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Introduction
It was pleasing to see candidates able to engage effectively across the ability range with A Level

paper 2D which deals with the Unification of Italy, c1830-70: (2D.1) and the Unification of Germany,

c1840-71: (2D.2).

The paper is divided into two sections. Section A contains a compulsory question which is based on

two linked sources. It assesses source analysis and evaluation skills (AO2). Section B comprises a

choice of essays that assess understanding of the period in depth (AO1) by targeting five second

order concepts - cause, consequence, change and continuity, similarity and difference, and

significance. Candidates appeared to organise their time effectively and there was little evidence of

candidates being unable to attempt both answers within the time allocated. Examiners continue to

note this year that a number of scripts posed some problems with the legibility of hand writing.

Examiners can only give credit for what they can read.

In Section A, the strongest answers were able to develop reasoned and supported inferences based

on the sources and to evaluate the sources thoroughly in relation to the demands of the enquiry on

the basis of both the contextual knowledge displayed and an awareness of the nature, origin and

purpose of the source. It is important, as was stated last summer, that candidates should be clear

that weight is not likely to be established by a discussion of what is missing from a source. If the

author of the source has omitted something intentionally in order to modify meaning or distort the

message of the source, then it will be relevant to discuss that omission in reaching a conclusion

regarding the use that a historian might make of the sources. However, comments on all the things

that the sources might have contained, but failed to do so is unlikely to contribute to establishing

weight. This approach was still evident this summer, although less so than last summer. The

question requires candidates to use the sources ‘together’ and it was pleasing to see that the

majority of candidates continue to be aware of this requirement. It can be achieved using a variety

of different approaches.

In section B it was clear that most candidates had a secure knowledge base, but this was not always

effectively used to address the specific focus of the questions posed. Stronger answers clearly

understood the importance of identifying the appropriate second order concept that was being

targeted by the question, although weaker candidates continued this summer to often engage in a

main factor/other factors approach, even where this did not necessarily address the demands of

the conceptual focus. Last summer candidates were advised to ensure that there was both an

argument and a counter argument in their responses; it is pleasing to note that there was less

evidence this summer of a lack of counter arguments. Candidates need to be aware of the

chronological parameters of questions and to ensure that they write across the chronology, not

merely using the start and end dates as bookends with little consideration of the events between.

Not all candidates have a secure understanding of what is meant by 'criteria' in terms of bullet

point 3 of the mark scheme. Some candidates explicitly state in the introduction to the essay that

they are naming the criteria that they plan to use, when in actual fact they are referring to the

issues or the factors that will be discussed in the response. 'Criteria' in bullet point 3 of the mark

scheme refers to the basis on which candidates reach their judgement, not the issues that are

discussed in the process of reaching that judgement.

The candidates' performance on individual questions is considered in the next section.
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Question 1 

Section A

It was very encouraging to see that many candidates were well prepared to demonstrate the AO2

skills requirements and to consider both sources together. The question instruction is to use both

sources together and as long as this is apparent within the structure of the answer it is possible for

candidates to use a variety of approaches in coming to their overall judgement. Many candidates

integrated both sources into their discussion of ‘how far… make use’ while others looked at each

separately and then brought the sources together; there were also variants on these approaches.

High level responses were seen using all valid approaches. Those candidates who addressed the

strengths of the source material for the investigation in relation to its limitations were often able to

come to a clear judgement as to the weight of the evidence.

Question 1

For question 1 stronger responses showed a clear understanding of both sources, used them

together and were able to draw out inferences from them which related to investigating the causes

of the 1848 revolutions in Italy. Both sources were full of possibilities to draw inferences and to link

these to the utility of the sources to the historian in the context of the investigation (e.g. Source 1

suggests that poor leadership was a cause; Source 2 suggests that events in Piedmont are

encouraging nationalism elsewhere in Italy). Moreover the best answers produced thoughtful

observations concerning the provenance of the sources and linking it to the content to help judge

how far the historian could make use of them to consider the enquiry. Good contextual knowledge

was deployed to discuss the strengths of the evidence and some consideration was given to

interpreting the material in the context of the values and concerns of the society from which it was

derived (e.g. Source 1 Pope Pius IX had introduced reforms into the Papal States which encouraged

liberals and nationalists who followed the ideas of Gioberti; Source 2 The Metternich system of

police brutality, censorship and spy networks was used against Italian nationalists in areas under

Austrian control).The very best interrogated the evidence and made clear supported judgements

which weighed up the strengths or otherwise of the material in relation to the investigation under

consideration. The latter point is important as the focus of responses needs to be directly on the

area of investigation asked in the question.

Weaker responses appeared in a number of different forms. There were those where paraphrasing

of the sources dominated and very few, if any, inferences relevant to the stated issue were made. In

these types of responses contextual knowledge was often limited and, if evident, used to simply

expand, confirm or challenge matters of detail in the sources. Moreover many responses focused

too much attention on what the sources left out and used this as the basis for their evaluation.

Unless candidates can show that omissions are deliberate, this line of argument carries little value.

Source material cannot be expected to include everything, so observing that the source doesn’t

mention a specific point, unless being used for an example of deliberate omission is unlikely to be a

valid criteria for judgement. Candidates are asked to evaluate what is there rather than what is not.

However, in some responses there was considerable knowledge displayed and focused on the

specified investigation but with almost no or exceptionally limited references to the sources. As this

question is targeting AO2 (analysis and evaluation of source material) these kinds of responses

cannot score highly. Moreover in a number of cases knowledge displayed didn’t relate to the

sources but explored events beyond the dates the sources were written and sometimes even

considered reasons for the failure of the revolutions. In other instances, where utility was

addressed through the provenance it was often based on either stereotypical judgements or

questionable assumptions. This often took the form of comments such as the memoir is by a

political writer and he knew what he was talking about (Source 1) or Torelli was a moderate so we
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can trust what he says (Source 2).

This is a level 4 response.
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It considers the content of the source material and

uses this to come to a judgement with regard to

using the sources together. There is also some use

of the historical context to illuminate what can be

gained from the source content. However, there is

more limited use of the information given about

the sources to establish how secure the source

material is in providing evidence.

Try to integrate historical knowledge and the

information given about the source material when

considering the suitability of the source material.

Consider the strengths and limitations of the

source material as evidence for the investigation.

GCE History 9HI0 2D     9



Question 2 

For question 2 stronger responses showed a clear understanding of both sources, used them

together and were able to draw out inferences from them which related to investigating relations

between Austria and Prussia in the early 1850s. Both sources were full of possibilities to draw

inferences and to link these to the utility of the sources to the historian in the context of the

investigation (e.g. Source 3 It implies that Austria still feels superior to Prussia within Germany;

Source 4 It suggests that Prussia gave up very little power in 1850 with the reassertion of the

German Confederation under Austria). Moreover the best answers produced thoughtful

observations concerning the provenance of the sources to help judge how far the historian could

make use of them to consider the investigation. Good contextual knowledge was deployed to

discuss the strengths of the evidence and some consideration was given to interpreting the

material in the context of the values and concerns of the society from which it was derived (e.g.

Source 3 After Olmütz the Austrians were determined to consolidate their political power, and re-

establish their commercial power, over Germany at the expense of Prussia; Source 4 Prussia had

been forced to give up its attempt to increase its political power within Germany with the failure of

the Erfurt Union).The very best interrogated the evidence and made clear supported judgements

which weighed up the strengths or otherwise of the material in relation to the investigation under

consideration. The latter point is important as the focus of responses needs to be directly on the

area of investigation asked in the question.

Weaker responses appeared in a number of different forms. There were those where paraphrasing

of the sources dominated and very few, if any, inferences relevant to the stated issue were made. In

these types of responses contextual knowledge was often limited and, if evident, used to simply

expand, confirm or challenge matters of detail in the sources. Moreover many responses focused

too much attention on what the sources left out and used this as the basis for their evaluation.

Unless candidates can show that omissions are deliberate, this line of argument carries little value.

Source material cannot be expected to include everything, so observing that the source doesn’t

mention a specific point, unless being used for an example of deliberate omission is unlikely to be a

valid criteria for judgement. Candidates are asked to evaluate what is there rather than what is not.

In some weaker responses there was considerable knowledge displayed and focused on the

specified investigation but with almost no or exceptionally limited references to the sources. As this

question is targeting AO2 (analysis and evaluation of source material) these kinds of responses

cannot score highly. Moreover in a number of cases knowledge displayed didn’t relate to the

sources but explored issues relating to the later 1850s or even Bismarck and unification in the

1860s. In other instances, where utility was addressed through the provenance it was often based

on either stereotypical judgements or questionable assumptions. This often took the form of

comments such as Bruck was Austrian and biased (Source 3) or as it is from a newspaper we can

trust what it says (Source 4).

This is a Level 2 response.
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Level 2 response. There is some understanding of

the source material but largely through

summarising. What inferences there are are

unsupported. Knowledge is evident but not always

linked to how it can be used to further the

investigation. Evaluation is limited and often based

on questionable assumptions.

Try to develop and support inferences through

selection from the source material and supporting

own knowledge.
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Question 3 

Section B

As suggested in the introduction, both centres and candidates are often more confident with the

AO1 skills essay structure. Candidates are aware of the need to produce a response which uses

historical knowledge to support an analysis of the key issues relevant to the question asked.

Examiners noted that there were many excellent responses which explored the issues raised in the

question with discrimination and detailed knowledge which were a pleasure to read. There does,

however, still appear to be a tendency for some candidates just to rewrite practice questions on a

similar theme or topic and even, in some cases, evidence of candidates apparently having a

prepared answer that generally engages with a theme or topic. It is very important to note that the

mark schemes, particularly in relation to Level 4 and 5, clearly indicate that candidates should

engage with the specific question being asked – in terms of the second-order concept(s) being

addressed, the specific wording, and, where indicated, the time period. Historical knowledge was

generally secure and it is important to note though that major inaccuracies may undermine the

ability of the candidates to reach an overall supported judgement and affect the logic and

coherence of an argument.

Question 3.

This was the least popular of the two Italy questions. The question considered the extent to which

the Roman Republic was so short-lived because of lack of strong leadership. Stronger responses

clearly addressed the reasons for failure and weighed up the relative importance of a lack of strong

leadership as one of them. Other factors would also be discussed to develop a counter case. Key

areas such as the work of the triumvirate and inadequate military preparation were explored and

discussed using valid criteria to judge. Counterarguments relating to the importance of the

attitudes of Pius IX or the military action of France were often discussed well. The very best were

wide-ranging in the evidence they assembled and sustained in their argument, as well as being

organised and effectively communicated.

Weaker responses tended towards either narrative or generalisation. If analysis was present, the

support offered tended to be limited in both range and depth. Weaker responses also found it

harder to clearly outline the events in Rome in 1849 and so struggled to make supported

judgements relevant to the question. Occasional responses only engaged with the stated factor

given in the question and so limited severely their ability to score highly.

This a Level 5 response.
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This is a L5 response which has a sustained

argument, is well supported with key discussions

about leadership, the influence and role of the

Papacy as well as foreign involvement.

Questions on the Roman Republic often show

limited understanding of what it did, how long it

lasted and who was in charge. These might be

areas to give more consideration to.
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Question 4 

This was the more popular of the two Italy questions. The question considered the extent to which

the candidate agreed that the process of Italian Unification, in the years 1859-70, resulted in the

creation of an enlarged Piedmont rather than a unified Italy. Stronger responses clearly addressed

the two issues and weighed up the extent of Piedmontisation within the new Italian kingdom. Key

areas such as Victor Emmanuel II of Piedmont becoming Italian King or the imposition of the

Piedmontese constitution on Italy were explored and discussed using valid criteria to judge extent.

Counterarguments relating to Rome becoming the capital or the formation of a national army were

often discussed well. The very best were wide-ranging in the evidence they assembled and

sustained in their argument, as well as being organised and effectively communicated.

Weaker responses tended towards either narrative or generalisation. If analysis was present, the

support offered tended to be limited in both range and depth. Weaker responses also found it

harder to clearly outline examples of Piedmontese influence in the new kingdom of Italy and so

struggled to make supported judgements relevant to the question. Occasional responses only

engaged with one of the two issues given in the question and so limited severely their ability to

score highly.

This is a Level 5 response.
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This response considers the arguments for and

against the statement in the question across the

whole time period using sufficient knowledge to

meet the demands of the question fully.

Always make sure that the answer covers the

whole time period of the question when this has

been specifically stated.
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Question 5 

This was the least popular of the two Germany questions. The question considered whether it was

the weaknesses of the revolutionaries rather than the revival of the forces of conservatism that

caused the failure of the 1848-49 revolutions in Germany. Stronger responses clearly addressed the

reasons for failure and weighed up the relative importance of the weaknesses of the

revolutionaries and the revival of the forces of conservatism. Key areas such as the divisions within

the Frankfurt Parliament, differences of nationalist opinion over a Grossdeutsch or Kleindeutsch

unification and King Frederick William IV regaining control of Berlin were explored and discussed

using valid criteria to judge. The very best were wide-ranging in the evidence they assembled and

sustained in their argument, as well as being organised and effectively communicated.

Weaker responses tended towards either narrative or generalisation. If analysis was present, the

support offered tended to be limited in both range and depth. Weaker responses also found it

harder to clearly outline the events in Germany in 1848-49 and so struggled to make supported

judgements relevant to the question. Occasional responses only engaged with one factor given in

the question and so limited severely their ability to score highly.

This is a Level 4 response.
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This L4 response explores some of the key

features of the failure of the 1848-49 revolutions in

Germany but does become generalised and lacking

in support in places. Criteria for making

judgements could be more clearly established.

To move to the highest level there would need to

be a more sustained quality to the analysis as well

as clearer criteria to establish judgement.
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Question 6 

This was the more popular of the two Germany questions. The question considered the extent to

which the candidate agreed that the process of German Unification, in the years 1862-71, resulted

in the creation of an enlarged Prussia rather than a unified Germany. Stronger responses clearly

addressed the two issues and weighed up the extent of Prussian influence within the new German

Empire. Key areas such as William I of Prussia becoming German Emperor or the imposition of a

Prussian dominated constitution were explored and discussed using valid criteria to judge extent.

Counterarguments relating to the rights of other German states which were granted under the

constitution or the formation of national political institutions were often discussed well. The very

best were wide-ranging in the evidence they assembled and sustained in their argument, as well as

being organised and effectively communicated.

Weaker responses tended towards either narrative or generalisation. If analysis was present, the

support offered tended to be limited in both range and depth. Weaker responses also found it

harder to clearly outline examples of Prussian influence in the new German Empire and so

struggled to make supported judgements relevant to the question. Some candidates presented

lengthy narratives of the wars of German Unification which could not be expected to score highly.

Occasional responses only engaged with one of the two issues given in the question and so limited

severely their ability to score highly.

This is a Level 3 response.
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This response considers some of the relevant key

features with regard to the question but these are

explained rather than explored. Some descriptive

passages are evident and overall supporting

evidence limited in places.

Higher Level responses explore the key issues by

creating a discussion of the question asked rather

than just considering key aspects.
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Paper Summary
Based on their performance on this paper, candidates are offered the following advice:

Section A

Candidates should go beyond paraphrasing the content of the sources to draw out reasoned and

developed inferences

Candidates should move beyond stereotypical approaches to the nature/purpose and authorship

of the source by, e.g. looking at and explaining the specific stance and/or purpose of the writer

Contextual knowledge should not be used to list all the information that is missing from the

sources, unless omission was the aim of the author

Contextual knowledge should be linked to the material provided in the source

Candidates should make use of the sources together at some point in the answer.

Section B

Spending a few minutes planning helps to ensure the second order concept is correctly

identified; candidates need to be aware that not all questions demand a factor/other factors

approach

Candidates must provide more precise contextual knowledge as evidence. Weaker responses

lacked depth and sometimes range

Candidates should avoid a narrative/descriptive approach; this undermines the analysis that is

required for the higher levels

Candidates need to be aware of key dates as identified in the specification so that they can

address the questions with chronological precision

Candidates should try to explore the links between issues rather than merely present a list of

factors.
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Grade Boundaries
Grade boundaries for this, and all other papers, can be found on the website on this link:

http://www.edexcel.com/iwantto/Pages/grade-boundaries.aspx
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