). It was however obvious at times that a specific style or use of 
references had been rote learnt, this being especially apparent in introductions. A large 
number of answers were well rehearsed and although rich in content they were not always 
targeted at the question. This was particularly apparent in question 2(a)(i) where some 
candidates struggled with the specific focus on ‘Compare and contrast’. Most papers were 
legible, but a large percentage of answers were incomplete whilst a surprising number of 
candidates failed to use the spaces in the answer book correctly.

The overall standard showed a further increase on last year’s, suggesting that centres and 
candidates are now confident with the demands of the topics and the questions. It is clear 
that pertinent use of resources has given candidates across the ability range the confidence 
to tackle A2 in an appropriate manner. This has levelled the playing field somewhat 
compared with previous years, with a knock-on effect on grade boundaries.

Philosophy and ethics have continued to be the most popular options, with philosophy still 
holding the edge over ethics. New Testament answers remain the third most prevalent, with 
answers on Islam topics the fourth most popular.  All philosophy questions were equally 
popular whilst Deontology was paramount in the ethics section. Although many candidates 
only wrote one New Testament answer, all were well represented, with Purpose and Conflict 
particularly popular.
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Questio44n 1
1(a) Ontological Argument

There were many very competent responses to this question and a high proportion of 
students were aware of the strengths of the argument especially with regards to Anselm 
& Descartes, but also intellectual use of Plantinga. Other students used a pre-determined 
structure for their essays, usually beginning with Anselm and then Guanilo before moving 
on to Descartes.  This approach did not lend itself to the set question and candidates 
became confused in places when they were tying Guanilo’s critiques to the strengths of the 
ontological argument.  

The answers did not need to cover all of the philosophers described above to achieve level 4 
but were characterised by a detailed exploration of how the arguments chosen contributed 
to the strengthening of the ontological position, rather than a  description of the relevant 
individual's contribution to the discussion.

Weaker answers would often lack the necessary breadth of scope, or the length to 
effectively address the range of issues presented by the question. Answers would describe 
the content of a form of the ontological argument without exploring how this contributed to 
strengthening it as a proof for God. On occasions answers would be inaccurate.

In part (ii) most candidates focused on the ontological argument rather than opting to 
write about the non-existence of God, but the best answers were a delight to read and they 
expertly evaluated the ontological argument in relation to the statement “There is no God”. 

Some answers offered a lengthy interaction with the question, often dealing first with 
critiques of the ontological argument before discussing key critiques of the theistic position. 
A range of scholarly input was taken to inform and advance the argument within the 
question, rather than being repeated to tick a box.

Weaker answers lacked the necessary depth of argument to achieve higher than level 2. 
There would be a brief summary of critiques of the ontological position, although this would 
often be in the form of a brief summary of Guanilo’s opposition without directly answering 
the question at hand.

Some candidates took the opportunity to consider arguments for the non-existence of 
God, particularly drawing on contributions from Marx and Freud. These responses were 
characteristically strong, although in some cases candidates appeared to have gambled 
on a full question on this topic and were not able to provide an answer to part (i) on the 
Ontological Argument.
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An extensive first part of the essay which 
justifies full marks.

Examiner Comments

Including a wide range of scholarly 
contributions has helped this candidate 
keep gaining marks as they write

Examiner Tip



GCE Religious Studies 6RS03 01 11

Question 1
1(b) The argument from religious experience

Candidates were very much at home with this topic and were able to offer very good 
answers though the focus on ‘three fundamental ideas’ left a disparity between the length 
& depth of some answers –for example, some took Swinburne’s Principles of Testimony & 
Credulity as separate ‘fundamental ideas’ whereas other candidates took these principles 
as one. There was also a lack of focus by some candidates in addressing the aspect of 
the question which asked for religious experience as an argument for the existence of 
God. However, the more able candidates tackled this very well and avoided listing types 
of religious experience at the expense of tackling the argument from religious experience. 
Interestingly, there was little use made of Peter Donovan’s article and concepts of intuitive 
knowledge through experience although many candidates must have prepared this for 
6RS04.

The most common features that candidates reported on were the types of religious 
experiences, Swinburne’s principles, the inductive/a posteriori argument for the existence 
of God and the cumulative argument. William James and Swinburne were the most well 
reported scholars with other candidates referencing Hardy, Schleiermacher, Buber, Greeley 
as well as religious experients such as St Teresa, Mohammed, Moses and St Paul. 

In part (ii) some of the best responses were those who examined the alternatives to 
religious experience and evaluated the work of Marx, Freud, Persinger and Dawkins to 
name but a few. It was, however, not necessary to approach the answer from this direction 
and there were also many excellent responses that examined the critiques of religious 
experience rather than focusing on specific alternatives e.g. a psychological explanation. 
On the whole candidates seemed comfortable arguing both sides regarding alternative 
solutions to religious experiences for the existence of God and were able to reach a balanced 
conclusion.
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The candidate has read the question and is aware that they need to identfy fundamental 
ideas of the argument. They have taken an appropriate approach by explaining key concepts 
of religious experience in the first paragraph then chosing the specific feature of validity, go-
ing on to illustrate it by way of William James' study.

Examiner Comments
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Question 1
1(b) The argument from religious experience

Candidates were very much at home with this topic and were able to offer very good 
answers though the focus on ‘three fundamental ideas’ left a disparity between the length 
& depth of some answers – for example, some took Swinburne’s Principles of Testimony & 
Credulity as separate ‘fundamental ideas’ whereas other candidates took these principles 
as one. There was also a lack of focus by some candidates in addressing the aspect of 
the question which asked for religious experience as an argument for the existence of 
God. However, the more able candidates tackled this very well and avoided listing types 
of religious experience at the expense of tackling the argument from religious experience. 
There was little use made of Peter Donovan’s article and concepts of intuitive knowledge 
through experience, although many candidates must have prepared this for 6RS04.

The most common features that candidates reported on were the types of religious 
experiences, Swinburne’s principles, the inductive/a posteriori argument for the existence 
of God, and the cumulative argument. William James and Swinburne were the most well 
reported scholars with other candidates referencing Hardy, Schleiermacher, Buber, Greeley 
as well as religious experients such as St Teresa, Mohammed, Moses and St Paul. 

In part (ii) some of the best responses were those who examined the alternatives to 
religious experience and evaluated the work of Marx, Freud, Persinger and Dawkins, to 
name but a few. It was, however, not necessary to approach the answer from this direction 
and there were also many excellent responses that examined the critiques of religious 
experience rather than focusing on specific alternatives, e.g. a psychological explanation. 
On the whole candidates seemed comfortable arguing both sides regarding alternative 
solutions to religious experiences for the existence of God and were able to reach a balanced 
conclusion.
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Question 2
2(a) Life after death

This question produced some problems for certain candidates which seemed to arise from 
the question asking for ‘compare & contrast’. It was obvious that those who had wanted 
to write their pre-planned essay were confused by the wording, so the task of comparing/
contrasting was often left as an afterthought. Having said that, those more able candidates 
showed some excellent knowledge and understanding about the difference between either of 
the options showing that some centres focus very well on this topic

There was a fairly even representation of both choices from this question (immortality of 
the soul and resurrection, or reincarnation and rebirth). Those who chose the first typically 
discussed Plato, Descartes, Ryle and Hick, and it was good to see that knowledge of key 
biblical material regarding resurrection of the body is much better known and employed. 
Those candidates who chose the second set of alternatives analysed the contextual aspects 
of Hinduism and Buddhism, the key features of the concepts of life after death, and 
references to holy books such as the Bhagavad Gita. There were some opening comments 
from students such as “We were not taught rebirth so I am going to focus on reincarnation,” 
suggesting that with even such a familiar specification, some centres and candidates may be 
taking some risks with regard to which topics they study.

In part (ii) many credible responses were offered and students enjoyed writing about near 
death experiences, Hick’s eschatological verification, and features of remembered lives as 
possible reasons to believe in life after death, whilst challenges to the concept included 
logical and linguistic problems and scepticism from thinkers such as Dawkins and Hitchens. 

2(b) Religious Language

This topic has become much more accessible to candidates and their grasp of the issues 
has become much more certain. Candidates were generally delighted to be able to refer 
extensively to verification and falsification and to make use of their work on A J Ayer’s article 
for 6RSO4. Some very good knowledge and understanding were shown of both 

Ayer & Flew with good use of background to their views from Wittgenstein, Hume & Popper. 
The more versatile candidates also included an examination of Aquinas and analogy in part 
(i) showing how religious language can be partially rejected & the reasons why. 

Answers to part (ii) included a wealth of material, but many candidates took the question 
as an opportunity to talk about the strengths of myth, symbol and language games rather 
than evaluating the issue, so failing to gain the necessary marks for Level 4. A number of 
candidates took the opportunity to respond to the challenges of verification and falsification 
and showed great confidence in dealing with the arguments from R M Hare and Basil 
Mitchell. 

There was some suggestion that many answers were pre-planned, but most candidates were 
able to adapt to and respond to the question. 
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A competent review of resurrection and immortality of the soul. The candidate offers a 
scholarly-based evaluation in part (ii) 

Examiner Comments
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An excellent, full repsonse to the topic. 

Examiner Comments
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Question 3
3(a) Deontology

This is probably the best answered ethics question. There were many very competent 
answers to this. Most were very well done, with almost all candidates very comfortable 
rehearsing the Enlightenment background, summum bonum, good will, duty, a priori 
synthetic, three parts of Categorical Imperative, often with examples. Some brought modern 
Kantian scholars (usually W D Ross) into the AO1, and most were able to bring modern 
scholars somewhere into the answer, whether in AO1 or AO2. A minority of candidates 
focused on Deontology generally with Kant getting little mention; these answers limit 
themselves in terms of breadth of important ideas, focusing mainly on Divine Command 
ethcis, and reach level 4. More formulaic answers on Kantian deontology were improved 
either by detailed answers with a well-researched breadth of understanding of Kant. The 
structure of these answers suggested that students have been very well taught, with many, 
if not most, candidates able to address the question of lasting value in AO2.
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A very strong response showing clear understanding of the principles of deontology, good use 
of technical language and appropriate exemplification.

Examiner Comments
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Question 3
3(b) Natural Moral Law or Virtue Ethics.  This was another popular question, with a wide 
coverage of both topics.  Each subject prompted some formulaic answers amongst the 
weaker students, but there were many erudite answers which explored the contributions 
of a variety of scholars. Some very good answers gave a lot of space to Aristotle (in both 
options, but in Virtue Ethics especially).

Many candidates were able to discuss contemporary moral dilemmas, mostly focusing 
on sexual and medical ethics, where most of the tension is within Natural Moral Law. 
Candidates could benefit further from making use of modern scholars of Natural Moral Law, 
such as Grisez, Finnes, Fuchs and Gula.

Answers on Virtue Ethics were more mixed, many citing modern scholars such as Anscombe, 
Foot, MacIntyre, Hursthouse as well as Aristotle. Most addressed the question of whether or 
not Virtue Ethics can help with ethical dilemmas, some citing specific examples. A few gave 
examples of scholars in action, e.g. Nussbaum on justice and Hursthouse on abortion, but 
these were fewer in number than other exemplary answers for the other ethical theories.

 A neat and clear introduction lays the foundation to a competent essay and wins the 
examiner's confidence.

Examiner Comments
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Question 4
4(a)  Justice, Law and Punishment

Most students answered this question expansively, evaluating a range of teachings on 
justice.  Students answered very differently, with some taking a very broad sweep across 
issues of justice, and some concentrating on issues of punishment, or economics, or Platonic 
and Christian notions of justice, or Hobbes, Mill, Rousseau and the Social Contract.  Some 
formulaic offerings on punishment were challenged by the inclusion of subjectivism to 
produce some thoughtful examples over a range of punishment types.
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Full marks justly awarded to this candidate for an excellent evaluative response.

Examiner Comments
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Question 4
4(b) Ethical Language

These answers show how well-prepared many students are. Some presented superbly 
balanced and well-resourced debates; and even the weaker ones showed relevance and 
awareness of the problems of ethical language. Some wide-ranging visits to versions of 
emotivism were saved for part (ii), though a full range of answers were argued for the 
claim’s refutability.

Many centres have taken on board Examiners’ comments of a few years’ ago, and redressed 
the criticism that not enough acknowledgement was made of the contribution of 'Hume’s 
fork' which underpins the debate. Most candidates addressed the question widely, discussing 
Moore, the open question argument, the naturalistic fallacy, and Ayer’s VP.

In part (ii) candidates tended to choose both Moore’s intuitionism and Ayer’s emotivism to 
discuss how these ideas could be refuted, with many discussing whether they are successful 
or not.  Many acknowledged the difference between Moore and Ayer in terms of objective 
truth.

Question 5
5 (a) The Edicts of Ashoka

This was a popular question, but the reference to the edicts seemed to confuse some 
students. Some candidates read the question literally and tried to recall what was written 
on the edicts. The question asked for ‘significant messages’. The consequence of this 
was that some students found it difficult to provide a substantive answer for (i), but then 
used material suitable for AO1 in AO2. The better responses considered a number of the 
key elements found on the edicts and some chose these knowing they would be making 
reference to them again in AO2. For part (ii) the scholarship was mixed. Some candidates 
explored with great effect the extent to which the edicts made no mention of specific 
Buddhist doctrine. They wanted to argue that Ashoka was using Buddhism as a form of 
social control. Others made reference to the Buddha’s teachings to Sighala, to show that 
Ashoka was using Upaya in these edicts. Others analysed the impact Ashoka’s patronage 
had on Buddhism within India and the region.  

Question 5
5 (b) (i) Pure Land Buddhism

This was not a popular question. Those who did it tended to display a detailed understanding 
of the key emphases of Pure Land. Candidates answered part (ii) with confidence, many 
arguing convincingly that Pure Land and Zen are as far apart as is possible in terms of 
practice, if not philosophy.  
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Question 6
6 (a) Key features of anatta

This was a popular question and the quality of answers improved on previous years. While 
most scripts located anatta within the 3 marks, some simply provided a simple descriptive 
response of each, while others gave a more critical analysis of the relationship between 
the three. For example, some wanted to argue that the key features of anatta necessarily 
involved dukkha and anicca. Some outstanding responses used Nagarjuna to argue that 
anatta has had different emphasis in different traditions. 

The Questions of King Milinda

For part (ii) students used a range of references from King Milinda. Most used the chariot 
analogy. However, the quality of analysis varied considerably. Some weaker responses 
simply retold the analogy and commented on how it provided suitable explanation. Other 
responses provided a deeper analysis of the text. Some students approached it textually 
and explained how the analogy was ‘the answer’ to a specific question, which demonstrated 
ignorance of the Buddhist position. Others wished to take the analogy further and began to 
explore how the parts of the chariot themselves are mere concepts, which led neatly into 
an explanation of emptiness. Others used a range of topics in the text which address the 
“debates about anatta” such as ethical responsibility and identity.
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Question 6
6(b) The Bodhisattva doctrine

This was a popular question and on the whole well answered. In part (i) most students 
focused on similar content, which included the Bodhisattva stages, trikaya, bodhi-citta 
and the centrality of wisdom and compassion. Some students used reference to Atisa’s 
three motivations to draw out the uniqueness of the doctrine. The difference in quality 
was dependent on how students used the material. Better scripts were fluent, displayed 
better analysis and offered greater depth and breadth, demonstrating a sophisticated 
understanding of the doctrine. 

Theravada and Mahayana Buddhism

In part (ii) the better scripts used the Lotus Sutra to explore the question effectively. Many 
students explored the central themes of Ekeyana (one vehicle) and Upaya Kausalya (skill 
in means). They also offered a non-Mahayana perspective, such as the charge that the 
“selfishness” of an arhat is an oxymoron, since by definition an arhat has overcome the 3 
fires.  
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A substantial response to this popular question

Examiner Comments
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Question 7
Q7 (a)  Liberation Theology

Most candidates who did this question provided a good analysis of the key themes of 
Liberation Theology, how it emerged, what it responded to, how it promoted action, and the 
reception it received. Many focused on key teachings as a way of describing its development 
which was done well. Part (ii) was less strong overall but some very good responses in terms 
of political vs theological and practical impact and legacy were still offered.

Ecumenical Movement

Not many chose this option but most answers were clear and systematic. Part (ii)allowed for 
some good responses in terms of impact today, relations with the Roman Catholic Church, 
the work of the ecumenical movement and the World Council of Churches today. 

Question 7
7(b)  Bonhoeffer

It was very pleasing to see almost all candidates selecting three key teachings: costly grace, 
religionless Christianity and Man for others.  Other candidates focused more on Barth’s 
legacy and Christology from a more philosophical perspective, dealing with these teachings 
systematically and avoiding a mere biography or narrative of the bomb plot. Good use of 
scholarship in places focused on the question. Part  Iii) was done very well by a few who 
dealt with the lasting impact of Bonhoeffer in some areas of the world, for example  South 
Africa on apartheid, and debated his role model status in discipleship in terms of his death 
in the context of his time. Others challenged the interpretations of his writing; most were an 
outline of ‘standing up for what you believe in’, but some did this well.

Question 8
8 (a) Trinity

Most candidates did a clear survey of Barth, Rahner, Macquarrie, using terminology well 
but some mixed up key terms. Many began with a context of Patristic debates and the best 
used this to introduce debate in modern thinking, whilst some dealt only with this early 
period, thus not answering the question. The best answers used scholarship and terminology 
well and drew out subtle differences and challenges. Part (ii) saw good debate about the 
centrality of this doctrine, referring in places to atonement and salvation, prayer and 
worship.

(b) Church – insufficient responses on which to comment.
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Question 9
Question 9a(i) Features of the modern expression of Hinduism

Quite a number of students suggested that Dayananda Saraswati took a ‘Hindutva approach’ 
in his thinking and writing. However, the idea that he was a Hindutva thinker is not at all 
accurate. The concept of Hindutva was developed after his death and was not used until 
about fifty years after the foundation of the Arya Samaj. Any association of the thinking 
of Dayananda with the post-partition ‘violent nationalism’, which quite a few students 
mentioned, is the result of inaccurate appropriation of ideas rather than the actual teaching 
of Dayananda or the Arya Samaj.

Sri Sarvepali Radhakrishnan was mentioned by very few candidates. Answers about all three 
thinkers tended to have a little too much emphasis on biography, at the expense of analysis 
of their theology, philosophy, religious praxis or ideals. This was particularly true in terms of 
part ii) of the question. Having said this the standard of most answers given was very high.
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A superb response achieving full marks in both parts.

Examiner Comments
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Question 9
Question 9b)i) Key teachings of Gandhi

In contrast to previous years the answers given for this question tended to concentrate 
on the ideas and philosophy of Gandhi rather than getting lost in irrelevant biographical 
detail. As a consequence the overall standard of answers given to this question was very 
high indeed. Candidates considered a wide range of key teachings, such as satyagraha, 
sarvodaya, aparigraha, lokasangraha, ahimsa, with great skill. The diversity of responses 
was impressive. This was particularly true of discussions concerning the quotation in part ii).

Question 10
10a)i) Interpretations of atman and Brahman

 A range of interesting ways of considering different interpretations of atman and Brahman 
were undertaken. Some concentrated on the early development of Hindu schools such as 
Samkhya, others considered the variety of ideas expressed in the Vedas and Upanishads 
while others leaned more towards a consideration of different schools of Vedantic thinking. 
All of these approaches were valid and some splendid and interesting answers were given. 
An impressive level of knowledge and analysis was demonstrated. Part ii) of this question 
was less well (though not badly) answered. More attention to detail regarding the variety 
of approaches to and means of worship, philosophical understandings of the purpose and 
destiny of the individual, types of sacred text and social ethics, would have enriched the 
responses.

Qu 10(b) Key beliefs from the Bhagavad Gita

 This was a much less popular question. Indeed, only a few candidates tackled part b). 

However, those that did so showed a solid knowledge and understanding of the Bhagavad 
Gita. The analysis of the importance of this text for Hindus in part ii) was very well handled 
by most.
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Question 11
11(a) Differences between Sunni and Shi’ah Islam

i)This was the more popular question of the two and was generally attempted competently. 
Those candidates achieving marks in the higher levels were able to explain the comparisons 
and contrasts between Sunni and Shi’ah well. Other answers reflected an awareness of some 
of these but made reference to them rather than examining them. A few candidates limited 
their answers by only describing the time of the caliphs and the Sunni and Shi’ah split.

ii) Many answers to this part were generally weak. Only a few candidates who achieved 
marks in the  higher levels were able to successfully discuss the view that the differences 
between Sunni and Shi’ah are more significant than their similarities. Many struggled to 
answer the question directly and others repeated examples of differences already given in i) 
without forming a view.
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A very clear and detailed response to part (i)

Examiner Comments
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Question 11
11(b) Modern Muslim state(s)

This was not a popular question and only a few candidates achieving marks in the higher 
levels related their information concerning a modern Muslim state to the actual questions in 
i) and ii).

Question 12
12 (a) Key Islamic beliefs about revelation

i)  This question was not the most popular of the two but was generally answered 
competently with candidates using material from the set texts to good effect. Those gaining 
marks in the higher levels examined the key Islamic beliefs required in i) and used the texts 
to draw out the key issues relating to interpretation of revelation within Islam in ii), whilst 
most weaker scripts were able to demonstrate some knowledge of the set texts.

12(b) Key emphases of Sufism.

i) This was the more popular question of the two and candidates achieving higher marks, 
clearly and fully examined a range of key emphases in Sufism. Weaker answers tended to 
be descriptive and lacked tight focus on the question.

ii) A few candidates used supporting evidence to explain their view of how ‘Sufism enriches 
Islamic belief and practice’ but others did not engage with this part of the question. Some 
agreed or disagreed that Sufism was acceptable to Islam, but did not discuss, as required by 
the question, the view that Sufism enriches Islamic belief and practice.  

Question 13
Insufficient number of answers to provide comment

Question 14
Insufficient number of answers to provide comment

Question 15
Insufficient number of answers to provide comment

Question 16
Insufficient number of answers to provide comment
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Question 17
Q17(a) Kingdom of God or Prologue

 Candidates' responses to the Lucan material were good overall, with students showing 
evidence they had learnt the material well. Answers were broad rather than deep and 
generally covered all the key aspects. The best responses in Luke made broad and judicious 
use of scholarly opinion, used key terms like eschatology and salvation history as well as 
displaying a knowledge of the Jewish background to the teachings of Jesus. The strongest 
answers on the Prologue reflected a confident understanding and deployment of terms like 
Logos, children of God, light and dark, along with replacement theology.

Fewer candidates over-did the ‘scholars’ contribution’ to the theme as in previous years and 
showed more knowledge of the Fourth Gospel and of Jesus himself. The best candidates 
knew the textual sources well and deployed them appropriately. Answers based on Luke 
were ‘shallower’ than those for John although many of the best answers were on Luke with 
some candidates able to unpack four and five key teachings concerning either the KoG or 
the Prologue, showing the required range and depth for higher level writing.

Weaker candidates couldn’t make the connection between the key concepts they had 
outlined from the Prologue in part i to the rest of the Gospel. They began to introduce other 
themes from the rest of the Gospel not linked to the Prologue/KoG. Stronger candidates 
were able to draw connecting lines between the themes of the Prologue/KoG and the rest of 
the Gospel using evidence and examples rooted in the texts themselves. Where candidates 
failed to get into level four it was usually due to an absence of clear evaluative opinions of 
their own based on scholarly contributions.
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Question 17
Q17(b) Purpose of the gospel

Candidates generally gave full and well ordered accounts here for both John and Luke. 
The depth of Lucan answers was somewhat less than for John. Candidates were able to 
demonstrate greater knowledge and depth of ideas and technical vocabulary in relation to 
John than Luke where the ‘tone’ of answers was ‘lighter’. Some candidates found difficulty 
getting out of level two since they didn’t move from narrative description to a statement of 
theological principle. Again the better candidates had the wording of the question clearly in 
focus throughout their answers.

For part (ii) quite a number of candidates here lacked the skill of 'evaluation' and 'weighing 
up' one view against another. They were too often content to ‘list’ the options. The vast 
majority of candidates however did reach level three. For both level three and four a 
balanced conclusion, reflecting a weighing up of the evidence and based on their own 
opinion or on that of scholars, was required but not always present.
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High levels of scholarly knowledge and understanding carry this candidate through 

Examiner Comments
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Question 18
Q18(a) Conflict

Most candidates scored well here whether using Lucan or Johannine material. They knew 
political aspects well, especially details about Pilate’s role in Jesus’ death. Better candidates 
noted that some religious leaders actually supported Jesus, e.g. Nicodemus. Candidates 
showed good knowledge of the Old Testament background in answering this question. Very 
few candidates were able to express a view as to the theological implications of why Jesus 
had to die which had they have done so would have strengthened their responses. 

Most candidates could give at least a basic outline of Pilate’s actions and motives in dealing 
with Jesus. The best candidates were able to ‘consider critically’ the various options and 
come to a reasoned conclusion for themselves. Most candidates made good use of the texts 
but surprisingly not many made much of Pilate’s three declarations of innocence. Rivkin was 
quoted or cited by the stronger candidates and this would have helped weaker candidates to 
get a better mark. 
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A solid answer covering a range of conflict scenarios.
Examiner Comments
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Question 18
Q18(b) Crucifixion and Resurrection

Most candidates knew the details of the crucifixion well. Candidates displayed an impressive 
knowledge of the OT background to the crucixion and to its symbolism. Not many candidates 
reflected knowledge and understanding of the historical details surrounding the crucifixion 
with, for example, few candidates referring to women at the foot of the cross or of the spear 
thrust into Jesus’ side. For the best marks a few candidates only were able to show how the 
evangelists' contribution was distinctive and different from other accounts and why. 

Most candidates were able to explain the significance of the resurrection mostly in terms of 
how it was important to complement the death of Christ as the basis of salvation with some 
going on to explain how it vindicated Jesus’ claims to be the Son of God. Hardly any made 
the connection between the resurrection, the gift of the Spirit and the experience of the 
early church. Many candidates were able to come to a definite conclusion and offer opinions 
of their own based on the evidence of the relevant gospel.
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Paper Summary
Based on the performance on this paper, candidates are advised to:

•	 Be flexible in their approach - don't assume questions will always take exactly the same 
format

•	 Be suitably prepared to be able to write three full length, complete essays

•	 Use scholarship wisely, not for its own sake, but to add something of value

•	 Make clear that they are answering the question as set

•	 Avoid cliches and rote learned material which is not adaptable to the real demands of 
the exam
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Grade Boundaries
Grade boundaries for this, and all other papers, can be found on the website on this link:

http://www.edexcel.com/iwantto/Pages/grade-boundaries.aspx
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