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General Comments

Entries for both AS and A2 Polish have risen. 1092 students took the AS exam last year and
1223 took it this year.

As last year, students performed over a range of different levels. There were a large number
of students who wrote Polish to a good standard. They did not, however, prepare properly for
the exam. They appeared to believe that their fluent knowledge of Polish would be enough to
pass. While this was true, they did not achieve good grades.

The results overall were pleasing with a high number of students achieving good grades.
This was patrticularly true for A2, where more students achieved the ‘A’ grade than last year.
Regrettably, there were many untidy, badly written scripts which made scrutiny difficult.

It is of paramount importance that centres make sure that the students they have entered,
read the specification so that they understand what the exam requires them to do. Students
should seek some form of tuition if the school cannot offer this, and there are many Polish
Saturday Schools throughout the country running classes which prepare students for ‘A’ level
exams. Students are reminded to read the instructions carefully and to study past papers for
practice. In this way, they will know what is expected of them and will fully understand the
demands of the exam questions.

Section 1: Comprehension

The comprehension questions were well answered overall. Marks were lost because of
carelessness and poor exam technique rather than the level of challenge. Generally
speaking, the majority of students scored very high marks on the comprehension, typically
in the high thirties, if not forties. The number who achieved less than thirty marks was very
small.

As in previous years, there were still omissions from answers or insufficient pieces of
information given for the full quota of marks per question to be credited. There were also
answers based on what was thought to be in the text or on students’ personal opinions,
rather than on the text itself. The best illustration would be the answers to question 1(a)
(xii) Co byto wazne dla Chopina? which were “Jego przyszta zona”, or “.aby sie nie
sprzedac w tej branzy”.

Questionl(a) (i)

Dlaczego Chopin byt czestym gosciem na kulturalnych salonach w 20107

This question was answered correctly by more than 90% of students. There were,
however, some unusual answers such as “nie goScit bo odszedt w 1849r/ nie goscit bo nie
zyt”. Students did not notice that, in the first sentence, it states clearly that “Czesto goscit
na kulturalnych salonach bo w 2010 roku przypadta 200 rocznica jego urodzi i byt to Rok
Chopinowski.” The answer was in the text if only students had read attentively.

Question 1(a) (ii)

Question 1(a) (ii) was answered well.

Question 1(a) (iii)

Gdzie Mikotaj poznat przysztq Zzone?
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Some students clearly did not read the text properly and their answers were based only on
imagination: “Mikotaj poznat swojg zone w Paryzu/ w Krakowie w pracy’.

Question 1(a) (iv)

Most students answered this question correctly.
Question 1(a) (v)

Dlaczego Fryderyk nie skonczyt liceum?

Some students based the answer on their own speculation rather than on the text: “...bo
zaczgt nauke w konserwatorium, bo byt staby, musiat wyjechac.”

Question 1(a) (vi)

Dlaczego uznano go za cudowne dziecko?

Most answers were correct. Some less able students, however, answered: “bo byt
przecigzany pracg, bo nie koncertowat publicznie dla pieniedzy, bo roznit sie od innych
dzieci” and one gave the more unusual answer: “sam sie nauczyt gra¢ na skrzypcach’.
The sentence in the text “Chopin nie byt jak inne, cudowne dzieci przecigzany pracg”
presented a challenge for some of the less able students. This serves to illustrate that
simply finding a key word in the text does not always guarantee success.

Question 1(a) (vii)

Jak wychowywali go rodzice?

Most answers to this question were correct but some students, again, did not read the text
carefully and produced answers such as: “na modhnisia, na ksiecia, na osobe pouktadang”
which were incorrect.

Question 1(a) (viii ) and 1(a) (ix)

These questions were generally answered correctly.

Question 1(a) (x)

lle lat miat Chopin, kiedy skomponowat pierwsze utwory i dat pierwszy koncert?

The majority of students read the text carefully and answered this question correctly.
There were unexpected answers, however, such as “Miat 22 lata”, or “12”.

Question 1(a) (xi)
Co byto wazne dla Chopina?

This question illustrated the difficulties which can arise if students do not pay attention to
what is in the text. Some gave “chciat grac¢ i tworzy¢” as their answer, a reasonable
supposition since Chopin was a major composer. There were also wrong answers such
as: “tworzy¢ muzyke z uczuciem, a nie na site/aby sie nie sprzedac/Jego przyszta zona”.
The question was in fact referring to Chopin’s fashion sense, and not his music. Credit
should be given here to the majority of students who spotted this. The information given in
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the article that Chopin never went out without taking his gloves made a very strong
impression, as most included this in their answers.

Question 1(a) (xii)
Dlaczego Chopin opuscit Warszawe?

The answers to this question were very varied but mostly incorrect. “Poniewaz wyjechat
do Paryza/aby napisa¢ opere narodowag/poniewaz nie lubit grac¢ z orkiestrg”. Some
students forfeited the mark because they were not specific enough: “bo nad Warszawg
zaczety gromadzic¢ sie chmuryl/nasilit sie bunt przeciw carowi” were not acceptable as they
failed to mention the avoidance of an uprising.

Question 1(a) (xiii)

Dlaczego Chopin byt chetnie widziany zaréwno na salonach towarzyskich Warszawy jak i
Paryza?

There were a wide variety of answers to this question. Among the frequently seen
incorrect answers were those such as: “bo kazdego wieczoru chodzit do teatru i na
koncerty/bo byt znany i uwielbiany/Bo opiekowali sie nimksiaze Potocki i Czartoryski/bo
ludzie wiedzieli, ze mial talent/bo tadnie grat”. Some answers had no logical connection to
the question: “dawat sze$¢ lekcji dziennie/ przez Wieden, Berlin dotart do Paryza/chciano
aby napisat opere narodowg”.

Question 1(a) (xiv)
Jakg kobietg byla George Sand?

Most answers were correct. There were some unexpected responses, however: “byta
kobietg z Baranowa”. Perhaps the fact that George Sand was a baroness confused the
student here. This was another rather unusual response: “byfa troszke jak
chiopoczara/byta bohaterkq romansu Chopina”.

Question 1(a) (xv)
Czego nowego lub ciekawego dowiedziates sie o Chopinie?

The final comprehension question, which students were expected to respond giving their
own opinion and ideas, was not well answered. Although this has also been the case in
previous years, answers seemed particularly poor this year, with students giving their
responses without considering the text they had just read: “ze urodzit sie we Francji/ ze
potrzebowat kobiety, aby sie nim zajeta/ze komponowat piosenki, ktére uczyty o zyciu”.

This is a good example of what sort of answer was expected: “Zdatem sobie sprawe, ze
Chopin byt bardzo utalentowany, ale nie wiedziatem, ze umiat odtworzy¢ ze stuchu kazdag
muzyke kiedy miat tylko szesc lat. Mysle, ze ten fakt i drugi, ze w tak mtodym wieku 7 lat
dat pierwszy koncert sq fascynujace.”

With reference to the 10 marks available for Knowledge of Grammar, students are clearly
asked to give their answers in full sentences but many failed to do so and gave just one
word or two: “7lat/ skrzypce,flet i ksigzki Woltera”. Use of capital letters and a lack of
punctuation also caused some students to lose marks.
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Question 1(b)
Whpisz do kratki P(prawda), F(fatsz) lub ? (nie wiadomo)

Some students wrote “N”, “T” or “X". Students should be reminded to read instructions
carefully. Overall, the results were very pleasing with the majority of students scoring full
marks.

Section 2 Translation

Students performed better on the translations from Polish to English than in previous
years, with fewer students leaving the page blank. There is still room for improvement as
many students’ knowledge of grammar and spelling is of a poor standard.

Students from Poland continue to improve their English. They compensate for their lack of
knowledge, however, with their vivid imagination and creativity in finding new words,
expressions and substitutes for what they hoped was in the original text.

The title of the translation presented the first challenge. The passage referred to a well
known short story by Dickens, “Christmas Carol”. Most students were not familiar with the
book’s title, but succeeded in rendering it as “Christmas Eve Story”. Some immediately
lost marks, however, by writing: “Christmas evening/Supper story/Day before Christmas”
and “Easter story”. “Unreal monsters” was an imaginative translation of ‘ghosts’.

The words and expressions which presented challenges were: “Napisana na
zamowienie/z miejsca podbita serca”. Unexpectedly, the word “Brytyjczykow” was rarely
correctly translated. The word “Swiecki” was largely ignored or the word “Swedish” or
“ancient” appeared. Only the more able students translated it correctly.

There were some unexpected translations of “skgpiec” where the English equivalent was
not known. “Selfish gay/cheeky/scrater/hyprcrapt and scabby old man” were some of the
attempts at this translation.

It should be stated that the examples mentioned above have been collected from a range
of work and most students managed to score between 50% and 60% of the allocated
marks.

Section 3: Essay

In the 2011 exam, students were invited to write about the role of music in their own life as
well as in the life of others. Each year we are privileged to read some very good essays
and this year was no exception.

“Od najmfodszych lat ludzie stykajg sie z muzyka. Kiedy dzieci sq mate i ptaczg, matki
zaczynajg im nucic jakgs melodie, zaczynaja Spiewac, aby dziecko sie uspokoito. Muzyka
pozwala im wtedy zrozumiec, ze melodia i stowa przynoszg ukojenie. Kiedy matka
Spiewa, ono zapada w sen, zaznaje Spokoju i czuje mitos¢ matki. W pozniejszych latach
dziecko wie, Ze to wlasnie w muzyce znajduje sie spokoj i ukojenie.”

Like the student who wrote the above, many equated music to calm, rest and relaxation.
Others went further on that theme, citing the therapeutic value of music both in terms of
the clinical treatment of depression and other illness and also in their own anger
management: “Gdy wigczam muzyke czuje sie lepiej, bardziej spokojna i zadowolona.
Czesto $piewam, zeby wytadowac agresje i zto$¢, ktérg odczuwam.”
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Other students focused more on the social aspect of music and its role in bringing people
together. Whether in a film, in a night club or at a wedding or even in school as a tool to
help children learn, music is all around us, they pointed out, enhancing and enriching our
lives. This dynamic aspect of music and the vitality that it brings was something that the
best students wrote about at some length, often with no small measure of hyperbole.

“Kiedy opuszki moich palcow siegajg po przycisk” play” czuje wtedy niesamowity przyptyw
energii jakbym zobaczyta Iwa, ktéry zamierza mnie zjeSc, czuje adrenaline w zytach. Ten
oto przycisk jest jak cudowny wehikut czasu, ktéry moze sprawic, ze znajduje sie w innym,
lepszym Swiecie.”

A very wide variety of points was made in these essays, perhaps more than is usually the
case, with many students scoring very high if not full marks for Response to Written
Language. Not everyone, however, performed so well. There were digressions away from
the role of music towards the role of technology in contemporary music, or lengthy
discourses on the pitiful state of the music industry.

“W tym momencie 90% piosenek to kicz, gtupota, po prostu debilizm, w przysztosci mam
nadzieje, ze to sie zmieni, bo na razie ciecie metalu daje lepszy efekt i dzwiek, niz to co
leci w radiu.”

Although students were passionate in their views and articulated them well in their essays,
students are reminded that the key to success in the essay is to focus as much as
possible on the question.

Mark Ranges and Award of Grades

Grade boundaries and cumulative percentage grades are available on the Results statistics

page of the AQA Website.

Convert raw or scaled marks into marks on the Uniform Mark Scale (UMS) by using the
link below

UMS conversion calculator www.aga.org.uk/umsconversion.
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