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Introduction
It was pleasing to see candidates continue to be able to engage effectively across the ability range

with A Level paper 36 which deals with Protest, agitation and parliamentary reform in Britain,

c1780-1928 (36.1) and Ireland and the Union, c1774-1923 (36.2).

The paper is divided into three sections. Section A contains a compulsory question which is based

on two enquiries linked to one source. It assesses source analysis and evaluation skills (AO2).

Section B comprises a choice of essays that assess understanding of the period in depth (AO1) by

targeting five second order concepts - cause, consequence, change and continuity, similarity and

difference, and significance. Section C comprises a choice of essays that relate to aspects of the

process of change over a period of at least 100 years (AO1). Most candidates appeared to organise

their time effectively and there was very little evidence of candidates being unable to attempt all

three sections of the paper within the time allocated this summer. Examiners continued to

comment on the fact that a significant minority of scripts posed some problems with the legibility

of hand writing. Examiners can only give credit for what they can read.

In Section A, the strongest answers demonstrated an ability to draw out and develop reasoned

inferences from the source for both enquiries and to evaluate the source thoroughly in relation to

the demands of the two enquiries on the basis of both contextual knowledge and the nature, origin

and purpose of the source. It is pleasing to note that last summer’s advice was taken on board by

many candidates and there were fewer examples this summer of candidates suggesting that weight

can be established by a discussion of what is missing from a source. This summer there was some

evidence of more candidates using often extensive contextual knowledge to drive an answer to the

enquiry, rather than using it to illuminate and to discuss the source. This resulted in some

candidates not dealing with the source adequately.

In Section B, examiners were impressed by the number of responses that clearly understood the

importance of identifying the appropriate second order concept that was being targeted by the

question. However, it continues to be the case that weaker candidates often wanted to turn

questions into a main factor/other factors approach, even where this was not appropriate to the

focus of the question. Candidates should be aware of key dates, as identified in the specification,

and ensure that they draw their evidence in responses from the appropriate time period.

In Section C, most candidates were able to engage with the elements of the process of change that

are central in this section of the examination. This is a breadth question and the questions that are

set encompass a minimum of 100 years. Candidates are reminded again that this has important

implications for the higher levels in bullet point 2 of the mark scheme. To access bullet point 2 at

Level 5 candidates are expected to have responded ‘fully’ to the demands of the question. The

requirements of questions will vary and key developments relating to the question may be more

specific to the entire chronological range in some questions and options than in others. However, it

was judged not possible for candidates to have ‘fully met’ the demands of any Section C question

unless at least 75% of the chronological range of the question was addressed. To access bullet

point 2 at Level 4 candidates need to meet most of the demands of the question. It was unlikely

that most of the demands of the question would be met if the answer had a restricted range that

covered less than 60% of its chronology.

In both Sections B and C when dealing with AO1, not all candidates demonstrated a secure

understanding of what is meant by 'criteria' in terms of bullet point 3 of the mark scheme. Some

candidates explicitly state in the introduction to the essay that they are naming the criteria that

they plan to use, when in actual fact they are referring to the issues or the factors that will be

discussed in the response. 'Criteria' in bullet point 3 of the mark scheme refers to the basis on

which candidates reach their judgement, not the issues that are discussed in the process of
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reaching that judgement.There was some tendency this summer, in all sections of the paper, for

some candidates to replicate the words and phrases of the mark scheme in their responses. It is

the application of the requirements of the mark scheme that is crucial.

The candidates' performance on individual questions is considered in the next section.
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Question 1 

Candidates at all levels were able to access this source and respond in varying ways to the two

enquiries within the question. Most candidates were able to make valid inferences from the source

regarding the nature of support for the 1915 Glasgow rent strike and many answers also dealt

effectively with the second enquiry and made valid inferences on the reasons why the strike

continued. However, weaker candidates often commented that there was little to be gathered from

the source about the second enquiry. Some candidates seemed to conflate the rent strike with the

1926 General Strike or with subsequent events in Glasgow. Most candidates were able to use

McBride’s political background in the debate, although weaker candidates asserted only that this

was likely to create bias.
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This response accesses Level 5. There is evidence of reasoned inference,

although it is not sustained throughout the response. What is clearly evident is

an attempt to grapple with enquiry 2 regarding ‘throughout 1915’. There is

evidence of evaluation being integrated throughout the response, although it is

not always as fully developed as it could be.
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Question 2 

Candidates at all levels were able to access this source. Most candidates were able to make some

valid inferences from the source regarding the impact of the famine in Ireland. Whilst most

candidates did deal with both enquiries, they were generally more confident in deploying valid

contextual knowledge to evaluate the first enquiry and were somewhat weaker in their analysis of

the second enquiry. When evaluating the source, many candidates approached the provenance of

the source confidently, in terms of Mitchel’s personal experience. However, there was with this

particular question, some tendency to comment on what was missing, without linking it clearly to

the focus of the question.
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This response illustrates a secure Level 3 response to the question. There is

some inference which is explained and supported. Some limited contextual

knowledge is used to support the inference. Whilst there is quite a lot of

contextual knowledge in this response it is not always clearly used in connection

with what the source is arguing. There is some evaluation linked to the enquiry

but this is not developed very far.

Make sure that when you use contextual knowledge in the source question that

it is linked to the arguments being presented in the source.
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Question 3 

This was the less popular choice in this section. Weaker candidates struggled to engage with the

nature of support and wrote rather generalised responses that dealt with aspects of the Chartist

movement or the extent of its support. Where candidates began to engage with a range of issues

related to the nature of that support they started to move through the levels. Many candidates

discussed the different groups involved in Chartism and the declining support from women and the

middle class. Fewer candidates considered the different trades involved or the urban/rural split.

Stronger candidates were able to integrate such details with an analysis of the extent to which the

nature of such support ‘changed dramatically’.

GCE History 9HI0 36     15



16     GCE History 9HI0 36



GCE History 9HI0 36     17



18     GCE History 9HI0 36



GCE History 9HI0 36     19



20     GCE History 9HI0 36



This response considers a number of relevant issues, such as women, the middle

class and regions. These issues are discussed with some evidence and there is

some attempt to reach judgement. This is sufficient for the response to be

awarded within Level 4.
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Question 4 

This was the more popular choice in this section. Candidates at all levels were able to develop a

debate around Butler, with very few not having something to say about her role. Stronger answers

were able to weigh up her role as a figurehead and charismatic leader of the LNA, comment on the

ways she was also a hindrance, and then explore the work of other key individuals such as

Stansfeld, Wilson and Wolstenholme. Some very impressive work was seen. Weaker candidates

tended to provide a narrative account of the life of Butler or of the working of the Contagious

Diseases Act more generally.
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This candidate is clearly aware of a range of factors that contributed towards the

repeal of the Contagious Diseases Act and considers quite carefully the relative

significance of Josephine Butler’s contribution as compared to the contribution

of these other factors, developing a clear set of criteria against which to make a

judgement. This response is Level 5.

GCE History 9HI0 36     29



Question 5 

This was the less popular choice in this section. It drew a range of responses. Weaker candidates

failed to connect with both parts of the question, looking either at only living conditions or only

working conditions, or simply offered highly generalised responses. However, many candidates

were able to discuss the living and working conditions in both periods bringing in some relevant

criteria on which to make comparisons. Stronger responses challenged the similarities between the

periods, often using evidence of attempts to improve conditions in their evaluation, such as the

emergence of unions, usually exemplified by the ITGWU.

30     GCE History 9HI0 36



GCE History 9HI0 36     31



32     GCE History 9HI0 36



GCE History 9HI0 36     33



Whilst this candidate has located some of the material in this response in Ulster,

when in fact it applies to Dublin, nonetheless, overall this is sufficient for a Level

4 response. The reason for this is that the candidate clearly tries to engage with

similarity and difference between the two periods. The candidate also engages

with both elements of the question by considering both living and working

conditions.
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Question 6 

This was the more popular choice in this section. Many responses displayed a secure

understanding concerning the position of Irish tenant farmers in these years. Most candidates

showed some awareness of the Land Acts. They were often confident in their knowledge of the

terms of the Land Acts and the loopholes within the 1870 Act and how this subsequently impacted

on the tenant farmers. Weaker candidates tended to have somewhat more generalised contextual

knowledge that offered some balance but often had little substance. Stronger candidates

approached this question with confidence, exploring a range of factors that impacted on the

position of tenant farmers in this period.
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The candidate engages in a detailed analysis of the impact of the 1870 Act, both

positive and negative. The response then goes on to consider other factors that

impacted on Irish tenant farmers within the period and considers very clearly

evidence for change or continuity in their circumstances within the time frame of

the question. The depth of analysis and detail may have prevented a fuller

discussion of the 1881 Act, but nonetheless the quality of analysis in this

response is clearly sufficient for Level 5, despite this lack of development in this

respect.

Plan your answer and organise your time to enable you to develop all the key

elements of your response.
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Question 7 

This was substantially the more popular choice in this section. This question was accessible to all

candidates across the ability range. Many candidates demonstrated an excellent contextual

knowledge of the relevant Acts, although some candidates did confuse one piece of legislation with

another – and indeed some did not know the terms of the 1884 Act. However, a significant minority

of candidates missed out one or more of the crucial pieces of legislation and therefore did not have

the complete range for this breadth question. Weaker answers tended to describe a range of points

related to the legislation, not always fully focused on 'composition'. Stronger answers were securely

focused on ‘composition’ and the extent to which there was ‘significant change’. The best responses

were able to detect the nuances of the Acts and cross-reference the key changes.

42     GCE History 9HI0 36



GCE History 9HI0 36     43



44     GCE History 9HI0 36



GCE History 9HI0 36     45



46     GCE History 9HI0 36



This response considers the key pieces of legislation and securely addresses how

significant each is. This is not merely done in isolation, but there is a sense of

comparison across the legislation. This is worthy of Level 5.
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Question 8 

This was substantially the less popular choice in this section. There were some impressive answers

seen in response to this question. In such answers, candidates produced strong analysis

considering arguments for and against the representation. The very best really tested ‘steadily’ and

offered alternative explanations. High calibre responses considered that the rate of change altered

under different monarchs. Weaker responses either only considered the start and end of the

period or offered a generalised chronological narrative. Such answers demonstrated a lack of

depth and were not always secure in their question focus.
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This is a response that has done sufficient to access Level 5. The candidate is

strongly aware of the conceptual focus of the question and has fully engaged

with the pace of change, using some secure contextual knowledge to support

the analysis.
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Question 9 

This was the more popular choice in this section. Most of the candidates who attempted this

question were aware of the main rebellions of this period and were able to produce a coherent

argument that dealt effectively with the demands of the question. Most candidates approached this

question chronologically, with stronger candidates weighing the question of representation in the

course of the response. Such responses often commented that even though Britain was able to put

down rebellions easily, they did have an impact on subsequent government policy. Weaker

candidates engaged more in narrative, often generalised at times, in the course of their chronology

or omitted significant rebellions from their responses.
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This response surveys some of the main rebellions chronologically. It makes

clear links between those rebellions and the focus of the question and the

attempts to reach judgement, combined with the range, are sufficient for this

answer to be awarded a Level 4 mark.
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Question 10 

This was the less popular choice in this section. Weaker candidates offered limited debate across

the chronology. A number are still writing narrative around chronology with some links to the

question, but not really offering developed analysis. Because the given turning point was towards

the end of the chronology in question, this was particularly problematic if candidates did not make

their way to 1914 due to time limitations. Indeed, a number of candidates, even if they got to the

given turning point in their responses, did not go to the end of the period in the question. Stronger

candidates demonstrated a good understanding of the 1914 Home Rule Bill and were then able to

weigh and assess it against other potential turning points.
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This response has a very secure understanding of the focus of the question and

the quality of the analysis and the judgement reached is clear. It is a secure Level

5 response.
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Paper Summary
Based on their performance on this paper, candidates are offered the following advice:

Section A

Candidates should ensure that they deal with both enquiries.

Candidates should aim to draw out reasoned and developed inferences that go beyond

comprehension of the sources.

Candidates should move beyond stereotypical approaches to the nature, origin and purpose of

the source. Comments about this should be specific to the provided sources rather than generic

comments that might apply to any source.

Contextual knowledge should be used to illuminate and discuss what is in the source, rather than

provide an answer to the enquiry.

Sections B and C

Candidates should not assume that every question will require a main factor/other factors

approach.

Candidates should avoid a narrative/descriptive approach; this undermines the analysis that is

required for the higher levels.

Candidates must be aware of key dates, as identified in the specification, so that they can

address questions with chronological precision.

Candidates should aim to range across the breadth of the chronology in Section C questions. This

entails not just the bookend dates but some range across the whole chronology within the

parameters of the specification.
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Grade Boundaries
Grade boundaries for this, and all other papers, can be found on the website on this link:

http://www.edexcel.com/iwantto/Pages/grade-boundaries.aspx
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