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Examiners Report Global Politics October 2020
Introduction

The October Global Politics examination was attempted by a far smaller number of
students than previous series, which was to be expected. There was, as usual, a real
range of responses. There was some evidence that centres and students were
recognising the importance of covering the relevant Assessment Objectives in each
question and it was pleasing to note that a number of candidates were able, in the
longer responses, to move beyond AO1 to significant coverage of AO2 and AO3. These
candidates were, of course, well rewarded. This report moves to a concentration on the
individual questions with extracts from scripts used to illustrate a number of points and
concludes with a few pieces of advice for future examinations in order to help to raise
achievement.

1a

Question 1a was the more popular of the two short questions in Section A with most
students able to make clear the basic differences between hyperglobalists and
globalisation sceptics. There were some excellent examples, including contemporary
ones in support of analysis.

Most students linked clearly the hyperglobaliser perspective to Liberal thinkers and the
Liberal school and they linked Globalisation sceptics with Realist thinkers and the Realist
perspective. Knowledge and understanding progressed with the assertion that
hyperglobalisers believe that globalisation drives an integrated global economy and that
sovereignty has become less relevant with the demise of the nation state. Stronger
responses provided greater explanation and analysis with exploration of the emergence
of a globally dominant Western economic model, often with explanation linked to the
emergence of the IMF, W Bank and WTO and explanation of the impact of economic,
cultural and political globalisation.

The following extract is an example of a script keen to explain the contribution of, in this
example, Liberal thinkers in their analysis of the difference between hyperglobalisers
and globalisation sceptics.
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Knowledge of Globalisation sceptics tended to focus on assertions that country borders
are no less important than they have been previously with regionalism more of a
development than globalisation. There were developed responses where examples
were used in support of the idea that states remain sovereign in a largely anarchical
system and examples such as the one used below, show how this was illustrated with
the example of international organisations effectiveness.
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Question 1b was the less popular of the two questions that make up Section A but was
still attempted by a decent proportion of the students who sat this examination. A
number of students appeared to struggle to be able to examine both the political and
also the economic factors which was clearly important in this question.

Stronger responses tended to clearly identify how political and economic factors have
led to regionalism. Students often discussed how economic regionalism had acted as a
movement for economic benefit for states either in accessing new markets or as a
united defence against economically powerful states. Stronger responses were able to
provide a more detailed analysis of how, for example, the EU single market had
provided growth and prosperity for member states since its creation and the economic
focus in other regional bodies such as NAFTA, Mercosur and the African Union. The EU
was the most commonly used regional body when students wished to illustrate how
regional bodies could stand as effective economic blocs against major states such as the
United States and China. Students generally appeared able to explore all of the benefits
of EU integration as seen in the example below.
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And also in this example

Political regionalism tended to focus on the collaboration and cooperation between
member states in regional bodies, particularly where those member states tended to
share and wish to protect common values. Examples such as the Arab League were
used by some students. There was some illustration of this with reference to how the
EU tends to focus on common values such as democracy, the rule of law and human
rights protection. There was also an explanation that security concerns often led to a
development of a common political stance to ensure a degree of protection for
members as referenced in this extract.
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Question 2 prompted some excellent examples with pleasing knowledge and analysis.
Unfortunately some responses missed the opportunity to make synoptic points and
consequently failed to access Level 4 as is made clear in the mark scheme.

Stronger responses were able to explain the concept of the security dilemma and how
states are expected to attempt to increase their security in a largely anarchical system.
Candidates explained how this is done by developing new weapons capabilities and
how this may lead to instability as other states take similar action through suspicion
which inevitably leads to increased tension and war. Stronger responses tended to be
able to provide a depth of analysis on how spending on military capability is a central
aspect of almost all states, particularly where there is distrust of institutions that
attempt to provide collective security. There were a number of students able to use
historic and contemporary examples in analysis and development of explanation linked
to the security dilemma.

Complex interdependence was well understood by most students and it was
particularly pleasing to note where students could clearly explain and analyse how
complex interdependence is considered by some to make war less likely. Some students
were able to explain the role played by regional and global interconnected institutions
such as the United Nations and WTO as well as by economics and other factors.



Complex interdependence is clearly part of the far more optimistic, liberal, view of
global politics which clearly contrasts with the realist perspective. The extract below is
an example of this




The most common synoptic links were between realists and some conservatives on
human nature as seen in the brief example below
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Question 3a was the most popular of the questions tackled by students in Section C of
the examination paper. Stronger responses tended to cover a range of both human
rights and economic global governance institutions whereas weaker responses tended
to struggle to provide any detail or even identify the major global governance
institutions.

Students often gave examples of the actions of the IMF,WTO and W Bank and made
clear the significance of the fact that they have almost universal; membership which
leads to the evaluation that states clearly consider these institutions to be of
significance and therefore appear to have a particular concern about economic issues.
Some students went further and explained the dominance of the most significant states
in the economic institutions such as G7 and considered this to be further evidence of
the focus on economic issues along with the attempt by less powerful states to counter
their power through the establishment of regional bodies with an economic focus.

A convincing argument was that states are more willing to accept and support economic
issues rather than human rights issues as the latter is seen as having a more significant
impact on state sovereignty



There was, with stronger students, a pleasing knowledge of human rights bodies such
as the special tribunals and the International Criminal Court and plenty of examples of
human rights concern and actions as well as counter arguments. Students tended to
make the point that concern for human rights has increased in more recent years and
made the point that these recent developments and concern suggests that human
rights protection and governance appears to have moved above or in relation to other
issues such as economic in the global agenda. R2P was evidenced by a number of
students to support this view and a good number of students further supported this
position with reference to the growing concern for soft power in global politics and the
desire to be seen to be concerned about the right things ie human rights. Students were
equally keen to set out the limitations of human rights global governance and the
failings of institutions such as the ICC.
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3b

Question 3b was the second most popular question tackled by students in this section
of the examination paper. There was a real variety in the quality of what was produced
with some students sticking closely to the specific question whilst weaker responses
tended to discuss the role of the United Nations without relating it to the use of soft or
hard power.

The ability of the United Nations to bring states to cooperate and to attract and co-opt
as an alternative to the use of hard power, particularly in the nuclear age, was discussed
by some candidates although that was balanced by recent examples of states preferring
to use hard power with particular reference to the actions of Putin and Trump in
undermining the soft power strength of the United Nations. Many students felt that the
increased desire of states to gain soft power status in the United Nations and their
determination to achieve goals through persuasion and negotiation in the United
Nations meant that the United Nations had indeed made soft power more significant
than hard power in global politics. Some students linked this to liberal theory.
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The counter argument tended to focus on a series of arguments which included that the
Security Council seems to recognise and reward five states who all have a degree of
hard power in global politics. It was also felt that the United Nations can and
occasionally does sanction the use of hard power and some examples were used
including that of the Gulf War and Korean War. There was also some desire to make
clear that Russian actions in Ukraine/Crimea as well as in Georgia showed that hard
power was still a legitimate route for certain states and that soft power status and use
in global institutions like the UN is not as significant as some may think.



Here is such an example.

And a further example
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3c

Question 3c was the least popular question tackled by students in this section of the
examination paper and was tackled by only a small number of students. Those students
who decided to tackle this question tended to focus on a few themes. Primarily they
considered the extent to which the world remained unipolar and the extent to which



the USA remained the global hegemon. There was also some discussion about the
extent to which states remained sovereign in the modern era.

The majority felt that the United States did indeed remain the global hegemon and
some argued that the world remained unipolar with the United States significantly more
powerful, economically, militarily and culturally than any other state or collection of
states. Some disagreed and discussed the rise of China and a resurgent Russia as well
as the growing significance of the European Union, Brexit and recession aside.

Example




Further example
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Some students were of the view that the states, values and institutions which were
dominant in 2000 remained dominant today. Counter arguments tended to focus on
the process of globalisation and the extent to which it had weakened state sovereignty.
A number of students also felt that the events of September 11th and the response to it
had transformed the world with some discussion of the perceived clash of civilizations
which had followed the events.

Based on their performance on this paper, candidates are offered the following advice:

It was pleasing to note the use of contemporary examples to support analysis in Section
A and B and in support of analysis and evaluation in Section C of the paper

Many of the stronger Section C, 30 mark responses tended to provide a clear sense of
direction in introductions which can include definitions/explanations of key terms and
key points for discussion that are likely to follow.

Quotes can be very useful but not in isolation. Make clear the relevance of a quote.

Reference back to the title usually ensures that a response is on target and remains
relevant.

Beware the temptation to explain all that you know rather than what is actually relevant
to the specific question being asked.
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