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Introduction
It was pleasing to see candidates able to engage effectively across the ability range with 
the new A Level paper 2B which deals with Luther and the German Reformation, c 1515-55 
(2B.1), and The Dutch Revolt, c1563-1609 (2B.2).

The paper is divided into two sections. Section A contains a compulsory question which is 
based on two linked sources. It assesses source analysis and evaluation skills (AO2). Section 
B comprises a choice of essays that assess understanding of the period in depth (AO1) by 
targeting five second order concepts - cause, consequence, change and continuity, similarity 
and difference, and significance. Candidates appeared to organise their time effectively and 
there was little evidence of them being unable to attempt both answers within the time 
allocated. Examiners did note that more scripts than has been usual posed some problems 
with the legibility of hand writing. Examiners can only give credit for what they can read.

In Section A, the strongest answers demonstrated an ability to draw out reasoned 
inferences developed from the sources and to evaluate the sources thoroughly in relation 
to the demands of the question on the basis of both contextual knowledge and the nature, 
origin and purpose of the source. It is important that candidates appreciate that weight is 
not necessarily established by a discussion of what is missing from a source. If the author 
of the source has omitted something intentionally in order to modify meaning or distort 
the message of the source, then it will be relevant to discuss that omission in reaching 
a conclusion regarding the use that a historian might make of the sources. However, 
comments on all the things that the sources might have contained but failed to do so, is 
unlikely to contribute to establishing weight. The question requires candidates to use the 
sources ‘together’ and it was pleasing to see that the majority of candidates were aware of 
this instruction and achieved it using a variety of different approaches.

Candidates are more familiar with the essay section of Paper 2 and in section B most 
candidates were well prepared to write, or to attempt, an analytical response. Stronger 
answers clearly understood the importance of identifying the appropriate second order 
concept that was being targeted by the question, although weaker candidates often wanted 
to engage in a main factor/other factors approach, even where this did not necessarily 
address the demands of the conceptual focus. Candidates do need to formulate their 
planning so that there is an argument and a counter argument within their answer; many 
candidates lacked any counter argument at all. The generic mark scheme clearly indicates 
the four bullet-pointed strands which are the focus for awarding marks and centres should 
note how these strands progress through the levels. Candidates do need to be aware of 
key dates, as identified in the specification, and ensure that they draw their evidence in 
responses from the appropriate time period.
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Question 1
Responses to this question came from across the ability range. Stronger answers were 
able to identify from both sources that the strength of Lutheran resistance was a factor in 
Charles' failure to destroy Lutheranism in Germany, for example, that Source 1 displays a 
determination to oppose Imperial demands, despite defeat in the Schmalkaldic War, and 
that Source 2 specifically references Lutheran 'heresies'. They were also able to develop 
inferences with a depth of knowledge specific to the latter stages of the period from which 
the two sources were taken, concerning the Ausgburg Interim for example or the reforming 
of the Schmalkaldic League with French support. Other reasons for Charles' failure were 
also drawn from Source 2, notably Charles' absences from the Empire dealing with 
challenges elsewhere and/or his increasing age and illness. With reference to weight, the 
better answers placed Source 1 in the context of the growing confidence and assertiveness 
of Lutherans, over 30 years after Luther's intial challenge, and noted the use of scripture 
as justification. Comments on Source 2 often centred around it being Charles' final attempt 
to justify his actions, questioning his assertion that he had never sought to rule many 
kingdoms and raising how unrealistic he was in expecting Lutherans to abandon their faith 
at the point of the sword. 

Weaker answers tended not to engage with the content of the sources effectively, a problem 
caused by rushed reading perhaps, and to write essay-style answers about Charles' failure 
to destroy Lutheranism with scant reference to them. Comments on their nature, origin 
and purpose were often omitted in coming to a judgement or along stereotypical lines not 
directly applicable to this enquiry. It was noticeable how many candidates appeared not to 
have read the information given about them in the preamble to the sources.
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This answer demonstrates a number of strengths when tackling Question 1. It 
interrogates the evidence of the two sources, making a number of reasoned 
inferences, and deploys knowledge of the historical context relevant to the 
enquiry, on occasion to illuminte the limitations of what can be gained from 
the content. It attempts to evaluate the weight the evidence will bear as part of 
coming to a judgement. It was given a high Level 4 mark.

Examiner Comments

Make sure to use fully (or ‘interrogate’) the content of the sources in your 
answer, to develop inferences from them and support these with evidence from 
the source material and your own knowledge.

Examiner Tip
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Question 2
There were some very good responses to this question. Many candidates clearly identified 
the similarity between the sources in the strength of their opposition to Spanish rule, also 
their identification of Dutch traditions and liberties as key reasons for revolt, and their 
suggestion of some sort of contract agreed by Philip II at his coronation which allegedly he 
had broken. Many were also able to develop inferences about the attack on Philip’s advisers 
in Source 3 and the call to action aimed at Dutch leaders in Source 4. Contextual knowledge 
was often added to expand on the reasons for the Act of Abjuration in Source 3 and/or the 
perilous state of the revolt by the time of the production of Source 4 thanks to Parma’s 
gains. When considering the weight of the evidence, many noted the lack of any specific 
reference in either source to religion, with the best answers speculating as to the reasons 
why. Others commented on the politics of Holland as being at the centre of resistance to 
Philip since 1572.

Weaker answers tended not to engage with the content of the sources effectively, a 
problem caused by rushed reading perhaps, and to write essay-style answers about Dutch 
resistance to Spanish rule, often dating back to Alva and beyond, with scant reference to 
the 1580s. Comments on their nature, origin and purpose were often omitted in coming 
to a judgement or along stereotypical lines not directly applicable to this enquiry. It was 
noticeable how many candidates appeared not to have read the information about the 
sources in the preamble to them. 
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This response satisfies Level 4 criteria and was given a top Level 4 mark. It 
analyses the source material effectively, making a number of reasoned infernces 
from them and, on occasion, attempts to use them together. Using relevant con-
textual knowledge to illuminate what can be gained from the content, it shows a 
range of ways the evidence can be used and suggests reasons for why they may 
have a difference of emphasis. It attempts to weigh the evidence of the sources 
taking into account valid criteria.

Examiner Comments

Make sure the knowledge you include in your answer is applicable to the 
sources as well as the enquiry. Use what you know to illuminate and/or discuss 
the limitations of what can be gained from the content of the source material.

Examiner Tip
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Question 3
The majority of candidates answered this question, many arguing that while Luther’s 
criticism of the sale of indulgences was a trigger or catalyst for the Reformation, it was 
not the root cause. Stronger answers often placed Luther’s attack in the context of the 
development of anti-clericalism in Germany with reference to concerns about the financial 
demands of the Church and the abuses of the papacy, also the intellectual climate created 
by humanists like Erasmus and Hutten. Other good responses argued convincingly that 
it was not so much Luther’s attack on indulgences which created the momentum for 
Reformation but the Church’s failure to deal with him effectively, forcing him to extend his 
ideas in the crucial years 1517-20.

Less strong answers tended to describe rather than analyse Luther’s attack on indulgences 
and/or to stray into reasons for the spread and survival of the Reformation into the 1520s 
and beyond. Many answers lacked range and depth of knowledge, which was surprising 
given the focus of this question.
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This answer illustrates the criteria of a top Level 4 answer. It explores the 
relationship between different causes of the Geman Reformation and has a 
sound range and depth of knowledge. It establishes criteria in coming to a 
judgement and the argument is conveyed clearly throughout. A lack of depth 
in its consideration of the stated factor in the question, Luther’s criticism of the 
sale of indulgences, is however, a weakness.

Examiner Comments
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Make sure you evidence as fully as you can the stated factor in any question  
or it may be considered that you haven’t fully met its demands.

Examiner Tip
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Question 4
Though this question was less popular than question 3, there were many strong answers. 
These were able to build on excellent knowledge of Melanchthon’s role in the development 
of Lutheranism, with the Loci Communes and Augsburg Confession featuring prominently, 
before assessing his significance alongside the continuing influence of Luther and emerging 
figures like Bugenhagen. Some also contended that the development of Lutheranism by the 
1530s was dependent on the support of the princes who were able to provide the military 
defence which enabled Lutherans to develop their faith in safety. Such answers were able 
to draw links between these key features in assessing significance, many noting how the 
Augsburg Confession became the doctrinal basis for the Schmalkaldic League. 



26 GCE History 9HI0 2B



27GCE History 9HI0 2B



28 GCE History 9HI0 2B



29GCE History 9HI0 2B



30 GCE History 9HI0 2B



31GCE History 9HI0 2B

This answer was awarded a mid Level 5 mark. It sustains an analysis of the 
development of Lutheranism throughout, first exploring fully the stated factor, 
Melanchthon’s significance. Knowledge of the material is secure and sufficient 
to respond fully to the question’s demands. The argument is clear throughout 
and valid criteria for judgement are established though, in the end, more weakly 
applied.

Examiner Comments

Higher level responses are often based upon brief plans that offer a logical 
structure for the analysis. They help identify points for and against the 
proposition in the question. Take time before writing your answer to think about 
your response and your argument is more likely to to be relevant and clear 
throughout.

Examiner Tip
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Question 5
The best answers to this question were able to evidence, in some depth, the contribution of 
both the growth of Calvinism and the actions of the Habsburgs to the outbreak of revolt in 
the Netherlands. Some very good responses were able to weave these together in coming 
to a judgement, noting for example how Philip’s reaction to the rising number of Calvinists, 
the use of the Inquisition, for example, was used as evidence of his contempt for Dutch 
privileges and so raised opposition to his rule amongst prominent Catholics. Others brought 
into question Margaret’s inexperience and/or the aggression of the Calvinists, epitomised 
by the Iconoclastic Fury, arguing what else Philip could have done when faced with such an 
obvious challenge to his authority.

At the lower range of responses, there appeared to be little real knowledge of the 
contribution of Calvinism beyond the Iconoclastic Fury. Some candidates also attempted to 
write general answers on the outbreak of the revolt, focusing on the role of the Grandees 
perhaps or economic conditions, which were beyond the rather more narrow focus of this 
particular question.
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This top Level 4 response has detailed knowledge of the role of the stated 
factors in the question and their contribution to the outbreak of revolt. It 
attempts also, to explore the relationship between them in coming to a 
judgement. On occasion, some of this material could have been more clearly 
related to the focus of the question.

Examiner Comments

Use key phrases from the question throughout your essay. This will help you 
remain focused throughout.

Examiner Tip
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Question 6
Answers to this question were, in general, much more comfortable assessing Alva’s failures 
than his successes and were able to write at length about the Council of Troubles, the 
Tenth Penny and his failure to destroy Orange in 1572-73. Without some consideration of 
his successes however, these did not address fully the conceptual focus of the question. 
Better answers were at least able to develop his success in re-establishing Spanish authority 
following the instability of Margaret’s regency, also his military victory over Orange in 1568. 
There was also a case made by some for his ability to combat heresy in line with Philip’s 
wishes, the completion of the reform of bishoprics for example. A number of very good 
answers also absolved Alva from the accusation of failure by pointing out that his financial 
difficulties, which had such an effect in alienating the Dutch, were Spanish in origin rather 
than his own fault. 

One feature of weaker responses worth noting here is a lack of precision regarding dates. 
There were several answers which ranged irrelevantly both back to the 1560s and much 
later in to the 1570s. Candidates should be aware of the significance of the dates used in 
any question and their attention is drawn to those detailed in the specification.
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This top Level 3 answer has some knowledge of Alva and the success of his 
rule in the Netherlands. Mostly accurate and relevant material is included but it 
tends to lack detail. In addition, by neglecting Alva’s possible successes, it does 
not meet fully the conceptual focus of the question.

Examiner Comments

A ‘Study in Depth’ requires detailed knowledge of the Key Themes identified in 
the specification. Make sure you add specific examples to evidence your answer.

Examiner Tip
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Paper Summary
Based on their performance on this paper, candidates are offered the following advice:

Section A

•	 Candidates should aim to develop valid inferences supported by the arguments raised 
in the sources, not merely paraphrase the content of the sources.

•	 Inferences can be supported by reference to contextual knowledge surrounding the 
issues raised by the sources.

•	 Candidates should move beyond stereotypical approaches to the nature/purpose and 
authorship of the source by, e.g. looking at and explaining the specific stance and/or 
purpose of the writer.

•	 Candidates should use the sources together at some point in the answer.

Section B

•	 Spending a few minutes planning helps to ensure the second order concept is correctly 
identified.

•	 Candidates must provide more precise contextual knowledge as evidence. Weaker 
responses lacked depth and sometimes range.

•	 Candidates should avoid a narrative/descriptive approach; this undermines the analysis 
that is required for the higher levels. 

•	 Candidates need to be aware of key dates as identified in the specification so that they 
can address the questions with chronological precision.

•	 Candidates should try to explore the links between issues in order to make the structure 
of the response flow more logically and to enable the integration of analysis.
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Grade Boundaries
Grade boundaries for this, and all other papers, can be found on the website on this 
link:

http://www.edexcel.com/iwantto/Pages/grade-boundaries.aspx
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