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Introduction 

 

It was pleasing to see candidates able to engage effectively across the ability range in this, the 

fourth year of the reformed AS Level paper 2E which covers the options: : Mao’s China, 1949-

76 (2E.1) and The German Democratic Republic, 1949-90 (2E.2). The paper is divided into two 

sections. Section A contains a compulsory two-part question for the chosen Option studied, 

each part based on a different source and assessing source analysis and evaluation skills 

(AO2). Section B comprises a choice of essays that assess understanding of the period in 

depth (AO1) by targeting a variety of second order concepts - cause, consequence, change, 

continuity, similarity, difference and significance. 

 In common with the previous series, candidates found Section A more challenging than 

Section B.  Some candidates were still not clear on what was meant by ‘value’ and ‘weight’ in 

the context of source analysis and evaluation. (Please note the guidance given in the Getting 

Started guide pp 31-34.) Performance in Section A was also affected by the absence of the 

historical knowledge base required to add contextual material to support/challenge points 

derived from the sources. Once again, many candidates were able to show understanding of 

the source material but did not identify, and therefore have an opportunity to develop, any 

valid inferences that could be made from the content of the source.  Relevant and integrated 

contextual material to support/challenge points and inferences derived from the sources was 

also often absent. However, more candidates are aware that just stating what is not 

mentioned in the source is not valid without some justification for the author not referring to 

it. (It may be useful for centres to refer to the Applying Criteria resource that can be found in 

the Course Materials section on the Pearson Edexcel History GCE website.) A significant 

number of candidates also seem to just read the first few lines of each source which means 

that, in particular for Q(b), they do not interrogate the content of the source sufficiently well to 

reach the higher Levels. 

In Section B, most responses had an analytical focus and there were very few that were wholly 

descriptive essays lacking in analysis and, for the most part, responses were soundly 

structured. However, many candidates do not discriminate when they are determining the 

extent to which factors or key issues contribute to the conceptual focus of the question. For 

example, it is not uncommon for all the paragraphs in the main body of an essay to start, ‘The 

most significant reason for x is y’ or ‘Another most important factor is…’. Some candidates also 

begin every paragraph with the statement that ‘x is the most significant factor to a limited 

extent’. Indeed, several candidates appear to have gone back to the essay after rereading it 

and inserted ‘to a limited extent’ for every factor they have discussed. This does not help the 

candidates to create a coherent argument or come to a reasoned judgment. It is not good 



 

practice either for candidates to begin every paragraph in a response for both Section A and 

Section B with the sentence, ‘It is a compelling argument to state that…’. 

The most common weakness in Section B essays was a lack of knowledge. It is important 

to realise that Section A and Section B questions may be set from any part of any Key Topic, 

and, as a result, full coverage of the specification is enormously important. It should be noted 

that this is a Depth Study. 

Most candidates used their time effectively and, although a few responses were quite brief, 

there was little evidence on this paper of candidates having insufficient time to answer 

questions in both sections. The ability range was diverse, but the design of the paper allowed 

all abilities to be catered for. 

This summer there was a worrying trend of candidates using the mark scheme and/or the 

indicative content structure as a scaffold or writing frame for writing responses. The wording 

of the mark scheme and the organisation of the indicative content is for the assessors to 

determine the skills that are seen and  the knowledge that might be applied. The mark 

schemes are not designed as writing frames in which the candidates insert their 

understanding of the content, the provenance and their contextual knowledge. More often 

than not this approach limits candidate performance. 

Also there was increase in the number of barely legible scripts seen this summer. While it is 

appreciated that few candidates write much outside of the educational environment and 

every effort is made to read individual candidate responses, illegible handwriting makes it 

very difficult for assessors to read responses with any flow and to determine the quality of the 

argument. 

Candidate performance on individual questions for paper 2E is considered in the next section. 

Please note that it is recommended that centres look at a selection of Principal Examiner 

Reports from across the different routes of the paper to get an a overall sense of examiner 

feedback, centre approaches and candidate achievement. 

 
 
 
8HI0_2E_Q01_a 

 

Most candidates answered this question well and there were a significant number of good 

Level 3 responses. Most candidates understood the question and were able to comprehend 

the source and comment on what it revealed about the response of young people to the 

Cultural Revolution.   There were some well-focused responses that drew out inferences 

about the extent to which young people were willing to criticise others in their devotion to 

Mao.  The best answers developed the inferences with well-selected context to establish their 

validity. Some candidates were able to use their knowledge of the fanaticism of the Red Guard 

and the breakdown of social and familial ties to validate Yafe Hui’s claims. However, it is 

important to remember that the response is being rewarded in relation to the enquiry focus 



 

and some candidates used their knowledge to discuss the source in relation to the impact of 

the Cultural Revolution on education. Some candidates were able to show the value of the 

source by showing that it gave valuable evidence for a range of responses, for example, by 

acknowledging that it provided evidence that not all children were willing to conform. Some 

candidates were able to use the attributes of the source effectively to develop their ideas 

about the value of the source as a memoir of someone who had actively participated in the 

Cultural Revolution and was still willing to admit their devotion to the cause many years 

afterwards.  Those candidates who discussed the limitations of the source could not be 

rewarded for that part of their answer as it is not the focus of part (a) responses. The 

discussion of limitations prevents candidates from developing further rewardable material in 

relation to value. 
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8HI0_2E_Q01_b 

 

Candidates understood the source material and were able to select from it to develop some 

inferences about the impact of the Cultural Revolution on China.  Many candidates were able 

to produce strong answers here and used the provenance of the source – Frida Knight – to 

question the reliability of the source. There were some effective answers that weighed up the 



 

strengths and limitations of the source and used this as a basis to reach a judgement about 

the weight that should be attached to the source for the enquiry.  Many candidates still 

approach the consideration of weight by writing about adding and subtracting weight rather 

than considering the strengths and weaknesses of the source material and then reaching a 

judgement about the weight that the source would bear in an enquiry.  However, there were 

some excellent responses that integrated content, provenance and contextual knowledge to 

interrogate the source with regard to Knight’s clearly favourable view of the impact of the 

Cultural Revolution. Candidates were able to use their knowledge of the events of the Cultural 

Revolution to challenge Knight’s view. Some particularly good responses picked up on her 

references to ‘things had quietened down’   and ‘no means ‘all disaster’’, using contextual 

knowledge to make reasoned inferences that she clearly knew about some of the more 

negative aspects of the Cultural Revolution. When this was combined with information about 

Knight’s Communist sympathies then a clear judgement on weight could be made. 

However, some responses were not selective in their use of contextual knowledge to 

challenge Knight’s views. These responses either wrote discrete paragraphs about the Cultural 

Revolution and asserted that she was not telling the truth or chose indiscriminate knowledge 

to mention what Knight did not include even though she could not have seen them on this 

visit e.g. peasant life in the countryside. Also it was disappointing that many candidates were 

unable to interrogate the wealth of information provided by Knight because they 

concentrated on the ‘barefoot doctors’ mention in line 15 and barely addressed any other of 

the points made by Knight. 
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Introduction 

This is a Level 3 response for Q1(a) and a Level 4 response for Q1(b). 

 

Examiner Comment 

Both of the responses analyse the content of the sources to show understanding and make 

inferences, although Q1(b) is more concerned with distinguishing between information, claim 

and opinion than making reasoned inferences. In each case the candidate uses contextual 

knowledge and the provenance of the source to determine value in Q1(a) and weight in Q1(b). 

 

Examiner Tip 

The (a) question asks the candidate to write about the value or usefulness of the source only. 

There is no reward within the mark scheme for a discussion of the limitations of the source. 

 

8HI0_2E_Q02a 

 

Candidates were able to understand the source and the focus on the enquiry into the 

methods used by the Stasi to control the population of the GDR. The most effective responses 

developed inferences from the source material and integrated the source with their 

knowledge of the Stasi.  There were some effective comments on the value of the source 

based on the origin of the source as a formal Stasi document and so indicative or typical of 

the recruitment of informers. There was a lot of scope to make inferences from the source to 



 

determine the different methods used by the Stasi and the pervasive fear that was 

engendered as a result, and to integrate this with contextual knowledge of the work of the 

Stasi. However, a significant number of candidates were unable to reach more that L2 for 

bullet point 3 in the mark scheme as they made judgements based on questionable 

assumptions. Many candidates did not comprehend that this was an official Stasi document 

and not a personal memoir in which Lorenz was recounting his own experience, while others 

suggested that the Stasi document may have been edited sometime afterwards. This does 

highlight the need for candidates to be aware of different types of documentary evidence and 

also of any evidence that might be specific to the Option being studied. 
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8HI0_2E_Q02b  

 

There were some good responses to this question in which candidates made effective use of 

the source and were able to develop valid reasons for attributing weight to it.  However, in 

many cases, candidates did not engage with the provenance of the source and simply 

repeated it from the caption. The better responses were able to refer to the intention of the 

author to present the memories of his wife as authentically as he could using the content of 

the source to show that Alcoa’s wife did not see everything as bad despite the poor living 

conditions. Most candidates were able to use contextual knowledge to illuminate the 



 

strengths of the source with references to the shortage of consumer goods and the downturn 

in the economy in the 1980s. It was disappointing that many candidates did not interrogate 

the source beyond the mention of bananas in the very first sentence or the ability to buy a car 

(line 20). There was a wealth of evidence in the source that the candidates could have used to 

create a bigger picture of the overall strengths and weaknesses of the source content. As a 

result many candidates missed the opportunity to discuss the more positive memories 

recorded towards the end of the source and use their knowledge of the GDR’s Social Contract 

policies. Centres should encourage candidates to read the source as a whole and interrogate 

more of the source content. 
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Examiner Comment 

Both of the responses analyse the content of the sources to show understanding and to make 

inferences, although the Q1(a) response determines value more through the provenance of 

the source.  The candidate understands that this is an official document and the insight that 

this can provide. The Q1(b) response mainly uses contextual knowledge to determine the 

accuracy of the evidence. The response integrates content, contextual knowledge and 

provenance to determine the weight to be given to the source through its strengths and 

weaknesses. 

 

Examiner Tip  

Responses to the (b) question are asked to assess the weight that can be given to the source. 

Candidates should assess the reliability of the source in relation to its strengths and 

weaknesses as a source of evidence for an historian. Always make sure that the responses are 

focused on the enquiry given in the question. 

 

8HI0_2B_Q03 

 

This was one of the most popular essay questions on the paper.  Most candidates were aware 

that this question was focused on the establishment of Communist rule and were able to 

analyse the role of violence in the early years of Communist China.  Candidates were able to 



 

explain the role of violence within the process of establishing the proletarian revolution with 

many identifying its significance in land redistribution and the reunification campaigns. 

However, a significant number merely described the use of violence without analysing the 

ways in which violence enabled the Communists to establish their rule. Most candidates were 

able to establish relative significance by analysing the role of other factors such as the 

introduction of popular policies, particularly land redistribution, the use of propaganda and 

the initial ‘moderate’ stance of the Communist regime. Although many candidates were able 

to introduce other factors they often did not explore the relationships between the factors 

and so were unable to come to a reasoned judgement as to the relative significance of the use 

of violence in relation to, for example, popularity or propaganda. The best responses were 

able to show, rather than just state, that the establishment of Communist rule was a complex 

interaction of factors. These responses usually found that the use of violence and the fear 

that it brought was the factor binding everything together. 
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Examiner Comment 

The response has identified and explained a variety of key issues related to the use of 

violence and other factors in establishing Communist rule. It explains the key issues rather 

than exploring and does not sufficiently analyse the relationships between the key features in 

the main body of the response to reach Level 4. The conclusion shows an attempt to show 

valid criteria for judgement with reference to the help that reforms gave to the establishment 

of Communist rule in relation to violence but the impact of violence in relation to other 

factors is not clearly demonstrated. 

 

Examiner Tip 

Level 3 responses describe and explain rather than exploring/discussing the relationship 

between the key issues/features and the focus of the question. 

 

8HI0_2E_Q04 

 

This question was relatively popular and most candidates had reasonable knowledge of the 

aims and objectives of the First and Second Five Year Plans. Most candidates had a secure 

analytical focus on similarity and difference and were able to determine the extent to which 

the Plans were different from each other. Some candidate responses remained in L3 as they 



 

were only able to describe or explain the different plans rather than trying to compare them. 

There were some excellent responses which were able to discuss both the practical 

similarities and differences and the changes in ideology as well. Candidates who directly 

compare and contrast are more likely to be able to analyse than those candidates who 

describe/explain each Plan separately and then state how different they are. Some candidates 

spent too much time discussing the successes and failures of the Plans. Most of these 

responses were not focussing directly on the question sufficiently but there were some 

candidates who were able to link successfully the outcome of the First Five Year Plan with the 

aims and objectives of the Second. 
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Examiner Comment 

The response identifies key issues and explores the relationship between the key features of 

the economic plans rather than just explaining the aims and objectives and stating difference 

or similarity. There is an attempt to look at varying degrees of difference and similarity within 

the framework of industrial aims, agricultural objectives and ideological issues. It is worth 

noting that the Level 4 descriptors have limitations written into the mark scheme and so full 

marks can still be achieved with these limitations apparent. For example, sufficient knowledge 

is required to meet most and not all of the demands. 

 

Examiner Tip 

Make sure that the opening sentences of each paragraph develop the argument being made. 

Paragraphs that begin with the same sentence structure each time often lead to explanatory 

Level 3 answers rather than discursive and exploratory Level 4 responses. 

 

8HI0_2E_Q05 

 

The candidates who chose to do this question were well informed and, as a result, wrote 

responses that focused securely on success. Most candidates approached the question by 

looking at the experience of individual religions but others took a more thematic approach. 

Both of these approaches were able to achieve the higher Levels of the mark scheme. There 

was some interesting discussion of the extent to which the physical attack on religion might 

have met with some success but that, for many, religious practice continued in private and 

that Confucianist ideas of ancestor worship and attitudes towards family remained strong. 

Some responses suggested that the need to introduce the attacks on the ‘four olds’ during the 

Cultural Revolution was an indication of the failure of the early attacks on religious practices 

and ideas. At the lower Levels candidates tended to write descriptions of the attacks on 

different religions. 
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Examiner Comment 

The response explores the extent to which attacks on religion in Communist China were 

successful by considering the experience of individual religions or traditions and determining 

relative success. 



 

Examiner Tip 

There is no set way to answer a question. Responses can reach Level 4 in more than one way. 

It is the level of analysis, depth of knowledge and the reference to criteria for judgement that 

will determine the Level. 

 

8HI0_2E_Q06 

 

This was a popular question in Section B for 2E.2.  Most candidates were knowledgeable 

about the policies introduced by the SED government and were able to come to a judgment 

as to how successful they were. Only a few candidates confused the policies of the 1960s and 

70s with the policies in the years 1949-61. Some candidates wrote interesting responses 

which analysed success in terms of both material success and ideological success. At the 

lower Levels candidates just described or explained the policies but most were able to judge 

success in relation to the economic growth of the state, industrial and agricultural output and 

the standard of living of the people. 
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Examiner Comment 

This good Level 4 response uses sufficient knowledge to analyse and explore the extent to 

which the economic policies of the GDR in the period 1949-61 were successful.  The response 

looks at the period in relation to industry, agriculture and living standards with an 

understanding of the chronology. The response analyses the relationship between key 

features of the period before coming to a judgement. 

 

Examiner Tip 

Always make sure that sufficient knowledge is deployed to be able to support the argument 

being developed within the main body of the answer. 

 

8HI0_2E_Q07 

 

This was the least popular of the questions on the GDR but resulted in some very interesting 

responses. Candidates who chose this question tended to be knowledgeable about the ways 

in which Honecker sought to improve the international standing of the GDR. Most candidates 

focused on the sporting achievements of the GDR , Ostpolitik and the diplomatic status of the 

GDR. Some candidates were aware of the efforts made by the GDR to extend their profile in 

the developing world. There were some excellent responses which countered the apparent 

achievements with the reality of the human rights record of the GDR, the growing awareness 

of the drug dependency of GDR athletes and the lack of success in establishing relationships 

with western countries apart from the FRG. 
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Examiner Comment 

The candidate has identified several key issues relevant to the focus of the question and has 

explained them in relation to the growth in international prestige. However, the response 



 

does not show the relationship between the issues/features discussed and so this makes it 

difficult to explore the extent to which international prestige grew. 

 

Examiner Tip 

Candidates should consider a counter argument in order to establish extent or determine the 

degree to which they agree or disagree with a statement given. 

 

8HI0_2E_Q08 

 

This was a popular question but the responses were variable. Candidates chose to 

respond to the question either by analysing Gorbachev’s significance as 

‘significant/less significant’ or in relation to other significant factors such as SED 

intransigence, economic collapse and the growing protest movements within the GDR 

and the Soviet bloc. A significant number of candidates appear to have not read the 

time period accurately – 1985-89 – and assumed that this was similar to a question 

asked previously just about the year 1989. Most candidates were aware of 

Gorbachev’s influence and were able to reference his political and economic reforms in 

the Soviet Union and the impact of his visit to the GDR in 1989 but many candidates 

struggled to develop analysis in relation to his role. The best responses were those 

that considered Gorbachev’s role in relation to the unwillingness of the SED 

government to adapt to a changing world and the economic decline of the GDR. 
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Examiner Comment 

The significance of Gorbachev in the declining authority of the SED government across the 

period of the question is considered along with other features. Key issues with regard to 

impact are developed and the relative significance of both Gorbachev and other factors are 

explored. The inter-relationships between the key issues/features are brought together in the 

conclusion. 

 

Examiner Tip 

It is very important to consider the given factor or key issue in sufficient detail to be able to 

explore the conceptual focus of the question and to reach a supported judgement.  



 

 

 

Paper Summary 

 

Based on their performance on this paper, candidates are offered the following advice: 

 

Section A 

Value of Source Question (1(a)/2(a)) 

 

• Candidates must be more prepared to make valid inferences rather than to 

paraphrase the source 

 

• Be prepared to support inferences by adding additional contextual knowledge from 

beyond the source or make reasoned inferences using contextual knowledge 

 

• Move beyond stereotypical approaches to the nature/purpose and authorship of the 

source eg look at the specific stance and/or purpose of the author 

 

• Avoid writing about the deficiencies of the source when assessing its value to the 

enquiry. The (a) response is only assessing value. 

Weight of Source Question (1(b)/2(b)) 

 

• Candidates should be prepared to assess the weight of the source for an enquiry by 

being aware that the author is writing for a specific audience and be aware of the 

values and concerns of that audience 

 

• In assessing weight, candidates should  consider the use of  contextual knowledge 

to support/challenge statements and claims made in the source 

 

• Try to distinguish between fact and opinion by using your contextual knowledge of 

the period 

 

• In coming to a judgement about the nature/purpose of the source, take account of 

the weight you may be able to give to the author’s evidence in the light of his or her 

stance and/or purpose 

 

• In assessing weight, it is perfectly permissible to assess reliability by considering 

what has been perhaps deliberately omitted from the source. However, simply stating 

that a source is limited because it does not cover certain events or developments does 

not establish weight since no source can be comprehensive. 

  

 

 



 

Section B 

Essay questions 

 

• Candidates must provide more factual details as evidence. Weaker responses lacked 

depth and sometimes range 

 

• Take a few minutes to plan your answer before you begin to write your response 

 

• Pick out three or four key issues and then provide an analysis of the issues in 

relation to the given focus, setting its importance against the other issues rather than 

providing a description or explanation of the key features of the period 

 

• The given focus needs to be analysed sufficiently in order for a judgement to 

reached 

 

• Pay more careful attention to key phrases in the question when analysing and use 

them to prevent deviation from the central issues and concepts 

 

• Try to explore links between issues to make the structure flow more logically and 

the arguments more integrated. 
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