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General Marking Guidance

All candidates must receive the same treatment. Examiners must mark
the first candidate in exactly the same way as they mark the last.

Mark schemes should be applied positively. Candidates must be rewarded
for what they have shown they can do rather than penalised for omissions.
Examiners should mark according to the mark scheme not according to
their perception of where the grade boundaries may lie.

There is no ceiling on achievement. All marks on the mark scheme should
be used appropriately.

All the marks on the mark scheme are designed to be awarded. Examiners
should always award full marks if deserved, i.e. if the answer matches the
mark scheme. Examiners should also be prepared to award zero marks if
the candidate's response is not worthy of credit according to the mark
scheme.

Where some judgement is required, mark schemes will provide the
principles by which marks will be awarded and exemplification may be
limited.

When examiners are in doubt regarding the application of the mark
scheme to a candidate’s response, the team leader must be consulted.
Crossed out work should be marked UNLESS the candidate has replaced
it with an alternative response.

Marking principles for Section A

For open response questions, the candidate does not have to write in full sentences. If
appropriate, they may respond using single words or phrases.

Example of short phrases with two or more words:

o

TEE1E



o 10,000A< 5L

When responding to open response questions, candidates may use words from the listening
passage or reading extract, but they must not transcribe or copy whole sections where the
question requires them to manipulate the language in order to render the response accurate to
the question.

Example :
Text: N7 T 4T OEIFHEDINAEND EAEAR > TWET,
Question: RT T 4 7 OISR —FL ) ->7-TT ), Rewardable
answer: HMENEEZDNDINATT,

Non-rewardable answer: K7 V7 4 7T ORIIHEOINHZNE EALEAWH - TWET,

Candidates who write out the whole sentence, as exemplified above as the Non-rewardable
answer, would not be awarded marks without replacing or changing the verb in the sentence.
This is because it does not render an accurate answer to the question. However, as the
exemplified Rewardable answer shows, candidates may still use words from the listening
passage or reading extract.

There are no marks for quality of language in Section A or questions 5a) and 5b) in Section B.
Therefore, errors and omissions in spelling and grammar will be tolerated as long as the
message is not ambiguous or does not interfere with communication. However, there are marks
for quality of language in question 5c) in Section B (see mark grid for Accuracy and range of
language).

Consider only as many elements as there are marks, for example for a 1-mark answer, the
candidate’s first response is taken for assessment, even if this response is incorrect but the
correct information follows as a further element. Where 2 marks are available, award the
individual marks discretely but apply the order of elements rule.

Written responses in the wrong language cannot be awarded a mark.



Guidance to examiners on understanding and applying the mark scheme

Alternative ways of giving the same answer are indicated with a slash (/) in between the
alternative responses, for example: {LFEZ Ro7 52 L / {EFEZ2 BRoF S5han

Where appropriate, responses have been separated with ‘AND’ for compulsory answers and ‘OR’
for possible answers, for example:

HAEHL (1)
AND
BynrEmLo (1)
Any one of:
SULL

OR

I ER

Any parts of an answer that are not essential are bracketed, for example: (#fli’3) ZW»

Candidates are likely to write variants on the acceptable answers listed and these should be
considered as acceptable if they convey the correct answer.

All possible answers have the correct amount of marks appropriate for the information required
indicated in brackets.

Suggested incorrect answers are indicated in the *‘Reject’ column.



SECTION A mark scheme (listening comprehension)

Question Answer Mark
number

1(i) D (1)
Question Answer Mark
number

1(ii) D (1)
Question Answer Mark
number

1(iii) C (1)
Question Answer Mark
number

1(iv) B (1)
Question Answer Mark
number

2(i) C (1)
Question Answer Mark
number

2(ii) B (1)
Question Answer Mark
number

2(iii) A (1)
Question Answer Mark
number

2(iv) C (1)
Question Answer Mark
number

2(v) A (1)




Question | Answer Reject Mark
number
3(a)(i) REETY, (1)
Question Answer Reject Mark
number
3(a)(ii) H31)—<TY - Tli, (1)
Question | Answer Reject Mark
number
3(a)(iii) Any two of : (2)

EHRITES OB, (1 mark)

(Bhn) FELMFE, (1 mark)

FLEVEBTHLEBLTHREZETH LB TED, (1

mark)
Question | Answer Reject Mark
number
3(a)(iv) BRZDLEIM D, (1)
Question | Answer Reject Mark
number
3(a)(v) RELTOEHEIEZ TS, (1)
Question Answer Reject Mark
number
3(b)(i) END - EYEISEITFNIEE S, (1)
Question | Answer Reject Mark
number
3(b)(i) (EEMHFEY LFTEELOT) (A3 (1)

1= —vavh) K%,
Question Answer Reject Mark
number
3(b)(i) ZL (1)
Question | Answer Reject Mark
number
3(b)(ii) WSRDONEE (THRDZDIEELLY) (1)




Question | Answer Reject | Mark
number
3(b)(ii) FZEIZE ST (BRITHAIELT) WEFERZEPUAVEREL D (1)
Question | Answer Reject Mark
number
3(b)(ii) ABZETS (1)
Question | Answer Reject Mark
number
4(a) MERE 1
Question Answer Reject Mark
number
4(b) RE 1

OR

RSIVT47
Question Answer Reject Mark
number
4(c) Mg EHZ 5 (1 mark) 2

INOLad (1 mark)
Question Answer Reject Mark
number
4(d) ROEILN - 1

OR

EL'EHT! | EEDNT

Question Answer Reject Mark
number
4(e) FELDEMD L oFERLZERLT, 1
Question Answer Reject Mark
number
4(f) (FEDLD) BFETREINTIELITFEL 1




Question | Answer Reject Mark
number
4(g)(i) DO TERYIZLTLS 1
Question | Answer Reject Mark
number
a(g)(i)) | ALBETBMEME-TLS 1

OR

ADFEZEZESERZEL TS




SECTION B

mark scheme (listening, reading and writing)

Question | Answer Reject Mark
number
5(a), Any four of the following: Specific, factual details (4)
(i), (i),
(iii), (iv) FSAOEE, that do not express what
‘ \ he thinks about robots, e.g.

UZK‘) }‘753@(;7‘%%5@/33@!3:?3% L%l/\o j]jlo)%ﬁﬁ[i rDawnJ

w o HIESAA—T UL

2Ry MIART =7 MZEONHRNO

T (1)

aRy MIA—F—2HEL RO TTD

v (1)

BRy MIRERYRRAY 2 ZIF S 20D

T (D)

BB MBT 2 DTy (1)

FNEL THET 20T (1)

ETHTHETH0TH (1)

(Any other appropriate phrasing of the

above points is acceptable)
Question | Answer Reject Mark
number
5(b) Any four of the following : Specific, factual details (4)
(i), (i),
(i), (iv) |#ErsrioER that do not express what

a2y MBS ANMIZ b - TE < (1)
EER R 72D (1)

Ry MR (1)

HHNH o726, EFhoEE? (1)
(EDERAEE T DHDIL) Zhu (1)
Ry BB ABOBEWTEIZ R 276 K&
(1)

2Ry MR AMZEBL L6 Zou (1)

(Any other appropriate phrasing of the
above points is acceptable)

she thinks about robots

e.g.
il




Section B, question 5C- Listening, reading and writing task

There are three levels-based mark grids applied to question 5C. The mark grids are:
e understand and respond to spoken language (AO1)

e understand and respond to written language, (AO2)

e accuracy and range of language (AO3)

General guidance on using levels-based mark schemes

Step 1: Decide on a marking band

e First of all, you must consider the answer as a whole and then decide which descriptors most
closely match the answer and place it in that band. The descriptors for each band indicate the
different features that will be seen in the student’s answer for that band.

e When assigning a level, you should look at the overall quality of the answer and not focus
disproportionately on small and specific parts of the answer where the student has not
performed quite as well as the rest. If the answer covers different aspects of different bands of
the mark scheme, you should use a ‘best fit" approach for defining the level. You will then use
the variability of the response to help decide the mark within the level, for example if the
response is predominantly band 3-4 with a small amount of band 5-6 material, it would be
placed in band 3-4 but be awarded a mark near the top of the band because of the band 5-6
content.

Step 2: Decide on a mark

e Once you have decided on a band you will need to decide on a mark within the band.

e You must decide on the mark to award based on the quality of the answer; you must award a
mark towards the top or bottom of that band, depending on how the student has evidenced each
of the descriptor bullet points.

e You must modify the mark based on how securely the trait descriptors are met at that band.

e You will need to go back through the answer as you apply the mark scheme to clarify points and
assure yourself that the band and the mark are appropriate.



Mark grids

Understand and respond to spoken language (AO1 - 6 marks)
This mark grid assesses the content of the students’ answer through their ability to evaluate the
viewpoints in the spoken source through making judgements and drawing conclusions.

Understand and respond to written language (AO2 - 6 marks)
This mark grid assesses students’ ability to evaluate the viewpoints in the written source through
making judgements and drawing conclusions.

Indicative content

When deciding how to reward the answer for content, you should consult these mark grids as well
as the indicative content associated with the question (see below). Indicative content contains
points that students are likely to use to construct their answer. It is possible for an answer to be
constructed without mentioning some or all of these points, as long as students provide alternative
responses that fulfil the requirements of the question.

Understand and respond to spoken
language (AO1)

Understand and respond to written
language (AO2)

Marks Description Marks | Description

0 No rewardable material

1-2 e Occasionally relevant judgement 1-2 Occasionally relevant judgement
expressed on the viewpoints in expressed on the viewpoints in the
the spoken source; often strays written source; often strays into
into description of content description of content without
without evaluation. evaluation. (AO2)

e Limited conclusions drawn on Limited conclusions drawn on
spoken source, sometimes written source, sometimes
inconsistent with evaluation of inconsistent with evaluation of
viewpoints. viewpoints.

3-4 e Expresses some relevant 3-4 Expresses some relevant
judgements on the viewpoints in judgements on the viewpoints in
the spoken source, some of which the written source, some of which
are substantiated; occasionally are substantiated; occasionally
strays into description of content strays into description of content
without evaluation. without evaluation. (AO2)

e Draws straightforward Draws straightforward conclusions
conclusions on spoken source, on written source, occasionally
occasionally inconsistency with inconsistency with evaluation of
evaluation of viewpoints. viewpoints.

5-6 e Expresses relevant and 5-6 Expresses relevant and

substantiated judgements on the
viewpoints in the spoken source
showing clear evaluation.

Draws convincing conclusions on
spoken source, consistent with
evaluation of viewpoints.

substantiated judgements on the
viewpoints in the written source
showing clear evaluation. (AO2)
Draws convincing conclusions on
written source, consistent with
evaluation of viewpoints.




Accuracy and range of language mark grid (AO3)

This mark grid assesses students’ ability to use a range of grammatical structures and vocabulary
accurately to produce articulate communication with a range of expression.

Marks Description
0 No rewardable language
1-2 e Limited variation of straightforward grammatical structures,

vocabulary and kanji, with much repetition; repetitive expression,
writing is often restricted and stilted.

e Limited sequences of accurate language; errors occur that often
prevent meaning being conveyed.

3-4 e Occasional variation in the use of mostly straightforward grammatical
structures, vocabulary and kanji, infrequent use of complex
language; expression is frequently repetitive, writing is sometimes
stilted.

e Some accurate sequences of language; errors occur that sometimes
hinder clarity of communication and occasionally prevent meaning
being conveyed

5-6 e Some variation in the use of grammatical structures, vocabulary and
kanji, some recurrent examples of complex language; variation of
expression but this is not sustained; sections of articulate writing
with occasionally stilted phrasing.

e Frequent sequences of accurate language; errors occur that
occasionally hinder clarity of communication.

7-8 e Frequent variation in use of grammatical structures, vocabulary and
kanji, including different types of complex language; regular variation
of expression, writing is articulate throughout the majority of the
response.

e Accurate language throughout most of the response; errors occur
that rarely hinder clarity of communication.

9-10 e Consistent variation in use of grammatical structures, vocabulary and
kanji, consistent variation in use of complex language; conveys ideas
in a variety of ways, consistently articulate writing.

e Accurate language throughout; any errors do not hinder clarity of the
communication

Additional guidance

Complex language is considered to include the following:

e Verb endings which are conceptually challenging as they do not have an exact equivalent in
English suchas ~TLZE >

the passive

the causative

relative clauses

using extended sentences to express abstract ideas/convey justified arguments that require a
range of lexis and structures, for example using two separate grammatical endings together such
as fIo TCHBIEMNTED

e using synonyms and a variety of expressions to say things in different ways

Variation in use of grammatical structures/varied use of vocabulary: the traits in the mark
grid differentiate between the variation of grammatical structures and vocabulary used by students.
You should judge in which mark band to place students and which mark to award, based on the
effect that the variety of grammatical structures and vocabulary has on the quality of the
communication; the wider the variety, the more articulate the communication will become, (see
definition of articulate below).

Examples of a variety of grammatical structures and vocabulary are: a selection of different verbs,
tenses, adjectives, vocabulary and complex language (see definition above) for a variety of purposes



such as to present and justify points of view, develop arguments, draw conclusions based on
understanding and evaluating issues.

Articulate: articulate communication is fluent, effective and coherent as students
control/manipulate the language to express themselves with ease for a number of different
purposes. The more articulate the writing, the easier the reader can progress through the writing
without having to re-read to understand the message. If students are restricted to what they can
express, they may not be able to use languages for all purposes, for example to justify
arguments/interest the reader. The writing will become more difficult to read with ease as the
reader has to stop and re-read to understand the message.

Errors: students are not expected to produce perfect, error-free writing in order to access the top
band. The mark grid describes the frequency of errors and the impact that errors have on clarity.

Errors that do not hinder clarity:

e errors that do not affect meaning, for example minor errors in character formation

e infrequent errors that do not distract the reader from the content and which result in coherent
writing.

Errors that hinder clarity:
e errors that make writing difficult to understand immediately (even if the meaning is eventually

understood)/errors that force readers to re-read in order to understand what is meant, for example

incorrect particles with verbs of giving and receiving, a sentence in which the main verb does not
match an implied subject

e frequent errors that hinder clarity as they distract the reader from the content of the writing, for
example the kanji Binstead of B

Errors that prevent meaning being conveyed:

e errors that mean the reader cannot understand the message

e errors that convey the wrong message

e errors that make it unclear who is carrying out the action, for example failing to mark a change of
subject where one is needed.

e mother-tongue interference.

NB: these are examples only and do not constitute a finite list.



Indicative content: Question 5c
Students must evaluate the points of view in both 5a) and 5b)

Question
number

Indicative content

5(c)

e Any answer that describes Emma’s point of view in positive or
negative terms, consistent with the information presented in the
source material, e.g. disagreement with the view that the Japanese
work long hours and the Japanese language is difficult

e Any answer that describes Mr. Kalki’s point of view in positive or
negative terms, consistent with the information presented in the
source material, e.g. agreement with the view that there are lots of
jobs and the money is good in Japan

e Conclusions consistent with candidate’s line of argument, e.g. It's
good to work in Japan because your Japanese will improve and you
will earn a lot of money OR the working culture in Japan is very
difficult to learn for a foreigner and you have to work long hours
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SECTION A: LISTENING

i 1 ERAED A Ty b

(F1) ZOMKETIIERAEDT A =y MIOWTORE LEEET, @ik
XL HEAVETDETNDEDRAX A NI BICHR AR HIICOET, £
NTHSOEKREZR T, ¥4y MZOWTEZLDOTLLEY, Th, AT
FEHENMIOTEVIEOERED 720 LTHWET, TThb, £14Ty MM
a3, PV EES NTETEHAY a X IRl L kzEnLEL
E9. Fhnb, BLETHRLTOTERLNT VTS, K, BFETHDIX
EHTY, S, ELWAAECER)Z L TrxlceELl Lo,

I 2 ARG EROT IR

A (M1) : ZAZHIE, 4 BIFRETEROEREEZRNTLET,
ATl FigfEla Y — a2 LETH,

fE (F1) :FIZ40EISHNWLET, ZFERNTIE RAYRANAS A2 hITEE L,
FZTIHHEETHRNELED, BEOEMITATTETNT, miik
THENWZHEZ 2 F LT,

Ay BRTHEELS SAT =2 LET LI,

MR 2Zx. BARPREIST, M coZEar— b LET,

AV AT — )L TORRINIIMN KRG TTh,

HE : BOTbONEELDIZEEEZLon BRTH Z & TT,

AV BTEEBIZ A TENS T2 Z ST,

HE: £9T9ih, ADEDIZKIEZOQEmMD £ L1,

A2 SREFEHVNRLEITZNVELE, 2B B NRAIE-TLEEN,

3

og

3@ TwhAlfrFra—
M) ZAZhiE, BEIETwTY, BIERE L SEVRFEO LA



T, BHHTFELOMEEELZ L TWES, T 6 LVWMEFETEADEL
WTT, RIFVHZ7 VY —~2TLz, THLEITEHSMITE Y O35
L. B FEBNGEE =0T, ZoftEa L Lo L BWE
L7z, ZHUCTFELEFCHILEZBL MR EZFCHI L TE
F9, TELIIBHEDAOTETLEBLLANWTY, 2, Bl E

TIERE LIX LD ANNRL -T2 TT N, RTITEHORE 03 2
TWET, ZhiFEThbnnz L RnWEST, HARESHEE Do
TETWEdia,

[EIRE3(b)

(F1) R E LT EIARYGICREEEBVWET, +E8bITEThoT
[TTD, RELLWOLED Rl TWARITIIERY £4
o ETHHENET, FLETELEFEEREZEDHEY EFT
2V T, ala=r—a b RETT, TLTHEDL
HWNTT R, B, TFADA A —UNEVMEETT,

(M1) FEDNZZ D TED, WhaEHZS SADY T, £T, F&£
H EWSOMEFIZAR DT ETHERLWTYT, F217ED
MEODERDLOIE, T1EL LW TT i, FFICETLI 2D
HFEEZ10FEL L TNWAD T, HEAEIZR > TIERICHR X -
TWhTrERLEINLLL R FT, TN HEE HIZAM
EBECHHEETTNS, ETHRUEFETOD RN HY
7,

RRE4 ITR e RY—)b

(F1) 29K « 27— /L EITHBAARELCRERBNE LT L
%t%@t@@mﬁﬁw%&fﬁ HECHIE O H LR HE T D
%%ﬁ<bt¥&%t%@t L KiEE DSV TE DY EAE
S>TWEd, £L T, £Z iiﬁ%ﬁzt DO T2 L) L
f%ﬁéﬁ?y%47%wifo

FEHLTHITHEOHD Z &L ZBWTHE L, AEREITXE 2 #H
e SV EST! ] EEbN Il EERATHVET, JIAK
SAMIRADRHDOTTNWZDT, FEBLDHDDR Lo ETE o7 &k
CTCoObholzbdiLE L,

BERTAOMNOERETELDOLONRL D EL-, THLaT

A AT —ADIEEST-OF, BROBBETTLLOLNR Rl
THEWTFRNEZZZNALTT, ZLTaATR - 27— L OBHED
HEIIARKROTREME AR L2 WEBIT 2 2L TF, a7R - 27—
NTIHARERIRL TEET, TH, REFES TLOT T HKY)



ILTWETNS, o< VEELZD ADFEEBVZ0 T 21/ b
< ENHVET, aTKR - AT —NOHT-T2PWFR— MNIFE
LT HbDELBERISICEZ TV TWET, HlboFRKA1EDLD
T+ ELTEHLTT,



SECTION B: Listening, reading and writing
iS5 (a)

M1) SR, WFTY, SRa=—2 W7 =084 =7 LE Lz, 4l

Dawn] T9, ZZDJEEIIRBEeRY FT, vRy FBRAEWR ELEOE
T, BLLANWTTR, B8Ry MIEI =B 2O0TNEHDT, 7—7 LA
IZIZS o0 FHA, A —F—biEIRVL, oL VEIK DTERY)
R AME ZIELEFA, TIWVWTTR, D%, D7 oiFHFIZHY £F
B, BARY FEENL TV NIRICRBEHRH L AT, BAODOENHba v
a— X —ZHB L THEZLTVET, TTPLFRITES TENEVETAL,

AT THEVEBTRVATHHEERTEET, VI TTA,



