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Introduction
In this paper, candidates are required to demonstrate knowledge and understanding of musical

elements, language and context, in relation to the music they have studied through the set works

and also unfamiliar music.

In terms of assessment, Section A of the paper comprised Questions (Q) 1-4 and was worth 50

marks. Q1-Q3 were based on excerpts from set works from three of the areas of study with an

audio track and skeleton score. Q4 consisted of an aural dictation exercise of pitch and rhythm.

Section B, worth 50 marks in total, comprised an essay question based on a piece of unfamiliar

music, worth 20 marks and an essay focussing on a set work, worth 30 marks.

In the listening questions, examiners were looking for good aural skills applied to the music of the

excerpts. This included knowledge of chords, keys, cadences, intervals and musical devices.

Candidates were also required to write more fully and describe particular elements, for example

the melody or rhythm, of a specific passage or the entire excerpt.

Q5 tested the ability of candidates to write about an unfamiliar piece of music that was related to

one of the areas of study. An audio track was provided but no skeleton or illustrative score.

Q6 required candidates to write an essay from a choice of three options, each from a different area

of study, based on a set work. Candidates were presented with three musical elements on which to

focus. No audio given but an illustrative excerpt of several pages of the score was provided in a

resource booklet.

For both Q5 and Q6, candidates needed to produce a well-structured essay with fluent use of

musical vocabulary in relation to specific music elements. Essays should have had links with the

context and referred to a wide variety of examples of other relevant pieces of music, which should

have been embedded throughout the essay, in order to justify their points.

Many candidates approached this new paper with confidence and had identified well with the set

works and the skills being tested. It was evident that teachers had understood the new

requirements of the specification and that candidates had been well-prepared. This report will

review each question and will highlight areas of success and aspects teachers and candidates may

like to consider for future improvement.

One area to highlight is the importance of time management, which is entirely in the hands of the

candidate for this exam. Quite frequently, there were scripts where candidates had approached

Section A thoroughly, but Section B suffered from insufficient time, with short or insubstantial

essays. It is essential that candidates approach the exam with a clear structure of how long to

spend on each question and adhere strictly to this plan. It is advisable to practise writing timed

essays as part of exam preparation, and to ensure that handwriting is legible and does not

deteriorate when under pressure.
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Question 1 (a) 

Many candidates identified the recording technique of fade-in. It was important to note that the

question asked for the recording technique, so candidates should have given one answer only,

rather than presenting alternatives.

Question 1 (b) 

In this multiple-choice question, candidates were required to identify three correct features from a

list of eight. This required a good understanding of technical vocabulary and application of

knowledge of the main musical features and devices used in the set work, in conjunction with

candidates' aural skills.
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Question 1 (c) 

Candidates often find comparison questions challenging and answers to this question sometimes

lacked clarity and focus. Ideally, they should present their similarity first and subsequently a

difference, as heard in bars 10 to 15 (the mark scheme did, however, also give credit for correct

observations made in bars 5 to 9).

Many responses for the similarity were the use of backing vocals/close harmony or syncopation.

Differences in bars 10-15 included: descending melody, longer solo and narrower range.

Some answers lacked precision, giving responses such as different melody, different rhythm or

different lyrics, which were too vague – at this level – to gain credit.

This is a concise and coherent answer, where the candidate takes responsibility for organising their

answer.

Similarity: Backing vocals [1]

Difference: Bars 5-9 ascends/bars 10-15 descends [1]

2 marks

Allocate one answer line for the similarity and one for the

difference, starting with the similarity first.

Answer in a concise manner.
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In this response, the candidate needs to be more precise in detailing how the rhythm was different.

Similarity: ascends at end [1]

1 mark
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Question 1 (d) 

Many candidates identified dissonance successfully and some were able to specify the exact nature

of the dissonance. Very few managed to name the chord as dominant (7th).

Candidates are encouraged to learn aspects of the harmony used in their set works, in greater

detail.

This is a typical 2-mark answer.

Dissonant [1]

Same chord [1]

2 marks

When writing about the harmony try to identify specific chords,

especially when focussing on a small passage with use of one

chord
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Unfortunately, there were no points for credit in this response.

It is important that candidates observe the number of marks available to guide the number of

musical points they should make and keep their language as technical as possible. In this case, they

should have used the word 'dissonance' rather than 'clash'.

0 marks

Question 1 (e) (i)

Most candidates identified 'verse' correctly.

Question 1 (e) (ii)

Many candidates identified the bridge/middle eight correctly, but some misunderstood the

structure of this song and identified the chorus.
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Question 1 (f) 

Candidates generally answered this question well, with repeated notes, conjunct, descending and

syncopation being some of the most popular musical features for credit. Other candidates were

able to access more detailed rhythmic points on the mark scheme.

It is important that candidates approach questions with a command word of "describe" with clear

use of technical vocabulary and make the number of points that are indicated by the number of

available marks.

This candidates makes four good points from the mark scheme, covering a range of melodic and

rhythmic features.

Terminology such as syllabic and melismatic would be appropriate to a question about the text-

setting, rather than melody.

Conjunct [1]

Small vocal range [1]

Syncopated [1]

Swung [1]

4 marks
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Students should be encouraged to write in sentences when the question requires them to describe

elements of the music.

This student deviates from the elements of melody and rhythm with a point about harmony and

texture, which does not gain credit.

Syncopation [1]

1 mark

Be familiar with terminology associated with particular music

elements

Read the question carefully and respond to what is being asked
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Question 2 (a) 

Most candidates were able to identify two percussion instruments used in this piece. It was

important that they used the precise name of the instrument as indicated in the score, rather than

a similar-sounding instrument.

Question 2 (b) 

Candidates were required to describe the music of the cuatro solo. This question was well-

answered, with popular responses being repetition, triadic, syncopation.

It is important that candidates approach 'describing' questions with use of technical vocabulary and

make the number of points as indicated by the number of available marks.

This is a good full marks answer, which identifies the main features.

Improvised [1]

Syncopated [1]

Rising 4th interval [1]

3 marks
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Syncopation [1]

1 mark
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Question 2 (c) 

Candidates found this question challenging and a wide selection of incorrect responses was seen.

It required knowledge of a limited number of chords used in this piece and being able to apply both

that knowledge and aural skills to the chord progression in the two bars. The 7th chord needed to

be written as dominant 7th, rather than only dominant: precision is always required in chord-

identification questions.

Question 2 (d) 

Most candidates identified the name of the section as Son. Although alternatives were accepted in

the mark scheme and given credit, please note that the authentic name is most preferable.
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Question 2 (e) 

This question was generally well-answered, and many candidates were able to identify the faster

tempo, the call-and-response of the pregon and coro, using repetition and similar features. Fewer

candidates, however, focussed on the harmony or precise melodic features.

This is a full answer, which makes five valid musical points.

Increase in tempo [1]

Clave rhythm has changed = new percussion pattern [1]

Call and response [1]

Backing singers [1]

Chords change every bar [1]

4 marks (max)

14     GCE Music 9MU0 03



This response starts well but loses focus and lacks technical points.

On the second line the correct answers were call and response or pregon and coro.

Fast in tempo [1]

Backing vocals [1]

2 marks
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Question 2 (f) 

This was a conclusive style of question, which brought together the main stylistic features of Cuban

music. Candidates needed to present their answers with clarity, in order to give the three most

salient features.

This is a very good response which includes some of the most important features of Cuban music.

Spanish and African influences [1]

Call and response [1]

Bolero and son [1]

Clave rhythm [1]

3 marks (max)

Prepare clear examples of stylistic features of the musical period

or genre, for each set work.
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African and Spanish influence [1]

Functional harmony [1]

2 marks
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Question 3 (a) 

A significant number of candidates recognised that the interval was a perfect fourth but some

answers lacked precision. Candidates should be reminded that they should describe the musical

quality of the interval, as well as its numerical value.

Question 3 (b) 

Many candidates were able to identify the cello line as being a descending scale.

Descending [1]

Chromatic [1]

Repeated notes [1]

2 marks (max)

An incorrect observation about the texture and too small a

melodic motif to be a sequence.

0 marks
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Question 3 (c) 

Most candidates identified the perfect cadence.

Question 3 (d) 

A significant number of candidates recognised the descending sequence and wrote about the

conjunct movement. However, very few mentioned the wide leap, which occurred at the end of

each phrase.

This was a typical response, gaining full marks.

Descending [1]

Sequence [1]

2 marks

Always specify whether the sequence is ascending or descending

GCE Music 9MU0 03     19



In this melody the selection of pitches is not presented as a scale – it forms a sequence.

The candidate writes about rhythmic features, but only melody is required here.

Moving down = descending [1]

1 mark
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Question 3 (e) 

Nearly all candidates recognised the distinctive sound of the circle of 5ths.

Question 3 (f) 

There were mixed responses to this question, with some confusion over the textures used.

Candidates did not always describe the opening with sufficient detail, explaining how the

monophonic start imitatively became two parts and then three parts, to create a contrapuntal

texture.

Some candidates described the opening, incorrectly, as being a canon. It is important that

candidates remember to write about the number of parts in texture questions, in addition to using

texture vocabulary.

This was a full answer describing the build-up of texture from the start of the excerpt.

Begins monophonic [1]

Second solo violin = 2 part [1]

3 part [1]

Polyphonic [1]

3 marks (max)
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This response lacks the use of technical vocabulary and descriptions are rather vague.

2 part [1]

1 mark
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Question 3 (g) 

There were mixed responses to this 2-mark question in which candidates were required to describe

the tonality.

Some candidates noted that it was functional or modulated to related keys. However, many

candidates wrote D minor and this did not gain credit in the mark scheme because this information

was present in the title at the start of the question.

Many candidates wrote about the circle of 5ths, but that was in relation to the harmony and not

tonality. Very few noted the modulation to A minor/dominant.

Functional [1]

Closely related keys [1]

2 marks

For questions about tonality try to name specific keys. Please

note that if the tonic is specified in the title, no credit will be

given if this is restated.
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Functional [1]

No marks are available for perfect cadences or circle of fifths,

which were features of the harmony.

0 marks
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Question 4 

Many candidates attempted the aural dictation with good success, and being able to operate the

recording themselves for this question, in particular, was of great benefit.

Rhythms were often completed with success, although it was important that candidates checked

that the number of beats in the bar added up correctly. Pitches presented a greater challenge and

some areas of difficulty included omitting the accidentals, chromatic/semitone movement, the

ascending arpeggio in bar 3 and the fall of a 7

th 

in bar 4.

Do not spend a lot of time listening to the dictation question multiple times at the expense of

leaving time for the essay questions. There are 8 marks for dictation and 50 marks for the essays.

Practise working with different types of intervals to help with pitch dictation.

This candidate has carefully planned the rhythms above the

stave with accuracy but finds the pitches challenging at the start

and middle of the excerpt.

They are, however, able to connect with reasonable success to

the given ending, with 4 correct pitches near to the end and one

error caused by the fall of the 7th.

12 correct rhythms

5 correct pitches

6 marks

Plan your time – leave enough for the essay questions

GCE Music 9MU0 03     25



Question 5 

This question required candidates to use their aural skills to identify musical features of an

unfamiliar piece. Candidates had to draw upon their knowledge and understanding of a particular

genre, in this case instrumental music, and relate their observations to the question. They were

required to justify their points with examples from other relevant works from their own wider

listening. There were some examples of excellent essays offered in response to this question.

The best examples were presented in a clearly-structured and coherent manner, often organising

the features into paragraphs that focussed on a musical element. Candidates were able to write

fluently about the piece, with a strong grasp of technical musical vocabulary and covering a large

number of elements.

Some candidates began with an introductory paragraph placing the work in context. They identified

that it was programme music from the late Romantic period and perhaps suggested a possible

composer and date, before embarking upon the musical detail. The most successful essays

explained the effect of the musical feature and linked that to an example of wider listening in order

to justify their point. These essays demonstrated a wide and interesting variety of wider listening,

which went beyond the set works in the anthology and presented a genuine understanding of the

related piece.

Where essays were placed in the Level 1 or 2 bands, it was usually because musical observations

were not explained, or linked to the question, or pieces of wider listening were not used to support

points made. In some essays, there were no, or very few, links to other music or an over-reliance on

the set works to illustrate points made. These essays were often short or lacking in musical content.

Candidates who approached the essay by giving an account in chronological order often had less

success because they did not bring out the most salient features of the piece and fell into a pattern

of repetition. It was not necessary for candidates to link musical features to timings on the audio

track.

Please note that wider listening should refer to a specific piece of music, rather than a loose

reference to a composer. Wider listening can only gain credit in relation to a correct musical

feature. The linked, wider listening piece can be used to demonstrate both similarities and

differences.

Some candidates took the wording of the question, the life of the heroic character, to imply film

music, and whilst wider listening references may come from any style or area of study, this often

resulted in a narrow choice of wider listening with over-reliance on a small number of film

soundtracks.

It is essential that candidates allow sufficient time to plan and write their Q5 essay because some

were short, lacking content, or an orderly structure.

This is a fluently-written and well-structured essay, making a good number of musical observations

with competent use of musical vocabulary.

Links to wider listening were effective and showed a broad range of repertoire, which went beyond

the anthology of set works.
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Correct observations include:

Programmatic music, large scale orchestra, loud dynamics, use of

glockenspiel and brass, fast notes, dotted rhythms, triplets, fast

tempo, E major, modulations, chromatic harmony, violin solo.

A good range of the music elements is covered, explained and

their effect linked to the question. Musical vocabulary is used

well, however, there are some omissions. A good range of

relevant wider listening works is selected to justify points.

16 marks

Level 4:

Structure your essay clearly and perhaps using the elements

Links to other works should be relevant and wide-ranging
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Question 6 

This question required candidates to show their knowledge of three elements of one of the set

works. Candidates were being tested on their use of musical vocabulary, their ability to make links

to the context in which the piece was created and making connections with other relevant pieces of

music. Links needed to be embedded fluently throughout the essay in order to justify candidates'

points. A wide range of appropriately selected examples of wider listening was required, in order to

demonstrate examples of similarities or, indeed, differences.

There were some examples of very good essays for Q6. The best were clearly structured and

coherent, often organising the features into paragraphs that focussed on each musical element.

Candidates were able to write fluently about the piece with a strong grasp of technical musical

vocabulary across the three elements and were able to explain the effect of a musical feature.

Musical features were linked to an example of wider listening in order to justify their point. These

essays demonstrated a wide and interesting variety of wider listening that went beyond the set

works in the anthology. Further, they demonstrated a genuine understanding of the connections

that they were making between the set work and the other work.

Where essays were placed in the Level 1 or 2 bands, it was usually because musical observations

were not explained, or pieces of wider listening were not used to support points made. These

essays were often short or lacking in musical content. In some essays, there were no, or very few,

links to other music or an over-reliance on the set works to illustrate points made. It is important

that candidates refer to the piece rather than making a loose reference to a composer, and show a

sense of understanding of the comparison rather than only a superficial or tenuous link.

Please note that candidates do not gain credit for referring to bar numbers. Some candidates over-

relied on the illustrative pages of the score in the resource book resulting in only writing about the

first section of the piece and musical features from the latter part being entirely neglected.

Question 6 (a)

Candidates often wrote well about the melody and showed an understanding of the modal,

pentatonic and folk influences but frequently, too much time was spent writing about the text

setting of melismatic and syllabic features and word-painting. Sonority was considered reasonably

well, and instrumental techniques received comment.

Many candidates omitted the most basic information, such as the voice type and instruments, for

which the song was scored. Texture was generally least well explored and sometimes, only melody

and accompaniment and homophonic chordal textures, were noted.

It is important that candidates only write about the elements that are required by the question,

rather than becoming distracted by other aspects of the music. Candidates should aim to show a

wide range of repertoire for comparison and go beyond the two other songs from this song cycle.

This is an example of a Level 4 essay in the top region of the 19-24 mark band.

The candidate produces a well-written essay with competent use of musical vocabulary and

showing a good understanding of the work.

The effect of most musical features is explained with clarity. Context is shown in an introductory

paragraph.

Relevant works are used to justify musical points and are embedded fluently throughout the essay.
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Some of the AO3 indicative content features include:

Melody: Pentatonic, folk, chromatic, descending sequence

Sonority: hemidemisemiquaver flourishes, tenor voice, tremolo

strings, pizzicato cello, extended trills, sextuplet piano flourishes

Texture: parallel, melody-dominated homophony, doubled

octaves

There is a good range of wider listening pieces, including music

by Ravel, Schubert, and Debussy. There are some very effective

explanations of the musical features but this is not always

consistent.

23 marks

Level 4
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Ensure that musical elements are covered as evenly as possible

Remember to:

explain the effect of each musical feature

make a link to another piece to draw a comparison
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Question 6 (b) 

This was the most popular of the Q6 choices and candidates seemed to enjoy writing about the

distinctive musical features of the soundtrack to Psycho. There were some well-written essays, but

there were many examples that discussed other musical elements such as sonority and rhythm –

which were not required in the question – or other movements. Often, candidates became

distracted by the storyline of the film. Wider listening was sometimes rather limited.

Candidates tended to show most knowledge of the harmony and the different types of dissonance

that Hermann used. Texture was covered reasonably well, but melody less so.

It was common to see essays where candidates took each movement individually. This was not

such a successful strategy because it led to repetition and not selecting the salient features of this

collection of musical cues from the soundtrack.

This is an example of a Level 3 essay in the top region of the 13-18 mark band.

The candidate produces a clear response with satisfactory use of musical vocabulary, although

deviating from the three elements in the question, at times.

There were some omissions of important musical features. The effect of some musical features was

explained; however, this not always consistent.

Context was shown in an introductory paragraph. Relevant works were used to illustrate, but not

justify, musical points, and some examples were more effective than others.
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Some of the AO3 indicative content features include:

Melody – themes, repetition, stepwise chromatic

Harmony – discord, Hitchcock chord, pedal, slow harmonic

rhythm

Texture – unison, homorhythmic, melody-dominated

homophony, build up, high register

Whilst some correct musical points are made, there is a general

lack of explanation, which only occurs sometimes.

Wider listening links are included as an illustration but not a

justification.

17 marks

Level 3

Remember to give a clear explanation of each musical point
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Question 6 (c) 

This was the least-popular of the Q6 essay choices, but candidates often wrote well on the musical

features.

Candidates often showed secure knowledge of the distinctive structure and how the sonority had

been achieved and the effect of this. They wrote reasonably well about rhythm, but not always

capturing all of the rhythmic characteristics with complete understanding. Wider listening links

were occasionally imaginative and showed understanding of the style but were not always

convincing. Sometimes, they were neglected for areas such as structure.

This is an example of a Level 3 essay at the low end of the 13-18 mark band.

The candidate produces a clear response with satisfactory use of musical vocabulary although

there are omissions of important musical features.

The effect of some musical features is explained. However, this not always consistent, and often

lacks detail and substance.

Quite a variety of relevant works are used to illustrate basic musical points. However, some

examples are more effective than others.
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Some of the AO3 indicative content features includes:

Rhythm – syncopation, ostinato, cross-rhythms, accents

Structure – 9 sections, 2-5-2 etc

Sonority – Gamelan and African influences, objects, extremes of

dynamics

Some musical features are cited but musical vocabulary for

Structure is lacking and explanations are not always provided.

There is quite a range of wider listening, some effective examples

but others that are unconvincing.

14 marks

Level 3

Check that sufficient musical points are made across the three

elements to show use of musical vocabulary
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Paper Summary
Based on their performance on this paper, candidates are offered the following advice:

Manage your time effectively for the exam. Create a time schedule and keep closely to it, leaving

enough time for Q5 and Q6. Practise writing essays under timed conditions and ensure that

handwriting is legible and clear enough to be read by the examiner.

Listen to the set works as often as possible, in order to become very familiar with them.

Learn the key features of each set work, including common musical devices.

Know the context of each set work, including the date of composition, and be able to describe

characteristics in relation to the period in which they were written, or the genre to which they

belong.

Practise aural skills on a regular basis: pitch and rhythm dictation, identifying intervals, chords,

keys and cadences.

Listen widely to related repertoire for each Area of Study and set work.

Give specific examples of wider listening in the essays, naming a piece, rather than just a

composer, and being able to justify the connection.

Develop essay writing skills to produce a well-structured piece of writing with wider listening

examples embedded fluently throughout.
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Grade Boundaries
Grade boundaries for this, and all other papers, can be found on the website on this link:

http://www.edexcel.com/iwantto/Pages/grade-boundaries.aspx
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