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Introduction
This paper was divided into two sections: Section A was aimed at the in-depth evaluation 
and analysis of source material and Section B focused on the evaluation of key features 
in depth, exploring cause, consequence, change/continuity, similarity/difference and 
significance.

It was clear that standards in Section B continue to be higher than those in Section A 
and it may be that advice about source analysis, with its new emphasis on value and 
weight, is not fully appreciated by candidates. Teachers and candidates need to follow the 
requirements of the Section A mark scheme more carefully in future series in order to be 
clearer about what is meant by 'value' and 'weight'. As in last year’s AS examination, some 
candidates wrote too much generalised comment without regard to the source material, 
or paraphrased the source without considering its value or reliability. The major weakness 
was often in considering the provenance and comments were too often stereotypical, or too 
often missing entirely. It is worth reminding centres that candidates should assess ‘weight’ 
by using contextual knowledge to challenge or confirm what is in the source, or to discuss 
the values of its audience, rather than just claiming that the source discusses an aspect 
of the topic, so it must have weight. It is also necessary to analyse the nature, origin and 
purpose of the source through its provenance in order to assess weight. Many responses 
were largely made up of comments about what is missing from the source, suggesting that 
this made it less valuable, or carried less weight. Credit is given to comments about what 
is not in the source only if it is possible to show that this material is missing for a reason, 
for example because the source is a deliberate piece of propaganda, or, for example, the 
author is not in a position to comment about key issues and that for this reason the source 
is unrepresentative. 

In Section A the question requires the use of sources together. There was little evidence 
on this paper of candidates failing to use the sources together in some way, although it is 
worth pointing out that this does not mean that responses should cross-refer between the 
two sources for comparison and contrast of content. This was an assessment criterion of 
previous A Level examinations, not this one. Comparison of value and weight was a strength 
of many responses.

It remains important to realise that Section A and Section B questions may be set from 
any part of any Key Topic, and, as a result, full coverage of the specification is enormously 
important. There was little evidence on this paper of candidates having insufficient time to 
answer the question. The ability range was very diverse, but the design of the paper allowed 
all abilities to be catered for.

The continuing improvement in essay writing is pleasing. Few candidates produced wholly 
descriptive essays devoid of analysis. Candidates continue to identify key themes in an 
introduction and to make a judgement in a conclusion. Structure was often very sound. The 
most common weakness in Section B essays was the lack of a sharp focus on the precise 
terms of the question and/or the second order concept that was targeted. 

It was also noted that lack of knowledge had also been addressed in teaching Section A. The 
detailed knowledge base required to add contextual material in order to support inferences 
was often good, but candidates need to understand that contextual knowledge must be 
linked to what is in the source and used to confirm or challenge inferences from the source 
itself, as well as to assess value or weight in the ways described above.

The candidates' performance on individual questions is considered in the next section.
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Question 1
Strong responses had a clear focus on the value of the sources in terms of the changing 
position of women in society in the United States in the 1920s. At the highest level, 
candidates selected key points from the sources and made reasoned inferences about 
them, supporting each one with their own knowledge of the historical context of, for 
example, the WCTU and the Methodist Church, who were managing to uphold their 
stance against new social forces - the Prohibition Amendment was seen as a victory for 
them. Or that despite the advent of the ‘new woman’ shown in the sources and the 19th 
Amendment (the vote) being passed, a distinctive women’s movement did not materialise. 
Comments about provenance were thoughtful and may have considered that in Source 1 
the New York Times is even-handed to the extent that it uses sources for its article which are 
both welcoming of the habits of new womanhood and opposed to them (the tobacconist 
versus the Methodist Church). Many candidates noted that in Source 2 Barnard reveals 
her feminist credentials in regarding male conservatives as ’like a king ordering back the 
rising tide’, which may have demonstrated her partiality. Weaker responses simply wrote 
generally about cigarette smoking or the ‘flapper’ generation without linkage to the source 
or considering its value. At this level, candidates often also made stereotypical comments 
about a famous newspaper being reliable.

A response at Level 3 with supported inferences and some evaluation based on the purpose 
of the writers of the source.
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The response makes a supported inference on page 1, that not all 
women supported the emergence of modern 'flapper' girls, and uses 
contextual knowledge to confirm that view. To go further it would 
need to do this more often through the response and interrogate the 
sources, perhaps to distinguish between claim and fact, rather than 
just to confirm an inference. Further contextual support for quotation 
occurs from Source 2 on page two, but there is no valid inference 
derived from that quotation. Evaluation is best seen on page 3, in the 
paragraph before the conclusion, where comments are made about the 
purpose of both sources, but with limited justification. Credit can also 
be given for the idea that Source 1 is unrepresentative of all women 
(those of the South are not considered), but the answer doesn't show 
this to be a clear reason why little weight can be applied to the source, 
merely mentioning that this limits it. If this had been developed a 
little, evaluation would have advanced to Level 4. With only one clearly 
supported inference the response is unbalanced in its consideration of 
both sources.

Examiner Comments

Look at the detail of the provenance of the sources to see what 
might give weight to the source - e.g. in this case the role of 
the authors. Challenge or confirm the veracity of the source by 
using contextual ‘own knowledge’ to discuss value or weight, as 
appropriate, rather than just to confirm content.

Examiner Tip
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Question 2
Weaker responses did not have a clear focus on the value of the sources in considering the 
impact of the Reagan Presidency on the size of the federal government budget deficit. Such 
candidates did not understand the need to make inferences from the sources, for example 
about the fact that Reagan was not always successful in reducing congressional influence 
and by implication the size of the federal government budget deficit, even within his own 
party. Most candidates perceived that both sources saw defence budget as a stumbling 
block to deficit reduction. Many candidates failed to make inferences and simply supported 
quotations with their wider knowledge about the Reagan presidency. Weaker candidates 
gave little weight to the source simply because one writer was a political journalist. Others 
missed out any comment about the provenances, even their timing. However, stronger 
candidates noted that Hagstrom (Source 3) is assessing Reagan’s contribution to the size 
of federal government deficits even before he has left office, so it is not possible to judge 
whether there will be a lasting impact. And we might expect a free market economist 
(Source 4) to write in praise of the President, but the writer does not take a sycophantic 
view of Reaganomics - there is clear disappointment that the reforms have not gone far 
enough. On the whole, contextual knowledge was strong in the use of the 1981 Omnibus 
Reconciliation Act and Economic Recovery Act and the Job Training and Partnership Act 
(1982), but less was mentioned about the principle of the ‘New Federalism’ to transfer 
federal government spending to the states, or the failed aim of the Gramm-Rudman Act 
(1985) to reduce the federal budget deficit to zero. 

This Level 5 response makes sustained use of interrogation of both sources through 
contextual 'own knowledge' to support and challenge what weight the evidence will bear.
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Both sources are mined for inferences 
and the candidate shows a shrewd 
knowledge of the matters being 
discussed and illuminates them with 
judicious use of contextual knowledge 
of the concerns of the 1980s economic 
and defence policies. Evaluation of 
weight debates both provenance 
and challenge/support for what the 
writers say. The conclusion debates the 
relative weight of both sources.

Examiner Comments

Try to be aware of the concerns and 
values of the society within which 
the sources are set when adding 
contextual material to inferences.

Examiner Tip



14 GCE History 9HI0 2H

Question 3
Weaker responses indicated two main problems in answering this question. First, the word 
‘only’ in the question was not appreciated, with some candidates offering much general 
support for the whole New Deal programme, noting that there was much expenditure 
on alphabet agencies and other projects. They failed to see how this did not involve 
great expenditure, so the answer to the question was obvious. Others took the question 
to mean that despite appearances, there wasn’t a willingness to increase government 
and spend more money, which is a misreading of the New Deal even in the hands of its 
greatest detractors. Some candidates took too narrow a view, usually focusing solely on the 
alphabet agencies. Elsewhere, whereas candidates often identified three criteria showing 
what the New Deal attempted to achieve, they did not always identify the focus of the 
question, on big government and increasing expenditure. The most successful candidates 
understood the need to balance big government and high spending against other aims 
and achievements of the New Deal. Some noted that the New Deal did not result in much 
change in difficulties experienced by ethnic minorities or women; creating new government 
departments for these did not bring about huge social changes. Many noted that some 
alphabet agencies left a lasting legacy of reform and renewal; the TVA represented more 
than just big government or reviving public confidence. Others noted banking reform, but 
few appreciated that the Social Security Act was a truly radical intervention in the lives of the 
people of America. 

A logically presented Level 4 essay, which recognises the nature of the debate and responds 
to it by providing evidence for key features on both sides, backed by sufficient knowledge to 
meet most of its demands.
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The response deals with big 
government and spending 
before offering 'other' issues that 
characterised the New Deal and does 
this in a systematic, well paragraphed 
way, covering some relevant aspects. 
However, it does not really attempt 
to analyse and judge the relative 
significance of aspects of the New Deal.

Examiner Comments

Judgement at the highest level involves 
analysing the relative significance, 
importance, etc (as directed by the 
question) of factors or aspects chosen 
by the candidate, both against each 
other and against the stated aspect in 
the question. 

Examiner Tip
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Question 4
Candidates sometimes found this question relatively accessible, with some excellent 
knowledge about the NAACP’s direct intervention through the courts in several important 
cases. However, many wrote in general terms about the organisation, often taking material 
from earlier in the century, and could only identify Brown v. Topeka as a significant 
intervention. There were two clear problems overall. Firstly, candidates did not know in 
detail what the NAACP did in the period, and secondly they did not perceive that what was 
presented as 'other' factors was usually the work of the NAACP. Few associated Rosa Parks 
with the NAACP, or noted that Marshall was an NAACP lawyer. Many even saw 'little or no 
influence' by the NAACP in the Brown case. Some candidates listed three of four alternative 
issues but were unconvincing about why they had greater impact on the status of Black 
Americans than the NAACP. The Montgomery Bus Boycott was often cited as an alternative 
issue, where the central role of the NAACP was not perceived. The best responses noted 
that in addition to other issues, the NAACP’s campaign was limited in its ability to change 
status, citing states’ rights , or they noted the tokenism of several major court cases brought 
by the NAACP. Most candidates did, however, note the limitations of what was achieved 
by the Brown case. There was also some excellent material on alternative issues such 
as Truman’s role through ‘To Secure These Rights’, union activity and the work of other 
organisations, such as CORE and the ACLU.

This Level 2 response has limited analysis of some key features, but lacks range and depth 
on both the stated NAACP aspect and 'other' issues.
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Material on the NAACP is very 
generalised and the most obvious 
claimed alternative aspect is the Brown 
case, which ought to be part of the 
evidence for the stated 'aspect'. Hence 
the judgement does not stand up to 
scrutiny and although there is a clear 
attempt at organisation, the argument 
lacks coherence. These are all qualities 
at Level 2.

Examiner Comments

Be sure that you are able to choose 
suitable ‘other’ issues when making 
a judgement about the relative 
significance of the key topic named in 
the question. It is not possible to make 
this judgement when set against other 
stated key topics of dubious validity. 
Try to offer detailed evidence for each 
issue, too. Remember that this is a 
depth study.

Examiner Tip
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Question 5
This question seemed to attract very weak and very strong answers in relatively equal 
measure. The biggest problem for weaker candidates was in identifying what was meant 
by ‘Beatnik’. This is a term mentioned in the specification, but at worst candidates were 
defining the Beatniks in the context of the 1970s and even the 2000s, despite the question 
focus, and many identified Beatniks as some unspecified term to include every rebellious 
streak in the 1960s. Better candidates had some specific subject knowledge and noted that 
the Beats were adept at turning established values against the society that enshrined them 
through meditation and drugs. The best saw that Kerouac paved the way for the Sixties’ 
rebellious Hippie movement in ‘On the Road’ (1955) and that Ginsberg’s ‘Howl’ against 
affluent complacency made him sound appealing to the young, paving the way for ecology 
and spirituality in the Sixties attitudes. They also noted that rebellious groups such as the 
SDS were led by a disciple of Kerouac's, Tom Hayden. There was some good material on 
alternative issues, such as the impact civil rights had on Sixties rebellions. Many saw that 
Rock and Roll, James Dean and Norman Mailer’s existentialism were all more influential in 
influencing youth attitudes in the end. Most successfully argued that once Presley came 
along it was rock ‘n’ roll rather than the Beats that named a generation. The majority of 
responses noted that atrocities committed by Americans in Vietnam held great sway in the 
rebellious attitudes of youth in the 1960s, but sometimes they forgot to point out that this 
owed little to the Beats. 

This Level 4 response discusses the stated factor and sets it against a number of alternative 
factors.
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Rather like the response on the New Deal (Question 3), this essay has 
a systematic approach to considering the stated factor ('Beatniks') and 
three or four relevant alternatives. This candidate hints that he/she 
will weigh relative significance, but never quite manages it, especially 
not in the conclusion, where this would have been most appropriate. 
Another reason why this response might not be considered at Level 5 
is that evidence on the stated factor is not particularly deep.

Examiner Comments

Try to write in sufficient 
detail on the stated 
factor to show sufficient 
knowledge by which to 
weigh it against other 
factors.

Examiner Tip
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Question 6
Many candidates provided some detailed knowledge about Johnson’s domestic policies. 
The best responses were able to assess to what extent President Johnson’s Great Society 
programme improved the quality of life for poor people by weighing the significance of 
legislation against the funding available in the context of the Vietnam War and also the 
obstructionism that Johnson’s policies faced in Congress, after the return of a conservative 
Congress after 1966 and in the face of the ‘long, hot summers’ of inner city protest. There 
was some very strong material on the legislative programme, for example the Economic 
Opportunity Act (1964) which created a range of poverty programmes like voluntary service 
(VISTA), Head Start, the Jobs Corps and Community Action Programmes (CAP). 

The Appalachian Regional Development Act of 1965, Medicare and Medicaid were 
recognised by many candidates as long-term solutions in the attack on poverty. Only 
the best responses provided balance by pointing out that Head Start and CAP became 
enmeshed in local politics and ethnic conflicts and that LBJ was not prepared to tackle this 
problem. Many candidates knew, however, that local boards decided where money was 
to be allocated – not necessarily to the poor - and that some of the poorest parts of the 
US were rural and largely unaffected by the Great Society. These responses cited the main 
industries of the ‘rust belt’ as in long-term decline. Weaker candidates simply rehearsed a 
potted history of The Great Society, forgetting that the focus needed to be on poverty.

A well constructed low Level 4 essay lacking in depth and balance.

Rather like the response on the New Deal (Question 3), this essay has 
a systematic approach to considering the stated factor ('Beatniks') and 
three or four relevant alternatives. This candidate hints that he/she 
will weigh relative significance, but never quite manages it, especially 
not in the conclusion, where this would have been most appropriate. 
Another reason why this response might not be considered at Level 5 
is that evidence on the stated factor is not particularly deep.

Examiner Comments

Try to write in sufficient 
detail on the stated 
factor to show sufficient 
knowledge by which to 
weigh it against other 
factors.

Examiner Tip
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The response takes on the debate, but limiting 
factors in LBJ's programme are not at all well 
developed. Evidence for the Great Society 
legislation in favour of the poor is fairly general 
throughout. The judgement shows more balance 
than the body of the essay would suggest, 
but it does not attempt to assess comparative 
significance. These features suggest high Level 3, 
but with BP3 (judgement) in Level 4.

Examiner Comments

When answering 'stated factor' questions, 
make sure you also consider the role and 
strength of other factors in order to give your 
response range and judgement.

Examiner Tip
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Paper Summary
Based on their performance on this paper, candidates are offered the following advice:-

Section A

Source Question (Q1 or Q2)

•	 Candidates must be more prepared to make valid inferences rather than to paraphrase 
the source

•	 Be prepared to back up inferences by adding additional contextual knowledge from 
beyond the source

•	 Explore beyond stereotypical reactions to particular types of provenance. Not all old 
people are blighted by poor memories; look at the specific stance and/or purpose of the 
writer

•	 Avoid discussions about what is missing from the source when assessing its value to the 
enquiry unless there is a clear reason for the author missing such points

•	 Candidates should be prepared to assess the strength of the source for an enquiry by 
being aware that the author is writing for a specific audience. Be aware of the values 
and concerns of that audience

•	 Candidates should try to distinguish between fact and opinion by using contextual 
knowledge of the period and being aware of the values of the society within which the 
source is set

•	 In coming to a judgement about the provenance, take account of the weight you may be 
able to give to the author's evidence in the light of his or her stance and/or purpose

•	 In assessing weight, it is perfectly permissible to assess reliability by considering what 
has been perhaps deliberately omitted from the source.

Section B

Essay questions 

•	 Candidates must provide more factual details as evidence. Weaker responses lacked 
depth and sometimes range

•	 Plan your answer effectively before you begin

•	 Pick out three or four key themes and then provide an analysis of (e.g.) the target 
significance mentioned in the question, setting its importance against other themes 
rather than providing a description of each

•	 Candidates should avoid a narrative/descriptive approach; this undermines the analysis 
that is required for the higher levels 

•	 Pay particular attention to bullet point 3 of the mark scheme. Try to justify why one 
content area is more significant than another – the basis of that judgement is that one 
aspect is more important, influential or significant

•	 Pay more careful attention to key phrases in the question when analysing

•	 Be aware of key dates as identified in the specification so that they can address the 
questions with chronological precision

•	 Try to explore links between issues to make the structure flow more logically.
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Grade Boundaries
Grade boundaries for this, and all other papers, can be found on the website on this 
link:

http://www.edexcel.com/iwantto/Pages/grade-boundaries.aspx
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