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Introduction

It was pleasing to see candidates able to engage effectively across the ability range with the
new A-Level paper 31: Rebellion and disorder under the Tudors (1485-1603).

The paper is divided into three sections. Section A contains a compulsory question which

is based on two enquiries linked to one source. It assesses source analysis and evaluation
skills (AO2). Section B comprises a choice of essays that assess understanding of the period
in depth (AO1) by targeting five second order concepts - cause, consequence, change and
continuity, similarity and difference, and significance. Section C comprises a choice of essays
that relate to aspects of the process of change over a period of at least 100 years (AO1).
Most candidates appeared to organise their time effectively and there was little evidence of
candidates being unable to attempt all three sections of the paper within the time allocated.
Examiners did note that more scripts than has been usual posed some problems with the
legibility of hand writing. Examiners can only give credit for what they can read.

In Section A, the strongest answers demonstrated an ability, in both parts of the enquiry,

to draw out reasoned inferences developed from the source and to evaluate the source
thoroughly in relation to the demands of the two enquiries on the basis of both contextual
knowledge and the nature, origin and purpose of the source. It is important that candidates
appreciate that weight is not necessarily established by a discussion of what is missing
from a source. If the author of the source has omitted something intentionally in order to
modify meaning or distort the message of the source, then it will be relevant to discuss
that omission in reaching a conclusion regarding the use that a historian might make of the
source. However, commenting on all the things that the source might have contained, but
failed to do so is unlikely to contribute to establishing weight.

Candidates are more familiar with the Section B essay section of Paper 3 and most
candidates were well prepared to write, or to attempt, an analytical response. Stronger
answers clearly understood the importance of identifying the appropriate second order
concept that was being targeted by the question, although weaker candidates often wanted
to engage in a main factor/ other factors approach, even where this did not necessarily
address the demands of the conceptual focus. Candidates do need to formulate their
planning so that there is an argument and a counterargument within their answer; many
candidates lacked any counterargument at all. The generic mark scheme clearly indicates
the four bullet-pointed strands which are the focus for awarding marks and centres should
note how these strands progress through the levels. Candidates need to be aware of

key dates, as identified in the specification, and ensure that they draw their evidence in
responses from the appropriate time period.

In Section C, most candidates were well prepared in terms of their contextual knowledge of
individual elements within the period, but not all candidates fully engaged with the elements
of the process of change that are central in this section of the examination. Candidates

do need to be aware that this is a breadth question and that the questions that are set
encompass a minimum of 100 years. This has important implications for the higher levels

in bullet point 2 of the mark scheme. To access Level 5 candidates are expected to have
responded ‘fully’ to the demands of the question.

The requirements of questions will vary and key developments relating to the question
may be more specific to the entire chronological range in some questions and options
than in others. In some, there was little significance that related to relevant key events,
development and changes for part of the specified chronology in the precise question.
However, it was judged not possible for candidates to have ‘fully met’ the demands of
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any section C question unless at least 75% of the chronological range of the question was
addressed.

To access Level 4 candidates need to meet most of the demands of the question.

It was unlikely that most of the demands of the question would be met if the answer had a
restricted range that covered less than 60% of its chronology.

4 GCE History 9HIO 31



Question 1

Overall, most candidates engaged with the source and demonstrated a fairly detailed
knowledge of the 1569 Northern Rebellion. Many candidates indicated an understanding
of the demands of the question although some candidates focused heavily on the attitudes
enquiry. Stronger candidates used contextual knowledge of the arrival of Mary Queen of
Scots and the issues of power and influence affecting the Earls in the North very well to
develop their reasoning and also evaluated the source with a combination of knowledge
and provenance. The strongest answers also contributed detail about northern affairs

and resentment at southern/ Cecilian interference. Less strong answers placed contextual
knowledge alongside quotes with little attempt to develop them. Many candidates did

have a good understanding of the issues raised by the source. Quality of evaluation was
variable with some students taking the Earls’ protestations of loyalty at face value whereas
stronger candidates were able to explore the purpose of the source. They then applied this
to consider the relative weight that could be attached to different claims that could be made
from the source. Weaker candidates credited the source with value as it is contemporary
but were unable to justify their arguments. Many candidates split their answer into three
sections; a paragraph per enquiry and a paragraph on the value of provenance, before
concluding. This meant that provenance was stated rather than linked to the specific terms
of the two enquiries, and did not allow candidates to assess whether the source was more
valid for one enquiry than the other.

9 Yo -4.7¢ Answer Question 1.

Study the source in the Source Booklet before you answer this question.

1 Assess the value of the source for revealing the attitudes of the northern earls ()
towards Queen Elizabeth an @)

Explain your answer, using the source, the information given about its origin and your
own knowledge about the historical context.
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Examiner Comments

This response clearly interrogates the evidence in the
source, selecting details to support discussion of both
enquiries and makes reasoned inferences throughout.
Historical context is used to both illuminate the comments
made on the source and to discuss the limitations of

the source material. The candidate is aware of the

need to interpret the source material in the context of

the Elizabethan period. The source is fully evaluated
throughout and the candidate makes pertinent comments
on weight. A comprehensive judgement is reached. This is
a Level 5 response.

us

A
Q ResultsP!
Examiner Tip

Make sure you offer a judgement on
the value of the source. When you note
characteristics which would suggest a
value or limitation, clearly link these
back to the question. Make sure

these judgements are based upon the
source itself rather than your broader
knowledge of the period.
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Question 2

This question was marginally more popular than Question 3 and was one that seemed

to cause some candidates problems in its use of the term ‘Yorkist faction’. This was then
further complicated by the failure to see the Yorkist links of notable figures such as
Margaret of Burgundy who were added in some cases as a foreign policy factor. Stronger
candidates dealt with this very well and constructed a response that saw the early threat
after Bosworth and then made judgements as to the way Henry VIl dealt with them and the
impact of other elements. Many answers discussed the threats of Simnel and Warbeck with
stronger answers able to discuss the nature of their threat. Alternative arguments varied
with many recognising the importance of the marriage to Elizabeth of York. However, some
candidates’ work was characterised by long descriptive passages rather than analysing

the impact of these events on ‘Henry VII's efforts to secure and hold on to his throne'.

The criteria for judgements were also often not established as clearly as they might have
been and very few candidates seemed to pay much attention to the word ‘severely’ in the
qguestion.

GCE History 9HIO0 31
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ﬂExammer Comments

Key issues are identified throughout the response and

are clearly related back to the question. This candidate

has excellent, detailed knowledge which demonstrates a
clear and focused understanding of the question. Valid
criteria by which to assess whether Henry was severely
undermined are identified in the introduction and referred
to throughout the response, before being weighed up fully
in the conclusion. This is well structured and well organised
- a Level 5 response.

Q ResultsPlus
Examiner Tip

Try to engage with every term in the question
when making your judgements - in this question
you would need to assess whether the Yorkist
faction 'severely' undermined Henry's rule, both
at Bosworth and later in his reign.
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Question 3

The majority of candidates had a good grasp of the nature of Kett's rebellion and were able
to provide an analysis of what level of threat the rebellion posed. Many answers were able
to provide clear criteria although most candidates seemed to avoid referring to the word
‘significant’ in the question.

However, weaker answers showed inaccurate knowledge and were very descriptive. The
coverage of causes and the blow by blow sequence of events clearly deflected from the
guestion focus and allowed the weaker candidates less time to get to the issue of the
significance of threat. There was also a tendency to refer to a ‘Royal Army’ and implied
some confusion as to the existence of a standing army. Several candidates also confused
the geography of the rebellion, claiming it took place in the ‘North'. Similarly there were
references to Britain rather than England. The strongest candidates were able to set the
rebellion in the context of what was happening with a wider reflection.

Other rebellions, foreign threats and the politics of the Council were referenced by more
aware candidates. There were some very well detailed answers and a good understanding
of issues of social hierarchy in Tudor England.
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Examiner Comments

Key issues are identified throughout the response
and are clearly related back to the question. This
candidate has excellent, detailed knowledge which
demonstrates a clear and focused understanding
of the question. Valid criteria by which to assess
the significance of the rebellion are identified

in the introduction and referred to throughout
the response, before being weighed up fully in
the conclusion. This is well structured and well
organised - a Level 5 response.

us

A
2/ OO ResultsP

Examiner Tip

Make sure you are engaging with the
actual question asked - is it about
cause or consequence, change or
continuity, similarity or difference.
This is key to ensuring that your essay
is well focused and your conclusion
reaches a sustained judgement.
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Question 4

The issues of the Privy Council reforms were generally recognised by the majority of
candidates although knowledge of the changes varied significantly. There was confusion
between the Privy Council, the Grand Council and the Privy Chamber and confusion as

to whether Cromwell carried out the Reforms or whether they happened after his death.
Many candidates were able to recognise alternative turning points although many answers
focused on the early parts of the period. Few were able to extend their understanding
beyond general assertions and weaker answers did not address the turning point element
of the question. These candidates tended to address each monarch in turn rather than
considering themes across the period as a whole. In many cases, responses would have
been stronger if candidates had analysed more carefully how to assess whether a change
was a ‘key turning point in the development of royal government’. Only the strongest
candidates offered a counter argument that suggested continuity or extended across the
period considering post 1540 developments such as the Secretaryship, the Lord Lieutenants
and some sense of cooperation with Parliament.

Responses seemed to fall into one of two categories: the essays either focused exclusively
on the Privy Council or examined a range of alternatives, barely mentioning the Privy
Council.

This clearly caused issues for some in planning and how to judge the significance of the
Privy Council.

The variety in the quality of response was considerable.
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was M o desaitepprtirerst
peA . TOTAL FOR SECTION C = 20 MARKS

szxaminer Comments

This is a detailed response which focuses on

the turning point of the 1540 reforms of the

Privy Council, comparing this to other factors

and events. The answer is analytical and largely
detailed - however the candidate does not cover
the period sufficiently (less than 75% of the period
is discussed). Valid criteria are established to make
the argument and the evaluation is substantiated.
This is a Level 4 response due to not covering the
full range of 1485-1603.

Examiner T|p

Make sure that you pick a range of examples
from across the period in the question.
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Question 5

Most candidates had some knowledge of patronage and the part it played in Tudor
government and made an attempt to compare it with two or three other aspects of
government, but they differed in the degree to which they could give examples of how

it worked in practice. The best answers were able to explore the relationship between
patronage and other aspects of government to reach a well justified conclusion. In less
strong answers, there were quite a lot of sweeping claims about the effectiveness of
different aspects of government, such as JPs or progresses, without much evidence to
support them. Some candidates were challenged by the phrasing ‘the use of patronage’ and
just what this meant, with some just focusing on ennobling whilst other stronger candidates
recognising the use of monopolies and adding progresses.

Weaker candidates tended to draw examples primarily from Henry VIl and Henry VIl with
answers lacking accuracy and relevance. Stronger candidates discussed Lord Lieutenants,
Council of the North and JPs with good examples. Here evaluation was often well deployed
and factors were weighed up against each other. The strongest answers also considered
problems associated with patronage and how it could also cause division including that
because patronage was fairly exclusive, other factors had to be important for controlling the
broader population.

Faom 145 - 103 Twvnday manayih . veae. A0vLs

in thas 3 cenanred ot many rma bles redned

i q,muh.___._ Y
w0 the. jmmry e d}fhf JPJ nere alao..

fgn A= A perhapen U vasanky a.

cannnation. A Feoe facton Ty,

Twdar nale. remeni
A funghon

GCE History 9HIO0 31



THAACA hus. dmrf/_\ Lavithanty) acrois Ethe
u%drm JMpx Tadar, Joy example, wan. Wacke
bwnke & Brdgord,and preadent o the Conned &y
Walw and the Marthes in (440 He Honvy T
conbimed thas method , exemplagied oy (hofes
Brenden e ng Made Dake ¢ dafralk. This plawkd
bandan 10 an 0CCaoi et unstable arca. o nrj
2. cAble rpreeatative In a dathonlt region ..

Hr v to Eabeth J rigntine
g tvas st Linted, 20 Sy

t (el an 199 gy mamn. pwl@*e,o\
(A% mch 20

John Mw @Y &m MO RIS BIP p

Ang Wi (e | 'n?;m,inpm""m{m"'jﬂ.ff"ﬁﬁﬁﬁjfj_fjjjj
...I%K bccwwc he wao funovn 1o be ot . The.

Y fWMLthrtd%w

GCE History 9HI0 31

33



34

g fhe lacaaties. Rayat frig reasesiven:
a0 nggru Jcant., 2. %fgg;w

& thear lovalties. It qanagieant,
| e m‘?/mw Ty ot
A dl—‘ﬂﬂ‘t Novthand sp/fn Eaot in bhe eana,

mm Ok s reagin, w has man) have contnbvted

ye______:.f] f" 201 and vinked locat go ._,f."]ﬁ:ﬁf.... 'f:ﬁﬁ_ﬁf..ﬁﬁﬁﬁﬁ,._.___._ff'ﬁﬁﬁﬁﬁﬁ'ﬁﬁﬁﬁf..,.jf
whath strengthened thear gy

Lhonveacen, she negleted thl am’e
unaﬁbrumrc wmmg W

Inskead, in wd Aked and dstant arczo cﬂf‘fht
NoAh M Walcy, mgwjjcm%

GCE History 9HIO0 31




The 1535 ang

542 Law n Wyalea

B (ot
conttes contrilied bg..;m frr {nﬂ |
Tayglach Law. Thud mear _
pnaative. www/wmt- Lam/lw Wam,, |

.Whﬁ‘t blaod femda weae gal, wao ryow
dov e reat & Tdar nule T u\gh The NeYth prov

Leas Co-opuative., the l%:l’l Ao
(ol G the Nath (¢ NALY
wntrdl. e coanul bumf R rpdnalble Jur

P& NG N DY AU procanyatiing and deadt watia
legadmtd sach w Thegt . meanang i represtavked
fhe mananth and. mmw 2lughtr degree.

or Wbk s Whath Ui red "mm‘"
leadermhap euchaa fhe E’mhop d} Llwaﬂ%fnm
1640 = and witimaleby Thal reqamn proved

41011 HEG o up to 90 by 1607,

GCE History 9HI0 31

35



36

deomanatabing haw grgnaticamdt they) were @

Mg et é} (ocal g oveanment. )0 were
Wmmwm&ﬂwumnWéy

MwmnuhwmmuwﬁM@

e i i
ot I8 Ao leiged €

qu Unng dAreck 20045 ....____"'f....f:_ & thess “’
gkmwr&%mnwmﬁwgmmm”mwmmmwmm”

e JPstoengorie thom v

GCE History 9HIO0 31



2 Commnation & the two f’rra‘r pronided the
shfbry ..... 2ot Ay Tador govuniiesk.  fhe. locatattan.

szxammer Comments

This candidate has considered both the debate in
the question (there is a counterargument focusing
on JPs and councils) and selected a range of
examples from across the period. Key issues are
identified and knowledge is evident throughout,
underpinning the response. The candidate
considers the significance of each issue before
reaching a substantiated judgement. This is a Level
5 response.

P

5\ Results¥
Examiner Tip

Make sure you consider your counterargument in your

plan. This will ensure that your answer has analysis
rather than turning into a narrative account.
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Paper Summary

Based on their performance on this paper, candidates are offered the following advice:
Section A

+ Candidates should ensure that they deal with both parts of the enquiry

+ Candidates should aim to develop valid inferences supported by the arguments raised
in the source, not merely paraphrase the content of the source

* Inferences can be supported by reference to contextual knowledge surrounding the
issues raised by the source

+ Candidates should move beyond stereotypical approaches to the nature/ purpose and
authorship of the source by, e.g. looking at and explaining the specific stance and/ or
purpose of the writer.

Sections B and C

+ Candidates must provide more precise contextual knowledge as evidence. Weaker
responses lacked depth and sometimes range in Section B and lacked range across the
period in Section C

+ Candidates should avoid a narrative/ descriptive approach; this undermines the analysis
that is required for the higher levels

+ Candidates need to be aware of key dates as identified in the specification so that they
can address the questions with chronological precision

+ Candidates should try to explore the links between issues in order to make the structure
of the response flow more logically and to enable the integration of analysis.
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Grade Boundaries

Grade boundaries for this, and all other papers, can be found on the website on this
link:

http://www.edexcel.com/iwantto/Pages/grade-boundaries.aspx
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