Qualification
Accredited

A LEVEL

Examiners’ report

HISTORY A

H505

For first teaching in 2015

www.ocr.org.uk/history


http://www.ocr.org.uk/subjects/history/

A Level History A - Y110/01 - Summer 2019 Examiners’ report

Contents
([ (e Yo [ o3 £T0) o PP 3
Paper Y110/0L1 SEIIES OVEIVIEW ......cceieeeieiieae e eeeee ettt e e e e e e eeeeetta e e e e e e eeeeetaa s e e eaeeeeasttnnaaeeeaeeensnnnnnaaaaaaeenees 4
ST <Tox 110 ] I 1Y/ =T Y/ L= 5
[ 111211 1 o o 5
SBCHION B OVBIVIBW ... ettt ettt ettt ettt et e et et e e e et e e e et e e e e et et et et e e e e e e e e e e e enr e e ennaneens 11
L@ 1811 110 o 12O UPTRRIN 11
L@ T 1= 1 o] o 0 N 16
vl Y
Would you prefer a \
DOC Word version?
w___

Did you know that you can save

this pdf as a Word file using Acrobat
Professional?

Simply click on File > Save As Other...
and select Microsoft Word

(If you have opened this PDF in your browser you will / \\
need to save it first. Simply right click anywhere on the o0

page and select Save as. .. to save the PDF. Then open —

the PDFin Acrobat Professional.)

We value your feedback
If you do not have access to Acrobat Professional there Wed like to know your view on the

% 9 . 5 resources we produce. By clicking on the
are a number of free applications available that will also icon above you will help us to ensure that

\convert PDF to Word (search for pdf to word converter). ) our resources work for you.



https://www.surveymonkey.co.uk/r/ZL5Z53B

A Level History A - Y110/01 - Summer 2019 Examiners’ report

Introduction

Our examiners’ reports are produced to offer constructive feedback on candidates’ performance in the
examinations. They provide useful guidance for future candidates. The reports will include a general
commentary on candidates’ performance, identify technical aspects examined in the questions and
highlight good performance and where performance could be improved. The reports will also explain
aspects which caused difficulty and why the difficulties arose, whether through a lack of knowledge, poor
examination technigue, or any other identifiable and explainable reason.

Where overall performance on a question/question part was considered good, with no particular areas to
highlight, these questions have not been included in the report. A full copy of the question paper can be
downloaded from OCR.
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Paper Y110/01 series overview

Y 110 is one of thirteen components for the revised A Level examination for GCE History. This
component tests an extended period of History of about fifty years through an Enquiries or source-based
option and an essay. The paper is divided into two sections. In Section A candidates have to answer a
compulsory source questions based on four written primary sources. The question requires them to use
all four sources to assess the validity of a view. In Section B candidates are required to answer one
essay question from a choice of two.

To do well on Section A, candidates need to be able to consider both provenance of the sources and
apply contextual knowledge to them in order to reach a judgement about the sources in relation to the
issue in the question.

To do well on Section B candidates need to address the issue in the question, using detailed supporting
knowledge. In order to reach the higher levels candidates will need to assess the issues they discuss
and reach a supported judgement at least in the conclusion.

Candidates who did well on this paper Candidates who did less well on this paper
generally did the following: generally did the following:

Did not consider both the provenance and use
contextual knowledge to evaluate the
sources.
Wrote an unbalanced answer in their
treatment of the sources, with very little
consideration of one of the sources.
Reached a judgement based on their
knowledge rather than the sources.
e Showed a poor understanding of the major
iIssues relevant to the essay.
Were unable to support their answer with
relevant material.
Did not focus on the precise wording of the
question.
Made unsupported comments about issues
which were assertions.

e Considered the provenance of the source(s)
and used relevant contextual knowledge.

¢ The contextual knowledge was clearly linked
to the source being discussed to show
whether the view of the source was valid or
not.

¢ Reach an overall judgement as to the extent
to which the sources supported the view in
the question.

e In answering the essay question candidates
discussed at least two issues in depth.

e The supporting detail was both accurate and
relevant to the question set, not just the topic.

¢ Reach a supported judgement about the issue
in the question.

o Make a series of interim judgements about
the issues discussed in relation to the
guestion.
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Section A overview

The Enquiry section in this component examines opposition to factory reform in the nineteenth century
and in particular examines the view that their main argument was that shorter hours would harm the
workers. The question requires candidates to critically assess evidence and reach judgements. The
critical evaluation of sources is the central theme in this section with all marks given against AO2.

Question 1

Peel and the Age of Reform 1832-1853

1 Using these four sources in their historical context, assess how far they support the view that
the main argument used by opponents of factory reform was that shorter hours would harm the
workers. [30]

Most candidates were able to analyse the content of the four sources and reach a reasonable conclusion
regarding those which supported the premise in the title and the sources that didn’t. The alternative
viewpoint was sometimes addressed in a cursory way however. Most candidates displayed a well-
developed understanding of technique and so understood the need to use both context and provenance.
Exemplar 1 shows an excellent understanding of the techniques required to do well on this question. A
few candidates attempted to group the sources, although there is no requirement to do so and this
generally proved less successful than those that took a source-by-source approach.

Source A was generally used to support the view in the question by demonstrating that shorter hours
would reduce the wages of the workers and lead to increased prices. Many were also able to
demonstrate how the source could be used to argue against the given view by discussing the impact on
exports and the “prosperity of the district”. Provenance tended to be handled well with candidates aware
of the self-interest of this group of employers. Contextual knowledge was sometimes very good, with
knowledge of the debates around child labour. A few candidates were also well-versed on importance of
the woollen industry to Yorkshire, although this was not a focus of most answers. Surprisingly few noted
the possible benefits to productivity that may come from reduced hours.

Source B was also used to support the view in the question, with most candidates concentrating on the
content of the source and arguing that it showed that reduced hours would mean reduced wages. Fewer
commented on the idea that workers were “led astray” by agitators. Provenance was generally well-
handled, with most spotting that as this was a businessman and former minister and so there would be a
more sympathetic presentation of employers as well as a sound understanding of manufacturing and
trade in his speech. Candidates were able to apply some contextual support with some discussion of the
10 Hours Movement and the 1833 Factory Act.

The provenance of Source C proved puzzling for some candidates as they were unsure of how to treat
its content. Better responses focused on the idea that restricting child labour would result in them
missing a meal and so supporting the view in the question. This was generally developed with some
discussion on the reliance on child labour by many working-class families. Contextual support for C was
less well developed with only the best candidates able to discuss the contradiction within the message of
the source and the introduction of the 1834 Poor Law. Only a few candidates were able to discuss the
depression of 1842 which proved fruitful when used. Provenance tended to be focus on the nature of the
diary being his notes from personal visits to factories only in Lancashire, which was credited. Many
candidates wanted to discuss his self-interest in protecting child labour but were unable to marry this to
the apparently contradictory content of the source.
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Source D produced some mixed responses. Many candidates spotted the source as presenting
principled views against the idea of shorter hours rather than matters of economics or morality. The fact
that this was a 3" person report was omitted by many, with many pointing to self-interest as Brougham’s
motivation, rather than the principles he claimed to uphold. A significant number felt that the Northern
Star was against shorter hours for workers, despite most knowing that this was a Chartist newspaper.
Few candidates were able to discuss Brougham’s character. Contextual knowledge of the 1844 Factory
Act was usually sound, although its provisions were sometimes mixed up with those of the 1833 Act.

Exemplar 1
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Section B overview

Two essays are set, each from a different Key Topic. Here the candidates are asked to examine the
failure of radicalism in the 1790s and British foreign policy between 1815 and 1830. The questions set
require candidates to analyse causes and consequences of major historical issues.

Question 2

British Government in the Age of Revolution 1783-1832

2* ‘The main reason for the failure of radicals to change the established political and social order in
the 1790s was the effectiveness of government policy.” How far do you agree? [20]

This was a significantly more popular essay and was generally well answered. Most candidates were
able to identify the relevant government policies and explain their impacts and compare these to other
factors. More successful candidates demonstrated impressive knowledge of “Pitt’s terror” and were able
to evaluate the effectiveness of his initiatives. Other factors were also well-known, with fruitful discussion
of the fear of Jacobinism, loyalism and the weakness of the radical movement. Exemplar 2 shows a well-
developed use of knowledge as well as analysis and evaluation of each factor, resulting in some interim
judgements.

Less successful answers tended to generalise and although relevant, had thinner support for the factors
discussed. Weak responses focused on events outside of the given period, including the events of the
Peterloo Massacre.
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Exemplar 2
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Question 3

3* ‘Upholding the balance of power was the primary aim of British foreign policy in the period from
1815 to 1830." How far do you agree? [20]

This was the least popular of the essay questions and answers tended to be much weaker in their
approach. Successful answers structured their response thematically around a set of potential aims and
were then able to evaluate upholding the balance of power against other factors. These included the
maintenance of naval power, defending commercial interests etc. Exemplar 3 shows an effective
introduction to this particular answer that establishes a two-sided view. A substantial number of
candidates tended to adopt a narrative approach which described foreign policy generally, rather than
specific aims and therefore did not analyse the relative importance of aims in any depth.

Exemplar 3
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Supporting you

For further details of this qualification please visit the subject webpage.

Review of results

If any of your students’ results are not as expected, you may wish to consider one of our review of results
services. For full information about the options available visit the OCR website. If university places are
at stake you may wish to consider priority service 2 reviews of marking which have an earlier deadline to
ensure your reviews are processed in time for university applications.

Review students' exam performance with our free online results analysis tool. Available for GCSE, A Level
and Cambridge Nationals.

It allows you to:

« review and run analysis reports on exam performance

« analyse results at question and/or topic level*

« compare your centre with OCR national averages

. identify trends across the centre

« facilitate effective planning and delivery of courses

« identify areas of the curriculum where students excel or struggle

+ help pinpoint strengths and weaknesses of students and teaching departments.

*To find out which reports are available for a specific subject, please visit ocr.org.uk/administration/
support-and-tools/active-results/

Find out more at ocr.org.uk/activeresults

Training

Attend one of our popular CPD courses to hear exam feedback directly from a senior assessor or drop in
to an online Q&A session.

Please find details for all our courses on the relevant subject page on our website.

www.ocr.org.uk
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OCR Resources: the small print

OCR'’s resources are provided to support the delivery of OCR
qualifications, but in no way constitute an endorsed teaching
method that is required by OCR. Whilst every effort is made

to ensure the accuracy of the content, OCR cannot be held
responsible for any errors or omissions within these resources.
We update our resources on a regular basis, so please check the
OCR website to ensure you have the most up to date version.

This resource may be freely copied and distributed, as long as
the OCR logo and this small print remain intact and OCR is
acknowledged as the originator of this work.

Our documents are updated over time. Whilst every effort is made
to check all documents, there may be contradictions between
published support and the specification, therefore please use the
information on the latest specification at all times. Where changes
are made to specifications these will be indicated within the
document, there will be a new version number indicated, and a
summary of the changes. If you do notice a discrepancy between
the specification and a resource please contact us at:
resources.feedback@ocr.org.uk.

Whether you already offer OCR quialifications, are new to OCR, or
are considering switching from your current provider/awarding
organisation, you can request more information by completing the
Expression of Interest form which can be found here:
www.ocrorg.uk/expression-of-interest

Please get in touch if you want to discuss the accessibility of
resources we offer to support delivery of our qualifications:
resources.feedback@ocr.org.uk

Looking for a resource?

There is now a quick and easy search tool to help find free resources
for your qualification:

www.ocr.org.uk/i-want-to/find-resources/

www.ocr.org.uk

OCR Customer Support Centre

General qualifications

Telephone 01223 553998

Facsimile 01223 552627

Email general.qualifications@ocr.org.uk

OCR is part of Cambridge Assessment, a department of the University of
Cambridge. For staff training purposes and as part of our quality assurance
programme your call may be recorded or monitored.

© OCR 2019 Oxford Cambridge and RSA Examinations is a Company
Limited by Guarantee. Registered in England. Registered office The
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