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Introduction
Once again it was pleasing to see candidates being able to engage effectively across the ability

range in this 1E paper, Russia, 1917-91: from Lenin to Yeltsin. Candidates were generally well

prepared and centres are to be commended for the wealth of knowledge that candidates deploy in

their answers to breadth questions. Many of the responses were interesting and enjoyable to read.

The paper is divided into three sections. Both sections A and B comprise a choice of essays – from

two in each – that assess understanding of the period in breadth (AO1) by targeting the second

order concepts of cause, consequence, change, continuity, similarity, difference and significance.

Section C contains a compulsory question which is based on two given extracts. It assesses analysis

and evaluation of historical interpretations in context (AO3).

The majority of candidates organise their time effectively, although there are still some cases of

candidates not completing one of the three responses in the time allocated. This year examiners

commented on a notable rise in the number of responses where the handwriting was illegible.

Although it is acknowledged that candidates probably do not write in longhand as much as they

once did in the past, candidates need to be aware that legible handwriting is important in

communicating their arguments; examiners can only give credit for the material that they can read.

It is noticeable that candidates who plan their responses often produce more focused answers.

Planning allows candidates to determine their line of reasoning and to formulate an argument and

counter-argument from which to establish extent and relative significance in coming to a

judgement. It also ensures that candidates focus on key words in the question and, in particular for

breadth essays, establish the time period under discussion. Awareness of the key dates, along with

a solid understanding of the chronology of the leadership periods, allows candidates to determine

the situation at the beginning and the end and to determine the extent of change over the period

covered by the questions.

Candidates tend to approach the responses to sections A and B either by using a chronological

approach or a more thematic approach. Both approaches are valid but both can lead to candidates

not covering sufficient chronological range to fulfil the knowledge requirements at the higher levels

(see paragraph below). The chronological approach, particularly with questions across the whole

period, often ‘run out of steam’ before the end and the thematic approach can fail to include

exemplification from throughout the time period specified. However, well planned thematic or

factor driven responses often provide better opportunities for analysis and exploration of the key

issues. These responses are also able to establish the situation at the beginning of the time period

of the question and at the end (using turning points within the time period where appropriate) and

so are able to make reasoned and substantiated judgements in relation to the second order

concept being tested.

Sections A and B deal with breadth questions of varying periods of time ranging from several

decades to the whole time period of the specification. Candidates are reminded that this has

important implications for the higher levels in bullet point 2 of the mark scheme. To access bullet

point 2 at level 4, candidates are expected to meet most of the demands of the question and at

level 5 candidates are expected to have responded ‘fully’ to the demands of the question.

Therefore, it is important that the majority of the time period be covered by candidates to enable

them to access all levels.

With regard to the appropriate level and quality of knowledge, candidates and centres should

recognise the expectation of Advanced Level. In short, it is a combination of the knowledge a

candidate is able to bring to the essay, married with their ability to effectively marshal this material

towards the analytical demands of the question. It is fair to say that on Paper 1, where candidates
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study a range of themes across a broad chronological period, the expectations regarding depth of

knowledge will not necessarily be as great as in the more in-depth periods studied. As well as

offering more depth of knowledge, candidates who have engaged in wider reading tend to be more

successful as they are able to select and deploy the most appropriate examples to support analysis

and evaluation.

In section C, the strongest answers demonstrate a clear focus on the need to engage with the

different arguments given within the two extracts recognising that these are historical

interpretations. These responses provide a comparative analysis of the merits of the different

interpretations offered in relation to the view presented in the question. High-scoring responses

explore the validity of the arguments offered by the two historians in light of the evidence, both

from within the extracts, and the candidates’ own contextual knowledge. Weaker responses often

attempt to evaluate the extracts in relation to the quantity of factual evidence provided or present

a generalised discussion of the view with little reference to the extracts themselves. The question

requires a judgement as to ‘how convincing’ the candidate finds the stated view but many

responses provide a very limited conclusion or merely sum up the views in the two extracts with

reference to ‘reconciling’ the extracts.

Some centres appear to prepare candidates by providing a lengthy generalised introduction to the

debate regarding the different explanations for the downfall of the Soviet Union for them to

memorise and write before moving on to discuss the extracts. These introductions rarely focused

on the specific view stated in the question meaning that candidates wasted time writing lengthy

introductions with limited rewardable material. Candidates who focus on the relationship between

the view stated in the question and the interpretations provided in the extracts from the beginning

of the response were often able to produce stronger responses.

Finally, in all sections this year, there was a tendency for some candidates to replicate the words

and phrases of the mark scheme in their response and, in some cases, to use the mark scheme as a

scaffold in which to insert analysis and contextual knowledge. In many cases this resulted in

candidates limiting their access to the higher levels. For example, many candidates asserted that

they had provided a sustained analysis or a substantiated judgement rather than actually doing so

or confused criteria with issues and so found it difficult to measure extent to weigh up relative

significance. The mark scheme is designed to be applied by examiners and the level descriptors are

the qualities of the written response that the examiner is looking for when rewarding the response.
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Question 1 

This was the more popular of the two section A questions and was generally well done with most

candidates having a good knowledge of the economic policies of the time period. Stronger

responses concentrated securely on the focus of the question, analysing the statement that the

failures of Soviet economic policy outweighed the successes in the years 1917-53. Most candidates

divided their essays into periods chronologically, mainly focusing on War Communism, the New

Economic Policy, the Five Year Plans and collectivization. Other responses considered the question

more thematically with reference to ideological, political, military and human consequences as well

as the economic successes and failures. There were some excellent responses that really engaged

with the concept of failure and success and, using the language of the question, were able to use

the term 'outweigh' to establish criteria for judgement. Many of the better responses came to the

conclusion that, despite the overall success in improving Russian/Soviet economic performance by

1953, the human cost and suffering outweighed the gains. There were some responses with

nuanced commentary on the ‘ups and downs’ of the economic policies across the period; these

were often well organised and a pleasure to read.

Weaker responses tended to work chronologically through the period explaining the different

economic policies and briefly commenting on a number of them in order to be able to determine

success or failure. These responses often ended in a short assertive conclusion. Only very few

candidates confused the chronology, but a disappointing number did not take their analysis past

1939 in the chronology or made fleeting references to the ‘post-war’ period. This meant that many

responses were limited to level 3 or low level 4 for bullet point 2. There were also a large number of

responses that failed to consider agriculture, specifically collectivisation.
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This is a mid-level 4 response.

6     GCE History 9HI0 1E



GCE History 9HI0 1E     7



8     GCE History 9HI0 1E



GCE History 9HI0 1E     9



The response is thematic and there is a clear focus on success and failure.

Key issues are explored and there is an attempt to establish criteria to

determine the weight of success and failure with an emphasis on

production and benefit over time. However, there is greater coverage of

Stalin than Lenin and little sense of economic achievements post-1939 so

limiting bullet point 2.

Ensure that you cover the whole time period of the question whether you

are approaching the question thematically or chronologically.
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This is a level 5 response.
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From the introduction onwards there is a sustained exploration of the key

issues and a clear discussion of the extent of failure and success. The

response understands the need to cover the whole period of the question

and to establish criteria for judgement. The conclusion pulls together the

argument creating a substantiated judgement of the relative failure and

success of the economic policies across the period.

A good conclusion does not just state the extent of success or failure but

draws together the points made in the main body of the essay and shows

the criteria used to reach a judgement.
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Question 2 

The less popular of the two choices, candidates were required to consider the statement that

Khrushchev’s approach to government was fundamentally similar to Brezhnev’s approach to

government. There was a wide-ranging definition of ‘approach to government’ but most candidates

considered government as Party organisation and structure, use of the police state and cult of the

personality. Discussion of economic policy was rewardable as long as it focused on the approach

rather than the details and did not dominate the response. In general, sufficient knowledge of both

leaders was apparent with most candidates tending towards difference rather than similarity.

Stronger responses focused on whether the approaches were ‘fundamentally similar’ and were able

to use this to determine criteria for measurement. Many suggested that the approaches in general

were different, particularly Brezhnev’s reversal of many of Khrushchev’s reforms, and even where

they were similar, for example, their wish to discontinue the worst excesses of the police state, they

were not fundamentally similar. Others suggested that overall, despite some differences, both were

wedded to the one-party state and one-party rule and so ‘fundamentally’ they were the same.

There was some excellent knowledge of the changes to the structure of government and regional

bodies.

Weaker responses simply stated that Brezhnev reversed Khrushchev’s reform without providing

evidence of how he did this and so created an imbalance in the response with more evidence for

Khrushchev’s policies being provided. These responses also often outlined each leader’s approach

separately and only really compared them in the conclusion. A few responses drifted from the

focus of the question by either writing in detail about policies or by spending too much time

outlining Stalin’s approach when explaining Khrushchev’s changes. Many candidates also just

stated that Brezhnev’s approach went back to Stalin’s time without appreciating the more nuanced

approach under Brezhnev, despite his reversal of Khrushchev’s reforms. Most candidates were able

to compare the two leaders in some form.
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This is a level 3 response.
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There is a brief introduction, followed by a separate descriptive

explanation of the approach to government of each of the leaders,

followed by a conclusion which compares the two approaches. It comes to

the judgement that the two approaches were not fundamentally similar.

In a similarity and difference question try to explore the second order

concept by directly comparing and contrasting the two periods under

consideration.

GCE History 9HI0 1E     23



Question 3 

Q3 was the more popular of the Section B questions. Candidates were asked to consider how

significant state control of the mass media and propaganda was in sustaining the Soviet regime

from 1917-85. As this question was not asking whether the given factor was the ‘most’ significant

factor, candidates could either approach this question by focusing on the extent to which the given

factor was or was not significant or by considering its relative significance in relation to other

factors, such as terror and control of religion. Most candidates tended to consider relative

significance but needed to discuss the given factor in sufficient detail to meet most of the

conceptual demands of this question. Centres should note that questions that ask ‘how significant’

require a clear discussion of the given factor in order to be able to explore the key issues. This was

problematic for the many candidates who seemed determined to focus on terror as the key issue

and whose responses left little room for a discussion of the given factor. In addition, some

candidates defined mass media as being the arts and culture while others deployed evidence with

regard to the cult of the personality both within propaganda and as a separate factor.

Stronger responses were targeted on the wording of the question and focused on the impact of

state control of the mass media and propaganda in keeping the Soviet regime in charge. These

included an analysis of relationships between key issues and a focus on the concept

(significance/impact) in the question. These responses were able to chronologically or thematically

cover the whole period in a balanced discussion of the different leadership regimes, although there

was usually more evidence available for the government of Lenin and Stalin. There was discussion

of the impact of state control of mass media in indoctrinating the masses and encouraging the

popularity of leaders. Those candidates who took the ‘was significant/was not significant approach’

often cited the breakdown in state control in the later period as evidence that it was not as

significant later as it was earlier in the period. Those who considered relative significance usually

argued that, despite having a major impact, it was the fear engendered by the police state and use

of terror that was more significant in sustaining the regime.

Weaker responses tended be generalised in their coverage or concentrated mainly on a discussion

of Lenin and Stalin. However, a significant number of candidates missed an opportunity to discuss

the impact of propaganda by not selecting evidence pertaining to Stalin’s cult of the personality.

Some candidates confused the different time periods and a significant number referred to Lenin’s

control of television. Many weaker responses explained different factors sustaining the Soviet

regime rather than exploring their contribution. These responses often just asserted in the

conclusion that one factor, usually terror, was more significant than another. Other responses just

described factors of control rather than considering the impact that they had. Such responses were

often limited in development and lacking in coherence and structure.
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This is a level 5 response.
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This response provides a sustained analysis of the role of state control of

mass media and propaganda in sustaining the Soviet regime in the years

1917-85. It is focused on the wording of the question and establishes the

extent of impact. This is not a most significant question so there is no

requirement to consider other factors to the same extent as the given

factor. This response does argue that terror was a more significant factor

but the emphasis throughout, and in the conclusion, is on the significance

of the factor under discussion.

For a ‘how significant’ question try to focus on the given factor/event/issue

in depth so that you can come to a substantiated judgement about

impact.
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Question 4 

This question required candidates to consider the extent to which government attitudes towards

the family as a social unit changed in the years 1917-85. Most candidates chose a chronological

approach while others looked more thematically at the various roles within the family. Many

candidates focused on the role of women within the family; this was a valid approach as long as the

response was not wholly focused on women. However, those candidates who drifted into a

discussion of children’s education were less successful in maintaining a good focus. There was also

a tendency to look at the attitude of the leaders but it is difficult not to see the attitude of the

individual leaders as the attitude of the government of a specific time period. There were some

candidates, however, who were able to consider structural attitudes over time. In general,

candidates had a very good knowledge of the government attitudes under Lenin, Stalin and

Khrushchev but less so from the 1960s onwards.

Stronger responses were focused on the wording of the question and really attempted to view

government attitudes to the family as a social unit. Some responses were able to show how the

radical opposition to bourgeois family values of the early Soviet regime resulted in attempts to

redefine the concept of family but that after Stalin’s accession to power conservative values once

again emerged to be redefined as a ‘patriotic duty’. Even at the higher levels, candidates were less

secure in their knowledge of the post-1953 period but were able to discuss the emergence of a

social contract that included attempts at family welfare. In general though, candidates concentrated

on elements of family policy such as the role of women, divorce, care of children and population

policies. Most candidates argued that after Stalin’s Great Retreat there was little change in

government attitudes.

Weaker responses tended to describe and explain, rather than explore, different elements of family

policy with an emphasis on Lenin and Stalin and on women and divorce. These responses also

tended to suggest that Khrushchev reverted to Leninist policies and that Brezhnev and subsequent

leaders were Stalinist. These responses were often limited in development and lacking in coherence

and structure, particularly losing coherence in the long chronological responses.
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This is a level 4 response.
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This response explores government/leadership attitudes to the family as a

social unit using a chronological approach. The candidate uses the

introduction to provide some analysis of change and then goes on to

survey attitudes across the time period. The chronology means that the

whole period is covered but less developed towards the end so it does not

meet the demands of bullet point 2 fully. The conclusion is substantiated

in the main body of the essay and does show some attempt to establish

criteria.

When using a chronological approach plan the response so that sufficient

coverage is given across the time period of the question.
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Question 5 

Stronger responses developed a clear extract-based analysis of the extent to which the USSR

collapsed in 1991 because of a nationalist resurgence in the Soviet bloc. Such responses explored

most of the arguments raised within the extracts (that events in the Baltic republics and Yeltsin’s

activities undermined the cohesiveness of the Soviet Union; that Gorbachev’s actions unleashed

‘people power’ in the Eastern bloc; that the heavy-handed suppression of demonstrations in

Lithuania discredited the Soviet government; that the USSR would have continued to exist if

Gorbachev had not attempted a variety of reforms; that Gorbachev’s political and economic

reforms undermined his position). Contextual knowledge was also used effectively to examine the

merits/validity of the interpretations provided in the extracts, such as the situation in the Baltic

republics, Gorbachev’s response to events in Georgia, the undermining effect of Gorbachev’s

reforms and the role of Yeltsin. The best responses were able to note that nationalist resurgence

and the role of Gorbachev were key elements of both extracts but that, whereas extract 1 put

nationalist resurgence at the centre of its argument, extract 2 saw Gorbachev’s reforms as being

the catalyst for the nationalist resurgence. These responses also came to a reasoned judgement on

the given view, referencing the views in the extracts; this is essential to meet the requirement for

bullet point 3 in the mark scheme.

Weaker candidates showed some understanding of the extracts but tended to select quotations or

describe what was in the extracts. Quite often these candidates only read the first few sentences of

each interpretation commenting mainly on the role of Yeltsin from extract 1 and the weakness of

Gorbachev as a leader from extract 2. This meant that many responses failed to comprehend or

analyse the material in the extracts relating to the nationalist resurgence in the late 1980s. In

addition, some candidates claimed that the extracts failed to mention Yeltsin or Gorbachev’s

economic reforms. It is vital that candidates read and use all the material available to them in the

extracts. In the weaker responses, contextual knowledge was mainly used to expand on the

information already in the extract rather than to analyse the views being put forward by the

historians. Examiners also noted that candidates were often unable to distinguish between the

satellite states of the USSR and the Soviet republics. Weaker responses were also often limited in

development, lacked coherence and structure, and made unsubstantiated or weakly supported

judgements. Some candidates described and commented on both extracts with some

discrimination but then suggested a completely different reason for the collapse of the USSR from

their own knowledge in two or three lines at the end of the answer leading to a conclusion based

on this evidence only.
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This is a level 3 response.
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This response uses the extracts as the main focus of the answer;

demonstrating understanding and showing some analysis by selection

and explaining some of the key points of the interpretations. It does show

knowledge of some aspects of key issues related to the debate but also

includes knowledge by commenting on what is not mentioned (level 2). In

the conclusion a judgement is given on the view under consideration.
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Use the extracts as the basis for a discussion of the view in the question

rather than just selecting and explaining some of the key points in the

extracts.
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This is a level 4 response.
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Clear attention is given as to whether the view under consideration is

convincing. Contextual knowledge is integrated with the issues raised by

the extracts. A judgement is made on the view and these are supported in

the main body of the responses but there is only a limited sense of the

extracts being matters of interpretation.

Use the conclusion effectively to bring together the main issues raised by

the extracts and to reach a judgement based on the different

interpretations.
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This is a level 5 response.
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The extracts are interpreted with confidence and the issues raised by the

authors discussed in relation to the view to be considered in the question.

Contextual knowledge is integrated with the issues raised by the extracts.

There is an evaluative argument presented in the main body of the

response with a judgement reached on the views given in the extracts.

Use the wording of the question as a basis for the discussion of the

extracts. You are being asked how convincing you find the view under

consideration. Evaluate the interpretations in terms of how convincing you

find the issues raised within them and come to a judgement based on that

evaluation.
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Paper Summary
Based on their performance on this paper, candidates are offered the following advice.
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Features commonly found in section A/B responses which were successful within the higher levels

were:

Candidates paying close attention to the date ranges in the question.

Sufficient consideration being given to the issue focused upon in the question.

Candidates explaining their judgement fully.

Focusing carefully on the second-order concept(s) targeted in the question.

An appropriate level of knowledge, in terms of depth of detail and supported analysis, e.g. a

realistic amount to enable a balanced and rounded answer on breadth questions.

Evidence of planning.

Common issues which hindered performance in section A/B were:

Paying little heed to the precise demands of the question, e.g. writing about the topic without

focusing on the question or attempting to give an answer to a different question than the one

that has been asked.

Answering a question without giving sufficient consideration to the given issue in the question,

e.g. looking at other causes, consequences, with only limited reference to the issue/factor/key

feature given in the question.

Failure to consider the date range as specified in the question.

Assertion of change, causation etc while using the formulaic repetition of the words of the

question.

A judgement not being reached or explained.

A lack of sufficient supporting detail.

Features commonly found in section C responses which were successful within the higher levels

are:

Candidates paying close attention to the precise demands of the question.

Thorough use of the extracts (though this need not mean using every point they raise).

A confident attempt to use the two extracts together, such as consideration of their differences,

comparison of their arguments, or evaluating their relative merits.

Careful use of own knowledge; clearly selected to relate to the issues raised within the sources

and confidently used to examine the arguments made.

Careful reading of the extracts.

Attempts to see beyond the obvious differences between sources, such as, consideration of the

extent to which they disagreed, or where appropriate, an attempt to reconcile their arguments.

Confident handling of the extracts allied to a sharp focus on the arguments given, recognising the

distinct skills demanded by A03.
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Evidence of planning using the extracts as the basis of the answer.

Common issues which hindered performance in section C were:

Limited or uneven use of the extracts e.g. extensive use of one extract, with limited consideration

of the other.

Limited comparison or consideration of the differences between the given interpretations.

Using the extracts merely as sources of support.

The use of pre-prepared material covering the more general controversy as outlined in the

specification.

Arguing one extract is superior to the other on the basis that it offers more factual evidence to

back up the claims made or without genuinely analysing the arguments offered.

Evaluating the extracts using AO2 skills of source analysis.

GCE History 9HI0 1E     55



Grade Boundaries
Grade boundaries for this, and all other papers, can be found on the website on this link:

http://www.edexcel.com/iwantto/Pages/grade-boundaries.aspx
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