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Introduction

It was pleasing to see candidates able to engage effectively across the ability range in this the
first post-Covid A Level paper 2C which deals with France in revolution, 1774-99 (2C.1) and
Russia in revolution, 1894-1924 (2C.2). The paper is divided into two sections. Section A
contains a compulsory question which is based on two linked sources. It assesses source
analysis and evaluation skills (AO2). Section B comprises a choice of essays that assess
understanding of the period in depth (AO1) by targeting five second order concepts - cause,
consequence, change and continuity, similarity and difference, and significance. Candidates
appeared to organise their time effectively and there was little evidence of candidates being
unable to attempt both answers within the time allocated. Examiners did note that more
scripts than has been usual posed some problems with the legibility of handwriting.
Examiners can only give credit for what they can read.

In Section A, the strongest answers demonstrated an ability to draw out reasoned inferences
developed from the sources and to evaluate the sources thoroughly in relation to the
demands of the question on the basis of both contextual knowledge and the nature, origin
and purpose of the source. It is important that candidates appreciate that weight is not
necessarily established by a discussion of what is missing from a source. If the author of the
source has omitted something intentionally in order to modify meaning or distort the
message of the source, then it will be relevant to discuss that omission in reaching a
conclusion regarding the use that a historian might make of the sources. However,
comments on all the things that the sources might have contained, but failed to do so, is
unlikely to contribute to establishing weight. The question requires candidates to use the
sources ‘together’ and it was pleasing to see that the majority of candidates were aware of
this instruction and achieved it using a variety of different approaches.

Candidates are more familiar with the essay section of Paper 2 and in section B most
candidates were well prepared to write, or to attempt, an analytical response. Stronger
answers clearly understood the importance of identifying the appropriate second order
concept that was being targeted by the question, although weaker candidates often wanted
to engage in a main factor/other factors approach, even where this did not necessarily
address the demands of the conceptual focus. Candidates do need to formulate a plan so
that there is an argument and a counter argument within their answer; many candidates
lacked any counter argument at all. The generic mark scheme clearly indicates the four
bullet-pointed strands which are the focus for awarding marks and centres should note how
these strands progress through the levels.

Candidates do need to be aware of key dates, as identified in the specification, and ensure
that they draw their evidence in responses from the appropriate time period.

The candidates' performance on individual questions is considered in the next section.
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Question 1

On Question 1, stronger responses clearly considered the sources together (eg both sources
suggest that Robespierre played a central role in the Terror and was a leading member of the
CPS), although treatment of the sources may have been uneven. Such responses also
analysed the source material in relation to the enquiry with a sense of interrogation which
went beyond selecting key points and made reasoned inferences (eg Robespierre attempted
to strengthen his dominant role by creating the cult of the Supreme Being, an alternative civic
religion to the Catholic faith). Knowledge of the historical context was used to discuss
limitations/what can be gained from the content of the source material (eg Robespierre’s
failure to consult over the Law of 22 Prairial alienated the CGS and persuaded other CPS
members that he was a dictator; Robespierre played a central role in the purge of the
Hébertists and Indulgents, which enabled the CPS to pursue a policy of increasing terror and
centralisation) and revealed an awareness of the values and concerns of the society from
which it was drawn (eg the fear engendered by Robespierre's actions during the Terror).
Furthermore, high-scoring candidates evaluated the source material relevantly in line with
the specified enquiry and considered matters of provenance confidently (eg de Staél was well
educated and connected and so would potentially be in a good position to offer an informed
assessment of Robespierre’s role). The weight of the evidence was taken into consideration
when coming to a judgement (eg Barere's informed but self-interestedly critical assessment
of Robespierre’s role in Source 1).

Weaker responses began to consider the sources together (eg both state that Robespierre
played a leading role in the Terror). In addition, such responses showed some limited
understanding and analysis of the source material through the selection of key points
relevant to the question (eg Robespierre inspired fear among other political figures) and valid
inferences (eg Robespierre’s role led to divisions within the revolutionary government).
However, these valid inferences had only limited support or remained undeveloped.
Knowledge of the historical context was mainly used to expand, confirm or challenge matters
of detail with some attempt to support inferences (eg Robespierre railroaded the Law of 22
Prairial through the Convention and this paved the way for the Great Terror of June-july
1794). Lower-scoring candidates tended to evaluate the source material with some relevance
regarding the specified enquiry and noted some aspects of source provenance to draw
conclusions about reliability or utility. At this level, judgments often lacked support and could
be based on questionable assumptions (eg Barére, author of Source 1, was writing over forty
years later and so would have little knowledge of Robespierre's role).
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Examiner Comments

This Question 1 Level 5 response possesses several obvious strengths:

(1) it interrogates the evidence of both sources making reasoned
inferences (eg the Convention was unwilling to stand up to
Robespierre because of his power)

(2) it deploys knowledge of the historical context to illuminate and/or
discuss the limitations of what can be gained from the content of the
source (eg the increasing number of executions following the law of 22
Prairial)

(3) it evaluates the source material taking into account its weight as
part of coming to a judgement (eg Barere's account may have been
influenced by a desire to limit or evade his own personal responsibility
for the Terror).
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05\ ResultsPlus
\ Examiner Tip
The two main ways to establish the weight of a source are (1) to use
contextual knowledge to confirm or challenge claims or statements
made in the source and (2) to consider the nature and purpose of the
source (for eg the status and motivation of the author). Simply stating

that a source fails to cover a particular event or development does
NOT establish weight.
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Question 2

On Question 2, stronger responses clearly considered the sources together (eg both sources
indicate that War Communism had alienated rural society to such an extent that the
Bolshevik regime/prospects for socialism were under threat), although treatment of the
sources may have been uneven. Such responses also analysed the source material in relation
to the enquiry with a sense of interrogation which went beyond selecting key points and
made reasoned inferences (eg very few influential Bolshevik figures were prepared to
acknowledge that War Communism was having a disastrous impact in the countryside).
Knowledge of the historical context was used to discuss limitations/what can be gained from
the content of the source material (eg by 1920-21 the negative impact of War Communism
could be gauged from the fact that the Bolshevik regime had no effective control over rural
areas in many southern and eastern provinces) and revealed an awareness of the values and
concerns of the society from which it was drawn (eg Bolshevik/socialist concerns that War
Communism would provoke a civil war in the countryside). Furthermore, high-scoring
candidates evaluated the source material relevantly in line with the specified enquiry and
considered matters of provenance confidently (eg Dan's speech was designed to persuade
the Eighth All-Russian Congress that War Communism should be abandoned). The weight of
the evidence was taken into consideration when coming to a judgement (eg although written
by a Bolshevik at the time, the credibility of Source 4 is enhanced by the fact that it considers
the negative impact of War Communism in the countryside).

Weaker responses began to consider the sources together (eg both indicate that War
Communism led to grain requisitioning and peasant resistance). In addition, such responses
showed some limited understanding and analysis of the source material through the
selection of key points relevant to the question (eg War Communism had a negative impact
on agricultural output) and valid inferences (eg War Communism threatened to alienate the
peasantry completely). However, these valid inferences had only limited support or remained
undeveloped. Knowledge of the historical context was mainly used to expand, confirm or
challenge matters of detail with some attempt to support inferences (eg by 1920 agricultural
production had declined to just 60 per cent of its 1913 level). Lower-scoring candidates
tended to evaluate the source material with some relevance regarding the specified enquiry
and noted some aspects of source provenance to draw conclusions about reliability or utility.
At this level, judgements often lacked support and could be based on questionable
assumptions (eg Serge (author of Source 4), as a Bolshevik at the time, had a favourable view
of War Communism).
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Y / ResultsPlus
/--.E Examiner Comments

This Question 2 Level 4 response possesses several strong features:

(1) it analyses the source material to make some reasoned inferences
(eg War Communism generated serious rural opposition to Bolshevik
rule)

(2) it deploys knowledge of the historical context to illuminate and/or
discuss the limitations of what can be gained from the content of the
source (eg Makhno's green army to defend peasant interests)

(3) it evaluates the source material taking into account its weight as
part of coming to a judgement (eg although a Bolshevik at the time of
War Communism, Serge is critical of the policy).

A\ ResultsPlus
<

Examiner Tip
Candidates should aim to develop valid inferences supported by the
arguments raised in the sources, not merely paraphrase the content of
the sources. Inferences can be supported by reference to contextual
knowledge surrounding the issues raised by the sources.
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Question 3

On Question 3, stronger responses were targeted on an analysis of the significance of the
challenge to the ancien régime posed by rural poverty and urban food prices in France in the
1780s. Such responses explored the significance of the challenge posed by rural poverty and
urban food prices (eg poor harvests in the years 1781-87 increased rural poverty and urban
food prices and led to rising tensions, as peasants and urban workers suspected tithe-
owners and nobles of hoarding and speculating; a disastrous harvest in 1788, due to extreme
weather, increased bread prices by 50 per cent in Paris; this caused severe hardship among
the capital's workers and hardened anti-government feeling) and the significance of other
factors/developments (eg Enlightenment ideas posed a fundamental challenge to the
foundations of the ancien régime, radicalised informed Third Estate opinion and mobilised
members of the younger nobility who were critical of the old system; Louis XVI's
determination to preserve absolutist rule and his ill-judged decisions played a significant role
in undermining the ancien régime, eg he exiled the Paris Parlement (1788) and dismissed
Necker (1789); Louis XVI's Finance Ministers, notably Turgot, Necker and Calonne, failed to
address France's serious financial problems and, by 1788, France was facing bankruptcy,
which sharpened divisions within French society). High-scoring candidates also
demonstrated an understanding of the conceptual focus of the question (significance),
deployed sufficient knowledge and established criteria to make a judgement (eg the
extent/depth of the social, economic and political challenge posed). Such responses were
also clearly organised and effectively communicated.

Weaker responses tended to be generalised and, at best, offered a fairly limited analysis of
the significance of the challenge to the ancien régime posed by rural poverty and urban food
prices in France in the 1780s. Low scoring answers also often lacked focus on significance or
were essentially a description of the period under scrutiny. Where some analysis using
relevant knowledge was evident, it tended to lack range/depth (eg limited comments on the
harvest failures of the 1780s). Furthermore, such responses were often fairly brief, lacked
coherence and structure, and made unsubstantiated or weakly supported judgements.
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N { ResultsPlus
/---.. Examiner Comments

This Question 3, level 5 response possesses several strengths:

(1) it targets the significance of the challenge to the ancien regime
posed by rural poverty and urban food prices in France in the 1780s

(2) sufficient own knowledge is brought in to assess the significance of
rural poverty/urban food prices and other developments, eg the

radicalising effects of rural poverty/urban food prices, the challenge of
Enlightenment ideas and the impact of the Crown's financial problems

(3) a reasoned judgement is reached in the conclusion based on the
criteria developed in the analysis

T\ ResultsPlus

\ Examiner Tip

Higher level responses are often based on brief plans that offer a
logical structure for the analysis. They identify three or four themes
and points for and against the proposition. Take a minute or two at the
beginning to plan before you start writing your response. That way,

you are more likely to produce a relevant, logical and well-structured
response.
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Question 4

On Question 4, stronger responses were targeted on an analysis of the statement that the
role played by Sieyés was the main reason for the success of the coup de Brumaire in 1799.
High-scoring answers weighed this stated factor (eg Sieyes' election as a Director (May 1799)
gave a notable opponent the opportunity to work from within to replace the Directory since
he feared political instability would lead to a monarchist or radical seizure of power; Sieyes
realised that many of the government’s critics wanted a return to strong leadership and that,
with the French armies achieving victories again and the Councils in confusion, a coup was
feasible; Sieyés invited Napoleon to participate, since he knew that a successful coup
required military support and a capable army officer who inspired loyalty within the ranks
and popular support; Sieyeés, and others, used the pretext of a Jacobin plot in the Council of
the Five Hundred to persuade the Council of Ancients to move to Saint-Cloud, a location
where the Ancients were more vulnerable to a coup attempt) against others (eg Napoleon'’s
support for the coup was vital, since he provided the conspirators with a prominent and
popular figurehead, making it less likely that the coup would encounter significant resistance
in the capital; Napoleon'’s participation ensured that a large proportion of the military
supported the coup (Bonaparte took control of the Paris garrison containing approximately
100,000 men); Lucien Bonaparte saved the coup by demanding the expulsion of 61 deputies
from the Council of Five Hundred, which facilitated the passing of laws to replace the
Directory with a three-man executive; other individuals made important contributions to the
success of the coup such as Director Barras who acted as an ‘inside’ co-conspirator and
Talleyrand who introduced Sieyés to Napoleon and backed the coup; influential groups in
French society failed to rally to the Directory’s defence in 1799 because of the impact of the
government’s economic measures, such as the forced loan and the Ramel liquidation). These
responses included an analysis of the links between key issues and a focus on the concept
(causation) in the question. Judgements made about the relative importance of Sieyes' role
were reasoned and based on clear criteria (eg the effectiveness of Sieyés’ planning and
organization in determining a successful outcome). Higher scoring answers were also clearly
organised and effectively communicated.

Weaker responses tended to describe key events that took place in the coup de Brumaire in
1799 with limited focus on causation and/or the stated factor (the role played by Sieyeés).
Where some analysis using relevant knowledge was evident, it lacked range/depth (eg limited
comments on Sieyes being able to recruit Napoleon for the coup attempt). Furthermore,
such responses were often brief, lacked coherence and structure, and made unsubstantiated
or weakly supported judgements.
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%j ResultsPlus
Examiner Comments

This Question 4 response secured high level 4 because it:

(1) attempts to focus on the role played by Sieyes in the success of the
coup de Brumaire in 1799

(2) considers the role of other causal factors eg the role of the army
and the unpopularity/failures of the Directory

(3) reaches a judgement in the conclusion related to the criteria
developed in the analysis.

(T ResultsPlus

\_} Examiner Tip

If you use the key phrases from the question throughout your essay,
this will help you to write a relevant, analytical response.
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Question 5

On Question 5, stronger responses were targeted on how accurate it is to say that the nature
of Tsarist autocratic rule was transformed in the years 1894-1914. Such responses explored
key issues and developments relevant to the question regarding ‘transformed’ (eg The
establishment of the duma in 1906 introduced an elected national legislative body, which
had not existed before, and which was prepared to criticise the Tsar's government; Nicholas
modified his attitude and coexisted (albeit uneasily) with the duma, resisting calls from some
of his ministers to strip the duma of its powers and turn it into a purely consultative body;
the October Manifesto (1905) granted the legal right to form political parties and these were,
within limits, free to criticise the Tsarist government (such a system did not exist before
1906); from 1906, the Tsarist regime had a constitution of sorts in the form of the
Fundamental Laws and a freer press that helped to encourage public political debate; from
the early 1890s, the government attempted to modernise Russia in order to strengthen
Tsarist rule economically and in terms of popular support, notably through Witte's industrial
measures and Stolypin’s agrarian reforms) and ‘not transformed’ (eg throughout the period,
the Tsarist government continued to rely on repression to maintain control (eg in 1901, the
army was used 300 times to deal with strikers and Stolypin’s rural ‘pacification’ in 1906 - 09);
the autocratic structure of the government remained largely intact during these years given
the lack of reform before 1905, the Fundamental Laws of 1906 and the impact of the 1907
Electoral Law; throughout the period, Nicholas Il was temperamentally unsuited to
leadership in the modern age with his enduring belief in divine right and autocracy, and his
dislike of the duma and reforming ministers; the revolutionary parties (Social Democrats,
Populists and Social Revolutionaries) were too weak in the years 1894-1914 to exert
significant political pressure to change the regime), although the treatment of key issues was
sometimes uneven (eg greater emphasis on ‘transformed’ rather than ‘did not transform’).
High-scoring candidates also demonstrated an understanding of the conceptual focus of the
question (change-continuity), deployed sufficient knowledge and established criteria to make
a judgement (eg the extent and longevity of changes to Tsarist autocratic rule). Such
responses were also clearly organised and effectively communicated.

Weaker responses tended to be generalised and, at best, offered a fairly limited analysis of
how accurate it is to say that the nature of Tsarist autocratic rule was transformed in the
years 1894-1914. Low scoring answers also often lacked focus on change-continuity or were
essentially a description of some of the main developments under the Tsarist autocratic
system during this period. Where some analysis using relevant knowledge was evident, it
tended to lack range/depth (eg the changes introduced by the establishment of the duma).
The conceptual demand (change-continuity) of the question was generally understood but
not developed and attempts to establish criteria (eg the extent/longevity of change) were
limited. Furthermore, such responses were often fairly brief, lacked coherence and structure,
and made unsubstantiated or weakly supported judgements.
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N &{ ResultsPlus
/--.. Examiner Comments

This Question 5 response secured Level 5 because it:

(1) attempts to analyse change and continuity (transformed) in Tsarist

autocratic rule in the years 1894-1914 by examining key features such

as the Duma, civil liberties, the Fundamental Laws of 1906 and the use
of violence and oppression

(2) reaches a clear judgement in the conclusion related to the criteria
developed in the analysis

T\ ResultsPlus

\ Examiner Tip

When planning your answer to a support / challenge question make
sure you have a good balance of key points on either side of the
argument, or be prepared to argue support and challenge within each
key point.
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Question 6

On Question 6, stronger responses were targeted on an analysis of whether Kerensky's
flawed leadership was the main reason for the fall of the Provisional Government in 1917.
High-scoring answers weighed this stated factor (eg as Prime Minister, Kerensky was unable
to build a strong government and could only establish a fragile liberal-socialist coalition,
which failed to provide either stability or dynamism; Kerensky failed to deal effectively with
the growing internal threat posed by Lenin and the Bolsheviks from the summer of 1917,
Kerensky's authority, and that of the government, was badly damaged by continued Russian
involvement in the war, notably through the failure of the June Offensive with its high
casualty and desertion rates and loss of territory; Kerensky’s suspected collusion with
Kornilov's counter-revolutionary plans (August 1917) seriously damaged his government's
credibility with the Petrograd working class and boosted Bolshevik membership and support;
Kerensky failed to provide solutions to key problems that undermined the credibility of the
government, such as rising inflation and the issue of land redistribution) against others (eg
Lenin and the Bolsheviks were skilled, resourceful and ruthless opponents of the Provisional
Government with effective propaganda on key issues, a concentrated activist base in
Petrograd and an organised coup in October; the authority of the Provisional Government
was undermined from the outset by the rival Petrograd Soviet via Order No. 1 and Order No.
2; the Provisional Government'’s status as an interim body (holding power until the
Constituent Assembly was elected) weakened the executive by giving the impression it was
riven with indecision and delay; Kornilov's attempt to impose a military dictatorship in August
1917 exposed the weakness of the Provisional Government, since the latter had to rely on
forces mobilised by the Petrograd Soviet to foil the coup). These responses included an
analysis of the links between key issues and a focus on the concept (causation) in the
question. Judgements made about the relative importance of Kerensky's flawed leadership
were reasoned and based on clear criteria (eg the nature, extent and degree of opposition
generated by Kerensky's leadership). Higher scoring answers were also clearly organised and
effectively communicated.

Weaker responses tended to describe key events that took place in Russia in the period
February-October 1917 with limited focus on causation and/or the stated factor (Kerensky's
flawed leadership). Where some analysis using relevant knowledge was evident, it lacked
range/depth (eg limited comments on Kerensky and the June Offensive and/or the Kornilov
affair). Furthermore, such responses were often brief, lacked coherence and structure, and
made unsubstantiated or weakly supported judgements.
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Examiner Comments

This Question 6 Level 3 response offers:

(1) some analysis of the role played by Kerensky's flawed leadership
and other causal factors in the fall of the Provisional Government in
1917 (eg the June Offensive, the Kornilov affair, Lenin's actions, the
Milyukov crisis) is offered but there is scope to develop the analysis in
terms of depth

(2) although some criteria for judgement are established, the
conclusion does not provide an explicit overall judgement.
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Examiner Tip
You will be expected to offer detailed knowledge to support your
arguments. Check the specification so you know what is required.
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Paper Summary

Based on their performance on this paper, candidates are offered the following advice:
Section A

e Candidates should aim to develop valid inferences supported by the arguments raised in
the sources, not merely paraphrase the content of the sources.

¢ Inferences can be supported by reference to contextual knowledge surrounding the issues
raised by the sources.

e Candidates should move beyond stereotypical approaches to the nature/purpose and
authorship of the source by, for eg, looking at and explaining the specific stance and/or
purpose of the writer.

e Candidates should use the sources together at some point in the answer.

Section B

¢ Spending a few minutes planning helps to ensure the second order concept is correctly
identified.

e Candidates must provide more precise contextual knowledge as evidence. Weaker
responses lacked depth and sometimes range here.

e Candidates should avoid a narrative/descriptive approach; this undermines the analysis
that is required for the higher levels.

e Candidates need to be aware of key dates as identified in the specification so that they can
address the questions with chronological precision.

e Candidates should try to explore the links between issues in order to make the structure
of the response flow more logically and to facilitate an integrated analysis.
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Grade boundaries

Grade boundaries for this, and all other papers, can be found on the website on this link:

https://qualifications.pearson.com/en/support/support-topics/results-certification/grade-
boundaries.html
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