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Introduction
It was pleasing to see candidates able to engage effectively across the ability range with A Level

paper 3, option 31: Rebellion and disorder under the Tudors, 1485-1603.

The paper is divided into three sections. Section A contains a compulsory question which is based

on two enquiries linked to one source. It assesses source analysis and evaluation skills (AO2).

Section B comprises a choice of essays that assess understanding of the period in depth (AO1) by

targeting five second order concepts - cause, consequence, change and continuity, similarity and

difference, and significance. Section C comprises a choice of essays that relate to aspects of the

process of change over a period of at least 100 years (AO1). Most candidates appeared to organise

their time effectively and there was little evidence of candidates being unable to attempt all three

sections of the paper within the time allocated. Examiners continue to note that there are a

number of scripts that pose problems with the legibility of handwriting. Examiners can only give

credit for what they can read.

In Section A, the strongest answers demonstrated an ability to draw out and develop reasoned

inferences from the source for both enquiries and to evaluate the source thoroughly in relation to

the demands of the two enquiries on the basis of both contextual knowledge and the nature, origin

and purpose of the source. It should be reiterated that weight is not necessarily established by a

discussion of what is missing from a source. If the author of the source has omitted something

intentionally in order to modify its meaning or to distort the message of the source, then it will be

relevant to discuss that omission in reaching a conclusion regarding the use that a historian might

make of the source. However, commenting on all the things that the source might have contained,

but failed to do so is unlikely to contribute to establishing weight.

In Section B, examiners were impressed by the number of responses that clearly understood the

importance of identifying the appropriate second order concept that was being targeted by the

question. However, as was noted in last summer’s report, weaker candidates often wanted to turn

questions into a main factor/other factors approach, even where this was not appropriate to the

focus of the question. The generic mark scheme clearly indicates the four bullet-pointed strands

which are the focus for awarding marks and centres should note how these strands progress

through the levels. Candidates should be aware of key dates, as identified in the specification, and

ensure that they draw their evidence in responses from the appropriate time period.

In Section C, candidates were better prepared this year to engage with the elements of the process

of change that are central in this section of the examination.This is a breadth question and the

questions that are set encompass a minimum of 100 years. Candidates are reminded that, as

pointed out in last summer’s report, this has important implications for the higher levels in bullet

point 2 of the mark scheme. To access bullet point 2 at Level 5 candidates are expected to have

responded ‘fully’ to the demands of the question. The requirements of questions will vary and key

developments relating to the question may be more specific to the entire chronological range in

some questions and options than in others. However, it was judged not possible for candidates to

have ‘fully met’ the demands of any Section C question unless at least 75% of the chronological

range of the question was addressed. To access bullet point 2 at Level 4 candidates need to meet

most of the demands of the question. It was unlikely that most of the demands of the question

would be met if the answer had a restricted range that covered less than 60% of its chronology.

In both Sections B and C when dealing with AO1, not all candidates demonstrated a secure

understanding of what is meant by 'criteria' in terms of bullet point 3 of the mark scheme. Some

candidates explicitly state in the introduction to the essay that they are naming the criteria that

they plan to use, when in actual fact they are referring to the issues or the factors that will be

discussed in the response. 'Criteria' in bullet point 3 of the mark scheme refers to the basis on

GCE History 9HI0 31     3



which candidates reach their judgement, not the issues that are discussed in the process of

reaching that judgement.

Overall there continues to be challenging handwriting, poor spelling and errors in grammar and

punctuation. Paragraphing was missing from some responses. The last bullet point in the mark

scheme for Sections B & C includes ‘communicated with clarity’ and ‘well organised’ so the structure

of the response is key here. Very few answers included a plan and this was reflected in the

unstructured way the question was answered.
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Question 1 

Overall, most candidates showed a good understanding of this source, especially the first half of

the proclamation from Elizabeth I; however, there were several candidates who missed the

accompanying letter and did not treat this as part of the source material. In the high level answers

knowledge was used effectively to draw out more meaning from the source (e.g., by using

knowledge of the role of chieftains in Irish society and of the position of O’Donnell in particular to

assess the significance of references to them). These candidates were also able to explain how the

particular perspective from which it had been written enhanced its value, especially in relation to

the second enquiry. They also drew nuanced conclusions as to the source’s relative value for each

of the enquiries, considering how some claims can be supported with greater certainty than others.

However, many candidates argued along the lines that the source was useful if points in it agreed

with what they already knew and of limited use if it seemed to conflict with prior knowledge or if

facts they already knew were not included in the source. Lower level candidates also often saw the

‘bias’ they detected in the source a limitation, rather than as something they could use. Whereas

higher level candidates were able to place the source in the precise context of events in 1595 to

make use of it, many simply argued that its use was limited because it did not refer to later events.

They failed to properly address the two aspects of the source and demonstrate a genuine

understanding of the workings of Elizabethan foreign policy and the Queen’s own preference for

negotiation. Some did not notice the date of the source with the consequence that they lost the

focus of the question and instead considered the later stages and result of the rebellion rather than

the beginning of it. Unfortunately, there were also several cases of candidates using AO1

knowledge rather than AO2. Deeper understanding of the nature of historical enquiry and the ways

in which historians use sources would be beneficial to many candidates. On a grammatical point,

there was widespread confusion between the meanings of ‘infer’ and ‘imply’.
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Although treatment of the two enquries is slightly

uneven, the candidate focuses clearly on the

source throughout. The candidate considers

provenance and the nature of the source and uses

this to reach a supported judgement. Contextual

knowledge is used to develop the ideas presented

in the source - this is a Level 5 response.

Make sure that you link the provenance to the

content of the source and that the knowledge

applied is contextual knowledge used to assess the

source.
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Question 2 

This was slightly more popular than Question 3 and stronger answers included the Acts of

Supremacy and Treason as well as the 1536-7 uprisings and made the point that religious changes

continued beyond the chronology of the question as part of their conclusion that religious changes

were not seriously threatened. However this question was interpreted by many students as aligning

with the topic description of disorder and rebellion and focused on the rebellions of 1536-7. The

problem was that this ignored the political threat. Overall the 1536 Lincolnshire Rising and

Pilgrimage of Grace were written about in great detail. Most of the answers, however, lacked

breadth with significant numbers of candidates not referring to opposition to Henry VIII’s religious

changes between 1533 and 1535. Very few responses made reference to Sir Thomas More, Bishop

John Fisher or court politics. Few candidates seemed comfortable with arguing the extent to which

these changes were threatened. In many cases the candidate struggled to differentiate religious

change from broader comments about change in government. Higher level candidates explained

the criteria by which they were judging the seriousness of the threats and focused on their

relationship to religious changes rather than judging simply how serious the threats were to Henry

VIII. Common factual mistakes included that Henry was a Protestant and made the country

protestant, including white washing the walls, banning vestments and candles. Some candidates

also were confused between Wolsey and Cromwell.
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This is a solid Level 5 response - the candidate

clearly links the points made to the question

throughout the essay and uses detailed historical

knowledge to make the case. The essay is

analytical and well focused. Although the

conclusion is slightly weaker, the candidate still

reaches a supported judgement.

Make sure you consider all of the terms in the

question - in this case the extent to which the

religious changes were threatened, rather than

Henry himself.
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Question 3 

There were some excellent answers to this question which clearly took account of political,

economic and religious causes of the revolt of the northern earls and Elizabeth’s own culpability.

They then compared the relative significance of each cause and came to a well-reasoned and

persuasive judgment. Most candidates were able to identify some political causes such as faction

struggles at Court, opposition to Cecil’s anti-Spanish policies, concerns about the succession and its

relationship to Mary, Queen of Scots, as well as resentment regarding southerners being given

political positions in the North. Most were also able to identify other causes such as religious and

economic ones. The strength of the third factor, whether candidates chose economic reasons or

court factions, was what really separated out the level of responses as did the extent to which these

factors were securely argued. What further differentiated candidates was the precision with which

they were able to refer to these causes and the ways in which they measured their importance. At a

lower level, candidates simply argued they were not primarily political because there were other

causes as well. Too many answers failed to clearly consider the causes in sufficient detail or to then

go on to compare the relative significance effectively. Higher level responses often tried to assess

the relative importance of different causes in motivating the leaders and also in being used in

appeals for support. Their judgements also often drew on evidence of the actions of the rebels as

well as their words.
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This is a detailed response which addresses the

key issues related to the question and shows a

good level of historical knowledge. The candidate

develops criteria in the introduction which allows a

clear and substantiated judgement to be made

with explicit consideration of the term 'primarily' -

a Level 5 response.

A plan will ensure that your answer is detailed and

well focused.
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Question 4 

This question was slightly less popular than Question 5. A number of candidates displayed a truly

impressive knowledge of the Council of the North, JPs, Lord-Lieutenants, Wales, political

representation and increased education. High level candidates focused on the precise wording of

the question which asked for an assessment of the significance of developments in ‘involving the

localities in governance’. Many candidates however largely ignored this phrase and focused instead

on measuring the significance of various developments in enhancing royal control focussing on

what helped the crown govern the localities rather than increasing the involvement of the localities

in government. Most candidates had some knowledge of the Council of the North, with higher level

candidates having precise knowledge about its changing role / personnel at different times of the

Tudor period. There were some misconceptions, however, with some candidates seeing it as a type

of Parliament, representing the people of the North. Higher level candidates used a range of

criteria to judge the significance of developments whereas weaker responses often focused on one

simplistic measure, e.g., geographical range. There were a number of candidates who did not

address the time period of this breadth question. Many considered only the changes made by

Henry VIII and not those started in 1485 or up to the death of Elizabeth I. Other candidates

addressed Henry VIII and Elizabeth but failed to mention or discuss the changes and effect of these

on increasing the control and governance of the localities. In relation to the theme, it was a

characteristic of the higher level responses to continue to focus on the demands of the question,

thus linking back any analysis or explanation to judging a factor against the impact of the Council of

the North. However, some of the criteria used for the mid-level responses were unclear and failed

to be sustained throughout each factor leading to weakened judgement. Once again weak

candidates referred to Britain rather than England and Wales and there was frequent use of the

phrase ‘up north’ which revealed some unconscious geographical bias.
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Here the candidate focuses clearly on the stated

factor, considering both for and against, before

assessing the relative importance of other factors.

The candidate covers at least 75% of the time

period with reference to Henry VII and 1598. A

substantiated judgement is reached - this is a Level

5 response.

Make sure that your answer has examples from

across the period.
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Question 5 

Most candidates had reasonable knowledge of developments in Crown-Church relations across the

Tudor period but many followed a broadly narrative approach. Higher level responses included

more analysis of the patterns of change and considered different aspects of relations: e.g., in terms

of headship of the church, control of forms of worship, financial control. In many cases, students

knew what they wanted to argue and possessed a detailed knowledge of the key events. They also

dealt with the word “steadily” in an effective fashion. The majority, however, adopted a

chronological approach, which made it hard to sustain analysis and introduce any comparison. Few

candidates adopted a more thematic style and examined the relations through different themes:

doctrine, rebellions, control, concession. Some candidates split the essay into two and examined

when the power of the Crown increased and when it was relinquished. Stronger answers made the

word ‘steadily’ a central part of their sustained analysis – arguing that some increases in control

were extreme and quite dramatic. The strong answers also referred to Henry VII as using religion to

consolidate his new reign, then moved on to the early years of Henry VIII’s reign including issues of

sanctuary, the Hunne case and benefit of clergy and worked through the entire period effectively.

These answers also sometimes even made the point that while Mary I returned the church to

Rome, it still required her to do this, further underlining the amount of control the crown had

achieved by then. Achieving sufficient breadth remains an issue with a number of candidates

glossing over Henry VII's reign. Also many candidates did not go beyond the early years of Elizabeth

I, implying that Crown-Church relations stayed the same throughout her reign, rather than

considering how it fluctuated somewhat in terms of her relationships with different Archbishops,

for example. Common factual mistakes included; that Mary I was Mary Queen of Scots; that Mary I

burnt Protestants across her entire reign, rather than after the return of Pole in 1555; and that

Edward VI was not interested in religion as he was a boy.
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Although this answer has relevant information it is

not explicitly used in relation to the conceptual

focus of the question. In this response a

chronological structure is not necessarily the most

effective way of answering this question - this is a

Level 3 response.

Think about what structure is the most effective

for answering the question - here a for and against

the question structure would have allowed for a

more focused argument.
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Paper Summary
Based on their performance on this paper, candidates are offered the following advice:

Section A

Candidates should ensure that they deal with both enquiries

Candidates should not simply paraphrase the content of the source; they should develop valid

inferences supported by the arguments raised in the source

Candidates should avoid stock evaluation, e.g. it is a newspaper report so it is exaggerated

because it is designed to sell papers

There is no requirement to argue that the source is better suited to one enquiry than the other;

any comments made in relation to this will be rewarded according to how they fit with the three

strands of the mark scheme.

Sections B and C

Candidates should avoid a narrative/descriptive approach; this undermines the analysis that is

required for the higher levels

Planning of essays will help candidates develop an analytical approach

Candidates must be aware of key dates, as identified in the specification, so that they can

address questions with chronological precision

Candidates should aim to range across the breadth of the chronology in Section C questions.
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Grade Boundaries
Grade boundaries for this, and all other papers, can be found on the website on this link:

http://www.edexcel.com/iwantto/Pages/grade-boundaries.aspx
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