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Introduction
It was pleasing to see candidates able to engage effectively across the ability range in  
this, the second year of the reformed AS Level Paper 1G which deals with Germany and 
West Germany, 1918-89. 

The paper is divided into three sections. Section A comprises a choice of essays that assess 
understanding of the period in depth (AO1) by targeting the second order concepts of cause 
and/or consequence. Section B offers a further choice of essays, targeting any of the second 
order concepts of cause, consequence, change and continuity, similarity and difference, and 
significance. Section C contains a compulsory question which is based on two given extracts. 
It assesses analysis and evaluation of historical interpretations in context (AO3). Candidates 
in the main appeared to organise their time effectively, although there were some cases of 
candidates not completing one of the three responses within the time allocated. Examiners 
did note a number of scripts that posed some problems with the legibility of hand writing. 
Examiners can only give credit for what they can read.

Of the three sections of Paper 1, candidates are generally more familiar with the essay 
sections, and in sections A and B most candidates were well prepared to write, or to 
attempt, an analytical response. Stronger answers clearly understood the importance of 
identifying the appropriate second order concept that was being targeted by the question. 
A minority of candidates, often otherwise knowledgeable, wanted to focus on causes and 
engage in a main factor/other factors approach, even where this did not necessarily  
address the demands of the conceptual focus. Candidates, in the main, were able to 
apply their knowledge and understanding in a manner suited to the different demands of 
questions in these two sections in terms of the greater depth of knowledge required where 
Section A questions targeted a shorter-period, as compared to the more careful selection 
generally required for the Section B questions covering a broader timespan.

Candidates do need to formulate their planning so that there is an argument and a counter 
argument within their answer; some candidates' responses lacked sufficient treatment of 
these. The generic mark scheme clearly indicates the four bullet-pointed strands which are 
the focus for awarding marks and centres should note how these strands progress through 
the levels. Candidates do need to be aware of key dates, as identified in the specification, 
and ensure that they draw their evidence in responses from the appropriate time period.

In Section C, the strongest answers demonstrated a clear focus on the need to discuss 
different arguments given within the two extracts, clearly recognising these as historical 
interpretations. Such responses tended to offer comparative analysis of the merits of the 
different views, exploring the validity of the arguments offered by the two historians in 
the light of the evidence, both from within the extracts, and candidates’ own contextual 
knowledge. Such responses tended to avoid attempts to examine the extracts in a manner 
more suited to AO2, assertions of the inferiority of an extract on the basis of it offering less 
factual evidence, or a drift away from the specific demands of the question to the wider 
taught topic.
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Question 1
This was the most popular question in Section A. The question required a focus on 
consequences, and whether political extremism was the main one caused by the Treaty of 
Versailles. The majority of candidates were able to construct a logical argument and marshal 
good supporting evidence. The criteria by which the consequences could be judged tended 
to be the difficulties encountered by Weimar governments, and as the Weimar Republic fell 
to political extremism, this was very sensible. The consequence of political extremism was 
usually weighed against the economic consequences engendered by reparations. Some of 
the better responses included the feeling of national betrayal caused by the 'war guilt 
clause' of the Treaty, with additional reference to lost land and a vastly diminished military - 
issues around which the Nazis grew. At the top end candidates were able to take their 
evidence and argument through to 1933 and the end of the Weimar Republic, and used the 
crisis years of 1930-33 to good effect. A disappointing number of candidates only used 
evidence from the earlier part of the time frame and spent too much time on the putsches, 
assassinations and hyperinflation. A common difficulty this question posed was around the 
second order concept of consequences. Where candidates were not confident about how to 
evaluate consequences they turned the question into the causes of political extremism. It 
proved difficult for these responses, which often exhibited very good knowledge, to get 
beyond mid-Level 3.
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This essay shows some of the common tendencies for responses to this question. The 
strength of this response is that there is a reasonably clear argument that the economic 
consequences of the Treaty of Versailles were the most important. As with a number 
of responses, there is not enough on the second half of the time frame. However, the 
evidence cited is mostly accurate and is deployed to support the candidate's argument. 
This response avoids the all too common one of focussing on the difficulties that the 
Weimar governments faced up to 1923. The time frame is covered, but as we would 
expect with a period of fourteen years there has to be a process of evidence selection, 
and this candidate has made a clear choice about which evidence is most useful to 
their argument. This response has some analysis and explanation: mostly accurate 
knowledge related to the consequences of the Treaty of Versailles; there is a clear 
attempt to establish criteria by which the evidence can be judged; and the response is 
reasonably well organised. These qualities put this response at the top of Level 3. 

Examiner Comments

Candidates often like to establish the criteria they will use at the start 
of their essay. This often produces an essay plan of the content. For 
example, with this particular question it might be a list of consequences. 
That is content not criteria for judgement. The examiner is looking for 
criteria that justify the candidate's analysis. In this case the candidate 
uses the argument that economic crisis fed into extremist politics and 
was therefore a primary consequence because the Weimar government 
was unable to contain it. The criterion is the primary role of economic 
crisis because it in turn had other consequences. 

Examiner Tip
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Question 2
This question asks candidates to focus on the extent to which Nazi social and economic 
policies were shaped by Nazi racial ideas. The second order concept is causation, and 
candidates at the top end understood that the role of racial ideas in formulating policies 
had to be weighed against other causes. Many candidates were able to link Nazi racial ideas 
to the social and economic policies affecting Jews and other minorities such as gypsies 
and the disabled in the years 1933-45. A good number of candidates wrote about the early 
boycott of Jewish shops, the Nuremburg Laws of 1935, the system of Nazi education and the 
culmination of these policies into the final act of the Holocaust. 

In addition, many candidates quite rightly wrote about Hitler’s policies being about getting 
people back to work and offered good evidence on work creation schemes like building 
autobahns, the RAD and the effects on unemployment. Most candidates challenged the 
stated factor of racial ideas and argued that Hitler's obsession with war and autarky shaped 
the Four Year Plan and quite a few social policies too, e.g. women's wartime employment. 
Those candidates who analysed policies with reference to the Nazi ideal of a 'people's 
community' tended to produce interesting and well-argued responses. At the bottom end 
candidates suffered from a lack of planning, which led to imbalance. Policies affected by 
racial ideas would be well covered, such as policies towards women and the family, but 
there was less material on other causal factors. 
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This response is one which handles the demands of the question quite well. The 
candidate covers most of the time frame and considers a number of causal factors 
that shaped social and economic policies. This focus on providing evidence and 
argument that engages with some of the key features of the period is judged to be at 
Level 4. The candidate considers broad evidence and offers accurate detail around 
women and the treatment of Jews. In handling the issue of how the Jews were 
treated the candidate acknowledges that this included both social and economic 
consequences. The knowledge used meets the conceptual focus of the question 
and this leads to a supported judgement at the end. The response is well organised. 
While the response is less strong on the economic policies and in particular the Four 
Year Plan, the candidate nevertheless sticks to the task of answering the question. 
This response is typical of those at the top end of Level 4.

Examiner Comments

This kind of question requires some thought and a plan before it is 
attempted. The question is asking for an analysis and evaluation of causes. 
Therefore the candidate needs to be clear on what caused Nazi policies 
as a first step. The plan therefore should list factors that shaped policies 
- racial ideas has been given in the question, but other Nazi ideas that 
were backed by Hitler were important. The need to win support from 
the German people and the perceived need to challenge the terms of 
the Treaty of Versailles were also prominent. Once the causes have been 
selected it remains to judge which policies best exemplify those causes. 
The evidence is that those who plan can best deliver what the question is 
asking for because the answer has been thought through in advance. 

Examiner Tip
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Question 3
In Section B this was the less popular question. The second order concept of comparing 
similarities and differences proved to be challenging for a number of candidates. At the top 
end, candidates had clearly learned the detail of the two systems of education and found 
making this comparison quite simple. Most candidates knew that the different contexts of 
Germany at the end of two world wars were key factors in making an analysis. Education 
was compared better than culture on the whole. Candidates who were successful in dealing 
with culture were able to support their arguments with good examples. The film industry 
and architecture were well used. Less successful candidates tended to present the 
differences simply as evidence, without developing a discussion and were therefore unable 
to successfully evaluate the issues. These answers were sometimes functionally successful 
but generally failed to get beyond mid-Level 3. Some candidates chose to interpret 'culture' 
as 'women'. Where these candidates defined culture as 'a way of life' this could be 
rewarded, but where it was used to pad out the answer it could not.  
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This response is well argued and remains focussed on the second order concept in the question 
of the similarities and differences between Weimar education and culture and that of the FRG. 
The candidate deals with both similarities and differences under each period and does establish 
that there were similarities and differences. However, although the potential to reach Level 4 is 
clearly there, the knowledge shown lacks the detail and discussion required to arrive at a well-
supported judgement. The extent of similarities and differences are noted rather than explored by 
an analysis of the evidence. The essay is quite well organised but the evaluations are not factored 
in to meet the demands of a Level 4 answer. This response is worthy of a good Level 3 mark. 

Examiner Comments

When answering a question about culture it is a good idea to define what we include under this 
term. For example, although the role of women can be important in an essay on culture it is 
usually part of a wider argument. So we could argue that under the Weimar Republic women 
were culturally empowered for example, but that needs to be qualified by further evidence. The 
examiner sets the question with regards to the specific subject content in the specification. Here 
culture is defined under the arts - music, painting, architecture and sculpture. When revising 
culture it is essential to learn about specific cultural categories and the people who shaped these. 
If we want to argue that Weimar culture was vibrant and exciting we should think of what would 
exemplify this statement. The German film industry was new and pioneering and some detail on 
this would help to make an evaluation, for example, that in comparison to the Weimar Republic 
the FRG was less vibrant. Specific examples help us to make our point.

Examiner Tip
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Question 4
Question 4 was the most popular option in Section B. It was, on the whole, answered very 
well and showed evidence of excellent preparation. Nearly every candidate could explain 
the Marshall Plan although the figures claimed showed some variance. Fewer candidates 
were able to discuss the ECSC of 1951 and the signing of the Treaty of Rome in 1957.  
There was some difficulty in deciding whether the role of guest workers or the Korean War 
equated to external support but this did not tend to have serious consequences for the 
answers overall. Candidates were also confident in discussing the roles of Adenauer and 
Erhard with their ‘social market economy’, currency reform and adept handling of the 
economy. At the bottom end candidates tended to pack in detail which was not directly 
related to the topic, often including social policy and the role of women in the economy.
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This response to Question 4 contains good knowledge, the vast majority of which is 
accurate. The evidence is well organised and the level of detail offered supports a sound 
argument and allows a judgement to develop. The candidate deals with the stated factor 
quite well although other responses at the top end offered a greater range of outside 
factors that supported the economy, for example the European Coal and Steel Community. 
Nevertheless the material on outside support is sufficient to weigh the other side of the 
argument against. The internal development of the economy is treated well and there are 
some good analytical points among the details. The essay contains a number of evaluations 
and we can judge that the conclusion is supported by the evidence presented. These are all 
features of a Level 4 response.

Examiner Comments

When an historian covers an extended time frame of fifty years selecting the 
evidence which will be used is very important. It is important to think what the 
most important evidence to use is. Because we cannot use everything we know 
due to time constraints evidence selection is vital. In the response we just looked 
at the candidate did not use the importance of guest workers. This was an 
important part of economic development but it can be seen as both an outside 
and internal stimulus to economic growth. Therefore the response loses nothing 
by not including it. If the candidate had left out Marshal Aid but included the role 
of guest workers it is unlikely to have been as successful.

Examiner Tip
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Question 5
Answers to Question 5 offered the full range of possibilities. At the top end candidates 
focussed on the rival interpretations in the extracts. The best answers focussed on what the 
rival interpretations were arguing about Lebensraum, with Carr claiming that Hitler had a 
long standing desire for it and Taylor being dismissive of any supposed plan, rather than 
dwelling on their intentionalist and structuralist leanings. At the top end the extracts were 
analysed by citing the key points and showing how this worked as an historical 
interpretation. Critical analysis was based on the weight of argument in the extracts, not on 
the candidate's preconceived preference for one or other of the schools of thought. At the 
lower end candidates misused the extracts as a source of evidence or a prompt to discuss 
the virtues of intentionalism and stucturalism. The chosen response which follows draws 
attention to the pitfalls of this approach.
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In this response we can see that once the candidate has correctly assessed the leanings 
of the two extracts as intentionalist (Carr) and structuralist (Taylor), they then present 
an answer based almost entirely on their own knowledge. The question clearly asks 
candidates to look at the 'different views' in the extracts and to 'analyse and evaluate' 
them. The evidence given here is simply offered as something prompted by reading 
Extract 1. The confirmation that the extract is not being used properly is where the 
candidate says that the extract is highly convincing "as it confirms our prior knowledge". 
The focus is therefore not on the interpretation, and the other points of interpretation 
within the extract are ignored. This is an example of a response which is performing at the 
lower end of Level 3.

Examiner Comments
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When analysing the extract it is necessary to cite the key points in the 
extract. Simply stating that the historian is intentionalist is not analysis. 
Furthermore it can lead candidates to talk about what intentionalists say 
rather than what this particular extract says. The candidate should say "in 
this extract the author is arguing that..." NOT "this author is an intentionalist 
and intentionalists argue that...".

Examiner Tip
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In this response we see that the second extract by Taylor is given some 
serious consideration. The main points of interpretation are identified and it is 
beginning to develop some of that interpretation through the candidate's own 
knowledge. The knowledge is not extensive by any means but it is being used to 
offer some critical analysis of the interpretation. The knowledge used has to be 
effective. This candidate is approaching the answer in the right way by keeping 
the focus on the interpretation of the historian. This answer is performing at Level 
4 by focussing on the rival interpretations in the extracts, and showing powers of 
analysis as well as comprehension.

Examiner Comments

After quoting from the extract try to use a form of words which links to the 
argument the historian is using. Many candidates follow a quotation with 
"this is true" or "I find this convincing". A better way is to say something like 
"this quote forms a key point in the argument that...". The examiner wants 
to see you focussing on interpretations and this is a simple way to show you 
are doing what is expected.

Examiner Tip
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Paper Summary
Based on their performance on this paper, candidates are offered the following advice:

Section A/B responses

Features commonly found in responses which were successful within the higher levels were:

•	 Candidates paying close attention to the date ranges in the question.

•	 Sufficient consideration given to the issue in the question (e.g. main factor), as well as 
some other factors.

•	 Explaining their judgements fully – this need not be in an artificial or abstract way, but 
rather a demonstration of their reasoning in relation to the concepts and topic they are 
writing about in order to justify their judgements.

•	 A careful focus on the second-order concept targeted in the question.

•	 Giving consideration to timing, to enable them to complete all three questions with 
approximately the same time given over to each one.

•	 An appropriate level, in terms of depth of detail and analysis, as required by the 
question – e.g. a realistic amount to enable a balanced and rounded answer on breadth 
questions.

Common issues which hindered performance:

•	 Paying little heed to the precise demands of the question, e .g. writing about the topic 
without focusing on the question, or attempting to give an answer to a question that 
hasn’t been asked – most frequently, this meant treating questions which targeted other 
second-order concepts as causation questions.

•	 Answering a question without giving sufficient consideration to the given issue in the 
question (e.g. looking at other causes or consequences, with only limited reference to 
that given in the question).

•	 Answers which only gave a partial response, e.g. a very limited span of the date range, or 
covered the stated cause/consequence, with no real consideration of other issues.

•	 Assertion of change, causation, sometimes with formulaic repetition of the words of the 
question, with limited explanation or analysis of how exactly this was a change/cause of 
the issue within the question. 

•	 A judgement was not reached, or not explained.

•	 A lack of detail.

Section C responses

Features commonly found in responses which were successful within the higher levels were:

•	 Candidates paying close attention to the precise demands of the question, as opposed 
to writing seemingly pre-prepared material covering the more general controversy as 
outlined in the specification.

•	 Thorough use of the extracts; this need not mean using every point they raise, but a 
strong focus on these as views in the question.
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•	 A confident attempt to use the two extracts together, e.g. consideration of their 
differences, attempts to compare their arguments, or evaluate their relative merits.

•	 Careful use of own knowledge, e.g. clearly selected to relate to the issues raised within 
the sources, confidently using this to examine the arguments made, and reason through 
these in relation to the given question; at times, this meant selection over sheer amount 
of knowledge.

•	 Careful reading of the extracts, to ensure the meaning of individual statements and 
evidence within these were used in the context of the broader arguments made by the 
authors.

•	 Attempts to see beyond the stark differences between sources, e.g. consideration of the 
extent to which they disagreed, or attempts to reconcile their arguments.

Common issues which hindered performance on Section C were:

•	 Limited use of the extracts, or an imbalance in this, e.g. extensive use of one, with 
limited consideration of the other.

•	 Limited comparison or consideration of the differences between the given 
interpretations.

•	 Using the extracts merely as sources of support.

•	 Arguing one extract is superior to the other on the basis that it offers more factual 
evidence to back up the claims made, without genuinely analysing the arguments 
offered. 

•	 Heavy use of own knowledge, or even seemingly pre-prepared arguments, without real 
consideration of these related to the arguments in the sources.

•	 Statements or evidence from the source being used in a manner contrary to that given 
in the sources, e.g. through misinterpretation of the meaning of the arguments, or lifting 
of detail without thought to the context of how it was applied within the extract.

•	 A tendency to see the extracts as being polar opposites, again seemingly through 
expectation of this, without thought to where there may be degrees of difference, or 
even common ground.
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Grade Boundaries
Grade boundaries for this, and all other papers, can be found on the website on this 
link:

http://www.edexcel.com/iwantto/Pages/grade-boundaries.aspx
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