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Introduction

It was pleasing to see candidates able to engage effectively across the ability range with the A Level
paper 2E which deals with Mao's China, 1949-76 (2E.1) and The German Democratic Republic,
1949-90 (2E.2).

The paper is divided into two sections. Section A contains a compulsory question which is based on
two linked sources. It assesses source analysis and evaluation skills (AO2). Section B comprises a
choice of essays that assess understanding of the period in depth (AO1) by targeting five second
order concepts - cause, consequence, change and continuity, similarity and difference, and
significance. Candidates appeared to organise their time effectively and there was little evidence of
candidates being unable to attempt both answers within the time allocated. Examiners continue to
note this year that a number of scripts posed some problems with the legibility of handwriting.
Examiners can only give credit for what they can read.

In Section A, the strongest answers were able to develop reasoned and supported inferences based
on the sources and to evaluate the sources thoroughly in relation to the demands of the enquiry on
the basis of both the contextual knowledge displayed and an awareness of the nature, origin and
purpose of the source. It is important, as was stated last summer, that candidates should be clear
that weight is not likely to be established by a discussion of what is missing from a source. If the
author of the source has omitted something intentionally in order to modify meaning or distort the
message of the source, then it will be relevant to discuss that omission in reaching a conclusion
regarding the use that a historian might make of the sources. However, comments on all the things
that the sources might have contained, but failed to do so, is unlikely to contribute to establishing
weight. This approach was still evident this summer, although less so than last summer. The
question requires candidates to use the sources ‘together’ and it was pleasing to see that the
majority of candidates continue to be aware of this requirement. It can be achieved using a variety
of different approaches.

In section B it was clear that most candidates had a secure knowledge base, but this was not always
effectively used to address the specific focus of the questions posed. Stronger answers clearly
understood the importance of identifying the appropriate second order concept that was being
targeted by the question, although weaker candidates continued this summer to often engage in a
main factor/other factors approach, even where this did not necessarily address the demands of
the conceptual focus. Last summer candidates were advised to ensure that there was both an
argument and a counter argument in their responses; it is pleasing to note that there was less
evidence this summer of a lack of counter arguments. Candidates need to be aware of the
chronological parameters of questions and to ensure that they write across the chronology, not
merely using the start and end dates as bookends with little consideration of the events between.
Not all candidates have a secure understanding of what is meant by 'criteria’ in terms of bullet
point 3 of the mark scheme. Some candidates explicitly state in the introduction to the essay that
they are naming the criteria that they plan to use, when in actual fact they are referring to the
issues or the factors that will be discussed in the response. 'Criteria’ in bullet point 3 of the mark
scheme refers to the basis on which candidates reach their judgement, not the issues that are
discussed in the process of reaching that judgement.
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Question 1

On Question 1, stronger responses clearly considered the sources together (e.g. both sources agree
on the circumstances of Lin Biao's death), although treatment of the sources may have been
uneven. Such responses also analysed the source material in relation to the enquiry with a sense of
interrogation which went beyond selecting key points and made reasoned inferences (e.g. the
reluctance to destroy Lin Biao's legacy completely suggests Mao was still aware of Lin Biao's latent
popularity). Knowledge of the historical context was used to discuss limitations/what can be gained
from the content of the source material (e.g. Lin’s connection to the PLA led some to view him as a
threat to Mao, Lin Biao’s daughter revealed the assassination attempt in September 1971, Mao
named Lin Biao as his successor at the Ninth Party Congress, many regarded Lin's fate as evidence
of Mao's growing paranoia) and revealed an awareness of the values and concerns of the society
from which it was drawn (e.g. the Chinese Communist Party’s determination to manage the incident
and minimise damage to its authority and image). Furthermore, high-scoring candidates evaluated
the source material relevantly in line with the specified enquiry and considered matters of
provenance confidently (e.g. the release of an official statement through a smaller embassy
indicates that the Chinese authorities hoped that acknowledgement of the Lin Biao incident would
attract little international attention). The weight of the evidence was taken into consideration when
coming to a judgement (e.g. the top secret nature of Source 1 might indicate that it was intended to
give communist leaders a candid account of the incident).

Weaker responses began to consider the sources together (e.g. both refer to the events of the
assassination plot). In addition, such responses showed some limited understanding and analysis
of the source material through the selection of key points relevant to the question (e.g. Lin Biao was
viewed as manipulative) and valid inferences (e.g. Lin Biao was little threat to Mao’s power).
However, these valid inferences had only limited support or remained undeveloped. Knowledge of
the historical context was mainly used to expand, confirm or challenge matters of detail with some
attempt to support inferences (e.g. Lin Biao became reluctantly involved a1 internal plot led by his
son to assassinate Mao). Lower-scoring candidates tended to evaluate the source material with
some relevance regarding the specified enquiry and noted some aspects of source provenance to
draw conclusions about reliability or utility. At this level, judgments often lacked support and could
be based on questionable assumptions (e.g. since the Central Committee communiqué (Source 1)
was the official version it would be unbiased).
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ResultsPlus

Examiner Comments

This Question 1 Level 5 response possesses several obvious strengths,
namely (1) it interrogates the evidence of both sources making reasoned
inferences (e.g. the assassination was premeditated, Mao knew about the
plot in advance), (2) it deploys knowledge of the historical context to
illuminate and/or discuss the limitations of what can be gained from the
content of the source (e.g. Mao's continued political dominance) and (3) it
evaluates the source material taking into account its weight as part of
coming to a judgement (e.g. Source 2's attempt to portray Mao as
politically astute).

/‘\\ “
Q Results#
Examiner Tip

The two main ways to establish the weight of a source are (1) to use
contextual knowledge to confirm or challenge claims or statements made
in the source and (2) to consider the nature and purpose of the source (for
e.g. the status and motivation of the author). Simply stating that a source
fails to cover a particular event or development does NOT establish
weight.

GCE History 9HIO 2E 11



Question 2

On Question 2, stronger responses clearly considered the sources together (e.g. both sources
suggest that protest potentially had the power to force change and that the SED government was
unwilling to use force against non-violent protest), although treatment of the sources may have
been uneven. Such responses also analysed the source material in relation to the enquiry with a
sense of interrogation which went beyond selecting key points and made reasoned inferences (e.g.
the East German police state had lost legitimacy/authority). Knowledge of the historical context was
used to discuss limitations/what can be gained from the content of the source material (e.g. in
autumn 1989 the Leipzig rallies attracted wider support from those hoping the SED would discuss
reform, mass protest spread to other cities including Dresden and Berlin, Gorbachev stated that
Soviet troops would not be used to support the SED government, after Honecker’s dismissal, the
SED government began to contemplate reforms in a bid to retain authority in the GDR) and
revealed an awareness of the values and concerns of the society from which it was drawn (e.g. the
growing moral bankruptcy of the communist system in the GDR). Furthermore, high-scoring
candidates evaluated the source material relevantly in line with the specified enquiry and
considered matters of provenance confidently (e.g. Bramke's role as a historian meant he was
probably inclined to provide accurate information). The weight of the evidence was taken into
consideration when coming to a judgement (e.g. Bramke's interview took place two years later so
he may have amended his opinions after the fall of the SED).

Weaker responses began to consider the sources together (e.g. both indicate that the SED was
being openly challenged). In addition, such responses showed some limited understanding and
analysis of the source material through the selection of key points relevant to the question (e.g.
loyal SED members did not think the government had legitimacy) and valid inferences (e.g. church
group involvement in the protests suggested that the SED was losing its moral authority). However,
these valid inferences had only limited support or remained undeveloped. Knowledge of the
historical context was mainly used to expand, confirm or challenge matters of detail with some
attempt to support inferences (e.g. in 1989 new political groups, such as Democratic Awakening,
were founded that openly challenged the authority of the SED). Lower-scoring candidates tended to
evaluate the source material with some relevance regarding the specified enquiry and noted some
aspects of source provenance to draw conclusions about reliability or utility. At this level,
judgements often lacked support and could be based on questionable assumptions (e.g. Werner
Bramke (Source 4), as a long-time member of the SED, would automatically provide a pro-
government account).
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ResultsPlus

Examiner Comments

This Question 2 response achieves Level 4 because it (1) interrogates most
of the evidence of both sources making some reasoned inferences (e.g.
calls for reform had not come from a single section of society or group), (2)
it deploys knowledge of the historical context to illuminate and/or discuss
the limitations of what can be gained from the content of the source (e.g.
Honecker's hardline domestic stance) and (3) it evaluates the source
material taking into account its weight as part of coming to a judgement
(e.g. since he was talking some time after the event, Bramke (Source 4)
may have revised his views).
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<A\ ResultsPlus
\ Examiner Tip

Simply stating that a source fails to cover a particular event or
development does NOT establish weight. See Examiner Tip for Question 1
for advice about how to establish the weight of a source.
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Question 3

On Question 3, stronger responses were targeted on an analysis of the extent to which the launch
of the Great Leap Forward was motivated by a genuine desire to build upon the industrial and
agricultural achievements of 1949-57. These also included an analysis of relationships between key
issues and a focus on the concept (causation) in the question. Such responses had a solid grasp of
relevant issues regarding motivation (e.g. desire to build on increased agricultural productivity, the
growth of heavy industry under the First Five-Year and the success of water infrastructure projects,
Mao's personal desire to develop a uniquely Chinese economic programme as Sino-Soviet relations
soured, a desire to promote Chinese revolutionary socialist thinking, Mao's determination to extend
his personal power over China). The treatment of key issues may have been uneven with greater
focus given to certain features (e.g. greater emphasis on the desire to build on the economic
achievements of 1949-57). Judgements made about the relative importance of the desire to build
on previous economic achievements were reasoned and based on clear criteria (e.g. economic,
political and ideological motivation). Higher scoring answers were also clearly organised and
effectively communicated.

Weaker responses tended to be generalised and, at best, offered a fairly limited analysis of the
motives for launching the Great Leap Forward. Low scoring answers also often lacked focus on

causation or were essentially a description of China's economic policies in the late 1940s and 1950s.

Where some analysis using relevant knowledge was evident, it tended to lack range/depth (e.g.
impact of deteriorating relations with the Soviet Union) and attempts to establish criteria (e.g.
Mao's political or personal motives) were limited. Furthermore, such responses were often brief,
lacked coherence and structure, and made unsubstantiated or weakly supported judgements.

GCE History 9HIO 2E
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/\ Examiner Comments

This Question 3 response achieved Level 4 because (1) it targets the
reasons for the launching of the Great Leap Forward (2) sufficient own
knowledge is brought in to support the arguments made (e.g. building on
the success of the First Five Year Plan, Mao's determination to outflank the
pragmatists in the leadership) and (3) a reasoned judgement is reached in
the conclusion based on the criteria developed in the analysis.

\ Examiner Tip

Higher level responses are often based on brief plans that offer a logical
structure for the analysis. They identify three or four themes and points
for and against the proposition. Take a minute or two at the beginning to
plan before you start writing your response. That way, you are more likely
to produce a relevant, logical and well-structured response.

GCE History 9HIO 2E
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Question 4

On Question 4, stronger responses were targeted on the extent to which social reforms
transformed the lives of the Chinese people during the years 1949-76. Such responses explored key
issues and developments relevant to the question (e.g. married women'’s legal status transformed
by the Marriage Law of 1950, mass campaigns improved literacy rates, increased health provision
improved public health, the social welfare policies underpinning the communes proved disastrous,
traditional and patriarchal attitudes remained stubbornly entrenched in Chinese society, the
Cultural Revolution wiped out the early gains in educational provision creating a ‘lost generation’)
although the treatment of key issues was sometimes uneven (e.g. greater emphasis on the extent
to which the lives of Chinese women were transformed). High-scoring candidates also
demonstrated an understanding of the conceptual focus of the question (change-continuity),
deployed sufficient knowledge and established criteria to make a judgement (e.g. change-continuity
in levels of literacy and gender inequality). Such responses were also clearly organised and
effectively communicated.

Weaker responses tended to be generalised and, at best, offered a fairly limited analysis of the
extent to which social reforms transformed the lives of the Chinese people during the years
1949-76. Low scoring answers also often lacked focus on change-continuity or were essentially a
description of some of the main social reforms of the period. Where some analysis using relevant
knowledge was evident, it tended to lack range/depth (e.g. the social reforms affecting women). The
conceptual demand (change-continuity) of the question was generally understood but not
developed and attempts to establish criteria (e.g. the extent to which the social status of women
altered) were limited. Furthermore, such responses were often fairly brief, lacked coherence and
structure, and made unsubstantiated or weakly supported judgements.
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% ResultsPlus
Examiner Comments

This Question 4 Level 3 response offers (1) some limited analysis of the
extent to which social reforms transformed the lives of the Chinese people
during the years 1949-76 (e.g. the impact of education and healthcare, and
social reforms affecting women) but there is scope to develop the analysis
in terms of range and depth (2) some criteria for judgement are
established but are not developed very far and the conclusion does not
provide a convincing overall judgement.
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You will be expected to offer detailed knowledge to support your
arguments. Check the specification so you know what is required.
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Question 5

On Question 5, stronger responses were targeted on an analysis of how different/similar the GDR's
economic policies were in the two periods 1949-61 and 1963-71, with some commentary on
relationships between the key features and the issues clearly relevant to the question (e.g. the
different economic priorities of the pre-1961 Five-Year Plans and the New Economic Policy
(1963-68), greater diversification of industrial development from 1963, the years 1963-71 saw a
desire to create a GDR economic policy less dependent on the Soviet Union, central planning/state
control remained a key feature of economic policy, collectivisation of agriculture and
nationalisation remained the core basis for economic production, the Soviet Union, Comecon and
other socialist countries remained the focus of trade relationships). Treatment of key issues may
have been uneven with greater focus given to certain similarities/differences (e.g. the ongoing role
of state control/central planning or diversification of industrial development from 1963). Sufficient
knowledge was deployed to demonstrate an understanding of the conceptual focus of the question
(similarity/difference) and to meet most of the demands of the question. Judgements made about
similarity and difference were reasoned and based on clear criteria (e.g. the nature/extent of state
control/central planning, the emphasis placed on quantity or quality). Higher scoring answers were
also clearly organised and effectively communicated.

Weaker responses tended to be generalised and, at best, offered a fairly limited analysis of the
extent of similarity/difference in economic policy across the two periods, often with fairly extensive
descriptive passages (e.g. narrative accounts of the GDR’s industrial policies in the years 1949-61
and 1963-71). Supporting knowledge was mostly accurate and relevant but some knowledge was
insecure and its relevance less clear (e.g. trade links with the Soviet Union, COMECON and other
socialist countries). Where some analysis using relevant knowledge was evident, it tended to lack
range/depth (e.g. limited comments on the New Economic Policy). The conceptual demand
(similarity/difference) of the question was generally understood but often lacked development and
attempts to establish criteria (e.g. the extent of economic centralisation across the two periods)
were limited.
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?/\ Examiner Comments

This Question 5 Level 2 response exhibits many of the shortcomings of
lower scoring answers. (1) It offers little analysis of the similarities and
differences between the GDR's economic policies across the two periods
1949-61 and 1963-71. (2) The candidate’s own knowledge lacks range and
depth (e.g. little of substance is offered on agricultural policy). (3) Given
the limitations noted above, the overall judgement lacks proper
substantiation.

. ResultsPlus

\\_ Examiner Tip

If you use the key phrases from the question throughout your essay, this
will help you to write a relevant, analytical response.
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Question 6

On Question 6, stronger responses were targeted on the extent to which the quality of life for
people in the GDR improved under Honecker's leadership. Such responses explored key issues and
developments relevant to the question (e.g. increased social security through social welfare
policies, rising East German living standards, women benefited from greater employment and
educational opportunities, repression of social freedoms remained a constant feature, declining
living standards by the mid-1980s, poor quality and limited availability of consumer goods, growing
social inequalities apparent by the mid-1980s) although the treatment of key issues was sometimes
uneven (e.g. repression of social freedoms by the Stasi or improvements through social welfare
policies). High-scoring candidates also demonstrated an understanding of the conceptual focus of
the question (change-continuity), deployed sufficient knowledge and established criteria to make a
judgement (e.g. the extent to which living standards or social/gender inequality improved). Such
responses were also clearly organised and effectively communicated.

Weaker responses tended to be generalised and, at best, offered a fairly limited analysis of the
extent to which the quality of life for people in the GDR improved under Honecker's leadership.
Low scoring answers also often lacked focus on change-continuity or were essentially a narrative
account of life in the GDR under Honecker's leadership. Where some analysis using relevant
knowledge was evident, it tended to lack range/depth (e.g. limited availability of consumer goods).
The conceptual demand (change-continuity) of the question was generally understood but not
developed and attempts to establish criteria (e.g. the extent to which gender inequalities were
removed) were limited. Furthermore, such responses were often fairly brief, lacked coherence and
structure, and made unsubstantiated or weakly supported judgements.
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?/\ Examiner Comments

This Question 6 response secured Level 5 because it (1) attempts to
analyse the quality of life for people in the GDR under Honecker's
leadership with a strong focus on change-continuity - 'improved greatly'
(e.g. Ulbricht's legacy, healthcare, measures affecting women), (2) reaches
a judgement in the conclusion related to the criteria developed in the
analysis.

<@ ResultsPlus
) Examiner Tip

When planning your answer to a support / challenge question make sure
you have a good balance of key points on either side of the argument, or
be prepared to argue support and challenge within each key point.
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Paper Summary
Based on their performance on this paper, candidates are offered the following advice:
Section A

¢ Candidates should go beyond paraphrasing the content of the sources to draw out reasoned and
developed inferences

Candidates should move beyond stereotypical approaches to the nature/purpose and authorship
of the source by, e.g. looking at and explaining the specific stance and/or purpose of the writer

Contextual knowledge should not be used to list all the information that is missing from the
sources, unless omission was the aim of the author

Contextual knowledge should be linked to the material provided in the source

Candidates should make use of the sources together at some point in the answer.

Section B

* Spending a few minutes planning helps to ensure the second order concept is correctly
identified; candidates need to be aware that not all questions demand a factor/other factors

approach

¢ Candidates must provide more precise contextual knowledge as evidence. Weaker responses
lacked depth and sometimes range

¢ Candidates should avoid a narrative/descriptive approach; this undermines the analysis that is
required for the higher levels

* Candidates need to be aware of key dates as identified in the specification so that they can
address the questions with chronological precision

* Candidates should try to explore the links between issues rather than merely present a list of
factors.
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Grade Boundaries

Grade boundaries for this, and all other papers, can be found on the website on this link:

http://www.edexcel.com/iwantto/Pages/grade-boundaries.aspx
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