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Principal Examiner Feedback 
 
Summer 2022 
 
Pearson Edexcel Advanced Level in Politics (9PL0/01) 
Paper 1: UK Politics and Core Political Ideas 
 
Introduction 

 
This summer saw a return to a full summer examination series for the first time 
since 2019. This period has been extremely difficult for teachers and students 

alike, as they coped with the extensive disruption that the Covid-19 pandemic 
brought to the classroom. Whilst this summer’s exam series was not without its 

challenges, we want to thank teachers for all their diligence in preparing 
students to return to the exam hall, and we also want to congratulate students 
for their hard work and commitment in what was their first high-stakes 

assessment experience. 
 

 
This summer was made unusual with the introduction of Advance Information 
(AI), to help students manage their exam preparation. Whilst the AI was broad 

in scope, owing to the nature of the specification structure, overall it met its 
aims and many students were able to target their revision effectively. There was 

much to praise in how teachers had prepared their students and the progress 
made since 2019. 
 

In addition, the sitting of the A level Politics examination in 2022 was only the 
second full running of a summer series since the new specification was first 

examined in 2019. Although resit papers were sat in November 2020 and 
November 2021, the entries for these were very small (less than 100), and we 
therefore did not receive the usual feedback on the level of demand of those 

papers. After every full series, we review how our papers have performed to 
understand what adjustments may be required for future series; in light of 

feedback from teachers about this summer’s papers, we will take additional care 
in our review process this autumn. 
 

Examiners would like to encourage use of contemporary examples in both essay 
and source questions (although students can rest assured that all appropriate 

examples will be credited).  
 For if history teaches us about our yesterday, politics furnishes us with a view 

on today. This was evident on all questions, with up-to-date detail provided on 
political parties, devolved election results, current media events, contemporary 
pressure groups or recent issues with human rights. 

 
Although there were many positives, it is also evident that exam technique and 

timing are crucial to success, and teachers should encourage students to 
practice both these things. Examiners also commented on the relatively low 
standard of handwriting, which appears to have been a consequence of lack of 

practice, especially in timed conditions.  
 



Source Questions  
Source questions showed some improvement on approach since 2019, with the 

need to construct responses based on the framework and content of the source 
rather than treating the response as a freestyle essay question. This produced 

dividends for many. 
 
There was some improvement on appreciation of the scope and application of 

the Assessment Objectives. This was based on two fronts. Firstly, the decline in 
an over-reliance on AO1 (demonstrating knowledge and understanding) and 

secondly an improvement in the development of AO3 (constructing arguments 
and making substantiated judgements) as a full and equal partner to the other 
two Assessment Objectives. 

 
Essay Questions 

Essay questions have an improved structure - for although there is no prescribed 
format to be adopted, it is important that students show a strategic direction or 
plan of thought throughout the essay. Students flipping from one viewpoint to 

another occurred less frequently than in 2019. 
 

Ideas Questions 
This was the question that it was most common for candidates to either not 

attempt at all or not complete. Teachers are encouraged to further support students with 

their time management in the exam hall to give them the best chance of answering all three 

questions and boosting their overall score. 

 

We are exploring the possibility of providing separate source booklets for Paper 
1 and Paper 2 to support students with time management. More information will 

follow on this shortly. 
 

Importantly, the standard of political ideas answers has improved since 2019. 
Most students now focus on the question of agreement and disagreement. 
 

Few students were limited by not citing key thinkers, although conversely a few 
relied too heavily on thinkers in place of strands, which is to be avoided. 

Teachers should remind students that it is essential to include both agreement 
and disagreement in their answers. 
 

  



Q1a Using the source evaluate the view that ‘pick-and-mix’ politics is 
replacing ‘Left-Right’ politics and parties are becoming more internally 

divided than ever. 
 

This question was less popular than 1b. We acknowledge that we received 
complaints about the term ‘pick-and-mix’ in the question, which may have put 
students off answering this question; however, question 1b was on a topic that 

is popular with many students, and this may  have also influenced their choice of 
question.  

 
Most students who attempted this question had a good idea of what ‘pick-and-
mix’ meant and how it contrasted to ‘Left-Right’ politics. However, many 

struggled with then applying this to the internal division of parties as well. For 
many students, the two elements of the question became blurred. Too many 

only looked at one area, usually the ’Left-Right’ politics, and left out the internal 
divisions. 
 

Weaker answers were over-reliant on the source, with little attempt to bring in 
their own information, analysis and judgement. They attempted to answer the 

question without really getting to grips with what the question was getting at. 
Responses tended to focus on the phrase 'pick-and-mix' politics and give lots of 

different examples, therefore repeating the same point, rather than addressing 
the different points raised in the source. Some weaker students were side-
tracked away from the source, particularly over descriptions of party policy. 

 
However, the vast majority of students were able to use the source in the 

correct way and knew to base their points on specific issues from it. The best 
structures took ‘Left-Right’ v ‘pick-and-mix’, and then dealt with party divisions 
as a separate point, relating it back to their ‘pick-and-mix’ points. Most 

candidates offered a clear line of argument which matched their conclusion, but 
it was rare for candidates to evaluate the relative strength of different 

arguments.  
 
Some of the contextual knowledge was consistent and impressive - Brexit, Red 

Wall voters etc, with the majority of successful answers citing Brexit as a central 
demonstration of the breakdown of established party alignments. Not many then 

followed through to an effective discussion of the consequent outbreak of 
factionalism within the Conservative Party. Knowledge on Labour splits 
(Starmer/Corbyn) was excellent, and there was also good use of the 2010 

coalition as an example. 
 



  
 
Examiner Comment 

A good intro which defines the idea of ‘pick-and-mix’ politics, links this to the 
idea of party unity and comes to the conclusion that ‘pick-and-mix’ politics is on 

the rise. 
 
 

 



 
Examiner Comment 
An excellent section where the candidate addresses the issues of ‘pick-and-mix’ 

and party unity using good examples to justify their view. 

 



 
Examiner Comment 

Throughout their answer they are using content from the source on both sides of 
the argument, comparing competing views which the develop and maintain their 

view that Left-Right politics is being replaced by ‘pick-and-mix’ politics. 



 



 
Examiner Comment 

Here we see the student considering cross-party views on the environment and 
Brexit to illustrate their view that ‘pick-and-mix’ politics is on the rise. 

 
 
 

 



Examiner Comment 
All that is left for the student to do here is to reassert the argument they have 

being making throughout the answer. This was awarded Level 5. 
 

 
  



  
Examiner Comment 
‘Pick-and-mix’ is explained well in the introduction; however, no clear view is 

expressed from the outset. 
 

 

 



 
Examiner Comment 
The first section on ‘pick-and-mix’ politics is quite descriptive and the Brexit 
issue is not well used to illustrate the point. 

 
 

 



 



 
Examiner Comment 

The analysis of Corbyn’s Labour party to show a Left-Right divide as well as 
‘pick-and-mix’ is a bit confused and not well explained. 

 
 



 
 

 

 
Examiner Comment 

This quotes the source and repeats the point without taking the point forward. 
 
 

 

 
Examiner Comment 
The conclusion does come to a view that Left-Right politics is still dominant 
although it is not very clear throughout the answer. This received Level 3. 

 
 

  



1b Using the source, evaluate the view – with specific reference to at 
least one devolved region using an alternative electoral system – that 

the case for PR to replace the Westminster FPTP voting system has now 
been established 

 
This was by far the more popular choice and students tended to respond to this 
question at length. 

 
Almost all students showed a clear grasp of both sides of the argument 

presented in the source and were obviously very familiar with first-past-the-post 
(FPTP) and all related arguments. Students engaged with the source and 
identified points that aided their arguments, and there was good use of students’ 

own knowledge from across the past three decades to extend and challenge the 
points in the source, especially electoral statistics, and examples of different 

governments. There were many references to UKIP in 2015.  
 
The vast majority of students gave a very clear line of argument, and there was 

a generally high level of evaluation throughout answers, although this still varied 
between students and affected marks awarded for AO3 accordingly. 

 
However, a majority of students failed to get to grips with the full demands of 

the question and there was much greater variety in the extent to which they 
engaged with the instruction in the question about ‘at least one devolved region’, 
when there was a significant amount of source content related to PR in the 

devolved regions. This emboldened statement was included in the question to 
give students additional support, so they were not wrongfooted and wrote only 

about FPTP, ignoring the second section of the source. We received some 
feedback from teachers concerning the use of bold in the question. As part of 
our review of the papers we will reflect on this approach and issue updated 

guidance accordingly. 
 

Far too many students wrote out a planned answer of ‘Should FPTP be replaced?’ 
Others used the references in the source to STV and AMS but added very little 
other than to repeat what the source had said; others just outlined generic PR 

strengths and weaknesses, rather than how specific systems have been working 
for the last 20+ years in the UK. Many did little more than mention devolution or 

the specifics of how these systems work, which did little to answer the question. 
 
Some students discussed a system of PR in comparison to FPTP, but no 

justification was offered as to why the PR system was successful where FPTP 
failed. Often students would provide a paragraph on FPTP and then a paragraph 

on an alternative system but fail to actually compare the two, which affected 
their ability to come to a substantiated judgement. 
 

There was often a general acceptance by students that coalitions should be 
avoided, with little analysis of the relative success of the 2010-15 coalition 

government in the UK, or of coalitions in the devolved regions, or that overly 
powerful party government delivered by FPTP might be less desirable than a 
coalition resulting in compromise. There was some confusion with STV in 

Northern Ireland and the creation of coalitions: many students suggested that 
the reasons for the disruptions in NI were down to coalitions caused by STV, 

when in fact it is down to the requirements of the Good Friday Agreement. In 



addition, some students showed confusion over SV, claiming it was proportional. 
There was also confusion over AMS in Scotland, with many believing that it had 

helped the SNP gain a majority when in fact they would do better under FPTP. 
There was also a tendency to describe Farage's UKIP as extremist (even the 

Greens in some cases). However, some used the example of the BNP in 2010.  
 
The strongest students discussed the actual use of AMS in Scotland and Wales 

and STV in Northern Ireland, with some good up-to-date knowledge of recent 
elections and political crises in the latter. Reference to Wales was much rarer 

and to devolution in London even more so.  
 
There were some lovely comparisons of how AMS had helped the Conservatives 

in Scotland and some students had superb knowledge of STV and AMS, including 
election data and seat wins across time. There was some excellent knowledge 

displayed of the recent Northern Irish elections, and developments such as the 
SNP/Scottish Greens coalition or the recent success of Sinn Fein and the collapse 
of Stormont. Many correctly understood that STV was chosen for the NI 

Assembly because it provided wider representation across the different parties. 
 

 



Examiner Comment 
Good (if a bit long) intro which sets out the views expressed in the source and 

comes to a view that FPTP should be replaced.  
 

 
 

 



 



 
Examiner Comment 
A very good start. Here the candidate is using the source to consider both views, 
has excellent knowledge of a devolved assembly and is using their knowledge 

effectively, concluding with the view that FPTP should be replaced. 
 

 



 



 



 
Examiner Comment 
While the reference to Australia is not overly helpful, it is identifying a contrast 

to the simplicity of FPTP. 
 

 



 



 
Examiner Comment 
The point about “takes power away from parties…” is well explained, and then 
the point is developed by using the example of AMS in Scotland.  

 
 



 
Examiner Comment 
Although the AO3 is probably weaker than the other two AOs, this answer does 

enough overall to be put in L5.  



 
Examiner Comment 

The introduction sets out the different views reflected in the source but doesn’t 
reference the source. It ends with the view that FPTP should not be replaced. 

 
 
 

 



 
Examiner Comment 
The answer begins by using a reference from the source. While the answer goes 
on to namecheck AMS and refers generically to PR in the section, it does not 

really include sufficient knowledge of how these systems are working in any 
devolved assembly.  

 
 



 



 
Examiner Comment 

Again, in the next section, the answer refers to generic PR and shows knowledge 
of how AMS works in principle; there is no specific knowledge displayed of how it 

works in any devolved assembly. 



 



 



 
Examiner Comment 
This answer was typical of many scripts, where the instruction to provide 
’specific reference to at least one devolved region using an alternative electoral 

system‘ has been largely ignored and is very FPTP heavy. As such, this answer 
achieved a Level 3 mark. 

 
 

 
  



Q2a Evaluate the view that it is the media not pressure groups that has 
the greater influence on governments. 

 
This was the more popular of the two essay questions, with students having a 

good understanding of both pressure groups and the media.  
 
Students were clearly well prepared on how pressure groups influence 

governments, with many having a good range of examples and understanding 
how various methods might impact on government policy and decision making. 

Many students were able to consider how the media impacted on general 
election outcomes, but fewer wrote about the impact of the media on 
governments more widely. We received some queries from teachers as to 

whether this question was ‘on spec’. Questions can make linkages between sub-
sections, and the specification cites ‘the role of the media in politics’, which 

provides a broad licence for the influences of the media on all aspects in the 
component. 
 

There was extensive use of examples, although some students over-relied on 
older ones for the media: the ‘Kinnock turning out the lights’ and ‘The Sun wot 

won it’ examples (1992) were particularly hard-worked and, although perfectly 
acceptable, would have benefited from support from more recent elections. For 

pressure groups, the Gurkha campaign, Fathers4Justice and Stop the War were 
surprisingly still present in many answers, despite the last two being active 
around 20 years ago. Some candidates did utilise more contemporary material, 

such as the Rashford Free School Meals campaigns, the Greensill scandal, 
Extinction Rebellion, Insulate Britain, Black Lives Matter, Nazanin Zaghari-

Ratcliffe, Hillsborough etc. Although ‘partygate’, the resignation of Hancock, the 
tax affairs of Sunak’s wife etc did feature in a number of answers, it was 
surprising that students didn't make more of these and other scandals and the 

impact the media can have by driving a story. Nonetheless, older examples were 
preferable to those responses that did not use any at all. 

 
Many answers made the assumption that because an event had happened, it had 
impacted government policy. For example, with F4J and Stop the War they wrote 

that the public campaign impacted the government even though it had no 
impact. Better answers showed that these were the evidence of pressure groups 

not impacting government policy, but these seemed to be in the minority.  
 
Many students did not break down ‘the media’, using it as a broad a term and 

making it difficult to handle – they would almost always have profited from 
distinguishing more clearly between media types. Very good answers were able 

to compare the different influences each had, enabling a more nuanced answer. 
For example, the media are more influential at election time, but pressure 
groups are better at influencing legislation. Also, there were some excellent 

answers which made some good distinctions between insiders and outsider 
pressure groups and how they influence governments. There were also 

occasional excellent links drawn between think tanks and media.  
 
Some students spent too long on definitions at the expense of argument, for 

example getting side-tracked into definitions of different kinds of media or 
pressure groups. Others got side-tracked into discussions of ‘success factors’ or 

the pros and cons of pressure groups and democracy. 



 
Many answers were let down by the way they structured their answer, with 

sections for and against pressure groups followed by sections for and against 
media. This limited AO2 marks, as there was little actual debate about which 

was the most influential on governments. Other answers looked at one way in 
which pressure groups influenced government and then one unrelated way in 
which media would influence government and then repeat the process without 

the relative strengths or abilities of the two until a conclusion. Again, this limited 
AO2 marks and, subsequently, AO3 marks. 

 
Some excellent answers adopted a themed approach, looking at how the media 
and pressure group influenced government policy, held governments to account 

and supported/promoted the election of a government. They looked at each 
theme from the perspective of media and then pressure group, coming to a 

judgement at each stage. 
 
Most students offered a clear line of argument which matched their conclusion, 

although evaluation throughout the response was more variable, affecting AO3 
marks accordingly, and it seems clear that centres are training their students on 

ways to ensure that they carry out evaluation. Many use standard phrases to 
‘top and tail’ paragraphs. This approach leads to solid AO3 marks, but students 

need to do more than just copy and paste evaluative sentences to get into 
higher levels for AO3, they need to be genuinely engaging and showing how one 
side of an argument is stronger.  

 



 
 

 
 



 
Examiner Comment 
Here the answer is focusing on the pressure both media and pressure groups 

can bring on government to hold them to account. It makes effective use of 
interim judgements. 

 
 



 
 



 



 
 

 
Examiner Comment 

Here the candidate is discussing pressure groups and media’s ability to change 
government policy, concluding that the media has greater influence. 

 
 



 



 



 
Examiner Comment 
In this final paragraph, the candidate is discussing whether social media is more 

effective than lobbying when trying to get the government to change its mind. 
 

 

 
Examiner Comment 
Overall, a thorough, detailed response which is organised effectively and makes 

good use of interim judgements. It achieved a Level 5 score. 
  



 
Examiner Comment 

While it is reasonable to accept that media and pressure groups are better at 
different things, it is important to come to a final judgement rather than sit on 

the fence. 
 
 

 



 

 
Examiner Comment 
The answer makes an important point that media is most influential over the 

composition of the government, but no reference is made to pressure groups 
and the role they play. 

 
 
 



 



 
Examiner Comment 
This section does include discussion of both pressure groups and media, and 
there is a discussion of the role the media plays in supporting pressure groups. 

 
 

 



 



 
Examiner Comment 
This answer engaged with both the media and pressure groups and makes a 

good attempt to compare their relative influence; however, it was weak on AO3, 
leading to an overall Level 3 score. 

 
  



Q2b Evaluate the view that neither individual rights nor collective rights 
in the UK are adequately protected and guaranteed. 

 
This is not as popular as 2a – but many candidates did this question well and 

many answers were confident and well-rounded with a good range of examples 
and knowledge. 
 

Candidates clearly had a strong idea of what is meant by individual rights, 
although less idea of what is meant by collective rights. The latter enjoyed a 

wide range of definitions and examples from the reasonable to the very tenuous, 
including the attempted prorogation of parliament as an example of a breach of 
rights. 

 
Most answers did not distinguish between collective and individual rights, often 

merging them together throughout the entire answer. Stronger students 
distinguished between collective and individual rights and others also recognised 
the tensions between them, often with the use of high-quality examples around 

terrorism, privacy, covid etc.  
 

Abu Qatada was still a regular presence in examples, as was the Belmarsh case. 
More recent examples like Shamima Begum were also used effectively. In some 

answers there was excellent knowledge of recent laws like the Coronavirus Act 
2020, the Police Crime and Sentencing Act 2022, the Nationality and Borders Act 
2022 and the proposals by the current government to repeal the Human Rights 

Act, which was pleasing to see. 
 

There was a better understanding than previously that the HRA and the ECHR 
were not to do with the UK’s former membership of the EU, although a 
significant number did not recognise the link between ECHR and HRA, which 

meant they treated them separately, effectively repeating the same point twice. 
 

Weaker responses failed to distinguish between the different ways in which 
protection occurs, instead merely giving a list of the different rights that exist in 
the UK with some examples. Good answers tended to structure their answers 

based on how rights are protected and then evaluated them - commonly 
legislation/Parliament, Courts, and pressure groups. Parliamentary sovereignty 

was also used well, with some linking this to a lack of a codified constitution and 
checks and balances. However, this was not done in the majority of answers, 
and many responses chose to lead their paragraphs with examples of rights 

being, and then not being, protected, with no clear commonality between the 
examples chosen, and this undermined analysis.  

 
Some students used this question to examine pressure groups and their 
influence on the protection of rights, but this tended to drift off towards a 

success/failure of pressure groups answer. Others focused just on legislation, 
writing paragraphs about the HRA, the Equality Act and Freedom of Information. 

Both these approaches were more limited in their scope than answers that 
covered a wider range of rights protection. 
 

As with other questions, most students set out a clear line of argument matching 
a clear conclusion, but relatively few evaluated strongly throughout. The 

stronger answers were the answers that offered a view and a justification 



throughout the whole essay. 
 

 
 

 
 
 

 
 

 
Examiner Comment 

An excellent introduction, but one that could have been made shorter and still 
been effective. 

 
 
 



 

 



 



 
Examiner Comment 
In the first section, the candidate is reviewing how well rights are protected by 

legislation, highlighting examples on both sides before coming to the judgement 
that they are not well protected. 

 
 



 



 



 
Examiner Comment 
In the second section, the candidate deploys a similar approach looking at 
pressure groups.  

 



 



 



Examiner Comment 
An excellent answer which scored highly across all three AOs and achieved an 

overall Level 5 score. 
  



 
Examiner Comment 
Not the most effective start to an answer, but it does outline the view that rights 
are not well protected. 

 
 

 



 



 



 
Examiner Comment 



Here we have the view outlined in detail that rights are protected through law, 
followed by a short critique, concluding that rights aren’t protected.  



 



 



Examiner Comment 
This lengthy explanation of judicial review makes few valid points about the role 

of the courts in protecting rights. 



 



 
Examiner Comment 
This final argument discusses the role of the government in protecting rights, 
concluding that it doesn’t. 



 
Examiner Comment 



Overall, although this answer focuses on three valid areas, there is a great deal 
of irrelevance in parts, and it lacks analysis in others. It received Level 3 overall.  

  



 
Q3a To what extent are conservatives united in their attitude towards 

the state? 
 

The question, unlike 3b, required students to look specifically at a particular 
theme, that of the state, and most were able to do this.  
 

Many students did this question well. The ‘state’ was a broad topic that allowed 
students to bring in areas such as law and order, organicism, hierarchy, 

paternalism and the state’s role in the economy. Many students were able to link 
this to the different strands and use the thinkers to back up these strands.  
 

However, a significant number fell into the trap of discussing the economy or 
human nature without making a clear, direct link to how this related to the state. 

They showed significant knowledge, but it was not made relevant to the 
question. Better answers structured their answers into themes or areas of 
agreement and disagreement: some popular ones were the existence of the 

state / role of the state in society / role of the state in the economy.  
 

Most responses identified the different strands of conservatism, and most 
answers had a good mix of strands and thinkers. Traditional, One-Nation and 

New Right conservatism were generally reasonably well understood by 
candidates, and a good number identified the contradiction within the New Right 
between neo-conservatism and neo-liberalism, which allowed an even greater 

level of comparative analysis. Many grouped traditional and One-Nation 
conservatives together as if they had the same ideas. This then made it difficult 

to develop valid arguments on similarities/differences. Some omitted traditional 
conservatism completely, which was puzzling. 
 

Many students recognised a level of unity on the existence of and law and order 
role of the state, although some were inclined to overstate differences on the 

economy - again implying more of a ‘large state vs no state’ disagreement than 
a more nuanced understanding. There was also some confusion amongst 
candidates as to how large a state different branches favoured. Although most 

students understood this reasonably well, some over-simplified, bunching 
traditional and One-Nation conservatives together.  

 
Students knew their thinkers well on conservatism and there was lots of clear 
focus on them, although there are still far too many candidates who are focusing 

too much on thinkers’ views rather than strands. Answers should be ‘strand 
driven’ rather than ‘thinker driven’, with thinkers being used to exemplify a 

strand’s view. Some answers simply compared and contrasted different thinkers’ 
views on the state, without any reference to strands. This approach did not score 
as highly as one’s which led with strands and is to be avoided.  

  
There was great use of short quotes, “nasty, brutish, and short” featured 

regularly! However, sometimes, students used quotes without explanation of 
their meaning, context, or link to the question. Ideally, quotes should be used to 
enhance the explanation of the point being made. 

 
It was pleasing to see far less storytelling - where students write one paragraph 

on each strand without any comparison - this year, compared to 2019. Most 



candidates compared strands in each paragraph, which enhanced their AO2 
marks. Some, however, as mentioned above, compared thinkers, and not 

strands. If students don’t compare strands within the paragraphs, their AO2 will 
be limited and as a consequence, their ability to come to substantiated 

judgements, which is credited as AO3. Stronger responses compared similarities 
and differences between the strands and made judgements upon these.   
 

AO3 was weaker in Ideas answers than UK Politics answers. Most responses 
identified differences between strands, without realising that the judgement they 

needed to come to was whether the similarities were greater than the 
differences (or vice versa). Others identified the 'to what extent' aspect of AO3 
in the introduction and conclusion but didn't engage with it throughout the 

response.  
 

 
 
 

 
Examiner Comment 
A great start, short, snappy intro which does everything it needs to do and ends 

with a view that the divisions over the state are greater than the similarities. 
 

 



 



 
Examiner Comment 

A paragraph that begins outlining clearly and in detail where there are areas of 
unity, but adding, towards the end, how there are still differences. Many 

candidates identified these areas of agreement. 



 



 
Examiner Comment 
A briefer paragraph, which doesn’t go into a great deal of detail, but is strongly 

linked to the state, and does correctly identify areas of disagreement.  
 
 



Examiner Comment 
Here the candidate elaborates on what they had begun on the previous 
paragraph on conservative views of state welfare. It does lack a strong 

connection back to the state (although welfare clearly implies state 
involvement). 

 



 
Examiner Comment 
An excellent answer which is strand driven, uses thinkers throughout, clearly 
identifies both agreement and disagreement, concluding that disagreement is 

greater. It was awarded Level 5. 
 

  



 
Examiner Comment 

A basic introduction which outlines the conservative strands, but not a view. 
 

 

 
 
 



 

 
Examiner Comment 
This paragraph is quite descriptive in places, and, although the New Right are 

mentioned in the second part of the paragraph, limited comparisons are made. 
 

 



 



 
Examiner Comment 



Again, correct content, but not particularly comparative or analytical in its 
approach. 

 
 
Examiner Comment 

Up till this point, the answer had been strand driven. In this paragraph it 
switches to being thinker driven. It would have been better to have identified the 
strands here.  

 
 



 
 

 

 
Examiner Comment 

Overall, a correct but relatively simple answer which lacks effective comparative 
analysis. It was awarded Level 3 overall. 

 
 

  



Q3b To what extent is socialism more disunited than united? 
 

This question allowed for a very wide range of points and most students took 
advantage of this as there was plenty of scope for students to show their 

understanding of the topic.  
 
This question seemed a little better answered than 3a, possibly due to the 

freedom in terms of the themes that could be used for the arguments. The 
breadth of this question gave students an opportunity to demonstrate how well 

they could structure an answer and many students chose different themes for 
each paragraph. Common themes were human nature, revolution/evolution, the 
economy, the state, equality, view of capitalism, etc. 

 
It was very common for students to recognise common concerns about 

capitalism as an area of some agreement, and then to explore the nature, 
degree and solutions involved for different branches as an area of disagreement. 
Human nature was also widely recognised as an area of some consensus. 

 
Most students demonstrated sound knowledge of the strands of socialism 

referenced in the specification. Revolutionary Socialism, Social Democracy and 
the Third Way were generally reasonably well understood by students. As in the 

last live summer series in 2019, a number of students continue to confuse 
Marxist Revolutionary Socialism with Soviet state socialism, failing to recognise 
the “wither away” aspect of Marx’s view of the state. In the main, all three 

strands were discussed by students, with a slightly greater focus on 
Revolutionary Socialism; however there was greater inaccuracy on Revolutionary 

Socialism than the other two strands, for example confusing the dictatorship of 
the proletariat with nationalised industries. Some candidates discussed 
Democratic Socialism at length (often by excluding Social Democracy). Although 

Beatrice Webb is a key thinker on socialism, Democratic Socialism is not a 
named strand on the specification and students should be reminded of this.  

 
However, although students were able to write with confidence about the range 
of views held by the three strands, they sometimes did this without commenting 

on the significance of this for the dis/unity of the ideology. Most students argued 
that socialists were more divided than united, but their knowledge and 

understanding of divisions was greater than that which unites socialists.  
 
As with 3a, the strongest answers clearly focused on comparing the strands 

rather than being thinker led. The very strongest answers demonstrated a clear 
and strong understanding of the topic, were able to draw out similarities and 

differences between the strands, exemplified with knowledge of relevant 
thinkers, and showed the interplay of the issues between the strands and the 
extent of dis/agreement, making regular comparative points and evaluative 

judgements.  
 

With this question, more so than 3a, there was a tendency to fall foul of balance, 
as a good number of essays only did disagreement, or had a fleeting nod to 
agreement, despite there being a number of areas of agreement to be identified. 

Students with no agreement in their answer were limited to Level 2. 
 



There were several, though, who still look at the ideology as an extension of a 
party question and relate to the extent of unity within the Labour Party. This 

approach is to be avoided. Though not as extensive as in 2019, several did rely 
on a narrative approach and had clearly been taught or learnt an extensive 

history of the ideology and the historical context of the ideas, which they related 
in a narrative approach that made analysis and comparison difficult to credit.  
 

There were still a few students who did not reference any or only one of the key 
thinkers and were capped as a result. However, the overwhelming majority were 

able to write well about the key thinkers with accuracy and relevance.  
 
As with 3a, the ‘extent' of dis/unity was not necessarily addressed throughout 

the response, often just in the introduction and conclusion. Sustained AO3 
judgement requires students to discuss this throughout the answer. 



 

 
Examiner Comment 



A paragraph that looks effectively at the way socialists agree over human 
nature, but concluding that despite this agreement, they are still more divided 

than united.  





 
Examiner Comment 
Here the candidate is addressing how socialists are divided over the role of the 
state, looking at all three strands and Webb, with some excellent Marxist key 

terminology on display. 

5 
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Examiner Comment 
The final paragraph focuses on disunity over end goals with a focus towards the 
end on equality. 

 
 

 
Examiner Comment 



A simple conclusion which ties everything together. Overall, an excellent answer 
with high-level knowledge, very effective comparative analysis and good 

evaluation, achieving a Level 5 score. 
 

 
  



 



 



 



 



 
 

Examiner Comment 
Sadly, despite excellent knowledge, this answer was scored at Level 3. The 

answer primarily discusses each strand on its own in separate paragraphs and 
does not really address the issue of whether there is more unity or disunity 
within socialism. It does include a comparative sentence or two within each 

paragraph, but this is nowhere near enough to score highly in AO2 marks, or to 
be able to make a substantiated judgement throughout the answer. Centres are 

asked to remind students to avoid this approach. 



 
  



Paper Summary 
The following key points should be taken away from this exam series: 

 
• Keep in focus the demands of the different Assessment Objectives, as 

none outweigh the others, and to reach the higher levels all have to be 
included. 

• Wherever possible use current and contemporary political examples, for 

this brings insight and helps to engage students with the subject. The 
focus of the qualification is on the present-day political situation and it 

pays dividends. This means preparing students by using events that arise 
as you teach through the specification, as we all know the political world is 
far from static. 

• This need is especially relevant when looking at the election outcomes of 
various electoral systems. Devolved assembly elections, now well-

established, must be taught with a degree of substance, not generic 
coverage. 

• Legible writing is an assumed prerequisite, ideally in a narrative that is set 

in steps which shows a logical and consistent series or path of reasoning. 
We recognise that many students these days use electronic devices 

almost exclusively and do not often handwrite extended pieces of writing. 
If you identify students whose handwritten work you struggle to read and 

understand (and therefore an examiner will too), it may be worth building 
in opportunities for these students to practice writing in timed conditions 
ahead of the exam, or even consider access arrangements, such as a 

word processor.   
• Building on the above, creating any political response always benefits 

from planning and preparation. A few moments to construct the direction 
of travel and the framework of a response really does make a difference 
and enhances performance. 
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