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Introduction
It was pleasing to see candidates able to engage effectively across the ability range with the 
new A Level paper 33 which deals with The Witchcraze in Britain, Europe and North America 
c1580–1750.

The paper is divided into three sections. Section A contains a compulsory question which 
is based on two enquiries linked to one source. It assesses source analysis and evaluation 
skills (AO2). Section B comprises a choice of essays that assess understanding of the period 
in depth (AO1) by targeting five second order concepts - cause, consequence, change and 
continuity, similarity and difference, and significance. Section C comprises a choice of essays 
that relate to aspects of the process of change over a period of at least 100 years (AO1). 
Most candidates appeared to organise their time effectively and there was little evidence of 
candidates being unable to attempt all three sections of the paper within the time allocated. 
Examiners did note that more scripts than has been usual posed some problems with the 
legibility of hand writing. Examiners can only give credit for what they can read.

In Section A, the strongest answers demonstrated an ability, in both parts of the enquiry, 
to draw out reasoned inferences developed from the source and to evaluate the source 
thoroughly in relation to the demands of the two enquiries on the basis of both contextual 
knowledge and the nature, origin and purpose of the source. It is important that candidates 
appreciate that weight is not necessarily established by a discussion of what is missing 
from a source. If the author of the source has omitted something intentionally in order to 
modify meaning or distort the message of the source, then it will be relevant to discuss 
that omission in reaching a conclusion regarding the use that a historian might make of the 
source. However, commentary on all the things that the source might have contained, but 
failed to do so is unlikely to contribute to establishing weight. 

Candidates are more familiar with the Section B essay section of Paper 3 and most 
candidates were well prepared to write, or to attempt, an analytical response. Stronger 
answers clearly understood the importance of identifying the appropriate second order 
concept that was being targeted by the question, although weaker candidates often wanted 
to engage in a main factor/other factors approach, even where this did not necessarily 
address the demands of the conceptual focus. Candidates do need to formulate their 
planning so that there is an argument and a counter argument within their answer; many 
candidates lacked any counter argument at all. The generic mark scheme clearly indicates 
the four bullet-pointed strands which are the focus for awarding marks and centres should 
note how these strands progress through the levels. Candidates need to be aware of 
key dates, as identified in the specification, and ensure that they draw their evidence in 
responses from the appropriate time period.

In Section C, most candidates were well prepared in terms of their contextual knowledge of 
individual elements within the period, but not all candidates fully engaged with the elements 
of the process of change that are central in this section of the examination. Candidates 
do need to be aware that this is a breadth question and that the questions that are set 
encompass a minimum of 100 years. This has important implications for the higher levels 
in bullet point 2 of the mark scheme. To access Level 5 candidates are expected to have 
responded ‘fully’ to the demands of the question. 

The requirements of questions will vary and key developments relating to the question may 
be more specific to the entire chronological range in some questions and options than in 
others. In some, there was little significant that related to relevant key events, development 
and changes for part of the specified chronology in the precise question. However, it was 
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judged not possible for candidates to have ‘fully met’ the demands of any Section C question 
unless at least 75% of the chronological range of the question was addressed. 

To access Level 4 candidates need to meet most of the demands of the question. 

It was unlikely that most of the demands of the question would be met if the answer had a 
restricted range that covered less than 60% of its chronology.
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Question 1
Most responses had a good focus and balance between the two enquiries in the question 
though many candidates focused more on ‘belief in witches’ in comparison to ‘punishment’. 
Stronger answers were able to demonstrate a thorough understanding of the source 
material, by interrogating the evidence in order to reach an overall judgment. 

For the first enquiry only the strongest candidates distinguished between the views of James 
and those of ‘people’. 

At the lower end candidates tended to write a narrative of the North Berwick witch trials and 
therefore failed to consider value or discuss the source beyond using it as a springboard 
to write about Gilly Duncan, John Fian et al. Weaker candidates also made sweeping 
statements about witchcraft in general when assessing the two enquiries (e.g. stereotypical 
statements about familiars and torture) rather than focusing on the specifics of late 16th 
century Scotland. 

These candidates used their own knowledge to add to the content in the source, rather than 
using their contextual knowledge to discuss the limitations of the source. Weaker candidates 
attempted an explanation of limitations, by simply explaining what the source does not tell 
us. Where this was done effectively, candidates were able to explain why this information 
was not included, by explaining the nature, origin and purpose of the source. 

Stronger candidates were then able to use specific knowledge of the Scottish witch 
hunt to give weight to the source, for example by referring to the establishment of royal 
commissions into witchcraft when analysing the punishment of witches. 

Some candidates included knowledge from the other depth studies (e.g. Bamberg, 
Lancashire and Essex), which were not relevant to an enquiry based on Scotland, and their 
knowledge was not linked to the source material, so this could not be credited. 

Provenance was used in most answers, although weakly in some cases with stereotypical 
judgements. The identification of issues of provenance did not always lead to evaluation of 
value. 

When evaluating, it was common to see candidates commenting on what the source ‘did not 
say’ in attempting to weigh up value and not linking this to provenance. At the lower end, 
simple statements about James’s position as king were made (eg. ‘he was around at the time 
which means his book is more reliable’), whereas stronger candidates were able to use their 
knowledge of James’s voyage to Denmark and his position as a monarch fearful of threats 
to his throne to assess the weight they would give to his evidence. Stronger candidates were 
able to use provenance to weigh up both parts of the enquiry and reach a judgement about 
which enquiry the source was more useful for.
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There is analysis of the source material and this 
is interrogated to make reasoned inferences. The 
candidate considers both enquiries and considers the 
difference between opinion and information. Historical 
context is added to the response to extend points made 
by the source and to highlight limitations of the source 
material. The source is largely evaluated and this is 
supported to an extent. There is some consideration of 
the weight of evidence that the source provides. This is a 
Level 4 response.

Examiner Comments

Make sure you offer a judgement on 
the value of the source. When you note 
characteristics which would suggest a 
value or limitation, clearly link these 
back to the question. Make sure 
these judgements are based upon the 
source itself rather than your broader 
knowledge of the period.

Examiner Tip
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Question 2
This was the most popular question of the two depth questions. Many candidates were 
able to explain the causes of the Lancashire witchcraze and demonstrated some very good 
knowledge of the craze. However, in some cases, not all of this knowledge was linked to the 
conceptual focus of the question. Stronger candidates were able to explain the relationships 
between the different causes, before reaching an overall judgement on which was most 
significant. 

The strongest answers recognised how the 1604 Act changed the legal definition of 
witchcraft and debated whether that change had an impact in Pendle. It was noted that 
since many defendants were charged with murder or loss of property the 1563 Act could 
have been used equally well. Other answers saw the 1604 Act as the first witchcraft act in 
England or else the first that allowed witches to be executed. 

At the higher end candidates made links between the Statute and the specific crimes alleged 
to have been committed in Lancashire (eg. the demonic pact was a focus of many of the 
accusations). 

However, some candidates lacked an in depth understanding of the impact of the Witchcraft 
Act of 1604 to meet the full demands of the question, so were therefore unable to link this 
to other factors. 

Some candidates made generalised statements about the Statute in isolation and a few 
candidates did not mention it all. 

Weaker candidates focused on economic factors, a relevant factor, however many of these 
candidates started producing narrative accounts of the economic conditions of Pendle
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Key issues are identified throughout the response and are clearly 
related back to the question. This candidate has excellent, detailed 
knowledge which demonstrates a clear and focused understanding 
of the question. Valid criteria by which to assess whether the 1604 
Witchcraft Act was the principal cause of the Lancashire witchcraze 
are identified in the introduction and referred to throughout the 
response, before being weighed up fully in the conclusion. This is well 
structured and well organised – a Level 5 response.

Examiner Comments

Think about the order of your factors when planning your 
essay - make sure you start with any identified in the 
question before moving on to alternatives. This will ensure 
that your essay is analytical and well organised.

Examiner Tip



19GCE History 9HI0 33

Question 3
Stronger candidates demonstrated some excellent knowledge of reasons why the Salem 
trials came to an end, and were able to weigh up the role of Governor Phips in relation to 
other factors before reaching an overall judgement. Some candidates however, seemed 
to miss the conceptual focus of the question, and there tended to be a few descriptive 
passages which weren’t relevant to the question. These answers tended to focus on the 
Salem witchcraze as a whole rather than addressing its end. Factors such as the role of 
Increase Mather, the reduced threat from Indians or the General Pardon were sometimes 
treated better than the role of Governor Phips. Very few candidates mentioned the charge 
against Phips’ wife.

Weaker candidates confused the roles of Cotton Mather and Increase Mather, others 
also focused on causation and the role of Indians which were not relevant to the enquiry. 
Those who did focus on Phips could acknowledge what he achieved but only the strongest 
candidates were able to explicitly link him to why he caused the witch-hunts to end in Salem. 

These candidates were able to draw links between the roles of Phips and Increase Mather to 
reach a substantiated conclusion.



20 GCE History 9HI0 33



21GCE History 9HI0 33

There is limited analysis in this response of 
the key factors in the question. There is some 
relevant knowledge but it lacks both range 
and depth – the stated factor is only briefly 
mentioned at the end of the answer. Whilst a 
judgement is given, it is barely substantiated. 
There is an attempt to organise this answer, 
which is a Level 2 response. 

Examiner Comments

You need details to support your answer. 
Make sure you have enough knowledge to 
underpin the case you are making.

Examiner Tip
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Question 4
Some candidates showed excellent breadth of knowledge in order to answer this question 
successfully. Where successful, candidates were able to explain the impact of the sceptic 
publications across the whole period, and weighed this up against an argument as to why 
they didn’t have much of an impact. Strong candidates were able to explain the limitations 
of the publications in terms of their impact, but on the whole the majority of candidates 
failed to include relevant contextual knowledge to explain why the publications did not have 
that great an impact. Most candidates argued that other factors such as the fraudulent 
cases and scientific understanding were more significant then sceptic publications.

The strongest answers kept a clear focus on sceptic publications, and when issues such 
as fraudulent cases or judicial scepticism were introduced they were linked to the sceptic 
publications. Too often though factors were addressed separately and not evaluated. 
The opportunity of challenging the significance of sceptic publications by addressing 
the Glanvill-Webster debate was only used in a few answers. Some answers made basic 
comments on levels of literacy, whilst the best recognised that although the impact of 
sceptic publications was limited to the elite, it had a disproportionate impact that could be 
translated into the judicial scepticism of Holt. 

Strong responses were also defined by their ability to evaluate the sceptical publications to 
a high level (e.g. Scot was not entirely significant because James I rebuffed him and ordered 
his books to be destroyed, Harsnett’s work can be viewed as nothing more than factional in-
fighting within the Church). 

Weaker candidates did not include enough knowledge covering the whole period to be able 
to meet the demands of the question, whilst some of those who did struggled to apply them 
to ‘significance’ surrounding changing attitudes.
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This candidate has considered both the debate 
in the question (there is a counter argument) and 
selected a range of examples from across the 
period. Key issues are identified and knowledge is 
evident throughout, underpinning the response. 
The candidate considers the significance of each 
issue before reaching a substantiated judgement. 
This is a Level 5 response.

Examiner Comments

Make sure you consider your counter 
argument in your plan. This will ensure 
that your answer has analysis rather 
than turning into a narrative account.

Examiner Tip
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Question 5
This question was less popular than Question 4 and subject knowledge was less secure in 
this question. 

A lot of description of the discoveries of the scientific revolution was included in answers 
but analysis was not always present. Some answers tended to assume the significance of 
scientific ideas without providing a counter argument. 

Many candidates also compared scientific discoveries to other factors with standalone 
paragraphs on fraudulent trials/sceptical works, which was not relevant to the enquiry. 
As a result, many candidates struggled to grasp what the key focal point of the question 
was. Candidates focused quite heavily on the evolution of science, but frequently failed 
to link their points to growing scepticism regarding witchcraft or those scientists who still 
believed in or wished to investigate the scientific basis for witchcraft and magic. Despite 
this, there was a relatively high proportion of candidates who did write evaluative answers. 
Some stronger responses weighed up the importance of scientific discoveries against 
other influences in the field of ideas, such as Hobbes’ and Locke’s approach to intellectual 
reasoning and the foundation of the Royal Society. Strong answers were also able to provide 
evaluative arguments against the significance of the discoveries (eg. Kepler thought he had 
found God’s perfect mathematical plan for the universe).

The strongest arguments made a clear link between the chronology of the publications and 
the timing of the witch hunts or between ideas and the views of the elite.

Weaker candidates did not demonstrate enough detailed knowledge of the discoveries in 
order to explain their significance, and some failed to cover the whole time period in the 
question to fully meet the demands.
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This candidate has considered the debate in the 
question in terms of scientific discoveries and selected 
a range of examples from across the period. Key issues 
are identified and knowledge is evident throughout, 
underpinning the response. Points are evaluated 
throughout the response. The candidate considers 
the significance of this issue before reaching a 
substantiated judgement. This is a Level 5 response.

Examiner Comments

Make sure that you pick a range of examples 
from across the period in the question. 

Examiner Tip
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Paper Summary
Based on their performance on this paper, candidates are offered the following advice:

Section A

•	 Candidates should ensure that they deal with both parts of the enquiry

•	 Candidates should aim to develop valid inferences supported by the arguments raised 
in the source, not merely paraphrase the content of the source

•	 Inferences can be supported by reference to contextual knowledge surrounding the 
issues raised by the source

•	 Candidates should move beyond stereotypical approaches to the nature/purpose and 
authorship of the source by, e.g. looking at and explaining the specific stance and/or 
purpose of the writer.

Sections B and C

•	 Candidates must provide more precise contextual knowledge as evidence. Weaker 
responses lacked depth and sometimes range in Section B and lacked range across the 
period in Section C

•	 Candidates should avoid a narrative/descriptive approach; this undermines the analysis 
that is required for the higher levels 

•	 Candidates need to be aware of key dates as identified in the specification so that they 
can address the questions with chronological precision

•	 Candidates should try to explore the links between issues in order to make the structure 
of the response flow more logically and to enable the integration of analysis.
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Grade Boundaries
Grade boundaries for this, and all other papers, can be found on the website on this 
link:

http://www.edexcel.com/iwantto/Pages/grade-boundaries.aspx
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