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Introduction
It was a pleasure for examiners to mark candidates' contributions to this paper in 2014. The 
standard of work has risen considerably even over a 12 month period, and is the outcome of 
gradual development over the last few years. Teachers are to be congratulated on preparing 
their candidates so well, and candidates to be praised warmly for rising to the occasion 
in the exam. Some traditionally weak areas have seen real growth in understanding and 
candidates seem far more able to respond in detail and at length.  More candidates are 
making connections between this paper and 6RSO4, which adds real depth to their answers. 
Although the familiar material continued to be used widely, a greater variety of scholars 
were appealed to this year and their work evaluated at a more sophisiticated level.

Philosophy remains by far the most popular option for students to answer on, with ethics 
maintaining its position just behind. The majority of candidates answer two philosophy 
questions and one ethics question. Those who study New Testament frequently choose to 
answer two questions oncr the biblical text, particularly those who study the Fourth Gospel.  
Options and topics which could still see improvement are Luke's gospel (although this on the 
rise), religious language and critiques of religious morality.

A large number of candidates are still using the answer book incorrectly and many still 
using extra sheets of paper for no useful purpose. Centres are encouraged to inform their 
candidates of the correct procedures when using the exam booklet.

Congratulations are in order for a particularly successful year with this paper, suggesting 
that confidence in teaching and learning is at a high level.

Question 01
1(a) The Ontological Argument

This was extremely popular and generally well done. Students had a firm grasp of key 
features such as deductive, analytic, and a priori, and were able to work systematically 
through the subject. Some candidates employed a very good style using key features to 
examine more than one philosopher at a time rather than trawl through in chronological 
order. The standard of the answers has improved with fewer candidates making major 
errors and most candidates knew at least two versions of the argument and were able 
to adapt them to the question. A typical top band three answer for AO1 would contain 
information about Anselm, Descartes, Malcolm and Plantinga but the candidates that stood 
out from the rest were those who were able  to genuinely analyse the distinctive features 
of the ontological arguments. There were still some weak answers and a few outstanding 
ones but, by and large, this question was answered competently if not always excitingly and 
candidates were aware that they needed to address the wording of the question.

Given that this is a complex and subtle argument teachers and candidates are to be 
congratulated on making it accessible and being able to grasp its challenges to produce 
competent responses in exam conditions.

1(b) Religious Experience

Many candidates rose to the challenge of this question very well and recognised the 
implications of the two catalyst quotations. Most chose to interpret them in terms of direct 
and indirect or objective/subjective experience, which worked well. A few candidates 
attributed this to Hobbes, which was not necessary but an impressive surprise. Other 
candidates who were less confident with the wording of the question wrote a broadly 
standard answer on religious experience and attempted to link it with the quotations with 
less success. Some candidates were so keen to use the wording of the question that they 
kept repeating the quotations without relating them to relevant material. However, the 
challenge of the question was recognised by the examiners who were able to credit a broad 
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range of material on religious experience. 

For part two, candidates overwhelmingly either focussed on Swinburne as the theistic 
position, or thinkers such as Freud, Marx and Dawkins for the atheistic alternative. This, 
and use of thinkers from the implication paper at various points in the paper shows that the 
qualification dovetails well in these final exams and students rise to the challenge of making 
that link when encouraged to do so. 

Some pupils gave a superb evaluation, for example, of a psychological critique of religious 
experience whilst other quality answers focused on Marx or Dawkins.

Other candidates took a more traditional route and concentrated on evaluating a pro-
religious experience stance and were able to effectively cite the strengths and weaknesses 
of belief in the persuasiveness of the religious experience argument.
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 A strong response to both parts of 
the question.

Examiner Comments

The candidate has been able to use their 
well learned material to respond to a slightly 
unexpected, but legitimate, question type.

Examiner Tip



10 GCE Religious Studies 6RS03 01



GCE Religious Studies 6RS03 01 11



12 GCE Religious Studies 6RS03 01



GCE Religious Studies 6RS03 01 13



14 GCE Religious Studies 6RS03 01



GCE Religious Studies 6RS03 01 15



16 GCE Religious Studies 6RS03 01

Question 01
1(b) Religious Experience

Many candidates rose to the challenge of this question very well and recognised the 
implications of the two catalyst quotations. Most chose to interpret them in terms of 
direct and indirect or objective/subjective experience which worked well. A few candidates 
attributed this to Hobbes which was not necessary but an impressive surprise. Other 
candidates who were less confident with the wording of the question wrote a broadly 
standard answer on religious experience and attempted to link it with the quotations with 
less success. Some candidates were so keen to use the wording of the question that they 
kept repeating the quotations without relating them to relevant material. However, the 
challenge of the question was recognised by the examiners who were able to credit a broad 
range of material on religious experience. 

For part two, candidates overwhelming either focussed on Swinburne as the theistic 
position, or thinkers such as Freud, Marx and Dawkins for the atheistic alternative. This, 
and use of thinkers from the implication paper at various points in the paper shows that the 
qualification dovetails well in these final exams and students rise to the challenge of making 
that link when encouraged to do so. 

Some pupils gave a superb evaluation, for example, of a psychological critique of religious 
experience whilst other quality answers focused on Marx or Dawkins.

Other candidates took a more traditional route and concentrated on evaluating a pro-
religious experience stance and were able to effectively cite the strengths and weaknesses 
of belief in the persuasiveness of the religious experience argument.

A lovely, long and well understood 
exposition and evaluation of the argument.

Examiner Comments

Full and lengthy answers are essential 
to high grades on most occasions.

Examiner Tip
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Question 02
2a  Life after death

Answers on life after death were much stronger this year, including many very good and 
scholarly answers than previously on reincarnation and rebirth although some suffered 
from repetition of documentary accounts of past lives and insufficient focus on philosophical 
themes such as evidence, identity and coherence. Resurrection was generally well used with 
reference to biblical teaching and Hick’s replica theory. Candidates who chose immortality of 
the soul were able to use Plato, Descartes and Kant with confidence.  Only a few candidates 
did not seem to have enough material to write substantially on one belief only. However, 
some candidates would definitely have gained from thinking more carefully about which 
topic they did in i) as they evidently could have written more on the topic they chose in 
ii) thereby accessing the greater number of marks available for this part of the question. 
Nevertheless, candidates clearly appreciated the need to evaluate in part (ii) and were able 
to draw on broad evaluations of belief in life after death as well as critiques of the chosen 
theories. Overall, a topic which is attracting a higher number of able candidates and for 
which all candidates appear to be much better prepared.
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Another good example of how the candidate 
has ensured that they have a good deal of 
material to reproduce in the exam and the 
time to do it.

Examiner Comments
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Question 02
2b  Religious language

Some candidates clearly wanted to be able to write about the Verification and/or Falsification 
principles in part (i) and so unfortunately skirted around the options outlined in the question 
before settling into part (ii) with more confidence. Candidates who attempted analogy and /
or language games were the most successful, although those with a solid understanding of 
Myth and Symbol produced some impressive material including references to Paul Tillich, D 
F Strauss and Rudolph Bultmann. Most candidates who wrote about analogy were able to 
talk about attribution and proportionality but the strongest students were able to discuss 
remotion and excellence and make reference to the work of Ian Ramsay. 

In part (ii) most students chose verification and the majority were strong answers, although 
when a falsification response did appear it was usually of a very high quality.  It was 
wonderful to see so many candidates writing confidently about Hick, Hare, Braithwaite,  
and Swinburne, along with Hare, Mitchell and Flew.  The potential for overlap between this 
topic and the Ayer article studied in 6RSO4 was fully appreciated by many candidates and is 
doubtless one of the reasons why answers to this topic have consistently improved over the 
last few years.

This candidate is confident with the full 
range of religious language issues which 
has enabled them to gain high marks on 
both parts of the question.

Examiner Comments

With this topic, students cannot risk 
leaving out some areas of religious 
language in order to focus  only on that 
which is their favourite.

Examiner Tip
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Question 03
3(a) Critiques of religious morality

Fewer candidates answered this question than expected, particularly given that last 
year some candidates indicated that they were keen for a full question on this topic. The 
responses were wide ranging in quality. Most students covered Dawkins and the Euthyphro 
Dilemma and frequently conceptual issues were lost with content bulking out the body 
of the essay and veering off into general description. Those students who chose Marx or 
Freud often fared better in this aspect and were able to offer a more technical answer. 
The accessibility of Dawkins’ critique makes it very useful material to offer in response to 
this question, and should not be discouraged from doing so, but often candidates failed to 
evaluate it effectively. The best answers made reference to scholarly refutation of Dawkins 
from McGrath and Tinker, and critiques such as the straw man or cherry picker fallacy. 
Answers to part (ii) tended to rely on personal opinion on the lower end of the scale.
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A full and detailed response to this popular 
ethical theory.

Examiner Comments
Ensure a good balance between parts 
(i) and (ii)

Examiner Tip
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Well learned material which shows a 
solid grasp of the topic.

Examiner Comments
Do not be discouraged from using Dawkins' 
critique. Some teachers are afraid this is not 
appropriate scholarship, but it is part of an 
important ongoing debate.

Examiner Tip
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Question 03
3(b) Ethical theories

The majority of responses were to be found amongst answers to Deontology and Natural 
Moral Law, with Virtue Ethics continuing to be the least popular of the theories, although in 
the hands of an able candidate it fared well. Many weaker attempts to answer Virtue Ethics 
seemed to confuse the theory with Natural Moral Law, and Natural Moral Law with Kantian 
Deontology. As previously, stronger candidates were able to write at length on Deontology 
and Natural Moral Law employing a range of concepts with confidence. Ostensive examples 
are always more effectively used when they are based on real life issues rather than the 
typical hypothetical and rarely observed cases such as that of helping an old lady cross the 
road. The best answers were able to tackle concepts such as a priori synthetic in relation to 
Deontology and real and apparent goods in relation to Natural Moral Law. 

Deontology – These answers were generally of a good standard although there was a 
tendency to launch straight into Kant’s views without establishing the concept of deontology 
first.  In most cases details were well understood and carefully examined.  In part ii) there 
was an interesting variety of critiques of the theory often bringing in aspects of meta-ethics 
to support their ideas.

Natural Moral law – Candidates often introduced their answer with useful reference 
to classical theorists which provided a good basis for development to Aquinas.  There 
were some instances of list-like answers just going through the principles and their 
application.   In part (ii) the candidates often based their critique on the issues of 
homosexuality, infertility and its masculine bias all of which is relevant but sometimes 
unbalanced the response.

Virtue Ethics  - This gave an opportunity for candidates to explore the conceptual issues 
more clearly.  The part (ii) responses were often better as they could offer contrast to 
deontological or teleological theories and were fairly sure of scholarly support.

There was more evidence of pre-prepared answers on ethical theory. One examiner reported 
eight answers consecutive answers on deontology which were almost identical, with the 
same examples, the same turn of phrase and the same structure.  This ensured a good 
standard but did not allow the extra flair which would raise the answer to the highest level. 
Perhaps there is something to be said for giving candidates confidence to produce their own 
responses and developing their own voice in these familiar areas.

Question 04
4(a) Justice, law and punishment

Responses to this question are steadily improving in quality year on year. This was a very 
fair question as it gave candidates the opportunity to connect law and punishment before 
confusing the issue with justice,  although weaker responses were still very descriptive 
of different types of punishment, particularly capital punishment and every day examples 
but stronger responses dealt well with Rawls, Mill and Hobbes. Part (ii) was on the whole 
a mixed response which delivered few surprises if part (i) was weak, but candidates who 
were confident in part (i) were able to extend their discussion effectively in part (ii).  Some 
candidates included so much on justice in part (i) that they had little to add in part (ii) 
and either missed out law or punishment.  The question provided the opportunity for and 
advanced consideration of justice but many candidates were running out of time and were 
not able to develop the ideas fully.  However, those who had the time made some very 
interesting connections.

Q4b) Ethical Language

Some very good responses were found this exam series and once again, this is no longer 
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a last resort question. ‘What is good’ was discussed well, along with the Naturalistic fallacy 
and Intuitionism. There were however many candidates who filled up part (i) with emotivism 
and were left with little to add in part (ii) -  a lesson to be learned here in reading the 
question properly in advance. Intuitionism was not in evidence as much as it could have 
been. In part (ii) other theories were not analysed enough by way of comparison, and 
emotivism was just outlined in the weaker responses. The best responses drew at length on 
Ayer’s approach to emotivism and to critics such as Alastair McIntyre.
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An excellent example of a well 
sustained essay on ethical language, 
fully justifying full marks.

Examiner Comments

This topic is complex and sophisticated and justifies 
an approach that reflects this. Don't attempt to 
oversimplify ethical language issues.

Examiner Tip
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Question 05
5 (a)  Ashoka

This was a popular question, but not answered as well as it has been in previous years. It 
seemed that some candidates were thrown by the focus of the question on the “contextual 
issues surrounding Ashoka and how they influenced his life and work”.  Some candidates 
ignored the question completely and simply wrote biographical detail from Ashoka’s life, 
with little or no attempt to explain how these issues influenced him. The stronger responses 
considered the extent which particular events influenced his life, such as the various battles 
and meeting with Buddhist monks. Other candidates considered the influence of popular 
belief systems, particularly Brahmanism and specifically the notion of dharma; which they 
argued Asoka re-interpreted. Other candidates argued that Ashoka was influenced by the 
pluralistic environment, which made him open to new ideas.  

On the whole scholarship in part (ii) was mixed. Some candidates explored with great effect 
the extent to which the edicts made no mention of specific Buddhist doctrine. They wanted 
to argue that Ashoka was using Buddhism as a form of social control, of which the edicts 
were part. Other candidates argued that the teachings on the edicts were appropriate for 
the laity and in keeping with the Buddha’s Teachings to Sighala. It was unfortunate that 
some students ignored the question completely and wrote an answer they wished had been 
presented: examining Ashoka’s contribution to the development to Buddhism, without any 
reference to the edicts themselves.
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Question 06
6 (a) Dukkha

This was a more popular question than in recent years. Some scripts legitimately located 
dukkha within the 3 marks of existence and explored the relationship between the three. 
Most students were able to explore the different types of Dukkha and many explored the 
concept within the structure of the Four Truths of the Noble Ones (Four Noble Truths). 
This provided a context for the discussion about dukkha, such as its relationship with the 
other three truths. Centres are once again urged to remind candidates to use their study 
of the set texts to support candidates when answering both parts (i) and (ii) questions, 
as this can be extremely effective. Intriguingly, candidates took a variety of approaches 
when answering part (ii). Some wanted to argue that understanding anatta and anicca 
is essential; dukkha less so. Indeed they argued dukkha is an inevitable consequence of 
anatta and anicca. Others focused on Buddha’s summary of his teaching “I teach dukkha 
and the cessation of dukkha”. They wanted to argue that only when one truly understands 
dukkha, can one bring about its end. Its end is Nirvana. These candidates used the King 
Milinda text to support their argument, recounting the description given to the experiences 
of suffering of an Arhat. Weaker scripts failed to engage with the question and wrote 
ambiguously and hopefully about nirvana, with no reference to dukkha. 

A very strong example of an essay on Ashoka.
Examiner Comments
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Question 06
6 (b) Bodhisattva Doctrine

The style of this question seemed to be problematic for some students. No one wrote about 
the transfer of merit; most candidates focused on skilful means and the Bodhisattva vow. Of 
these, the better scripts rooted their answers in the Lotus Sutra. They explored the notion 
that these themes are central messages of the Sutra, which also explains its popularity. 
They argued that while skilful means explained why the original goal was beingm, was 
not a goal at all; the vow explained the new and greater goal. Many candidates did not 
focus question, this time writing at length about the stages of the Boddhisattva with little 
or no focus.  On the whole part (i) was answered well by many candidates. The quality of 
answers demonstrated a sophisticated understanding of the role of the Bodhisattvas within 
the Mahayana tradition, though a surprising number of candidates presented the out of date 
and confused view that the Bodhisattvas ‘put off enlightenment’, which modern scholarship 
now completely rejects and views as a misunderstanding on the part of early Western 
scholars. The Trikaya was well explained in many scripts. Poor time management, and not a 
lack of understanding, led to the weaker scripts in this question.  
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A clear essay which remains consistent 
across both parts.

Examiner Comments
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Question 07
Many responses for both Qs 7 and 8 made for somewhat mixed reading. Many had very 
valid points, and what was presented made for good reading, but the responses were 
certainly less detailed and thorough than those for other subject areas. A good example of 
this was found in 7(a) essays on Bonhoeffer. Reference was quite rightly made to Cheap and 
Costly Grace, and this was often a most successful part of an essay but few essays explored 
Bonhoeffer’s views on Religionless Christianity or the idea of Man and World Come of Age.

In the same respect, good work was offered on Gutierrez, but it is surprising to note that 
so few candidates referred to Oscar Romero. That being said the relationship between 
Liberation Theology and the Roman Catholic Church was successfully discussed, with good 
factual content.

For 7 (b) virtually all the candidates who attempted this question discussed the Ecumenical 
Movement.  Good understanding was shown of the work the WCC, but perhaps more 
comment could have been made on the links between the Missionary Movements of the 
19th Century and the development of ecumenism in the 20th Century. The seeming isolation 
of the Roman Catholic Church from this practice of Christianity often made for interesting 
reading.

Question 08
Those answering either 8(a) or (b) were few in number. There were a handful of responses 
that barely started, but those that did explored the topic very carefully. It was good to note 
the way in which candidates could set the beliefs under discussion in an accurate context, 
and good reference was made to leading theologians who have written on these beliefs. A 
few candidates were also able to include some ‘Implications’ style arguments in part(ii) of 
their essay,
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Question 09
9a and 9b Key figures in the development of Hinduism

9(a) Both questions were popular among candidates. For 9a most candidates succeeded 
in presenting a ‘compare and contrast’ answer to part (i). They selected key issues for 
comparison, with ample detail and well-selected examples. 

In part (ii) there were some thoughtful discussions regarding the claim that the two selected 
figures were of limited significance for the development of Hinduism. A fruitful line of 
enquiry was to trace their respective influences among groups and movements. Some good 
answers argued that the issue of significance varied from one figure to another.

9(b) Candidates managed the biographical details about Gandhi in order to focus on the 
question. There was effective use of key events in Gandhi’s life which were adapted to the 
view of Gandhi as an orthodox Hindu and as a reformer. The better answers presented a 
context for an understanding of the life and work of Gandhi.

Candidates used a good range of material in part (ii) showing the complexity of criticisms 
made against Gandhi.
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Thoroughly well planned and 
constructed essay on the key beliefs.

Examiner Comments
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Question 10
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A superb response.

Examiner Comments
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Question 10
10a and 10b Key beliefs

10(a) Candidates were proficient in their use of terms and they made effective use of the 
set texts. There was a wide range of material with appropriate links made between various 
interpretations. 

On the whole the quality of work in part (ii) was good. Most candidates focused on the issue 
of monotheism. A few presented work on Hinduism as ‘monistic’. In principle this was credit 
worthy especially when candidates thought through the relationships between monotheism 
and monism in a Hindu context.

10(b) Candidates took advantage of the structure within the question and based their work 
on three key ideas. There was some excellent work with fine attention to detail concerning 
the Katha Upanishad.

In part (ii) candidates identified various ways in which the Katha Upanishad was significant 
for Hindus. In addition, there were interesting insights into the view that this had a more 
limited significance than other sources and there was good comparative work relating to the  
Bhagavad Gita.           
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Another excellent answer from a candidate 
who has a firm grasp on the material.

Examiner Comments

Consistency across the whole paper 
is the route to high grades.

Examiner Tip
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Question 11
It has been noticeable this year that a good number of candidates have had an extensive 
detailed knowledge of their material, the Qu’ran and scholars. This has resulted in 
candidates producing some noteworthy answers.

11(a)(i)  This was a popular question and answers were mainly competent and pleasing 
to read. Items receiving marks in the lower levels often lacked specific detail or wrote all 
they knew of the Caliphs without focusing on the demands of the question. Those achieving 
marks in the higher levels focused closely on the question and used their material well, 
often supporting their points with references from scholars, Hadiths and Qu’ran. Candidates 
selected three features that they considered key and most were able to explain and justify 
their choice. For 11(a)(ii) Most candidates were usually able to describe why their chosen 
feature was influential on the development of Islam but the material of those receiving 
marks in the lower levels was quite descriptive rather than analytical, as in the case of the 
Shia/Sunni split, whereas others were able to discuss and justify their reasons for selecting 
their particular ‘most influential feature’.

Question 11
11(b)(i)   Most candidates answering this question selected one Islamic State and most 
chose to write about Iran and Saudi Arabia whereas a few selected Pakistan. The answers 
gaining marks in the higher levels demonstrated a sound and detailed knowledge and 
also a perceptive understanding of the situation in those particular countries. For 11(b)(ii)  
The candidates gaining marks in the higher levels focused their material on the question, 
discussing  the tensions between the preservation and adaptation of Islam, giving a 
balanced argument whereas some candidates referred to problems or repeated material 
from part(i).

Question 12
12(a)(i)  This was not such a popular question as 12b and the answers were variable. Most 
candidates were able to accurately repeat the content of the two shorter Surah’s although 
those answers dealing with Surah 2 were weaker. The stronger answers were able to 
explain the key ideas whereas these gaining marks in the lower levels tended to repeat 
the Surah’s in their own words. 12(a)(ii)  This was least successful part of this question for 
most candidates. Some answers were mediocre though there were others that were able to 
explain the implications of the particular Surahs for Muslim belief and practice; how these 
affected what a Muslim believes and does; how the Muslim responds to Allah.

Question 12
12(b)(i)  This was the most popular question of these two. Weaker answers described the 
general topic of Sufism rather than focusing on the question about promoting discipline and 
mysticism. Some were very detailed and descriptive whereas others were less detailed and 
generalised. Those candidates gaining marks in the higher level selected and used their 
material very carefully to answer the question; demonstrating a thorough knowledge and 
perceptive understanding. 12(b)(ii)  Most answers reflected a knowledge of why Muslims 
might not approve of Sufism but some answers were brief whilst others recounted the 
things done by Sufis that caused offence. The stronger answers examined the causes of 
offence and reasons for it, drawing suggestions or balanced conclusions.

Question 13
There were insufficient responses to this question to justify comment
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Question 13
There were insufficient responses to this question to justify comment

Question 14
There were insufficient responses to this question to justify comment

Question 15
There were insufficient responses to this question to justify comment

Question 15
There were insufficient responses to this question to justify comment

Question 16
There were insufficient responses to this question to justify comment

Question 16
There were insufficient responses to this question to justify comment

Question 17
Responses to 17(a) were often very successful.  Luke’s teaching on the Kingdom of God was 
carefully analysed. Some candidates focussed on the teaching found in the parables. Other 
candidates gave a detailed explanation of the eschatology in the Gospel, and the very best 
responses merged both approaches to score very high marks. One reference which hardly 
any candidate explored, however, was the teaching in Luke 17: 20ff. 

Answers were broad rather than deep and generally covered all the key aspects. There was 
a marked improvement this year in terms of the candidates’ knowledge and deployment of 
the biblical text. Scholarly contributions were used more reservedly but more appropriately 
than in previous years. The best candidates knew the textual sources well and deployed 
them appropriately. Answers based on Luke, however, were shallower than those for John.

Responses to teachings of the Prologue to the Fourth Gospel read well. Good understanding 
was shown of the meaning and significance of the term ‘Logos’. Candidates also did well to 
explore the link between the Prologue and the Christological teaching that permeates the 
Gospel in part (ii) 

Weaker candidates, however, couldn’t make the connection between the key concepts they 
had outlined from the Prologue in part (i) to the rest of the Gospel. They began to introduce 
other themes from the rest of the Gospel not linked to the Prologue. Stronger candidates 
were able to draw connecting lines between the themes of the Prologue and the rest of the 
Gospel using evidence and examples. For Luke hardly any candidates made a connection 
between Jesus’ teaching and its impact on the early church – a connection which would 
have helped them access level 4 AO2. The depth of Lucan answers was somewhat less 
than for John although an improvement on last year. Candidates were able to demonstrate 
greater knowledge and depth of ideas and technical vocabulary in relation to John than Luke 
but candidates using Lucan material were demonstrating more depth and clarity than in 
previous years.
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Question 17
In 17(b) there was a good range of possible purposes of Luke/John explored. A good 
understanding was shown of Theophilus, and the links between the key themes of each 
Gospel and its purpose was covered, possible ambiguities in the term “believe” in John 
20:30-1 were often discussed, but more could have been made of what “these things” 
might refer to, for example, does John 20:30-31 refer just to a Signs discourse within the 
Gospel? In part (ii) 

quite a number of candidates lacked the skill of evaluation and weighing up one view 
over against another. They were too often content to list the options. Almost no candidate 
discussed whether the purpose of the Fourth Gospel was to replace the synoptics in any 
way. Such a discussion would have lifted many answers into level 4.

Question 17
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A competent and well signalled part (i)

Examiner Comments
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Question 18 
With 18 (a) many candidates stuck closely to the word “inevitable” and that made for 
worthwhile reading. Plenty of material was found to support this view, and episodes of 
conflict throughout Jesus’ life were explored. Some candidates who were preparing for 
6RS041J brought in the “invisible taskmaster” idea which gave the response an extra 
dimension. 

Most candidates scored well here whether using Lucan or Johannine material. They 
knew political aspects well especially details about Pilate’s role in Jesus’ death. Not many 
candidates discussed the theological implications of why Jesus died except for an odd 
reference to it being ‘God’s will’. Such a discussion would help to move answers into level 4. 

Some candidates are still making basic errors of gospel attribution; for example, much was 
made, unhelpfully, of the dream Pilate’s wife had as found in Matthew. 

Surprisingly not many candidates made use of Rivkin as an example of scholarly research 
on this question and to do such would have enhance many answers. 

Question 18
18 (b) made for most interesting reading. Nearly all responses analysed examples of 
symbolism, but some examples proved more lightweight than others.  Good work was done 
on such symbols as “blood and water”, “glorification and exaltation” and “Jesus being in 
control”, but other examples of symbolism, although valid, are less weighty. With 18 (b)( 
ii), candidates would do well to go beyond the immediate events at the tomb. Valid material 
can be found in such stories as the meeting on the Emmaus Road, Doubting Thomas, the 
catch of fish etc.  This material can then be used to explore links back to earlier teaching in 
the Gospel which would then shed more light on the understanding of Jesus’ ministry. 

Most candidates were able to explain the significance of the resurrection mostly in terms of 
how it was important to complement the death of Christ as the basis of salvation with some 
going on to explain how it vindicated Jesus’ claims to be the Son of God. Many candidates 
were able to come to a definite conclusion and offer opinions of their own based on the 
evidence of the relevant gospel.

Question 18
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The candidate has a clear grasp of the 
issues relating to conflict in the gospel.

Examiner Comments
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Paper Summary

A successful year with higher levels of student response across all the main options.

A greater range of scholarship used.

Traditionally weaker areas tackled with greater confidence.

Stonger evaluative skills evident. 

Some areas still weaker although standards improving. 
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Grade Boundaries
Grade boundaries for this, and all other papers, can be found on the website on this link:

http://www.edexcel.com/iwantto/Pages/grade-boundaries.aspx
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