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Introduction
It was pleasing to see candidates able to engage effectively across the ability range with 
the new A Level paper 36 which deals with Protest, agitation and parliamentary reform in 
Britain, c1780-1928 (36.1) and Ireland and the Union, c1774-1923 (36.2).

The paper is divided into three sections. Section A contains a compulsory question which 
is based on two enquiries linked to one source. It assesses source analysis and evaluation 
skills (AO2). Section B comprises a choice of essays that assess understanding of the period 
in depth (AO1) by targeting five second order concepts – cause, consequence, change and 
continuity, similarity and difference, and significance. Section C comprises a choice of essays 
that relate to aspects of the process of change over a period of at least 100 years (AO1). 
Most candidates appeared to organise their time effectively and there was little evidence of 
candidates being unable to attempt all three sections of the paper within the time allocated. 
Examiners did note that more scripts than has been usual posed some problems with the 
legibility of hand writing. Examiners can only give credit for what they can read.

In Section A, the strongest answers demonstrated an ability, in both parts of the enquiry, 
to draw out reasoned inferences developed from the source and to evaluate the source 
thoroughly in relation to the demands of the two enquiries on the basis of both contextual 
knowledge and the nature, origin and purpose of the source. It is important that candidates 
appreciate that weight is not necessarily established by a discussion of what is missing 
from a source. If the author of the source has omitted something intentionally in order to 
modify meaning or distort the message of the source, then it will be relevant to discuss 
that omission in reaching a conclusion regarding the use that a historian might make of the 
source. However, comments on all the things that the source might have contained, but 
failed to do so, is unlikely to contribute to establishing weight. 

Candidates are more familiar with the Section B essay section of Paper 3 and most 
candidates were well prepared to write, or to attempt, an analytical response. Stronger 
answers clearly understood the importance of identifying the appropriate second order 
concept that was being targeted by the question, although weaker candidates often wanted 
to engage in a main factor/other factors approach, even where this did not necessarily 
address the demands of the conceptual focus. Candidates do need to formulate their 
planning so that there is an argument and a counter argument within their answer; many 
candidates lacked any counter argument at all. The generic mark scheme clearly indicates 
the four bullet-pointed strands which are the focus for awarding marks and centres should 
note how these strands progress through the levels. Candidates need to be aware of 
key dates, as identified in the specification, and ensure that they draw their evidence in 
responses from the appropriate time period.

In Section C, most candidates were well prepared in terms of their contextual knowledge of 
individual elements within the period, but not all candidates fully engaged with the elements 
of the process of change that are central in this section of the examination.  Candidates 
do need to be aware that this is a breadth question and that the questions that are set 
encompass a minimum of 100 years. This has important implications for the higher levels 
in bullet point 2 of the mark scheme. To access level 5 candidates are expected to have 
responded ‘fully’ to the demands of the question. 

The requirements of questions will vary and key developments relating to the question 
may be more specific to the entire chronological range in some questions and options 
than in others. In some, there was little of significance that related to relevant key events, 
development and changes for part of the specified chronology in the precise question. 
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However, it was judged not possible for candidates to have ‘fully met’ the demands of 
any section C question unless at least 75% of the chronological range of the question was 
addressed. 

To access level 4 candidates need to meet most of the demands of the question. 

It was unlikely that most of the demands of the question would be met if the answer had a 
restricted range that covered less than 60% of its chronology

The candidates' performance on individual questions is considered in the next section.
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Question 1
Candidates at all levels were able to access this source and respond to the two enquiries 
within the question. Whilst the weakest answers did engage in simply paraphrasing the 
content of the source, most candidates were able to draw out some valid inferences. 
Weaker candidates tended to be rather generalised in their development of these 
inferences, but stronger candidates developed them fully, drawing on both the content 
of the source and relevant contextual knowledge. The first enquiry tended to be more 
effectively addressed than the second enquiry, where a significant minority of candidates 
only identified the response of MPs and the government, thereby missing the opportunity to 
discuss both ‘two thousand signatures’ and the reaction of the press. Candidates do need to 
read the provenance of the source carefully and use it as part of the process of weighing the 
evidence. 
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In this section from a response you see the candidate dealing 
with the second part of the enquiry and focusing here on the 
response in Parliament. This is what is expected from work 
which is at level 5 – the candidate is clearly interrogating 
the evidence with discrimination and using their contextual 
knowledge to support this approach. For an answer to be 
awarded level 5, both parts of the enquiry would need to be 
approached in this way.

Examiner Comments
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Question 2
Candidates at all levels were able to access this source and respond to the two enquiries 
within the question. There were some impressive answers seen where candidates were able 
to draw out a range of inferences from the source in relation to both enquiries.  Weaker 
candidates tended to quote directly from the source without developing what was being 
quoted.  This made it difficult for these candidates to pick up on nuances such as tone. 
Some effective answers were seen that did consider aspects of the tone of the piece, most 
notably identifying the author’s attitude towards Larkin. Most candidates had contextual 
knowledge that they used with varying degrees of success to elaborate on and/or challenge 
points that were raised in the source. Candidates were able to make effective use of the 
source provenance to test the validity of Wright’s report for both enquiries.  Stronger 
responses developed the idea that Wright was paid by Dublin employers to write his piece 
and probed the statistics, the issue of wages and the reference to Larkin.  
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This response clearly has a secure understanding of the use to which the source can 
be put for both parts of the enquiry. There is a sustained focus on the question. It 
interrogates the evidence demonstrating a number of ways in which the material 
can be used. There is some historical context which is used to develop inferences. 
Evaluation in relation to the enquiries is well developed, seeing some differences 
between how the source can be used in each case. This is a level 5 response.

Examiner Comments
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Question 3
This was the more popular choice in this section. Some impressive answers were seen to 
this question which provided analysis of the varying levels of threat posed by a number of 
radical reformers at different points in the period, demonstrating a secure understanding 
of wider issues. Many weaker responses simply described one or two threats or protests in 
detail, without really considering how this linked to the focus of the question. Such answers 
were often focused more on the events at the end of the period than at the start. 

A number of candidates seemed to perceive the Luddites as an example of radical 
reformers.



14 GCE History 9HI0 36



15GCE History 9HI0 36



16 GCE History 9HI0 36

This answer engages in sustained analysis across the 
response which is supported by sufficient contextual 
knowledge. The answer clearly appreciates that the 
threat varies over time and explains the basis for 
that judgement. This answer achieves level 5.

Examiner Comments
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Question 4
This was the less popular choice in this section. Candidates found this a very accessible 
question, with most of them being aware of a number of the reasons why the General 
Strike failed in 1926. Candidates were generally able to demonstrate how the government 
played a significant role in its failure, weighing this up against the shortcomings of the 
TUC.  Stronger answers considered a range of factors on both sides of the argument to 
gain a balanced answer. Some candidates failed to link their reasons for the failure of the 
General Strike to assessing the overall strength of the government, instead providing a set 
of reasons for the failure of the strike without suggesting how they directly linked.
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This is a level 3 response. It is aware of the argument and 
the counter argument and does link these to the question 
although they are not developed very far and the judgement 
is quite weakly substantiated. There is accurate and relevant 
contextual knowledge but it lacks depth. 

Examiner Comments

Develop your answer as fully as you 
can.

Examiner Tip
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Question 5
This was the more popular choice in this section. 

Some very impressive answers were seen where candidates discussed the piecemeal nature 
of legislation across the chronology to benefit Irish Catholics in terms of tokenism and were 
even critical of the timing and nature of the 1829 Roman Catholic Relief Act.  

In the best answers, the knowledge deployed was detailed, accurate and relevant and 
was used to fully meet the conceptual demands of the question, ranging across the 
whole chronology and referencing the Penal Laws, Catholic Relief Acts and the 1829 
Roman Catholic Relief Act in support of the argument. Weaker answers tended to focus 
predominantly only on the last of these three elements. 

Range in the counter arguments offered was sometimes less secure.  
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‘Criteria by which the question can be judged’ is 
the justification that candidates provide for seeing 
one content area as more significant than another. 
It does not apply to the content that candidates 
select to construct their answer. Despite this 
misidentification of criteria in the introduction, this 
response is in level 5. It has a secure understanding 
of the conceptual focus and uses a range of evidence 
from across the chronology of the question in order 
to reach clearly reasoned judgements. The line of 
argument is sustained throughout the response.

Examiner Comments
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Question 6
This was the less popular choice in this section.

Students at all levels were prepared to engage in the opportunity this question offered to 
discuss the role of key figures such as Parnell, Davitt and Gladstone.  Whilst for weaker 
candidates, this often led to descriptive responses involving biographical detail and not 
always focused on the question, amongst stronger candidates there was a determined 
effort to consider the roles of individuals in achieving the two Land Acts.  The interest in 
individuals did mean that responses to this question were not always balanced, but in many 
answers there was some developed discussion of the Land War and the achievements of the 
Land League.  Candidates were familiar with the three Fs, often developing their answers 
well around these concepts.  There was very limited consideration in most answers of the 
economic context and how this moved the debate on land reform forward.
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Although there is some occasional default to describing 
biographical detail, the response does return to the question 
focus and for most of the answer there is sustained analysis 
supported by relevant knowledge. The answer explores the 
role of key individuals, but also links those individuals to 
their wider context, using this as the basis for reaching some 
clearly substantiated judgements. This response is doing 
sufficient to be in level 5.

Examiner Comments
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Question 7
This was significantly the more popular choice in this section. Many of the candidates 
focused on the word ‘democratic’ and were able to discuss whether individual pieces of 
legislation across the period were a turning point in relation to making parliament more 
representative. Many candidates were prepared to make a reasoned argument that 1832 
was not the key turning point, with most other pieces of legislation offered as the key 
turning point by some candidates for a range of valid reasons. Weaker candidates tended to 
work through the pieces of legislation chronologically asserting, rather than developing an 
argument, as to which piece of legislation was the key turning point. Indeed, these answers 
often seemed to lack a secure understanding of what a turning point was. Such answers 
also sometimes lacked a secure grasp of contextual knowledge, often linking a development 
to the wrong piece of legislation or engaging in anachronistic comment. Most, but not all, 
candidates engaged with a substantive part of the chronology that was being addressed in 
this question.
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This is a level 5 response. It considers a number 
of potential developments and discusses their 
significance. The answer is analytical in approach 
and reaches a clearly reasoned judgement in 
relation to the question focus. The answer ranges 
across the full period, considering the pre-1832 
period as well as extending the answer all the way 
through to 1928.

Examiner Comments
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Question 8
This was significantly the less popular choice in this section. It gave rise to some very 
impressive answers and some very weak answers. Stronger answers were clearly aware of 
the conceptual focus of this question and were able to use sound contextual knowledge 
to consider the organisation of different parties and the extent to which certain pieces of 
legislation and/or other developments assisted or not. Such candidates were securely aware 
of the development of party organisation and able to discuss whether such changes were 
‘dramatic’. Weaker candidates tended to work chronologically through the key reforms, not 
always making the link to the question explicit. Many candidates failed to engage with the 
chronology that was being addressed in the question.
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This response does have some chronological range. It uses 
relevant contextual knowledge and makes links from that to the 
question and is aware of the need to engage in an argument 
and counter argument. However, the response does not fully 
develop its arguments and analysis. There is sufficient for this 
answer to access level 4.

Examiner Comments

Always develop your analysis as fully as possible

Examiner Tip
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Question 9
This was the more popular choice in this section. It offered candidates the opportunity to 
select appropriate evidence from across the chronology to support their line of argument. 
All candidates were able to discuss some aspects of rebellion and violence and they dealt 
with a range of key individuals and events in the course of their answers. Stronger answers 
used this discussion to develop responses which directly engaged the conceptual focus of 
the question and ranged across the chronology. Candidates must ensure that they consider 
counter arguments as well as looking to support the statement in the question in order to 
arrive at a fully reasoned judgement. This may be a timing issue, but should be addressed 
by candidates. A number of candidates failed to engage with the chronology that was being 
addressed in the question, with some focusing on a very narrow time period.
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This response does sufficient to access level 4. 
It clearly has range across the chronology of the 
question. It raises a number of issues that are 
pertinent to the question and starts to develop 
them, although not always fully. There is clear 
evidence of both support for the statement and 
counter argument.

Examiner Comments



49GCE History 9HI0 36

Question 10
This was the less popular choice in this section. Some impressive answers were seen to this 
question where candidates were able to draw on a wide range of examples from across 
the chronology. Such answers were able to clearly consider the constitutional nature of the 
Act of Union and apply this to a discussion of whether it was a key turning point, going on 
to weigh it against other possible pieces of legislation that might also be argued to be the 
key turning point. Weaker answers were often characterised by an insecure grasp on the 
Act of Union and generally approached the question by describing some aspects of British 
policy in the 19th century. Some candidates appeared to have a limited understanding as to 
what was meant by a turning point. A significant minority of candidates had a very limited 
chronological range in their answers which does impact on achievement. 
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This response clearly engages with the 
chronology, even in the introductory paragraph. 
It raises a number of issues that are linked to the 
conceptual focus of the question, although could 
have had slightly more range in what it examined. 
Notwithstanding this, there is evidence of a 
discussion of the Act of Union and its importance 
and it is weighed against several other potential 
turning points. This is a secure level 4 response.

Examiner Comments
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Paper Summary
Based on their performance on this paper, candidates are offered the following advice:

Section A
Candidates should ensure that they deal with both parts of the enquiry.

Candidates should aim to develop valid inferences supported by the arguments raised in 
the source, not merely paraphrase the content of the source.

Inferences can be supported by reference to contextual knowledge surrounding the issues 
raised by the source.

Candidates should move beyond stereotypical approaches to the nature/purpose and 
authorship of the source by, e.g. looking at and explaining the specific stance and/or 
purpose of the writer.

Sections B and C
Candidates must provide more precise contextual knowledge as evidence. Weaker 
responses lacked depth and sometimes range in Section B and lacked range across the 
period in Section C.

Candidates should avoid a narrative/descriptive approach; this undermines the analysis that 
is required for the higher levels. 

Candidates need to be aware of key dates as identified in the specification so that they can 
address the questions with chronological precision.

Candidates should try to explore the links between issues in order to make the structure of 
the response flow more logically and to enable the integration of analysis.
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Grade Boundaries
Grade boundaries for this, and all other papers, can be found on the website on this 
link:

http://www.edexcel.com/iwantto/Pages/grade-boundaries.aspx
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