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Introduction
It was pleasing to see candidates able to engage effectively across the ability range with the 
new A Level paper 2C which deals with France in revolution, 1774-99 (2C.1) and Russia in 
revolution, 1894-1924 (2C.2).

The paper is divided into two sections. Section A contains a compulsory question which is 
based on two linked sources. It assesses source analysis and evaluation skills (AO2). Section 
B comprises a choice of essays that assess understanding of the period in depth (AO1) by 
targeting five second order concepts - cause, consequence, change and continuity, similarity 
and difference, and significance. Candidates appeared to organise their time effectively 
and there was little evidence of candidates being unable to attempt both answers within 
the time allocated. Examiners did note that more scripts than has been usual posed some 
problems with the legibility of hand writing. Examiners can only give credit for what they can 
read.

In Section A, the strongest answers demonstrated an ability to draw out reasoned 
inferences developed from the sources and to evaluate the sources thoroughly in relation 
to the demands of the question on the basis of both contextual knowledge and the nature, 
origin and purpose of the source. It is important that candidates appreciate that weight is 
not necessarily established by a discussion of what is missing from a source. If the author 
of the source has omitted something intentionally in order to modify meaning or distort 
the message of the source, then it will be relevant to discuss that omission in reaching 
a conclusion regarding the use that a historian might make of the sources. However, 
comments on all the things that the sources might have contained, but failed to do so is 
unlikely to contribute to establishing weight. The question requires candidates to use the 
sources ‘together’ and it was pleasing to see that the majority of candidates were aware of 
this instruction and achieved it using a variety of different approaches.

Candidates are more familiar with the essay section of Paper 2 and in section B most 
candidates were well prepared to write, or to attempt, an analytical response. Stronger 
answers clearly understood the importance of identifying the appropriate second order 
concept that was being targeted by the question, although weaker candidates often wanted 
to engage in a main factor/other factors approach, even where this did not necessarily 
address the demands of the conceptual focus. Candidates do need to formulate a plan so 
that there is an argument and a counter argument within their answer; many candidates 
lacked any counter argument at all. The generic mark scheme clearly indicates the four 
bullet-pointed strands which are the focus for awarding marks and centres should note how 
these strands progress through the levels. Candidates do need to be aware of key dates, as 
identified in the specification, and ensure that they draw their evidence in responses from 
the appropriate time period.

The candidates' performance on individual questions is considered in the next section.
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Question 1
On Question 1, stronger responses clearly considered the sources together (e.g. both 
sources suggest that the calling of the Estates-General offered a solution to these serious 
financial difficulties), although treatment of the sources may have been uneven. Such 
responses also analysed the source material in relation to the enquiry with a sense of 
interrogation which went beyond selecting key points and made reasoned inferences 
(e.g. the monarchy is attempting to play down the seriousness of the financial problems). 
Knowledge of the historical context was used to discuss limitations/what can be gained from 
the content of the source material (e.g. the Edict (Source 2) amounted to an admission that 
the royal government had failed to address the problems of national debt and state finance 
for many years) and revealed an awareness of the values and concerns of the society from 
which it was drawn (e.g. official concern to preserve the reputation and authority of the 
monarchy). Furthermore, high-scoring candidates evaluated the source material relevantly 
in line with the specified enquiry and considered matters of provenance confidently (e.g. 
Young was a writer on economic matters and had travelled widely in France so would be an 
informed observer). The weight of the evidence was taken into consideration when coming 
to a judgement (e.g. the overly optimistic tone and omissions/evasions apparent in Source 
2). 

Weaker responses began to consider the sources together (e.g. both state that France 
is facing financial problems in the 1780s). In addition, such responses showed some 
limited understanding and analysis of the source material through the selection of key 
points relevant to the question (e.g. French people were concerned about the state of the 
government’s finances) and valid inferences (e.g. the French monarchy was incapable of 
solving these financial problems). However, these valid inferences had only limited support 
or remained undeveloped. Knowledge of the historical context was mainly used to expand, 
confirm or challenge matters of detail with some attempt to support inferences (e.g. Louis 
XVI’s finance ministers all failed to solve the problem). Lower-scoring candidates tended to 
evaluate the source material with some relevance regarding the specified enquiry and noted 
some aspects of source provenance to draw conclusions about reliability or utility. At this 
level, judgments often lacked support and could be based on questionable assumptions 
(e.g. Arthur Young, author of Source 1, was foreign and so would have little knowledge of 
French financial problems).
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This Level 5 response possesses several obvious strengths, 
namely (1) it interrogates the evidence of both sources making 
reasoned inferences (e.g. the crown's inability to service its 
debts, the financial situation was deemed serious enough 
to call the Estates General), (2) it deploys knowledge of the 
historical context to illuminate and/or discuss the limitations 
of what can be gained from the content of the source (e.g. the 
negative financial consequences of French overseas policies, 
the inefficiency and corruption inherent in the taxation system) 
and (3) it evaluates the source material taking into account its 
weight as part of coming to a judgement (e.g. the nature and 
purpose of Young's account and the Royal Edict are examined 
to establish weight).

Examiner Comments

The two main ways to establish the weight of a 
source are (1) to use contextual knowledge to 
confirm or challenge claims or statements made 
in the source and (2) to consider the nature 
and purpose of the source (for e.g. the status 
and motivation of the author). Simply stating 
that a source fails to cover a particular event or 
development does NOT establish weight.

Examiner Tip
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Question 2
On Question 2, stronger responses clearly considered the sources together (e.g. both 
sources indicate that the economic failures of War Communism led to the introduction of 
the NEP), although treatment of the sources may have been uneven. Such responses also 
analysed the source material in relation to the enquiry with a sense of interrogation which 
went beyond selecting key points and made reasoned inferences (e.g. the situation in 1920-
21 required a new policy that was not rigidly based on communist principles). 

Knowledge of the historical context was used to discuss limitations/what can be gained from 
the content of the source material (e.g. Lenin had to use his personal authority at the 10th 

Party Congress to ensure the NEP was adopted) and revealed an awareness of the values 
and concerns of the society from which it was drawn (e.g. Bolshevik concern that they were 
alienating their core ideological support). Furthermore, high-scoring candidates evaluated 
the source material relevantly in line with the specified enquiry and considered matters of 
provenance confidently (e.g. Pares was a specialist in Russia history and had been present 
during the civil war so he would be an informed observer of Bolshevik actions and policy). 
The weight of the evidence was taken into consideration when coming to a judgement (e.g. 
Lenin’s candid admission in Source 4 of his government’s previous mistakes in economic 
policy). 

Weaker responses began to consider the sources together (e.g. both indicate that Lenin 
was forced to introduce the NEP). In addition, such responses showed some limited 
understanding and analysis of the source material through the selection of key points 
relevant to the question (e.g. War Communism had led to economic breakdown) and valid 
inferences (e.g. the introduction of the NEP was due to the failure of War Communism). 
However, these valid inferences had only limited support or remained undeveloped. 
Knowledge of the historical context was mainly used to expand, confirm or challenge 
matters of detail with some attempt to support inferences (e.g. peasant revolts and worker 
protests revealed the harshness of War Communism). Lower-scoring candidates tended to 
evaluate the source material with some relevance regarding the specified enquiry and noted 
some aspects of source provenance to draw conclusions about reliability or utility. At this 
level, judgements often lacked support and could be based on questionable assumptions 
(e.g. Bernard Pares, author of Source 3, was foreign and so would have little knowledge of 
the reasons for the introduction of the NEP).
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This response achieved Level 4 because it (1) analyses the source 
material, interrogating the evidence to make reasoned inferences (e.g. 
attempts to enforce communist economic policy had left the country 
in ruins), (2) deploys some knowledge of the historical context to 
illuminate the source content and/or reveal its limitations (e.g. the key 
features of War Communism that built up the pressure for change) 
and (3) evaluates the source material taking into account weight (e.g. 
government leader Lenin's candid admission of previous economic 
mistakes adds weight). 

Examiner Comments

Simply stating that a source fails 
to cover a particular event or 
development does NOT establish 
weight. See Examiner Tip for Question 
1 for advice about how to establish the 
weight of a source.

Examiner Tip
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Question 3
On Question 3, stronger responses were targeted on an analysis of the extent to which the 
Terror had successfully strengthened the Republic by 1795. Such responses explored key 
issues and developments relevant to the question (e.g. the Terror enabled the Republic 
to avoid economic breakdown and fight the war successfully) although the treatment 
of key issues was sometimes uneven (e.g. an extensive focus on the serious divisions 
and resentment created by the Terror). High-scoring candidates also demonstrated an 
understanding of the conceptual focus of the question (change/continuity), deployed 
sufficient knowledge and established criteria to make a judgement (e.g. the extent of 
political stability, economic strength and foreign threat by 1795). Such responses were also 
clearly organised and effectively communicated.

Weaker responses tended to be generalised and, at best, offered a fairly limited analysis 
of the extent to which the Terror had successfully strengthened the Republic by 1795. 
Low scoring answers also often lacked focus on change/continuity or were essentially a 
description of the Terror during 1793-94. Where some analysis using relevant knowledge 
was evident, it tended to lack range/depth (e.g. limited comments on the violent excesses 
of the Terror). Furthermore, such responses were often fairly brief, lacked coherence and 
structure, and made unsubstantiated or weakly supported judgements.
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This Level 2 response exhibits many of the shortcomings of lower 
scoring answers: (1) it offers limited analysis of the extent to which 
the Terror had successfully strengthened the Repbulic by the 
beginning of 1795, (2) it drifts away from the focus of the question 
by considering developments in the later 1790s (3) the candidate’s 
own knowledge is limited in terms of range and depth and (4) 
there is some limited judgement but, because of the shortcomings 
noted above, it lacks proper substantiation.

Examiner Comments

If you use the key phrases from the 
question throughout your essay, 
this will help you to write a relevant 
analytical response.

Examiner Tip
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Question 4
On Question 4, stronger responses were targeted on an analysis of the significance 
of the domestic impact of war in bringing about the fall of the Directory in 1799 and 
weighed this factor (e.g. the ongoing deficit during wartime led to the reintroduction of 
unpopular indirect taxes and the 1799 forced loan to cover war costs) against others 
(e.g. the constitution provided no mechanism to resolve executive-legislature disputes, 
the Directory’s increasing reliance on the army to cope with political threats). These 
responses included an analysis of the links between key issues and a focus on the concept 
(significance) in the question. Judgements made about the relative significance of the 
domestic impact of war were reasoned and based on clear criteria (e.g. political, economic 
and psychological impact of the war in domestic terms). Higher scoring answers were also 
clearly organised and effectively communicated. 

Weaker responses tended to describe aspects or features of the government’s domestic/
foreign policies in the years 1795-99 with limited focus on significance in bringing about the 
fall of the Directory in 1799. Where some analysis using relevant knowledge was evident, 
it lacked range/depth (e.g. limited comments on war-weariness and the unpopularity 
of measures designed to prosecute the war). Furthermore, such responses were often 
brief, lacked coherence and structure, and made unsubstantiated or weakly supported 
judgements.
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This response secured Level 5 because it (1) attempts to analyse 
the significance of the domestic impact of war in bringing about the 
fall of the Directory in 1799 (e.g. in economic terms and resistance 
to conscription), (2) considers the significance of other factors in 
the Directory's fall (e.g. the instability created by the Directory's 
constitutional arrangements) and (3) reaches a judgement in the 
conclusion related to the criteria developed in the analysis.

Examiner Comments

When planning your answer to a support / challenge 
question make sure you have a good balance of key points 
on either side of the argument, or be prepared to argue 
support and challenge within each key point.

Examiner Tip
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Question 5
On Question 5, stronger responses were targeted on an analysis of the extent to which the 
Tsarist government was transformed in the years 1906-14. These also included an analysis 
of relationships between key issues and a focus on the concept (change/continuity) in the 
question. Such responses had a solid grasp of relevant issues regarding ‘transformed’ 
(e.g. the establishment of the Duma, the legal right to form political parties and the 
establishment of a relatively free press, the Fundamental Laws (1906) preserved virtually 
all of the Tsar’s autocratic powers, Nicholas II temperamentally unsuited to the role of a 
modernising leader etc.). Judgements made about the extent of change and continuity 
concerning the Tsarist government were reasoned and based on clear criteria (e.g. 
extension of popular representation, rights, toleration). Higher scoring answers were also 
clearly organised and effectively communicated.

Weaker responses tended to be generalised and, at best, offered a fairly limited analysis 
of how far the Tsarist government was transformed in the years 1906-14. Low scoring 
answers also often lacked focus on change/continuity or were essentially a description of 
the Tsarist system in the years up to 1914. Where some analysis using relevant knowledge 
was evident, it tended to lack range/depth (e.g. limited comments on the changes brought 
about by the establishment of the Duma, or the regime’s continued reliance on repression). 
Furthermore, such responses were often fairly brief, lacked coherence and structure, and 
made unsubstantiated or weakly supported judgements.



29GCE History 9HI0 2C



30 GCE History 9HI0 2C



31GCE History 9HI0 2C



32 GCE History 9HI0 2C

This Level 2 response exhibits many of the shortcomings of 
lower scoring answers: (1) it offers very limited analysis of 
the extent to which the Tsarist government was transformed 
in the years 1906-14, (2) the candidate’s own knowledge 
has some range and depth but much of it is deployed as 
description or outside the time frame of the question and (3) 
an overall judgement is given at the end but because of the 
limitations noted above, it lacks proper substantiation.

Examiner Comments

You will be expected to offer detailed knowledge 
to support your arguments. Check the 
specification so you know what is required.

Examiner Tip
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Question 6
On Question 6, stronger responses targeted how far the fall of the Provisional Government 
in 1917 was due to its domestic policies rather than its decision to stay in the First World 
War. Such responses included an analysis of links between key factors and a clear focus on 
the concept (consequence). Higher-scoring candidates offered a sufficient range of domestic 
and war-related issues for discussion (e.g. the Provisional Government’s refusal to legitimise 
land redistribution, failure to deal with the internal Bolshevik threat, and inept handling 
of the Kornilov affair; the Provisional Government’s war aims brought it into conflict with 
the Petrograd Soviet, the impact of the failed June offensive, growing war-weariness and 
demoralisation, the economic consequences of the war etc.). Judgements made about the 
consequences of the government’s domestic and war policies were reasoned and based 
on clear criteria (e.g. economic, political and psychological impact on public support for/
opposition to the Provisional Government). Higher scoring answers were also clearly 
organised and effectively communicated. 

Weaker responses tended to offer limited knowledge of the fall of the Provisional 
Government in 1917 and often took the form of a patchy narrative of the main events 
of February-October 1917 or else drifted into Russia’s military campaigns in 1917. 
Alternatively, lower-scoring candidates provided a limited analysis of the consequences of 
the government’s domestic and war policies that offered little development on the focus 
of the question. Where some analysis using relevant knowledge was evident, it was not 
developed very far or only offered one aspect related to the demands of the question (e.g. 
limited comments how the government’s pro-war policy increasingly ran counter to growing 
civilian and military war-weariness). Furthermore, such responses were often brief, lacked 
coherence and structure, and made unsubstantiated or weakly supported judgements.
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This response achieved Level 4 because (1) it targets the domestic policies/decision to 
stay in the war debate concerning the fall of the Provisional Government in 1917 with a 
decent focus on 'owed more', (2) sufficient own knowledge is brought in to support the 
arguments made (e.g. impact of the war on key groups, the issue of land reform etc.) and 
(3) a reasoned judgement is reached in the conclusion based on the criteria developed in 
the analysis.

Examiner Comments

Higher level responses are often based on brief plans that offer a logical 
structure for the analysis. They identify three or four themes and points for 
and against the proposition. Take a minute or two at the beginning to plan 
before you start writing your response. That way, you are more likely to 
produce a relevant, logical and well-structured response.

Examiner Tip
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Paper Summary
Based on their performance on this paper, candidates are offered the following advice:

Section A

•	 Candidates should aim to develop valid inferences supported by the arguments raised 
in the sources, not merely paraphrase the content of the sources.

•	 Inferences can be supported by reference to contextual knowledge surrounding the 
issues raised by the sources.

•	 Candidates should move beyond stereotypical approaches to the nature/purpose and 
authorship of the source by, for e.g., looking at and explaining the specific stance and/or 
purpose of the writer.

•	 Candidates should use the sources together at some point in the answer.

Section B

•	 Spending a few minutes planning helps to ensure the second order concept is correctly 
identified.

•	 Candidates must provide more precise contextual knowledge as evidence. Weaker 
responses lacked depth and sometimes range here.

•	 Candidates should avoid a narrative/descriptive approach; this undermines the analysis 
that is required for the higher levels. 

•	 Candidates need to be aware of key dates as identified in the specification so that they 
can address the questions with chronological precision.

•	 Candidates should try to explore the links between issues in order to make the structure 
of the response flow more logically and to facilitate an integrated analysis.
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Grade Boundaries
Grade boundaries for this, and all other papers, can be found on the website on this 
link:

http://www.edexcel.com/iwantto/Pages/grade-boundaries.aspx
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