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Introduction

After all the damage to learning wrought by the Covid pandemic, particularly on this year’s 
cohort, which had no opportunity to sit GCSE examinations, it was pleasing to see candidates 
able to engage effectively across the ability range with the A Level paper 2H, which deals with 
2H.1: The USA, c1920 – 55: boom, bust and recovery and 2H.2: The USA, 1955 – 92: 
conformity and challenge.
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This paper was divided into two sections: Section A was aimed at the in-depth evaluation and 
analysis of source material and Section B focused on the evaluation of key features in depth, 
exploring cause, consequence, change/continuity, similarity/difference and significance. It 
was clear that standards in Section A are now in line with those in Section B and clearly 
advice about source analysis, with its emphasis on value and weight, is familiar to candidates. 
Nevertheless, some teachers and candidates need to follow the requirements of the Section 
A mark scheme more carefully in future series in order to be clearer about what is meant by 
'value' and 'weight'. As in previous series, some candidates wrote too much generalised 
comment without regard to the source material, or paraphrased the source without 
considering its value or reliability. The major weakness was often in considering the 
provenance, and comments were too often stereotypical, or too often missing entirely. It is 
imperative that centres teach candidates to assess ‘weight’ by using contextual knowledge to 
challenge or confirm what is in the source, or to discuss the values of its audience, rather 
than just claiming that the source discusses an aspect of the topic, so it must have weight. It 
is also necessary to analyse the nature, origin and purpose of the source through its 
provenance in order to assess weight. It continues to be the case that many responses are 
largely made up of comments about what was not in the source, suggesting that this makes 
it less valuable, or carries less weight. Credit is given to comments about what is not in the 
source only if it is possible to show that this material is missing for a reason, for example 
because the source is a deliberate piece of propaganda, or, for example, the author is not in 
a position to comment about key issues and that for this reason the source is 
unrepresentative. In Section A the question requires the use of sources together. There was 
little evidence on this paper of candidates failing to use the sources together in some way, 
although it is worth pointing out that this does not mean that responses should cross-refer 
between the two sources for comparison and contrast of content. The question requires 
candidates to use the sources ‘together’, but it is not a requirement to use them ’together’ 
throughout the response. There was some evidence of some candidates attempting to do 
this. Depending on the sources, it was not always possible to do this convincingly, and some 
candidates engaged in some superficial argument and analysis as a result. Comparison of 
value and weight was a strength of many responses. It remains important to realise that 
Section A and Section B questions may be set from any part of any Key Topic named in the 
Advance Information and, as a result, full coverage of the topic is enormously important. The 
detailed knowledge base required to add contextual material in order to support inferences 
was often good, but candidates need to understand that contextual knowledge must be 
linked to what is in the source and used to confirm or challenge inferences from the source 
itself, as well as to assess value or weight in the ways described above.
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The continuing improvement in essay writing is pleasing. Few candidates produced wholly 
descriptive essays devoid of analysis. Candidates continue to identify key themes in an 
introduction and to make a judgement in a conclusion. Structure was often very sound. The 
most common weakness in Section B essays continues to be the lack of a sharp focus on the 
precise terms of the question and/or the second order concept that was targeted. Some 
candidates note in the introduction to the essay that they are naming the criteria that they 
plan to use, when in actual fact they are referring to the issues or the factors that will be 
discussed in the response. 'Criteria' in bullet point 3 of the mark scheme refers to the basis 
on which candidates reach their judgement, not the issues that are discussed in the process 
of reaching that judgement. There was little evidence on this paper of candidates having 
insufficient time to answer the question. The ability range was very diverse, but the design of 
the paper allowed all abilities to be catered for.

The candidates' performance on individual questions is considered in the next section.
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Question 1

Strong responses had a clear focus on the value of the sources in terms of the impact of the 
Levittown projects on urban communities. At the highest level, candidates selected key points 
from the sources and made reasoned inferences about them, supporting each one with their 
own knowledge of the historical context of, for example, the slow development of nationwide 
racial integration that followed Supreme Court cases in the 1950s hardly touched Levittown 
because of covenants that restricted any minorities from buying in, as is implied by the 
sources and that, during the 1950s, the Federal Housing Association ignored its own Federal 
Court’s ruling and continued to encourage the construction of segregated housing, both in 
Levittown and more generally. The very best candidates were aware of the specific context of 
Levittown (i.e. Levittown in Long Island, New York, is widely recognised as the first modern 
American suburb, as a prototypical post-war planned community), but responses that took a 
more general view were able to reach the highest levels. AO1 skills are not assessed in this 
Section, only the use of valid contextual knowledge as part of source analysis. Comments 
about provenance were thoughtful and may have considered that, in Source 1, the tone is 
scholarly; Hales has shown a close interest in the impact on a community of which he was a 
part but has been able to step back and be objective on the positives and negatives of a 
Levittown project. Many candidates noted that the tone of the author of Source 2 is 
essentially hostile towards Levitt’s impact on the racial make-up of Levittown. The writer 
seeks to portray Levitt as brazen on matters of discrimination. Many also saw that Source 2, 
as a local newspaper reviewing the first ten years’ experience of a Levittown project in action, 
is probably offering an informed and objective view about the impact of racism on a familiar 
community. Weaker responses simply wrote generally about Levittown, without linkage to 
the source or considering its value. At this level, candidates often also made stereotypical 
comments about a newspaper being reliable.

This response shows examples of best practice.
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This response draws inferences from both sources, often using them 
together, developing them and interrogating them by increasing use of 
accurate contextual knowledge. In the second half of the response 
there is a weighing of the content and the purpose of the sources for 
the enquiry. The sources are used in combination.

Try to be aware of the concerns and values of the society within which 
the sources are set when adding contextual material to inferences.
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Question 2

Weaker responses did not have a clear focus on the value of the sources in considering the 
reasons behind the development of the space programme in the United States, but rather 
targeted a more general response on the effects of the space race. Such candidates did not 
understand the need to make inferences from the sources, for example that space 
exploration is a noble cause for which God will bless America, or that Source 4 implies that 
Kennedy’s stated reasons for the space programme were essentially dishonest as the real 
reason was to introduce ‘patriotism’ as a way to find an answer to Congress thwarting his 
policies in other areas. Most candidates perceived that both sources suggest that both 
sources emphasise that the space programme exploited patriotism. Weaker candidates gave 
little weight to the source simply because Kennedy was making a speech. Others missed out 
any comment about the provenances, even their timing. However, stronger candidates noted 
that, as an eminent professor specialising in the motivations behind policy-making, Etizioni 
was in a good position to gauge the publicly-unstated reasons behind the development of 
the space programme. On the whole, contextual knowledge noted that the USSR had stolen a 
march on the USA in the Cold War by launching satellites and putting the first man in space. 
Thus, the Cold War is the primary contextual lens through which many viewed Kennedy's 
speech.

This Level 4 response makes sustained use of interrogation of both sources by using a 
thematic approach and by noting carefully the differing tones of the sources.

13 GCE History 9HI0 2H



14GCE History 9HI0 2H



15 GCE History 9HI0 2H



16GCE History 9HI0 2H



17 GCE History 9HI0 2H



Both sources are mined for inferences and the candidate shows a 
shrewd knowledge of the matters being discussed and illuminates 
them with judicious use of contextual knowledge of the concerns of 
the 1960s economic, science and defence policies. Evaluation of weight 
debates both provenance and challenge/support for what the writers 
say. The conclusion debates the relative weight of both sources.

Look at the detail of the provenance of the sources to see what might 
give weight to the source – eg in this case the role of the authors. 
Challenge or confirm the veracity of the source by using contextual 
‘own knowledge’ to discuss value or weight, as appropriate, rather than 
just to confirm content or to say what is missing.
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Question 3

Weaker responses indicated a straightforward problem with responses to this question – a 
lack of appreciation of the influence of racial intolerance beyond the lens of the Ku Klux Klan. 
However, almost everyone saw that its aim was to maintain white Protestant supremacy – its 
victims in the twenties were often blacks, ethnic immigrants and Jews. The most successful 
candidates understood that widespread ‘muckraking’ in news reports convinced US Attorney 
General, Mitchell Palmer, of the need to purge the land of ‘foreign-born ethnic subversives 
and agitators’ – the Red Scare. Surprisingly few noted that there was substantial intolerance 
of Native Americans, evidenced by the need for the Meriam Report (1928) and the work of 
John Collier. The most surprising weakness of candidates was in the very generalised 
response to the counter factors. Those who concentrated on gender inequality did not see 
that Prohibition also spawned political and social divisions. There was widespread 
intolerance of Prohibition and Jazz Age excesses and of the growing influence of women. 
Temperance became a major issue during elections. There was some detailed knowledge of 
economic challenges in areas of high deprivation, such as the agricultural South and old 
staple manufacturing regions, leading to social problems of unemployment and poverty that 
caused divisions in society.

A logically presented Level 5 essay.
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A logically presented Level 5 essay, which recognises the nature of the 
debate and responds to it by providing detained evidence for key 
features, crucially weighing their relative significance, backed by 
sufficient knowledge fully to meet the question’s demands. There is a 
sustained attempt to explain comparative significance through the 
essay.

The response deals with racial intolerance before offering 'other' 
issues that characterised divisions in society and does this in a 
systematic, well paragraphed way, covering some relevant aspects. 
Within each paragraph there is a clear discussion of the issue and the 
response reaches clearly substantiated judgements.

Judgement at the highest level involves analysing the relative 
significance, importance (as directed by the question) of factors or 
aspects chosen by the candidate, both against each other and against 
the stated aspect in the question.

23 GCE History 9HI0 2H



Question 4

The biggest problem for weaker candidates on this response was in identifying detailed 
evidence, eg Disney produced 32 short propaganda films commissioned by the US 
government, many of which raised public morale by parodying the Axis powers, eg der 
Fuehrer’s Face and Commando Duck. Many wrote in general terms about Disney raising 
morale. Even then, they did not always identify the use of Disney’s characters in war-related 
work. Stronger answers noted several counter arguments, eg there were far more Warner 
Brothers animations produced, 262 during the war years, many of which had similar 
significant effects on American morale at home to Disney cartoons, eg Scrap Happy Daffy. The 
biggest problem was a mis-reading of the question. Many candidates offered counter 
arguments that concentrated on material not derived from Hollywood.

A response at L2.
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This Level 2 response has limited analysis of some key features, but 
lacks range and depth on both the stated Disney aspect and 'other' 
issues. Although substantial in length, many of the comments made 
about various genres could almost have been made about any time 
period within the specification.

Be sure that you are able to choose suitable ‘other’ issues when 
making a judgement about the relative significance of the key topic 
named in the question. It is not possible to make this judgement when 
set against other stated key topics of dubious validity. Try to offer 
detailed evidence for each issue, too. Remember that this is a depth 
study.

A 'Study in Depth' requires detailed knowledge of the Key Themes 
identified in the specification. Make sure you add precise and detailed 
knowledge to evidence your answer.
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Question 5

Candidates were asked to what extent, in considering the work of individuals, it was 
President Johnson who was mainly responsible for achieving a change in status for black 
Americans in the years 1963-72. Many responses failed to note that the target focus was 
about individuals. The best responses were able to assess Johnson’s contribution in quite a 
detailed manner: that President Johnson took over the fight for a comprehensive civil rights 
act from his predecessor, John F. Kennedy and, through careful management of Congress, 
steered the bill into law, abolishing Jim Crow segregation; that Johnson’s Civil Rights Act 
ended discrimination in employment, making a very practical difference to the civil rights of 
black Americans; that Johnson ensured the passage of the Voting Rights Act in 1965, 
transforming the ability of black Americans to make a difference to American democracy and 
leading to the election of many black politicians; that Johnson’s Great Society programme 
increased black American access to equal civil rights in education and housing. In general, 
candidates paid far more attention to Johnson than any other individual. Martin Luther King 
was often cited as a second individual, some also mentioned Malcolm X, but candidates often 
found it hard to focus on how they and others changed the status of black Americans.

A well-argued response reaching Level 5.
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This response is clearly structured. The introduction sets out the 
direction in which the debate will move and lays down the criteria for 
the judgement of LBJ in his own right, and the degree of involvement 
he had with other individuals under consideration. The essay then 
follows this pattern to a nuanced concluding judgement.

Try to write in sufficient detail on the stated factor to show sufficient 
knowledge by which to weigh it against other factors.
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Question 6

Some candidates provided some detailed knowledge about whether the most significant 
impact of the AIDs crisis in the United States, in the years 1981-92, was an increase in 
discrimination against the gay community. The best responses noted that, in the case of 
AIDS, some adherents of Christianity, especially the Religious Right, linked early church 
traditions that saw plague as a divine punishment for sinfulness with the single sin of male 
homosexuality. Some noted the scale of the impact of the 1987 National March on 
Washington for Lesbian and Gay Rights, calling for an end to discrimination against AIDS 
sufferers – it was attended by 200,000 people – indicating the impact of discrimination. 
Counter factors were less well supported. In particular, a very large proportion of candidates 
either misread the question and wrote about factors other than AIDS that had an impact on 
the gay community, or simply could not offer any other impact that AIDS had on US society. 
However, some did see that when famous individuals in movies and sport revealed their HIV 
status, it put a human face on the disease and alleviated some discrimination. It was not just 
a ‘gay disease’ anymore. Many candidates who were able to focus on the impact of AIDS also 
argued that the steady shift of the epidemic from the gay community to intravenous drug 
users and their sexual partners had a profound effect on poorer urban communities. The 
great weakness in many candidates was that they took the opportunity to rehearse the work 
of campaigns for LGBTQ+ rights, without any linkage to the focus of the question.

Two introductions by candidates, indicating the weakness of some responses to this 
question.
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These introductions clearly shows where a number of candidates went 
‘off track’. The introduction in each case is somewhat of a giveaway. 
The question asked candidates to assess the relative importance of the 
varying impacts that AIDS had on US society, but these responses read 
it either as: The importance that AIDS had on the gay community 
compared with other impacts on the gay community, or: the relative 
importance of AIDS among various other (mainly media) impacts on US 
society.

When answering ‘impact' questions, make sure you also consider the 
role and strength of the target focus, as well as other issues that have 
impact, in order to give your response range and judgement. Read the 
question carefully and underline key words to help you to understand 
what is having an impact on what.

Make sure you leave sufficient time to write a clear conclusion that 
sums up the judgements that you have arrived at.
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Note the candidate's introductory paragraph.

The focus of the question on the different impacts of AIDS has been 
mis-read.

Use a marker pen when reading the question to tease out the key 
words, including the target focus of the question.
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Paper Summary

Based on their performance on this paper, candidates are referred to the advice offered in 
the previous two sessions. Many candidates this year have not heeded some of this advice in 
the light of their predecessors’ performance. This advice was: –

Section A Source Question (Q1 or Q2)

Candidates must be more prepared to make valid inferences rather than to paraphrase 
the source
Be prepared to back up inferences by adding additional contextual knowledge from 
beyond the source
Explore beyond stereotypical reactions to particular types of provenance. Not all old 
people are blighted by poor memories; look at the specific stance and/or purpose of the 
writer
Avoid discussions about what is missing from the source when assessing its value to the 
enquiry unless there is a clear reason for the author missing such points
Candidates should be prepared to assess the strength of the source for an enquiry by 
being aware that the author is writing for a specific audience. Be aware of the values and 
concerns of that audience
Candidates should try to distinguish between fact and opinion by using contextual 
knowledge of the period and being aware of the values of the society within which the 
source is set
In coming to a judgement about the provenance, take account of the weight you may be 
able to give to the author's evidence in the light of his or her stance and/or purpose
In assessing weight, it is perfectly permissible to assess reliability by considering what has 
been perhaps deliberately omitted from the source.

Section B Essay questions

Candidates must provide more factual details as evidence. Weaker responses lacked depth 
and sometimes range
Plan your answer effectively before you begin
Pick out three or four key themes and then provide an analysis of (eg) the target 
significance mentioned in the question, setting its importance against other themes rather 
than providing a description of each
Candidates should avoid a narrative/descriptive approach; this undermines the analysis 
that is required for the higher levels
Pay particular attention to bullet point 3 of the mark scheme. Try to justify why one 
content area is more significant than another – the basis of that judgement is that one 
aspect is more important, influential or significant
Pay more careful attention to key phrases in the question when analysing
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Be aware of key dates as identified in the specification so that they can address the 
questions with chronological precision
Try to explore links between issues to make the structure flow more logically.

GCE History 9HI0 2H Grade Boundaries Grade boundaries for this, and all other papers, can 
be found on the website on this link:

http://www.edexcel.com/iwantto/Pages/grade-boundaries.aspx
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Grade boundaries

Grade boundaries for this, and all other papers, can be found on the website on this link:

https://qualifications.pearson.com/en/support/support-topics/results-certification/grade-
boundaries.html
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